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ROLE OF THE PRINCIPAL IN THE PREPARATION OF THE SCHOOL 

PLANNING  
Vesna Nastoska 

MPS "Kuzman Shapkarev" Skopje, RepublikaMakedonija, vesnanastoska@yahoo.com 

 
Abstract:  The scientific circles thought undoubtedly develop, it strengthens and must not stop because changes 

must never stop. There is no building for better school if you do not track changes. Each development program 

for the school must have a character's past, to be on facing framework where things would developed. School is 

the initiator, carrier of activities, promoter and evaluator of own development that must not rely solely on its 

capacity. It must be open to cooperation with other partners to expand its borders and to enrich themselves and 

others. 

The principle as a good leader and manager has a commitment to work in all areas of planning and to help 

teams. The principal should have the maximal ahead, that the creation of good planning is a requirement for 

good quality. The plan, as a product of planning, must be a basis in the present situation and exploitation of 

current trends. Planning gives us the opportunity of its future work to build today. Good planners are truly 

responsible people who govern themselves in their lives. Time spent planning is time to make decisions, 

because planning is essentially a decision. 

Planning, as an activity of crucial and vital meaning, I intent to make it more transparent outside the school, to 

include in the teams parents and students that will improve communication between all parties involved in the 

educational process. 

Keywords: Change, manager, planning, success. 
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ʋʏʀʃʀʐʊɽʊʆ 

ɺʝʩʥʘ ʅʘʩʪʦʩʢʘ 

ʆʆʋĂʂʫʟʤʘʥ ʐʘʧʢʘʨʝʚñ - ʉʢʦʧʿʝ, ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ, vesnanastoska@yahoo.com   

                                     
ʈʝʟʠʤʝ: ʅʘʫʯʥʘʪʘ ʤʠʩʣʘ ʥʝʩʦʤʥʝʥʦ ʩʝ ʨʘʟʚʠʚʘ, ʿʘʢʥʝ ʠ ʥʝ ʩʤʝʝ ʜʘ ʟʘʧʨʝ ʟʦʰʪʦ ʧʨʦʤʝʥʠʪʝ ʥʠʢʦʛʘʰ ʥʝ 

ʩʤʝʘʪ ʜʘ ʧʨʝʩʪʘʥʘʪ. ʅʝʤʘ ʛʨʘʜʝˁʝ ʥʘ ʜʦʙʨʦ ʫʯʠʣʠʰʪʝ ʘʢʦ ʥʝ ʩʝ ʩʣʝʜʘʪ ʧʨʦʤʝʥʠʪʝ. ʉʝʢʦʿʘ ʧʨʦʛʨʘʤʘ ʟʘ 

ʨʘʟʚʦʿ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ʤʦʨʘ ʜʘ ʠʤʘ ʢʘʨʘʢʪʝʨ ʥʘ ʤʠʥʣʠʚʦʩʪ, ʜʘ ʙʠʜʝ ʥʘʩʦʯʫʚʘʯʢʘ ʨʘʤʢʘ ʧʦ ʢʦʿʘ ʥʝʰʪʘʪʘ ʙʠ 

ʩʝ ʦʜʚʠʚʘʣʝ. ʋʯʠʣʠʰʪʝʪʦ ʝ ʠʥʠʮʠʿʘʪʦʨ, ʥʦʩʠʪʝʣ ʥʘ ʘʢʪʠʚʥʦʩʪʠʪʝ, ʧʨʦʤʦʪʦʨ ʠ ʝʚʘʣʚʘʪʦʨ ʥʘ ʩʦʧʩʪʚʝʥʠʦʪ 

ʨʘʟʚʦʿ ʢʦʝ ʥʝ ʩʤʝʝ ʜʘ ʩʝ ʧʦʪʧʨʝ ʩʘʤʦ ʥʘ ʩʚʦʠʪʝ ʢʘʧʘʮʠʪʝʪʠ. ʄʦʨʘ ʜʘ ʙʠʜʝ ʦʪʚʦʨʝʥʦ ʟʘ ʩʦʨʘʙʦʪʢʘ ʩʦ 

ʨʘʟʣʠʯʥʠ ʧʘʨʪʥʝʨʠ ʟʘ ʜʘ ʛʠ ʧʨʦʰʠʨʠ ʩʚʦʠʪʝ ʛʨʘʥʠʮʠ ʠ ʜʘ ʩʝ ʟʙʦʛʘʪʠ ʩʝʙʝ ʩʠ ʠ ʜʨʫʛʠʪʝ.  

ɼʠʨʝʢʪʦʨʦʪ ʢʘʢʦ ʜʦʙʘʨ ʣʠʜʝʨ ʠ ʤʝʥʘ˅ʝʨ, ʪʨʝʙʘ ʩʦ ʧʦʩʚʝʪʝʥʦʩʪ ʜʘ ʨʘʙʦʪʠ ʚʦ ʩʠʪʝ ʜʝʣʦʚʠ ʥʘ ʧʣʘʥʠʨʘˁʘʪʘ 

ʠ ʜʘ ʠʤ ʧʦʤʘʛʘ ʥʘ ʪʠʤʦʚʠʪʝ. ʊʨʝʙʘ ʧʨʝʜ ʩʝʙʝ ʜʘ ʿʘ ʠʤʘ ʤʘʢʩʠʤʘʪʘ ʜʝʢʘ ʩʦʟʜʘʚʘˁʝʪʦ ʥʘ ʜʦʙʨʦ ʧʣʘʥʠʨʘˁʝ 

ʝ ʫʩʣʦʚ ʟʘ ʜʦʙʘʨ ʢʚʘʣʠʪʝʪ. ʇʣʘʥʦʪ, ʢʘʢʦ ʧʨʦʜʫʢʪ ʥʘ ʧʣʘʥʠʨʘˁʝʪʦ, ʤʦʨʘ ʜʘ ʠʤʘ ʦʩʥʦʚʘ ʚʦ ʩʝʛʘʰʥʘʪʘ 

ʩʦʩʪʦʿʙʘ ʠ ʚʦ ʝʢʩʧʣʦʘʪʘʮʠʿʘʪʘ ʥʘ ʩʝʛʘʰʥʠʪʝ ʪʝʥʜʝʥʮʠʠ. ʉʦ ʧʣʘʥʠʨʘˁʝʪʦ ʥʠ ʩʝ ʜʘʚʘ ʤʦʞʥʦʩʪ ʩʚʦʿʘʪʘ ʠʜʥʘ 

ʨʘʙʦʪʘ ʜʘ ʿʘ ʛʨʘʜʠʤʝ ʫʰʪʝ ʜʝʥʝʩ. ɼʦʙʨʠʪʝ ʧʣʘʥʝʨʠ ʩʝ ʚʠʩʪʠʥʩʢʠ ʦʜʛʦʚʦʨʥʠ ʣʫʺʝ ʢʦʠ ʩʘʤʠʪʝ ʚʣʘʜʝʘʪ ʩʦ 

ʩʚʦʿʦʪ ʞʠʚʦʪ. ɺʨʝʤʝʪʦ ʧʦʩʚʝʪʝʥʦ ʥʘ ʧʣʘʥʠʨʘˁʝʪʦ ʝ ʚʨʝʤʝ ʢʦʛʘ ʩʝ ʜʦʥʝʩʫʚʘʘʪ ʦʜʣʫʢʠ, ʙʠʜʝʿ˃ʠ 

ʧʣʘʥʠʨʘˁʝʪʦ ʚʦ ʩʫʰʪʠʥʘ ʝ ʦʜʣʫʯʫʚʘˁʝ. 

ʇʣʘʥʠʨʘˁʝʪʦ, ʢʘʢʦ ʘʢʪʠʚʥʦʩʪ ʦʜ ʩʫʰʪʠʥʩʢʦ ʠ ʚʠʪʘʣʥʦ ʟʥʘʯʝˁʝ, ʥʘʩʪʦʿʫʚʘʤ ʜʘ ʛʦ ʫʩʦʚʨʰʘʤ, ʜʘ ʛʦ 

ʥʘʧʨʘʚʘʤ ʰʪʦ ʧʦʪʨʘʥʩʧʘʨʝʥʪʥʦ ʠ ʥʘʜʚʦʨ ʦʜ ʫʯʠʣʠʰʪʝʪʦ, ʚʦ ʪʠʤʦʚʠʪʝ ʜʘ ʚʢʣʫʯʘʤ ʨʦʜʠʪʝʣʠ ʠ ʫʯʝʥʠʮʠ ʩʦ 

ʰʪʦ ˃ʝ ʩʝ ʧʦʜʦʙʨʠ ʢʦʤʫʥʠʢʘʮʠʿʘʪʘ ʤʝʺʫ ʩʠʪʝ ʩʫʙʿʝʢʪʠ ʚʢʣʫʯʝʥʠ ʚʦ ʚʦʩʧʠʪʥʦ-ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ. 
ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʇʨʦʤʝʥʠ, ʤʝʥʘ˅ʝʨ, ʧʣʘʥʠʨʘˁʝ, ʫʩʧʝʭ.  

 
ɺʆɺɽɼ 

ʇʣʘʥʠʨʘˁʝʪʦ, ʢʦʝ ʚʦ ʦʩʥʦʚʘ ʧʨʝʪʩʪʘʚʫʚʘ ʦʜʣʫʯʫʚʘˁʝ ʟʘ ʥʘʿʦʧʪʠʤʘʣʝʥ, ʘ ʚʦʝʜʥʦ ʠ ʨʝʘʣʝʥ ʧʘʪ ʜʦ ʮʝʣʪʘ, 

ʩʝʢʘʢʦ ʝ ʝʜʥʘ ʦʜ ʥʘʿʙʠʪʥʠʪʝ ʢʦʤʧʦʥʝʥʪʠ ʥʘ ʤʝʥʘ˅ʤʝʥʪʦʪ. ʊʦʘ ʧʦʜʨʘʟʙʠʨʘ ʜʘ ʠʩʧʣʘʥʠʨʘʤʝ ʰʪʦ ʪʨʝʙʘ ʜʘ 

ʨʘʙʦʪʠʤʝ ʠ ʧʨʦʤʝʥʠʤʝ, ʢʘʢʦ ʩʝʪʦ ʪʦʘ ʜʘ ʩʝ ʧʦʩʪʠʛʥʝ ʠ ʢʘʢʚʘ ˃ʝ ʙʠʜʝ ʠʜʥʠʥʘʪʘ ʥʘ ʝʜʥʘ ʦʨʛʘʥʠʟʘʮʠʿʘ. 

ʇʣʘʥʠʨʘˁʝʪʦ ʝ ʤʝʥ˅ʝʨʩʢʘ ʬʫʥʢʮʠʿʘ ʩʦ ʢʦʿʘ ʚʨʟ ʙʘʟʘ ʥʘ ʘʥʘʣʠʟʘ ʥʘ ʨʝʟʫʣʪʘʪʠʪʝ ʦʩʪʚʘʨʝʥʠ ʚʦ ʥʝʢʦʿ 

ʠʟʤʠʥʘʪ ʧʝʨʠʦʜ, ʩʝ ʧʨʝʜʚʠʜʫʚʘ ʠʜʥʠʥʘʪʘ ʠ ʩʝ ʜʦʥʝʩʫʚʘʘʪ ʦʜʣʫʢʠ ʟʘ ʮʝʣʠʪʝ ʢʦʠ ʪʨʝʙʘ ʜʘ ʩʝ ʧʦʩʪʠʛʥʘʪ. 

ʉʦ ʧʣʘʥʠʨʘˁʝʪʦ ʩʝ ʦʧʨʝʜʝʣʫʚʘ ʜʝʣʦʚʥʘʪʘ ʧʦʣʠʪʠʢʘ ʥʘ ʝʜʥʘ ʦʨʛʘʥʠʟʘʮʠʿʘ ʚʦ ʦʧʨʝʜʝʣʝʥ ʚʨʝʤʝʥʩʢʠ 

ʧʝʨʠʦʜ. ɺʘʞʥʦ ʝ ʜʘ ʩʝ ʥʘʧʦʤʝʥʝ ʜʝʢʘ ʝʬʝʢʪʠʚʥʦʩʪʘ ʥʘ ʝʜʥʘ ʦʨʛʘʥʠʟʘʮʠʿʘ ʩʝ ʮʝʥʠ ʩʧʦʨʝʜ ʨʝʘʣʠʟʠʨʘʥʠʪʝ, 

ʘ ʥʝ ʩʧʦʨʝʜ ʧʦʩʪʘʚʝʥʠʪʝ ʮʝʣʠ. 
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ʉʦ ʧʣʘʥʠʨʘˁʘʪʘ, ʚʦʩʧʠʪʥʦ-ʦʙʨʘʟʦʚʥʘʪʘ ʠ ʜʨʫʛʘʪʘ ʜʝʿʥʦʩʪ ʚʦ ʫʯʠʣʠʰʪʝʪʦ, ʩʝ ʧʨʠʣʘʛʦʜʫʚʘ ʥʘ ʬʘʢʪʦʨʠʪʝ 

ʰʪʦ ʚʣʠʿʘʘʪ ʥʘ ʨʘʙʦʪʘʪʘ ʠ ʞʠʚʦʪʦʪ ʥʘ ʫʯʠʣʠʰʪʝʪʦ. ʊʠʝ ʩʝ ʜʠʥʘʤʠʯʝʥ ʧʨʦʮʝʩ ʢʦʿ ʤʦʨʘ ʜʘ ʩʝ ʧʨʠʣʘʛʦʜʫʚʘ 

ʥʘ ʧʨʦʤʝʥʠʪʝ ʥʘ ʚʥʘʪʨʝʰʥʠʪʝ ʠ ʥʘʜʚʦʨʝʰʥʠʪʝ ʫʩʣʦʚʠ ʚʦ ʢʦʠ ʨʘʙʦʪʠ ʫʯʠʣʠʰʪʝʪʦ. 

ɺʦ ʫʩʣʦʚʠ ʥʘ ʩʦʟʜʘʚʘˁʝ ʥʘ ʝʜʥʦ ʢʚʘʣʠʪʝʪʥʦ ʠ ʝʬʝʢʪʠʚʥʦ ʫʯʠʣʠʰʪʝ, ʜʠʨʝʢʪʦʨʦʪ ʩʦ ʩʚʦʿʘʪʘ ʫʣʦʛʘ ʠ 

ʧʦʟʠʮʠʿʘ ʢʦʿʘ ʿʘ ʠʤʘ ʚʦ ʫʯʠʣʠʰʪʝʪʦ, ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʛʣʘʚʝʥ ʥʦʩʠʪʝʣ ʥʘ ʫʥʘʧʨʝʜʫʚʘˁʝ ʥʘ ʢʚʘʣʠʪʝʪʦʪ ʥʘ 

ʨʘʙʦʪʘʪʘ, ʘ ʪʦʘ ʧʦʜʨʘʟʙʠʨʘ ʧʨʝʜ ʩʝ ʠ ʠʟʨʘʙʦʪʢʘ ʥʘ ʢʚʘʣʠʪʝʪʥʠ ʧʣʘʥʠʨʘˁʘ. 

 

ʊɽʆʈɽʊʉʂʀ ɸʉʇɽʂʊʀ ʇʈʀ ʇʃɸʅʀʈɸɳɸʊɸ 

ɸʢʪʠʚʥʦʩʪʘ ʟʘ ʦʩʪʚʘʨʫʚʘˁʝ ʥʘ ʥʝʢʦʿʘ ʧʦʩʪʘʚʝʥʘ ʮʝʣ, ʦʙʤʠʩʣʝʥʦʩʪʘ ʟʘ ʥʝʿʟʠʥʘʪʘ ʨʝʘʣʠʟʘʮʠʿʘ ʧʨʝʪʩʪʘʚʫʚʘ 

ʧʨʦʮʝʩ ʥʘ ʤʠʩʣʝˁʝ ʢʘʜʝ ʩʝ ʩʦʛʣʝʜʫʚʘʘʪ ʩʠʪʝ ʨʝʣʝʚʘʥʪʥʠ ʬʘʢʪʦʨʠ. ʊʫʢʘ ʩʝ ʚʨʰʠ ʠʟʙʦʨ ʥʘ ʧʘʪʠʰʪʘ ʟʘ 

ʦʩʪʚʘʨʫʚʘˁʝ ʥʘ ʟʘʤʠʩʣʝʥʦʪʦ. ʅʝʛʦʚʘʪʘ ʨʝʘʣʠʟʘʮʠʿʘ ʧʨʠ ʥʘʫʤʝʥʘʪʘ ʘʢʮʠʿʘ ʩʝ ʚʠʢʘ ʧʣʘʥʠʨʘˁʝ ʠ ʝ ʜʝʣ ʦʜ 

ʧʦʜʛʦʪʦʚʢʘʪʘ ʟʘ ʦʜʨʝʜʝʥ ʧʨʦʮʝʩ ʠʣʠ ʘʢʮʠʿʘĭ. 

ʇʣʘʥʠʨʘˁʝʪʦ ʝ ʦʜʣʫʯʫʚʘˁʝ ʟʘ ʥʘʿʦʧʪʠʤʘʣʝʥ, ʘ ʚʦʝʜʥʦ ʠ ʨʝʘʣʝʥ ʧʘʪ ʜʦ ʮʝʣʪʘĮ. ɱʘ ʧʦʩʪʘʚʫʚʘ ʦʩʥʦʚʘʪʘ ʟʘ 

ʦʨʛʘʥʠʟʘʮʠʿʘ ʥʘ ʨʘʙʦʪʘʪʘ ʥʘ ʫʯʠʣʠʰʪʝʪʦ, ʚʨʰʠ ʩʝʣʝʢʮʠʿʘ ʥʘ ʩʦʜʨʞʠʥʠʪʝ, ʛʠ ʫʪʚʨʜʫʚʘ ʧʦʪʨʝʙʥʠʪʝ 

ʤʝʪʦʜʠ, ʧʨʦʮʝʜʫʨʠ, ʩʪʘʥʜʘʨʜʠ ʟʘ ʢʚʘʣʠʪʝʪʦʪ ʥʘ ʨʘʙʦʪʘʪʘ ʠ ʩʪʨʘʪʝʛʠʠʪʝ ʟʘ ʩʧʨʦʚʝʜʫʚʘˁʝ ʥʘ ʧʦʪʨʝʙʥʠʪʝ 

ʢʘʜʨʦʚʩʢʠ, ʤʘʪʝʨʠʿʘʣʥʠ ʠ ʬʠʥʘʥʩʠʩʢʠ ʧʦʪʝʥʮʠʿʘʣʠ, ʩʝ ʫʪʚʨʜʫʚʘʘʪ ʚʨʝʤʝʥʩʢʠʪʝ ʨʘʤʢʠ. 

ɺʦ ʥʘʩʪʘʚʥʦ-ʚʠʩʧʠʪʥʘʪʘ ʨʘʙʦʪʘ ʧʦʩʪʦʿʘʪ ʪʨʠ ʥʠʚʦʘ ʥʘ ʧʣʘʥʠʨʘˁʝ: ʜʦʣʛʦʨʦʯʥʦ, ʩʨʝʜʥʦʨʦʯʥʦ ʠ 

ʢʨʘʪʢʦʨʦʯʥʦ. ʋʣʦʛʘʪʘ ʥʘ ʜʠʨʝʢʪʦʨʦʪ ʚʦ ʪʠʝ ʨʘʤʢʠ ʝ ʜʘ ʛʠ ʠʟʨʘʙʦʪʠ ʪʠʝ ʧʣʘʥʦʚʠ.      

ɼʦʣʛʦʨʦʯʥʠʪʝ ʧʣʘʥʦʚʠ ʩʝ ʦʜʥʝʩʫʚʘʘʪ ʥʘ ʠʟʨʘʙʦʪʢʘ ʥʘ ʩʪʨʘʪʝʰʢʠ ʬʫʥʢʮʠʦʥʘʣʝʥ ʨʘʟʚʦʝʥ ʧʣʘʥ ʥʘ 

ʫʯʠʣʠʰʪʝʪʦ. ɺʨʚʥʠʦʪ ʤʝʥ˅ʤʝʥʪ ʝ ʟʘʜʦʣʞʝʥ ʜʘ ʧʘʨʪʠʮʠʧʠʨʘ ʚʦ ʨʘʟʚʦʿʥʠʦʪ ʧʣʘʥ ʢʦʿ ʝ ʜʦʢʫʤʝʥʪ 

ʧʨʦʠʟʣʝʟʝʥ ʦʜ ʨʘʟʚʦʿʥʦʪʦ ʜʦʣʛʦʨʦʯʥʦ ʧʣʘʥʠʨʘˁʝ ʠ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʧʝʨʠʦʜ ʦʜ 4 ʛʦʜʠʥʠ. ʊʦʿ ʝ ʨʝʟʫʣʪʘʪ ʥʘ 

ʜʦʙʠʝʥ ʢʦʥʩʝʥʟʫʩ ʚʨʟ ʦʩʥʦʚʘ ʥʘ ʧʦʪʨʝʙʠ, ʦʯʝʢʫʚʘˁʘ ʠ ʠʥʪʝʨʝʩʠ ʥʘ ʩʠʪʝ ʩʫʙʿʝʢʪʠ ʚʦ ʨʘʟʚʦʿʥʦʪʦ 

ʧʣʘʥʠʨʘˁʝ ʩʦ ʿʘʩʥʠ ʮʝʣʠ, ʫʣʦʛʠ ʠ ʦʜʛʦʚʦʨʥʦʩʪʠ.  

ʇʨʠ ʨʘʟʚʦʿʥʦʪʦ ʧʣʘʥʠʨʘˁʝ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ʪʨʝʙʘ ʜʘ ʩʝ ʧʦʯʠʪʫʚʘʘʪ ʩʣʝʜʥʠʪʝ ʝʣʝʤʝʥʪʠ: ʘʥʘʣʠʟʘ ʥʘ 

ʩʦʩʪʦʿʙʘʪʘ, ʫʪʚʨʜʫʚʘˁʝ ʥʘ ʨʝʩʫʨʩʠʪʝ ʠ ʦʢʨʫʞʫʚʘˁʝʪʦ, ʜʝʬʠʥʠʨʘˁʝ ʥʘ ʤʠʩʠʿʘʪʘ, ʢʨʝʠʨʘˁʝ ʥʘ ʩʧʦʜʝʣʝʥʘ 

ʚʠʟʠʿʘ, ʫʪʚʨʜʫʚʘˁʝ ʥʘ ʧʦʪʨʝʙʠʪʝ, ʦʧʨʝʜʝʣʫʚʘˁʝ ʥʘ ʧʨʠʦʨʠʪʝʪʠ ʟʘ ʧʨʦʤʝʥʠ, ʜʝʬʠʥʠʨʘˁʝ ʥʘ ʨʘʟʚʦʿʥʠ 

ʮʝʣʠ, ʦʧʨʝʜʝʣʫʚʘˁʝ ʟʘʜʘʯʠ, ʘʢʪʠʚʥʦʩʪʠ, ʥʦʩʠʪʝʣʠ ʠ ʚʨʝʤʝʥʝʩʢʠ ʨʘʤʢʠ, ʩʣʝʜʝˁʝ, ʝʚʘʣʫʘʮʠʿʘ ʠ ʧʦʩʪʦʿʘʥʘ 

ʨʝʚʠʟʠʿʘį. ɽʜʝʥ ʨʘʟʚʦʝʥ ʧʣʘʥ ʚʦ ʩʝʙʝ ʦʧʬʘ˃ʘ ʜʚʝ ʩʘʤʦʝʚʘʣʫʘʮʠʠ, ʦʜʥʦʩʥʦ ʩʨʝʜʥʦʨʦʯʥʠ ʧʣʘʥʠʨʘˁʘ. 

ʉʧʦʨʝʜ ʥʠʚ ʩʝ ʠʟʨʘʙʦʪʫʚʘ ʠ ʛʦʜʠʰʥʘʪʘ ʧʨʦʛʨʘʤʘ. ʈʘʟʚʦʿʥʠʪʝ ʧʣʘʥʦʚʠ, ʩʘʤʦʝʚʘʣʫʘʮʠʠʪʝ, ʛʦʜʠʰʥʠʪʝ 

ʧʨʦʛʨʘʤʠ ʠ ʛʦʜʠʰʥʠʪʝ ʠʟʚʝʰʪʘʠ ʩʝ ʜʦʢʫʤʝʥʪʠ ʢʦʠ ʧʦʤʘʛʘʘʪ ʚʦ ʫʧʨʘʚʫʚʘˁʝʪʦ ʠ ʦʨʛʘʥʠʟʠʨʘˁʝʪʦ ʥʘ 

ʨʘʙʦʪʘʪʘ ʥʘ ʫʯʠʣʠʰʪʝʪʦ. 

ʅʘʩʪʘʚʥʠʮʠʪʝ ʢʦʠ ʩʝ ʟʘʜʦʣʞʝʥʠ ʟʘ ʧʣʘʥʠʨʘˁʝ ʥʘ ʥʘʩʪʘʚʘʪʘ ʛʦ ʩʦʯʠʥʫʚʘʘʪ ʣʠʥʠʩʢʠʦʪ ʤʝʥʘ˅ʤʝʥʪ, ʧʘ ʚʦ 

ʥʠʚʥʘ ʥʘʜʣʝʞʥʦʩʪ ʝ ʢʨʘʪʢʦʨʦʯʥʦʪʦ ʧʣʘʥʠʨʘˁʝ
4.
ʚʦ ʢʦʝ ʧʨʠʧʘʺʘʘʪ ʛʦʜʠʰʥʠʪʝ ʧʨʦʛʨʘʤʠ, ʦʧʝʨʘʪʠʚʥʠʪʝ 

ʧʣʘʥʦʚʠ, ʧʨʦʮʝʩʥʦ ʨʘʟʚʦʿʥʦʪʦ ʧʣʘʥʠʨʘˁʝ ʠ ʠʤʘ ʟʘ ʮʝʣ ʫʥʘʧʨʝʜʫʚʘˁʝ ʥʘ ʢʚʘʣʠʪʝʪʦʪ ʥʘ ʥʘʩʪʘʚʘʪʘ. 

ɻʦʜʠʰʥʠʪʝ ʧʨʦʛʨʘʤʠ ʩʝ ʧʣʘʥʠʨʘʘʪ ʩʧʦʨʝʜ ʨʘʟʚʦʿʥʠʪʝ ʫʯʠʣʠʰʥʠ ʧʣʘʥʦʚʠ. ɻʦʜʠʰʥʠʪʝ ʠʟʚʝʰʪʘʦ ʩʝ 

ʟʘʚʨʰʝʥ ʜʝʣ ʦʜ ʨʝʘʣʠʟʠʨʘʥʘʪʘ ʛʦʜʠʰʥʘ ʧʨʦʛʨʘʤʘ. ɺʦ ʥʠʚ ʪʨʝʙʘ ʜʘ ʩʝ ʢʦʥʩʪʘʪʠʨʘ ʰʪʦ ʙʠʣʦ ʠʣʠ ʥʝ ʙʠʣʦ 

ʫʩʧʝʰʥʦ ʨʝʘʣʠʟʠʨʘʥʦ, ʜʘ ʩʝ ʜʘʜʝ ʢʨʠʪʠʯʢʠ ʦʩʚʨʪ ʩʦ ʧʦʩʪʘʚʫʚʘˁʝ ʥʘ ʥʦʚʠ ʧʨʠʦʨʠʪʝʪʠ ʚʦ ʠʟʨʘʙʦʪʢʘʪʘ ʥʘ 

ʥʦʚʘʪʘ ʛʦʜʠʰʥʘ ʧʨʦʛʨʘʤʘ. 

ʆʧʝʨʘʪʠʚʥʠʪʝ ʧʣʘʥʦʚʠ ʩʝ ʛʦʜʠʰʥʠʪʝ ʛʣʦʙʘʣʥʠ ʧʣʘʥʠʨʘˁʘ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʧʦ ʧʨʝʜʤʝʪʠ, ʪʝʤʘʪʩʢʠʪʝ ʠ 

ʜʥʝʚʥʠʪʝ ʧʣʘʥʠʨʘˁʘ.  
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4
ʄ.ɹʣʘʞʝʚʩʢʠ, ʆʙʨʘʟʦʚʥʠ ʨʝʬʣʝʢʩʠʠ ʙʨ.2-3, ʇʨʦʩʚʝʪʥʦ ʜʝʣʦ, ʉʢʦʧʿʝ, 2003 

 ʀʟʨʘʙʦʪʢʘʪʘ ʥʘ ʧʣʘʥʠʨʘˁʘʪʘ ʜʠʨʝʢʪʦʨʦʪ ʥʝ ʩʤʝʝ ʚʦ ʮʝʣʦʩʪ ʜʘ ʿʘ ʜʝʣʝʛʠʨʘ ʥʘ ʩʪʨʫʯʥʠʪʝ ʩʦʨʘʙʦʪʥʠʮʠ, 

ʥʘʩʪʘʚʥʠʮʠʪʝ ʠ ʜʘ ʥʝ ʫʯʝʩʪʚʫʚʘ ʚʦ ʥʠʚʥʦʪʦ ʠʟʛʦʪʚʫʚʘˁʝ. ʉʘʤʦ ʢʦʛʘ ʫʯʝʩʪʚʫʚʘ ʢʘʢʦ ʚʦʜʘʯ ʥʘ ʪʠʤʦʪ 

ʩʦʩʪʘʚʝʥ ʟʘ ʪʘʘ ʮʝʣ, ʪʠʝ ʜʦʢʫʤʝʥʪʠ ˃ʝ ʬʫʥʢʮʠʦʥʠʨʘʘʪ ʟʘ ʨʘʟʚʦʿ, ʢʚʘʣʠʪʝʪ ʠ ʫʥʘʧʨʝʜʫʚʘˁʝ.     

   

ʇʨʘʢʪʠʯʥʠ ʩʦʟʥʘʥʠʿʘ ʟʘ ʫʣʦʛʘʪʘ ʥʘ ʜʠʨʝʢʪʦʨʦʪ ʚʦ ʠʟʨʘʙʦʪʢʘʪʘ ʥʘ ʧʣʘʥʠʨʘˁʘʪʘ ʚʦ ʫʯʠʣʠʰʪʝʪʦ  

ɺʦ ʦʚʦʿ ʜʝʣ ʥʘ ʪʨʫʜʦʪ ˃ʝ ʩʝ ʦʩʚʨʥʘʤ ʥʘ ʤʦʿʘʪʘ ʘʥʛʘʞʠʨʘʥʦʩʪ ʧʨʠ ʠʟʛʦʪʚʫʚʘˁʝ ʥʘ ʛʦʜʠʰʥʘʪʘ ʧʨʦʛʨʘʤʘ ʠ 

ʧʣʘʥʠʨʘˁʘʪʘ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʚʦ ʆʆʋĂʂʫʟʤʘʥ ʐʘʧʢʘʨʝʚñ ʉʢʦʧʿʝ.           
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ʊʦʘ ʛʦ ʟʘʧʦʯʥʫʚʘʤ ʩʦ ʬʦʨʤʠʨʘˁʝ ʥʘ ʪʠʤ ʢʦʿ ˃ʝ ʨʘʙʦʪʠ ʥʘ ʥʝʿʟʠʥʦ ʠʟʛʦʪʚʫʚʘˁʝ ʩʦʩʪʘʚʝʥ ʦʜ ʜʠʨʝʢʪʦʨʦʪ, 

ʩʪʨʫʯʥʠʪʝ ʩʦʨʘʙʦʪʥʠʮʠ, ʦʜʛʦʚʦʨʥʠʪʝ ʥʘʩʪʘʚʥʠʮʠ ʥʘ ʩʪʨʫʯʥʠʪʝ ʘʢʪʠʚʠ, ʧʨʝʪʩʝʜʘʪʝʣʠʪʝ ʥʘ ʸʩʦʚʝʪʦʪ ʥʘ 

ʨʦʜʠʪʝʣʠ ʠ ʥʘ ʋʯʠʣʠʰʥʠʦʪ ʦʜʙʦʨ. ʉʝʢʦʿ ʦʜ ʯʣʝʥʦʚʠʪʝ ʜʦʙʠʚʘ ʢʦʥʢʨʝʪʥʠ ʟʘʜʦʣʞʝʥʠʿʘ. 

ʉʦ ʮʝʣ ʛʦʜʠʰʥʘʪʘ ʧʨʦʛʨʘʤʘ ʜʘ ʙʠʜʝ ʢʚʘʣʠʪʝʪʥʘ ʠ ʧʨʠʤʝʥʣʠʚʘ, ʠʟʛʦʪʚʫʚʘˁʝʪʦ ʤʠʥʫʚʘ ʥʠʟ ʩʣʝʜʥʠʚʝ ʬʘʟʠ: 

ʘʥʘʣʠʟʘ ʥʘ ʨʘʙʦʪʝˁʝʪʦ ʠ ʨʝʟʫʣʪʘʪʠʪʝ ʚʦ ʤʠʥʘʪʘʪʘ ʫʯʝʙʥʘ ʛʦʜʠʥʘ, ʫʪʚʨʜʫʚʘˁʝ ʥʘ ʮʝʣʠ ʠ ʧʨʠʦʨʠʪʝʪʠ ʟʘ 

ʩʣʝʜʥʘʪʘ ʫʯʝʙʥʘ ʛʦʜʠʥʘ, ʠʟʨʘʙʦʪʢʘ ʥʘ ʦʜʜʝʣʥʠ ʧʨʦʛʨʘʤʠ ʟʘ ʩʪʨʫʯʥʠʪʝ ʘʢʪʠʚʠ, ʝʢʩʢʫʨʟʠʠ, ʧʦʩʝʪʠ, 

ʫʩʦʛʣʘʩʫʚʘˁʝ ʥʘ ʦʜʜʝʣʥʠ ʧʨʦʛʨʘʤʠ, ʤʝʨʢʠ ʟʘ ʦʙʝʟʙʝʜʫʚʘˁʝ ʥʘ ʥʝʧʨʝʯʝʥʘ ʨʝʘʣʠʟʘʮʠʿʘ ʥʘ ʛʦʜʠʰʥʘʪʘ 

ʧʨʦʛʨʘʤʘ. 

ʄʦʿʘʪʘ ʚʢʣʫʯʝʥʦʩʪ ʚʦ ʦʚʘʘ ʘʢʪʠʚʥʦʩʪ ʝ ʜʘ ʠʤʘʤ ʢʦʥʪʨʦʣʘ ʚʦ ʨʘʙʦʪʘʪʘ ʥʘ ʪʠʤʦʪ ʠ ʫʯʝʩʪʚʦ ʚʦ ʠʟʛʦʪʚʫʚʘˁʝ 

ʥʘ ʜʝʣʦʚʠ ʦʜ ʧʨʦʛʨʘʤʘʪʘ ʢʘʢʦ ʰʪʦ ʩʝ: ʦʨʛʘʥʠʟʘʮʠʿʘ ʠ ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ ʫʩʣʦʚʠʪʝ ʟʘ ʨʘʙʦʪʘ, ʮʝʣʠ ʠ 

ʧʨʠʦʨʠʪʝʪʠ, ʨʘʙʦʪʘ ʥʘ ʅʘʩʪʘʚʥʠʯʢʠʦʪ ʠ ʆʜʜʝʣʝʥʩʢʠʦʪ ʩʦʚʝʪ, ʨʘʙʦʪʘ ʥʘ ʜʠʨʝʢʪʦʨʦʪ, ʢʘʜʨʦʚʩʢʘ 

ʝʢʠʧʠʨʘʥʦʩʪ ʚʦ ʫʯʠʣʠʰʪʝʪʦ. ʉʤʝʪʘʤ ʜʝʢʘ ʠʟʛʦʪʚʫʚʘˁʝʪʦ ʥʘ ʛʦʜʠʰʥʘʪʘ ʧʨʦʛʨʘʤʘ ʝ ʩʫʰʪʠʥʩʢʘ ʫʣʦʛʘ ʥʘ 

ʜʠʨʝʢʪʦʨʦʪ ʢʦʿ ʩʝ ʛʨʠʞʠ ʟʘ ʚʨʝʤʝʥʩʢʘʪʘ ʨʘʤʢʘ ʚʦ ʢʦʿʘ ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʠʟʨʘʙʦʪʝʥʘ, ʨʝʘʣʠʟʘʮʠʿʘʪʘ ʥʘ ʮʝʣʠʪʝ 

ʠ ʘʢʪʠʚʥʦʩʪʠʪʝ ʧʨʝʢʫ ʢʦʠ ʪʠʝ ʩʝ ʨʝʘʣʠʟʠʨʘʘʪ. 

ɼʠʨʝʢʪʦʨʦʪ ʢʘʢʦ ʨʘʢʦʚʦʜʝʥ ʦʨʛʘʥ ʿʘ ʧʨʝʜʣʦʞʫʚʘ ʠ ʧʨʝʟʝʥʪʠʨʘ ʥʘ ʅʘʩʪʘʚʥʠʯʢʠ ʩʦʚʝʪ, ʋʯʠʣʠʰʝʥ ʦʜʙʦʨ, 

ʉʦʚʝʪ ʥʘ ʨʦʜʠʪʝʣʠ ʠ ʧʨʝʜ ʥʘʜʣʝʞʥʠʪʝ ʠʥʩʪʠʪʫʮʠʠ. ʀʩʪʘʪʘ ʧʨʦʮʝʜʫʨʘ ʩʝ ʟʘʧʘʟʫʚʘ ʠ ʧʨʠ ʜʘʚʘˁʝʪʦ ʥʘ 

ʛʦʜʠʰʥʠʦʪ ʠʟʚʝʰʪʘʿ ʟʘ ʥʝʿʟʠʥʘʪʘ ʨʝʘʣʠʟʘʮʠʿʘ.     

ɺʦ ʧʣʘʥʠʨʘˁʘʪʘ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʩʧʦʨʝʜ ʚʨʝʤʝʥʩʢʠʦʪ ʧʝʨʠʦʜ ʧʦʩʪʦʿʘʪ: ʛʦʜʠʰʥʠ, ʪʝʤʘʪʩʢʠ, ʧʨʦʮʝʩʥʦ 

ʨʘʟʚʦʿʥʠ ʠʣʠ ʜʥʝʚʥʦ ʦʧʝʨʘʪʠʚʥʠ ʧʣʘʥʠʨʘˁʘ.    

ʅʝʤʘ ʢʚʘʣʠʪʝʪʥʘ ʥʘʩʪʘʚʘ ʙʝʟ ʢʚʘʣʠʪʝʪʥʦ ʧʣʘʥʠʨʘˁʝ, ʧʘ ʟʘʪʦʘ ʥʘ ʧʦʯʝʪʦʢʦʪ ʥʘ ʫʯʝʙʥʘʪʘ ʛʦʜʠʥʘ 

ʨʝʘʣʠʟʠʨʘʤʝ ʠʥʪʝʨʝʥ ʩʝʤʠʥʘʨ-ʦʙʫʢʘ ʥʘ ʢʦʿ ʧʨʝʟʝʥʪʠʨʘʤ ʤʦʞʥʠ ʥʘʯʠʥʠ ʥʘ ʧʣʘʥʠʨʘˁʝ ʥʘ ʥʘʩʪʘʚʥʘʪʘ 

ʨʘʙʦʪʘ ʥʘ ʩʠʪʝ ʥʠʚʦʘ. 

ɸʢʪʠʚʥʦʩʪʠʪʝ ʰʪʦ ʩʝ ʚʦ ʚʨʩʢʘ ʩʦ ʧʣʘʥʠʨʘˁʝʪʦ ʥʘ ʥʘʩʪʘʚʥʠʦʪ ʧʨʦʮʝʩ ʩʝ ʦʜʚʠʚʘʘʪ ʧʦ ʩʣʝʜʥʠʦʪ ʨʝʜʦʩʣʝʜ: 

1. ʉʝʤʠʥʘʨ-ʨʘʙʦʪʠʣʥʠʮʘ ʥʘ ʪʝʤʘ: ʇʣʘʥʠʨʘˁʝ 

- ʫʯʝʩʥʠʮʠ: ʩʠʪʝ ʥʘʩʪʘʚʥʠʮʠ; 

-  ʚʨʝʤʝ ʥʘ ʨʝʘʣʠʟʘʮʠʿʘ: ʚʪʦʨʘ ʧʦʣʦʚʠʥʘ ʥʘ ʿʫʥʠ; 

- ʨʝʘʣʠʟʘʪʦʨ: ʜʠʨʝʢʪʦʨ 

- ʩʦʨʘʙʦʪʥʠʢ: ʧʝʜʘʛʦʛ.    

2. ʇʦʜʛʦʪʦʚʢʘ (ʩʝʢʦʿ ʥʘʩʪʘʚʥʠʢ ʚʨʰʠ): 

- ʘʥʘʣʠʟʘ ʥʘ ʩʦʧʩʪʚʝʥʘʪʘ ʨʘʙʦʪʘ; 

- ʿʘ ʧʨʦʫʯʫʚʘ ʧʨʦʛʨʘʤʘʪʘ ʟʘ ʦʜʜʝʣʝʥʠʿʘʪʘ ʢʘʜʝ ˃ʝ ʜʨʞʠ ʥʘʩʪʘʚʘ; 

- ʢʦʨʠʩʪʠ ʧʦʪʨʝʙʥʘ ʣʠʪʝʨʘʪʫʨʘ. 

3. ʇʣʘʥʠʨʘˁʝ (ʪʝʤʘʪʩʢʘ ʨʘʙʦʪʘ ʧʦ ʘʢʪʠʚʠ): 

- ʚʨʝʤʝ ʥʘ ʨʝʘʣʠʟʘʮʠʿʘ: ʚʪʦʨʘ ʧʦʣʦʚʠʥʘ ʥʘ ʘʚʛʫʩʪ; 

- ʨʝʘʣʠʟʘʪʦʨʠ: ʩʠʪʝ ʥʘʩʪʘʚʥʠʮʠ; 

- ʩʦʨʘʙʦʪʥʠʢ: ʧʝʜʘʛʦʛ.     

4. ʇʨʝʟʝʥʪʘʮʠʿʘ ʥʘ ʠʟʛʦʪʚʝʥʠʪʝ ʧʣʘʥʠʨʘˁʘ: 

- ʛʣʦʙʘʣʥʠ ʠ ʪʝʤʘʪʩʢʠ; 

- ʠʟʛʦʪʚʫʚʘˁʝ ʥʘ ʬʦʨʤʫʣʘʨ ʟʘ ʚʦʜʝˁʝ ʥʘ ʜʥʝʚʥʦ ʧʣʘʥʠʨʘˁʝ. 

            

ʀʩʢʫʩʪʚʘʪʘ ʰʪʦ ʚʘʢʘ ʛʠ ʩʪʝʢʥʫʚʘʘʪ ʥʘʩʪʘʚʥʠʮʠʪʝ ʩʝ ʟʥʘʯʘʿʥʠ ʟʘ ʥʠʚʥʠʦʪ ʧʨʦʬʝʩʠʦʥʘʣʝʥ ʨʘʟʚʦʿ, ʦʩʦʙʝʥʦ 

ʟʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʧʦʯʝʪʥʠʮʠ, ʙʠʜʝʿ˃ʠ ʚʦ ʝʜʥʘ ʠʥʪʝʨʘʢʮʠʩʢʘ ʘʪʤʦʩʬʝʨʘ ʨʘʟʤʝʥʫʚʘʘʪ ʠʩʢʫʩʪʚʘ, ʛʦ 

ʥʘʜʦʧʦʣʥʫʚʘʘʪ ʩʚʦʝʪʦ ʟʥʘʝˁʝ. ʉʝʪʦ ʦʚʘ ʩʝ ʠʟʚʝʜʫʚʘ ʥʘ ʩʪʨʫʯʥʠʪʝ ʘʢʪʠʚʠ ʢʦʠ ʨʘʙʦʪʘʪ ʢʘʢʦ ʩʪʨʫʯʥʠ 

ʪʠʤʦʚʠ. 

ʇʦ ʧʣʘʥʠʨʘˁʝʪʦ ʩʣʝʜʫʚʘ ʨʝʘʣʠʟʘʮʠʿʘʪʘ ʢʦʿʘ ʝ ʥʘʿʚʘʞʥʘ ʚʦ ʥʘʩʪʘʚʥʠʦʪ ʧʨʦʮʝʩ ʠ ʦʜ ʢʦʿʘ ʟʘʚʠʩʘʪ ʢʨʘʿʥʠʪʝ 

ʝʬʝʢʪʠ.  ʄʦʞʥʦ ʝ ʜʘ ʠʤʘʤʝ ʜʦʙʨʦ ʧʣʘʥʠʨʘˁʝ ʘ ʩʣʘʙʘ ʨʝʘʣʠʟʘʮʠʿʘ. ʊʦʘ ʟʘʚʠʩʠ ʦʜ ʢʨʝʘʪʠʚʥʦʩʪʘ ʠ 

ʠʥʚʝʥʪʠʚʥʦʩʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ, ʦʜ ʜʦʩʣʝʜʥʦʪʦ ʠʤʧʣʝʤʝʥʪʠʨʘˁʝ ʥʘ ʠʟʛʦʪʚʝʥʦʪʦ ʧʣʘʥʠʨʘˁʝ.         

ʅʘʩʪʘʚʘʪʘ ʧʨʝʪʝʥʜʠʨʘ ʜʘ ʛʠ ʨʘʟʚʠʚʘ ʜʠʤʝʥʟʠʠʪʝ ʥʘ ʫʯʝˁʝʪʦ ʠ ʥʝʚʦʟʤʦʞʥʦ ʝ ʜʘ ʩʝ ʙʘʨʘ ʝʜʠʥʩʪʚʝʥ ʤʦʜʝʣ 

ʥʘ ʧʣʘʥʠʨʘˁʝ ʠ ʠʟʚʝʜʫʚʘˁʝ. ʄʦʜʝʣʦʪ ʝ ʧʨʦʤʝʥʣʠʚ ʚʦ ʟʘʚʠʩʥʦʩʪ ʦʜ ʠʩʢʫʩʪʚʦʪʦ ʠ ʢʨʝʘʪʠʚʥʦʩʪʘ ʥʘ 

ʥʘʩʪʘʚʥʠʢʦʪ. ɿʘʪʦʘ ʥʘʩʪʘʚʘʪʘ ʥʝ ʧʨʝʪʝʥʜʠʨʘ ʝʜʝʥ ʝʜʠʥʩʪʚʝʥ ʤʦʜʝʣ ʟʘ ʠʟʚʝʜʫʚʘˁʝ, ʪʫʢʫ ʟʘʛʦʚʘʨʘ ʤʥʦʛʫ 

ʚʘʨʠʿʘʥʪʠ ʠ ʘʣʪʝʨʥʘʪʠʚʠ. 

ɿʘʪʦʘ ʥʝʦʧʭʦʜʥʦ ʝ ʜʠʨʝʢʪʦʨʦʪ ʢʘʢʦ ʚʦʜʘʯ ʜʘ ʧʨʪʠʮʠʧʠʨʘ ʚʦ ʧʣʘʥʠʨʘˁʝʪʦ ʥʘ ʩʠʪʝ ʥʠʚʦʘ ʩʦ ʮʝʣ ʜʘ ʠʤ 

ʧʦʤʦʛʥʝ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʜʘ ʩʝ ʫʩʦʚʨʰʫʚʘʘʪ, ʜʘ ʙʠʜʘʪ ʧʦʢʚʘʣʠʪʝʪʥʠ ʠ ʧʦʝʬʝʢʪʠʚʥʠ ʚʦ ʩʚʦʿʘʪʘ ʨʘʙʦʪʘ. 

ʅʘʩʪʘʚʥʠʢʦʪ ˃ʝ ʙʠʜʝ ʫʩʧʝʰʝʥ ʘʢʦ ʥʘ ʚʘʢʚʠʪʝ ʠʥʪʝʨʥʠ ʩʝʤʠʥʘʨʠ-ʦʙʫʢʠ ʠʤ ʜʘʜʝ ʧʦʩʝʙʝʥ ʪʨʝʪʤʘʥ ʧʨʝʜ ʜʘ 

ʟʘʧʦʯʥʝ ʩʦ ʘʢʪʠʚʥʦʩʪʠʪʝ ʠ ʘʢʦ ʥʘʿʜʝ ʦʜʛʦʚʦʨ ʥʘ ʦʚʠʝ ʧʨʘʰʘˁʘ: 

- ɺʦ ʢʦʠ ʫʩʣʦʚʠ ˃ʝ ʩʝ ʦʜʚʠʚʘ ʥʘʩʪʘʚʥʠʦʪ ʧʨʦʮʝʩ? 

- ʂʦʠ ʩʝ ʮʝʣʠʪʝ ʰʪʦ ʪʨʝʙʘ ʜʘ ʩʝ ʧʦʩʪʠʛʥʘʪ? 

- ʂʘʢʚʦ ʤʝʪʦʜʠʯʢʦ ʦʙʣʠʢʫʚʘˁʝ ʠ ʨʝʘʣʠʟʘʮʠʿʘ ʜʘ ʩʝ ʥʘʧʨʘʚʠ? 

- ʉʦ ʢʘʢʚʠ ʟʥʘʝˁʘ ʠ ʩʧʦʩʦʙʥʦʩʪʠ ʨʘʩʧʦʣʘʛʘʘʪ ʫʯʝʥʠʮʠʪʝ? 

- ʇʨʝʢʫ ʢʦʠ ʘʢʪʠʚʥʦʩʪʠ ˃ʝ ʩʝ ʨʝʘʣʠʟʠʨʘʘʪ ʮʝʣʠʪʝ? 
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ʅʝʤʘ ʫʩʧʝʰʝʥ ʥʘʩʪʘʚʥʠʢ ʙʝʟ ʩʝʦʧʬʘʪʥʘ ʧʦʜʛʦʪʦʚʢʘ ʠ ʢʚʘʣʠʪʝʪʥʦ ʧʣʘʥʠʨʘˁʝ. ʆʪʪʫʢʘ ʧʨʦʠʟʣʝʛʫʚʘ 

ʧʦʪʨʝʙʘʪʘ ʩʝʢʦʿ ʥʘʩʪʘʚʥʠʢ ʜʘ ʨʘʟʤʠʩʣʠ ʟʘ ʩʚʦʿʘʪʘ ʥʘʩʪʘʚʥʘ ʨʘʙʦʪʘ, ʦʩʦʙʝʥʦ ʟʘ ʧʨʦʬʝʩʠʦʥʘʣʥʦʪʦ 

ʫʩʦʚʨʰʫʚʘˁʝ ʠ ʩʣʝʜʝˁʝʪʦ ʥʘ ʥʦʚʠʥʠʪʝ. 

        

Kʆʈʀʉʊɽʅɸ ʃʀʊɽʈɸʊʋʈɸ 

[1] ʄ.ɹʣʘʞʝʚʩʢʠ, ʆʙʨʘʟʦʚʥʠ ʨʝʬʣʝʢʩʠʠ ʙʨ.1-2, ʇʨʦʩʚʝʪʥʦ ʜʝʣʦ, ʉʢʦʧʿʝ, 2004 

[2] ɻʨʫʧʘ ʘʚʪʦʨʠ, ʇʨʦʛʨʘʤʘ ʟʘ ʠʩʧʠʪ ʟʘ ʜʠʨʝʢʪʦʨ, ʋɱʀɽ-ʋʉɸʀɼ-ʄʆʅ, ʉʢʦʧʿʝ, 2006 

[3] ʂ.ʅ.ʇʝʪʢʦʚʩʢʠ, ʄ.ɸ.ɸʣʝʢʩʦʚʘ, ɺʦʜʝˁʝ ʥʘ ʜʠʥʘʤʠʯʥʦ ʫʯʠʣʠʰʪʝ, ɹʈʆ, ʉʢʦʧʿʝ, 2004 

[4] ʄ.ɹʣʘʞʝʚʩʢʠ, ʆʙʨʘʟʦʚʥʠ ʨʝʬʣʝʢʩʠʠ ʙʨ.2-3, ʇʨʦʩʚʝʪʥʦ ʜʝʣʦ, ʉʢʦʧʿʝ, 2003 

[5] ʂ.ʅ.ʇʝʪʢʦʚʩʢʠ, ɺʦʜʩʪʚʦʪʦ ʠ ʝʬʝʢʪʠʚʥʘʪʘ ʢʦʤʫʥʠʢʘʮʠʿʘ, ʂʠʨʦ ɼʘʥʜʘʨʦ, ɹʠʪʦʣʘ, 2000 

[6] ʊ.ʂʨʘʣʝʚ, ʆʩʥʦʚʠ ʥʘ ʤʝʥʘ˅ʤʝʥʪʦʪ, ʎʀʄ, ʉʢʦʧʿʝ, 1995, 1996 

       

            

            

 

 

 

 

 

 

 



15 
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Abstract: One of the main issues in education refers to motivation, i.e. its understanding and encouragement. 

The extent of the mental activity is achieved by adequate motivation, which is the sine qua non of learning. As a 

confirmation of this are the results of most studies, which show that the achievement of students in schools is 

due 50% of their ability, 25% of their motivation and 25% of the quality of teaching. 

Key words: motivation, motives, teaching process  
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ɸʧʩʪʨʘʢʪ: ɽʜʥʦ ʦʜ ʦʩʥʦʚʥʠʪʝ ʧʨʘʰʘˁʘ ʚʦ ʰʢʦʣʩʢʦʪʦ ʫʯʝˁʝ ʠ ʚʦʩʧʠʪʫʚʘˁʝ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ 

ʤʦʪʠʚʘʮʠʿʘʪʘ, ʪ.ʝ. ʥʝʿʟʠʥʦ ʟʘʧʦʟʥʘʚʘˁʝ ʠ ʧʦʪʪʠʢʥʫʚʘˁʝ. ʉʪʝʧʝʥʦʪ ʥʘ ʤʝʥʪʘʣʥʘʪʘ ʘʢʪʠʚʥʦʩʪ ʩʝ 

ʧʦʩʪʠʛʥʫʚʘ ʧʦ ʧʘʪ ʥʘ ʘʜʝʢʚʘʪʥʘ ʤʦʪʠʚʘʮʠʿʘ. ʄʦʪʠʚʘʮʠʿʘʪʘ ʝ sine qua non ʥʘ ʫʯʝˁʝʪʦ.ʂʘʢʦ ʧʦʪʚʨʜʘ ʥʘ ʦʚʘ 

ʠ ʨʝʟʫʣʪʘʪʠʪʝ ʜʦʙʠʝʥʠ ʦʜ ʧʦʚʝ˃ʝʪʦ ʠʩʪʨʘʞʫʚʘˁʘ, ʩʧʦʨʝʜ ʢʦʠ ʫʩʧʝʭʦʪ ʥʘ ʫʯʝʥʠʮʠʪʝ ʚʦ ʫʯʠʣʠʰʪʘʪʘ ʩʝ 

ʜʦʣʞʠ 50 % ʥʘ ʥʠʚʥʘʪʘ ʩʧʦʩʦʙʥʦʩʪ, 25 % ʥʘ ʥʠʚʥʘʪʘ ʤʦʪʠʚʘʮʠʿʘ ʠ 25 % ʥʘ ʢʚʘʣʠʪʝʪʦʪ ʥʘ ʥʘʩʪʘʚʘʪʘ.  

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʤʦʪʠʚʘʮʠʿʘ, ʤʦʪʠʚʠ, ʥʘʩʪʘʚʝʥ ʧʨʦʮʝʩ 

 

Introduction  

Teaching as the overall educational activity in schools, is an organized activity which implements very 

important social function of a great interest. Its basic tasks are: gaining knowledge about the objective reality, 

developing physical and mental abilities and development of the educational value. 

The teaching aims are multiple, but learning can be singled out as the dominant one. Learning is the 

most important activity and people learn all their life.  It is defined as a relatively permanent change of the 

person, which is imprinted on his/her behavior and occurs on the basis of his/her previous activities. 

Consequently, the teacher needs previous knowledge about the motivation as a psychological process. 

Such knowledge will enable and help the teacher to understand the student's behavior, and to achieve the desired 

objectives in education and upbringing of the youth. 

 

Motive ï concept, definition 

Motivation is an individual matter. For each person it might be slightly different and should always be 

evaluated in the context of different situations. Thus, one of the most important tasks is to discover which topics, 

areas and developments motivate. So, it is needed to discover which things activate and lead man in action. 

The motives are organic and psychological instigators which trigger people, turning them to achieve 

specified purposes. The basic meaning of the term motive is instigation, encouragement, progression. The fact 

that someone knows his/her aims, significantly increases the motivation. The process of motivation requires a 

certain event that will have the role of instigator. Our motives take that function. They represent a theoretical 

construction which includes stimulus, movement, purpose and goal of human behavior, which means that 

motive concerns the course, the goal and above all the intensity of a particular action. 

 

               Motivation and motives in the teaching and learning process 

The task of initial teaching is to establish motivation, to present suitable incentive condition, to initiate 

verbal communication and to provide feedback. Each of these functions of teaching is equally important and if 

any lag or fail, the teaching will be carried out with great difficulty. 

mailto:slavjanka_21@yahoo.com
mailto:z.janevska@yahoo.com
mailto:kostovskaliljana@yahoo.com
mailto:slavjanka_21@yahoo.com
mailto:z.janevska@yahoo.com
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16 
 

The problem of developing and controlling motivation is a very complex process and task for teaching. 

The voluminous concept and content of motivational problems incorporates consideration of the motives that 

make and influence the student to acquire knowledge, to use his strength and talent, to establish himself/herself 

as a human being, to connect with other people in a satisfactory way and to become a free person in the society. 

Today it is considered that the application of motivation in teaching, exercising and training has come 

down to a few basic questions: 

- The question of the ratio of the quantity towards quality of motivation 

- The issue of rewards and knowledge of learning outcomes, exercising and training 

- The problem of fear and anxiety in learning 

The high degree of motivation generally entails success. But what is success? This term canôt be 

defined unambiguously and one dimensionally. In any case, the success has several levels. Most often, success 

is seen as an individual valuation based on social ranking and represents part of our social competition. 

Generally, social and economic factors are the categories that express success. However, fact is that success can 

manifest in completely different ways. For each individual success can mean something else, so that each in 

his/her own way tends to trace it. The definition, that success is an achievement by which the individual realizes 

exactly what he/she has and he intended to accomplish, is also true. If an individual enforces his/her tasks, 

he/she will be satisfied with the achieved success. 

For this reason, the teacherôs proper attitude and maximum engage, will reveal the wishes and 

aspirations of the student as an individual, i.e. the studentôs aspirations toward success and the motivating 

circumstances or factors in achieving individual goals and achievements. At the same time, the teacher should 

respect and implement the contents and objectives of the curriculum and the educational system. The teacher 

should use all capabilities in teaching, so the students may learn, sett, analyze and experience their life goals. 

Motivation can be achieved with internal and external impulses, which means that the motivational 

procedure can be attributed in two categories: internal and external. 

Complex situations require both internal and external motivating elements. Thus, the motivation which 

initially was external can become internal. However, although there are many ways and means to motivate 

students, it seems that the personality of the teacher is a very important factor. 

It is known that motivation influences perception and attention. For proper perception and attention, the 

teacher, who knows well  the particularities of his/her students and their goals, while teaching stimulates the 

intrinsic motivation, and  finds ways to respect the right of choice of the students both in terms of topics and in 

terms of their interests and contemporary relevance, and all that according the curriculum. 

Such ways and opportunities provide textbooks and other auxiliary instruments, primarily the 

availability of computers and the Internet, which undoubtedly influence the increase of the interest of students in 

a particular subject. Various auxiliary teaching aids, such as illustrations, paintings, posters etc. and especially 

the Internet will contribute students to actively engage in teaching and to contribute to the learning of the 

curricula. Especially within the language learning, group work and the Internet, allow students more easily to 

overcome the difficulties, and certainly the computer research increases the desire to detect even new curricula 

in a different way. 

 

Conclusion 

All previous researches and longstanding teaching and pedagogical experiences undoubtedly reaffirm 

the role and function of motivation and motives in teaching and learning process. Encouraging the individual, 

the student, is one of the important needs and objectives of the teacher. But to do this successfully it is required 

that the teacher has previous knowledge of the motives and their characteristics and effects. Motivation, along 

with the personal, the individual abilities and potentials of the student, as well as the environment in which he 

lives and learns, the social and economic circumstances, are important prerequisite for achieving the objectives 

of teaching and learning success. 

The adequate choice of motives for a specific person in concrete situation requires skill, which in turn 

presupposes previous knowledge of the area and a desire for personal success and the success of the others. It 

means that the teachers engagement in choosing the right motives for each student, gives overall success of the 

teaching process. 

ʊhe positive effects and gaining benefit from the motivation and also the necessity of mastering the 

knowledge about motivation and motives i.e.  developing and analyzing the process of motivation, knowledge 

of the types of motives as stimulants among students, will contribute to increased activity in learning and better 

results and successes. Choosing an adequate motive will greatly contribute to implementation of the curriculum 

and its objectives will facilitate its acceptance by the students. They in turn, stimulated by the teacher, and in 

accordance with their actual capabilities and capacities will go on the path to achieving their goals, their 

progress, increased knowledge and they will expand the horizons which learning and education provide. 
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Abstract:  For the full integration of blind children into regular schools through a program of inclusive 

education, teachers are not adequately trained. The working methods used in teaching, are not fully applicable to 

work with visually impaired children. One of the problems in the teaching of mathematics arises once the blind 

(visual disable) child with manipulative thinking moves on to an abstract one. Algorithm of dividing multi ╖ digit 

numbers, using assistive technology is a process, aimed at renovating the teaching process in teaching 

mathematics. 

Using this procedure blindly (partially sighted) children absolutely understand, grasp and apply division of 

multi ╖ digit numbers. 

Key words: integration, blind children, assistive technology, algorithm, steps, regular schools 
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ʧʦʪʧʫʥʦʩʪʠ ʧʨʠʤʝʥˀʠʚʝ ʫ ʨʘʜʫ ʩʘ ʜʝʮʦʤ ʦʰʪʝ˂ʝʥʦʛ ʚʠʜʘ. ɱʝʜʘʥ ʦʜ ʧʨʦʙʣʝʤʘ ʫ ʥʘʩʪʘʚʠ ʤʘʪʝʤʘʪʠʢʝ 

ʥʘʩʪʘʿʝ ʦʥʦʛ ʪʨʝʥʫʪʢʘ ʢʘʜʘ ʩʣʝʧʦ (ʩʣʘʙʦʚʠʜʦ) ʜʝʪʝ ʩʘ ʤʘʥʠʧʫʣʘʪʠʚʥʦʛ ʤʠʰˀʝˁʘ ʧʨʝʣʘʟʠ ʥʘ ʘʧʩʪʨʘʢʪʥʦ. 

ɸʣʛʦʨʠʪʘʤ ʜʝˀʝˁʘ ʚʠʰʝʮʠʬʨʝʥʠʭ ʙʨʦʿʝʚʘ ʧʨʠʤʝʥʦʤ ʘʩʠʩʪʠʚʥʠʭ ʪʝʭʥʦʣʦʛʠʿʘ, ʿʝʩʪʝ ʧʦʩʪʫʧʘʢ ʫʩʤʝʨʝʥ ʥʘ 

ʘʜʘʧʪʘʮʠʿʫ ʧʨʦʮʝʩʘ ʧʦʜʫʯʘʚʘˁʘ ʫ ʥʘʩʪʘʚʠ ʤʘʪʝʤʘʪʠʢʝ. 

ʇʨʠʤʝʥʦʤ ʦʚʦʛ ʧʦʩʪʫʧʢʘ ʩʣʝʧʦ (ʩʣʘʙʦʚʠʜʦ) ʜʝʪʝ ʘʧʩʦʣʫʪʥʦ ʩʭʚʘʪʘ, ʨʘʟʫʤʝ ʠ ʤʝʭʘʥʠʟʫʿʝ ʜʝˀʝˁʝ 

ʚʠʰʝʮʠʬʨʝʥʠʭ ʙʨʦʿʝʚʘ. 

ʂˀʫʯʥʝ ʨʝʯʠ: ʠʥʪʝʛʨʘʮʠʿʘ, ʩʣʝʧʘ ʜʝʮʘ, ʘʩʠʩʪʠʚʥʝ ʪʝʭʥʦʣʦʛʠʿʝ, ʘʣʛʦʨʠʪʘʤ, ʢʦʨʘʮʠ, ʨʝʜʦʚʥʘ ʰʢʦʣʘ 

 
1.ʋɺʆɼ 

ʋʩʘʚʨʰʘʚʘˁʝ ʤʘʪʝʤʘʪʠʯʢʠʭ ʚʝʰʪʠʥʘ ʤʦʞʝ ʙʠʪʠ ʠʟʘʟʦʚ ʟʘ ʚʝʣʠʢʠ ʙʨʦʿ ʜʝʮʝ ʘʣʠ ʩʫ ʠʩʪʨʘʞʠʚʘʯʠ ʦʪʢʨʠʣʠ 

ʜʘ ʜʝʮʘ ʩʘ ʧʦʨʝʤʝ˂ʝʥʠʤ ʚʠʜʦʤ ʠʤʘʿʫ ʥʝʧʨʦʧʦʨʮʠʦʥʘʣʥʦ ʚʝʣʠʢʝ ʧʨʦʙʣʝʤʝ ʜʦʢ ʫʯʝ ʤʘʪʝʤʘʪʠʢʫ. 

ʇʨʦʙʣʝʤʠ ʥʘʩʪʘʿʫ ʦʥʦʛ ʪʨʝʥʫʪʢʘ ʢʘʜʘ ʜʝʪʝ ʩʘ ʤʘʥʠʧʫʣʘʪʠʚʥʦʛ ʤʠʰˀʝˁʘ ʧʨʝʹʝ ʥʘ ʘʧʩʪʨʘʢʪʥʦ. ʊʘʜʘ ʿʝ 

ʧʦʪʨʝʙʥʦ ʠʟʚʨʰʠʪʠ ʥʝʦʧʭʦʜʥʘ ʧʨʠʣʘʛʦʹʘʚʘˁʘ ʥʘʩʪʘʚʥʠʭ ʘʢʪʠʚʥʦʩʪʠ ʩʧʦʩʦʙʥʦʩʪʠʤʘ ʫʯʝʥʠʢʘ.  

ʇʦʩʪʫʧʘʢ ʧʨʠʣʘʛʦʹʘʚʘˁʘ ʥʘʩʪʘʚʥʝ ʪʝʤʝ ʠʣʠ ʘʢʪʠʚʥʦʩʪʠ ʧʨʦʚʦʜʠ ʩʝ ʢʨʦʟ ʪʨʠ ʢˀʫʯʥʝ ʢʘʪʝʛʦʨʠʿʝ: 

1. ʇʨʦʛʨʘʤʩʢʠ ʜʝʦ  ╖ ʘʜʘʧʪʘʮʠʿʘ ʩʘʜʨʞʘʿʘ; 

2. ʇʨʦʮʝʩ ʧʦʜʫʯʘʚʘˁʘ  ╖ ʘʜʘʧʪʘʮʠʿʘ ʥʘʯʠʥʘ ʧʨʝʥʦʰʝˁʘ ʩʘʜʨʞʘʿʘ;  

3. ʆʢʨʫʞʝˁʝ  ╖ ʘʜʘʧʪʘʮʠʿʘ ʤʝʩʪʘ, ʚʨʝʤʝʥʘ ʠ ʠʟʙʦʨ ʦʩʦʙʘ ʢʦʿʝ ʫʯʝʩʪʚʫʿʫ ʫ ʘʢʪʠʚʥʦʩʪʠ (Janney & 

Snell, 2000.) 

ɸʜʘʧʪʘʮʠʿʘ ʩʘʜʨʞʘʿʘ ʠ ʦʢʨʫʞʝˁʘ ʨʘʜʠ ʩʝ ʥʘ ʥʠʚʦʫ ʀʆʇ ʪʠʤʦʚʘ. ɿʘ ʫʩʧʝʭ ʧʦʜʫʯʘʚʘˁʘ ʚʝʦʤʘ ʿʝ ʚʘʞʘʥ 

ʥʘʯʠʥ ʿʘʩʥʦʛ ʧʨʝʥʦʰʝˁʘ ʩʘʜʨʞʘʿʘ, ʫ ʯʝʤʫ ʪʨʘʜʠʮʠʦʥʘʣʥʘ ʤʝʪʦʜʦʣʦʛʠʿʘ ʥʝ ʜʘʿʝ ʜʦʙʨʝ ʨʝʟʫʣʪʘʪʝ. ʋ 

ʧʨʦʮʝʩʫ ʧʦʜʫʯʘʚʘˁʘ ʥʝʦʧʭʦʜʥʦ ʿʝ ʠʟʚʨʰʠʪʠ ʘʜʘʧʪʘʮʠʿʫ ʤʝʪʦʜʘ, ʦʙʣʠʢʘ ʨʘʜʘ ʠ ʥʘʩʪʘʚʥʠʭ ʩʨʝʜʩʪʘʚʘ 

ʧʨʝʤʘ ʪʠʧʫ ʭʝʥʜʠʢʝʧʘ, ʪʘʢʦ ʜʘ ʩʪʘʥʜʘʨʜʠ ʧʦʩʪʠʛʥʫ˂ʘ ʠ ʧʣʘʥʠʨʘʥʠ ʠʩʭʦʜʠ ʦʩʪʘʥʫ ʥʝʧʨʦʤʝˁʝʥʠ ʠ ʜʦʚʝʜʫ 

ʜʦ ʨʘʟʫʤʝʚʘˁʘ ʠ ʧʨʠʤʝʥʝ ʜʝʬʠʥʠʩʘʥʠʭ ʧʦʿʤʦʚʘ, ʩʧʦʩʦʙʥʦʩʪʠ ʧʨʠʤʝʥʝ ʤʠʩʘʦʥʠʭ ʦʧʝʨʘʮʠʿʘ: 

ʘʥʘʣʠʟʝ/ʩʠʥʪʝʟʝ, ʘʧʩʪʨʘʢʮʠʿʝ/ ʛʝʥʝʨʘʣʠʟʘʮʠʿʝ, ʫʦʯʘʚʘˁʘ ʨʝʣʝʚʘʥʪʥʠʭ ʧʦʜʘʪʘʢʘ ʫ ʧʨʦʙʣʝʤʫ, ʨʝʰʘʚʘˁʘ 

ʤʘʪʝʤʘʪʠʢʦʛ ʧʨʦʙʣʝʤʘ (ɹ. ɱʘʙʣʘʥ, ɱ. ʂʦʚʘʯʝʚʠ˂ ʠ ʄ. ɺʫʿʘʯʠ˂, 2010.) 

 

2. ʇʈʀʂɸɿ ʇʈʆɹʃɽʄɸ  
ʃ. ɸ. ʿʝ ʩʣʝʧʦ ʜʝʪʝ. ʋ ʆʐ Ăʉʪʝʚʘʥ ʉʠʥʹʝʣʠ˂ñ ʿʝ ʜʦʰʘʦ ʠʟ ʉʧʝʮʠʿʘʣʥʝ ʰʢʦʣʝ ʟʘ ʫʯʝʥʠʢʝ ʦʰʪʝ˂ʝʥʦʛ ʚʠʜʘ 

Ăɺʝˀʢʦ ʈʘʤʘʜʘʥʦʚʠ˂ñ ʫ ʯʝʪʚʨʪʦʤ ʨʘʟʨʝʜʫ. 
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ɱʘʢʝ ʩʪʨʘʥʝ: ʈʝʟʫʣʪʘʪʠ ʪʝʩʪʠʨʘˁʘ ʧʨʠʣʠʢʦʤ ʫʧʠʩʘ ʫ ʰʢʦʣʫ ʫʢʘʟʘʣʠ ʩʫ ʥʘ ʚʠʩʦʢ ʥʠʚʦ ʠʥʪʝʣʝʢʪʫʘʣʥʠʭ 

ʩʧʦʩʦʙʥʦʩʪʠ. ʇʦʭʘʹʘ ʤʫʟʠʯʢʫ ʰʢʦʣʫ, ʥʘ ʢʣʘʚʠʨʩʢʦʤ ʦʜʩʝʢʫ, ʛʜʝ ʿʝ ʧʦʢʘʟʘʦ ʚʠʩʦʢ ʥʠʚʦ ʘʫʜʠʪʠʚʥʠʭ 

ʩʧʦʩʦʙʥʦʩʪʠ (ʘʧʩʦʣʫʪʥʠ ʩʣʫʭ). ʊʨʝʥʠʨʘ ʧʣʠʚʘˁʝ ʫ ʪʘʢʤʠʯʘʨʩʢʦʿ ʛʨʫʧʠ. ʇʦʪʧʫʥʦ ʿʝ ʦʩʧʦʩʦʙˁʝʥ ʟʘ 

ʯʠʪʘˁʝ ʠ ʧʠʩʘˁʝ ʥʘ ɹʨʘʿʝʚʦʤ ʧʠʩʤʫ. ʉʘʚʣʘʜʘʦ ʿʝ ʪʝʭʥʠʢʫ ʤʥʦʞʝˁʘ ʠ ʜʝˀʝˁʘ ʜʚʦʮʠʬʨʝʥʠʭ ʙʨʦʿʝʚʘ, ʢʘʦ 

ʠ ʜʝˀʝˁʝ ʩʘʜʨʞʘʚʘˁʝʤ. 

ʇʦʪʝʰʢʦ˂ʝ ʫ ʨʘʜʫ ʠ ʧʨʠʣʘʛʦʹʘʚʘˁʫ: ʇʨʦʙʣʝʤ ʫ ʩʘʚʣʘʜʘʚʘˁʫ ʪʝʭʥʠʢʝ ʤʥʦʞʝˁʘ ʠ ʜʝˀʝˁʘ 

ʚʠʰʝʮʠʬʨʝʥʠʭ ʙʨʦʿʝʚʘ. ʄʝʪʦʜʩʢʠ ʧʦʩʪʫʧʘʢ ʢʦʿʠ ʿʝ ʩʧʨʦʚʝʜʝʥ ʢʨʦʟ ʫ˅ʙʝʥʠʢ ʥʘʧʠʩʘʥ ʥʘ ɹʨʘʿʝʚʦʤ ʧʠʩʤʫ, 

ʥʘʩʪʘʚʥʘ ʩʨʝʜʩʪʚʘ ʠ ʧʦʤʘʛʘʣʘ ʥʠʩʫ ʜʦʧʨʠʥʝʣʘ ʜʘ ʜʝʯʘʢ ʩʘʚʣʘʜʘ ʜʝˀʝˁʝ ʚʠʰʝʮʠʬʨʝʥʠʭ ʙʨʦʿʝʚʘ. ɼʝʬʠʮʠʪ 

ʧʦʞʝˀʥʠʭ ʩʦʮʠʿʘʣʥʠʭ ʚʝʰʪʠʥʘ. ʇʨʦʙʣʝʤ ʘʜʘʧʪʘʮʠʿe ʫ ʩʦʮʠʿʘʣʥʫ ʩʨʝʜʠʥʫ ʢʨʦʟ ʠʩʧʦˀʘʚʘˁʝ ʩʦʮʠʿʘʣʥʦ 

ʥʝʧʦʞʝˀʥʠʭ ʦʙʣʠʢʘ ʧʦʥʘʰʘˁʘ.  

ɿʙʦʛ ʥʘʚʝʜʝʥʠʭ ʨʘʣʦʛʘ, ʃ. ɸ. ʩʝ ʥʠʿʝ ʤʦʛʘʦ ʫʩʧʝʰʥʦ ʫʢʣʦʧʠʪʠ ʫ ʨʘʜ ʥʘ ʯʘʩʦʚʠʤʘ ʤʘʪʝʤʘʪʠʢʝ. 

ʎʠˀ ʠʩʪʨʘʞʠʚʘˁʘ ʿʝ ʙʠʦ ʜʘ ʩʝ ʧʦʤʦ˂ʫ ʘʣʛʦʨʠʪʤʘ ʜʝˀʝˁʘ, ʢʘʦ ʘʜʘʧʪʠʨʘʥʝ ʤʝʪʦʜʝ ʨʘʜʘ ʫ ʥʘʩʪʘʚʠ 

ʤʘʪʝʤʘʪʠʢʝ, ʠ ʧʨʠʤʝʥʝ ʘʩʠʩʪʠʚʥʠʭ ʪʝʭʥʦʣʦʛʠʿʘ, ʫʯʝʥʠʢ ʦʩʧʦʩʦʙʠ ʜʘ ʩʘʤʦʩʪʘʣʥʦ ʜʝʣʠ ʚʠʰʝʮʠʬʨʝʥʝ 

ʙʨʦʿʝʚʝ. ʅʘ ʪʘʿ ʥʘʯʠʥ ʙʠ ʩʝ ʩʪʚʦʨʠʣʝ ʿʝʜʥʘʢʝ ʰʘʥʩʝ ʩʚʠʭ ʫʯʝʥʠʢʘ ʠ ʭʦʤʦʛʝʥʠʟʘʮʠʿʘ ʦʜʝˀʝʥʩʢʝ ʛʨʫʧʝ. 

 

3. ʋʇʆʊʈɽɹɸ ɸʉʀʉʊʀɺʅʀʍ ʊɽʍʅʆʃʆɻʀɱɸ ʋ ʈɸɼʋ ʉɸ ʉʃɽʇʆʄ ɼɽʎʆʄ 
ʉʣʝʧʘ ʠ ʩʣʘʙʦʚʠʜʘ ʜʝʮʘ ʧʝʨʮʠʧʠʨʘʿʫ ʧʦʩʪʫʧʥʦ, ʜʝʦ ʧʦ ʜʝʦ, ʠ ʧʦʪʨʝʙʥʦ ʠʤ ʿʝ ʚʠʰʝ ʚʨʝʤʝʥʘ ʟʘ ʜʦʞʠʚˀʘʿ 

ʮʝʣʠʥʝ. ʀʟʫʟʝʪʥʦ ʿʝ ʚʘʞʥʦ ʜʝʪʘˀʥʦ ʠ ʩʠʩʪʝʤʘʪʠʯʥʦ ʚʝʨʙʘʣʥʦ ʦʙʿʘʰˁʝˁʝ ʦʜ ʩʪʨʘʥʝ ʥʘʩʪʘʚʥʠʢʘ, ʪʝ 

ʦʜʘʙʠʨ ʥʘʩʪʘʚʥʠʭ ʩʨʝʜʩʪʘʚʘ ʢʦʿʘ ʩʫ ʜʦʙʘʨ ʥʦʩʠʣʘʮ ʧʦʨʫʢʝ, ʿʝʨ ʟʘ ʢʨʘʪʢʦ ʚʨʝʤʝ ʦʤʦʛʫ˂ʘʚʘʿʫ ʫʩʚʘʿʘˁʝ 

ʢʫˀʯʥʠʭ ʝʣʝʤʝʥʘʪʘ. 

ʇʦʪʧʫʥʘ ʩʘʤʦʩʪʘʣʥʦʩʪ ʫ ʨʘʜʫ ʫʯʝʥʠʢʘ ʥʘ ʨʘʯʫʥʘʨʫ ʦʤʦʛʫ˂ʝʥʘ ʿʝ ʫʟ ʫʧʦʪʨʝʙʫ ʯʠʪʘʯʘ ʝʢʨʘʥʘ (screen 

readera, JAWS ╖ Job Access With Speech), ʢʦʿʠ ʩʘʜʨʞʘʿ ʝʢʨʘʥʘ ʧʨʝʚʦʜʠ ʫ ʛʦʚʦʨ. ʈʝʟʫʣʪʘʪ ʯʠʪʘˁʘ ʫʯʝʥʠʢ 

ʜʦʙʠʿʘ ʘʫʜʠʪʠʚʥʠʤ ʧʫʪʝʤ ʧʦʤʦ˂ʫ ʩʣʫʰʘʣʠʮʘ. 

ʇʨʠʣʠʢʦʤ ʜʝˀʝˁʘ, ʫʯʝʥʠʢ ʿʝ ʢʦʨʠʩʪʠʦ ʠ ʪʝʢʩʪʫʘʣʥʠ ʤʦʥʠʪʦʨ ʩʘ ʤʝʤʦʨʠʿʦʤ (ɹʨʘʿʝʚ ʨʝʜ) ʢʦʿʠ ʿʝ 

ʧʨʠʢˀʫʯʝʥ ʥʘ ʨʘʯʫʥʘʨ. ʆʚʘʿ ʘʧʘʨʘʪ, ʪʝʢʩʪ ʠʟ ʜʦʢʫʤʝʥʪʘ ʠʣʠ ʪʝʢʩʪ ʩʠʥʪʝʪʠʟʦʚʘʥ ʫ ʛʦʚʦʨ ʧʨʠʢʘʟʫʿʝ ʥʘ 

ɹʨʘʿʝʚʦʤ ʧʠʩʤʫ. 

 

4. ɸʃɻʆʈʀʊɸʄ ɼɽɲɽɳɸ ɺʀʐɽʎʀʌʈɽʅʀʍ ɹʈʆɱɽɺɸ  
ɼʘ ʙʠ ʃ. ɸ. ʩʘʚʣʘʜʘʦ ʪʝʭʥʠʢʫ ʜʝˀʝˁʘ ʚʠʰʝʮʠʬʨʝʥʦʛ ʙʨʦʿʘ ʜʚʦʮʠʬʨʝʥʠʤ ʙʨʦʿʝʤ, ʙʠʣʦ ʿʝ ʧʦʪʨʝʙʥʦ 

ʘʜʘʧʪʠʨʘʪʠ ʜʝʤʦʥʩʪʨʘʪʠʚʥʫ ʤʝʪʦʜʫ ʢʦʿʘ ʩʝ ʢʦʨʠʩʪʠ ʧʨʠʣʠʢʦʤ ʫʯʝˁʘ ʜʝˀʝˁʘ. ʇʨʠʣʘʛʦʹʘʚʘˁʝ ʿʝ 

ʧʨʠʢʘʟʘʥʦ ʢʦʨʠʰ˂ʝˁʝʤ ʘʣʛʦʨʠʪʤʘ ʜʝˀʝˁʘ ʚʠʰʝʮʠʬʨʝʥʠʭ ʙʨʦʿʝʚʘ ʢʨʦʟ ʯʝʪʠʨʠ ʢʦʨʘʢʘ. 

ʋ ʧʦʩʪʫʧʢʫ ʧʨʠʤʝʥʝ ʘʣʛʦʨʠʪʤʘ ʜʝˀʝˁʘ ʫʥʦʩ ʿʝ ʚʨʰʠʦ ʢʦʨʠʰ˂ʝˁʝʤ ɹʨʘʿʝʚʦʛ ʨʝʜʘ, ʘ ʧʦʚʨʘʪʥʫ 

ʠʥʬʦʨʤʘʮʠʿʫ ʦ ʟʘʧʠʩʫ ʥʘ ʝʢʨʘʥʫ ʿʝ ʜʦʙʠʿʘʦ ʘʫʜʠʪʠʚʥʠʤ ʧʫʪʝʤ, ʧʦʤʦ˂ʫ ʯʠʪʘʯʘ ʝʢʨʘʥʘ (JAWS) ʠ 

ʩʣʫʰʘʣʠʮʘ. 

ʇʨʚʠ ʢʦʨʘʢ: ɼʘʪ ʿʝ ʤʘʪʝʤʘʪʠʯʢʠ ʠʟʨʘʟ: ʀʟʨʘʯʫʥʘʿ ʢʦʣʠʯʥʠʢ ʙʨʦʿʝʚʘ 92 304 ʠ 36.  

ɿʘʜʘʪʘʢ ʿʝ ʙʠʦ ʧʨʠʧʨʝʤˀʝʥ ʥʘ USB ʢʘʨʪʠʮʠ (ʤʦʞʝ ʩʝ ʠ ʠʟʜʠʢʪʠʨʘʪʠ). ʋʯʝʥʠʢ ʃ. ɸ. ʿʝ ʧʨʦʯʠʪʘʦ ʟʘʜʘʪʘʢ. 

ʂʦʨʠʩʪʝ˂ʠ ʧʦʩʪʫʧʘʢ ʜʝˀʝˁʘ ʩʘʜʨʞʘʚʘˁʝʤ, ʃ. ɸ. je ʫʩʤʝʥʠʤ ʧʫʪʝʤ ʨʘʯʫʥʘo ʠ ʟʘʧʠʩʘʦ ʨʝʟʫʣʪʘʪ ʠʟʘ ʟʥʘʢʘ 

ʿʝʜʥʘʢʦʩʪʠ. (ʩʣʠʢʘ 1) 

 

  
 
 

ʋʩʤʝʥʠʤ ʧʫʪʝʤ ʿʝ ʨʘʯʫʥʘʦ ʦʩʪʘʪʘʢ ʧʨʠ ʜʝˀʝˁʫ: (2 Ā 36 = 72 ʠ 92 ï 72 = 20)  

ɼʨʫʛʠ ʢʦʨʘʢ: 

ʃ. ɸ. ʿʝ ʟʘʧʠʩʘʦ ʦʩʪʘʪʘʢ ʧʨʠ ʜʝˀʝˁʫ ʠ ʨʝʟʫʣʪʘʪ ʧʨʝʪʭʦʜʥʦʛ ʜʝˀʝˁʘ. ʂʦʨʠʩʪʝ˂ʠ ʧʦʩʪʫʧʘʢ ʜʝˀʝˁʘ 

ʩʘʜʨʞʘʚʘˁʝʤ, ʫʩʤʝʥʠʤ ʧʫʪʝʤ ʿʝ ʨʘʯʫʥʘʦ ʠ ʟʘʧʠʩʘʦ ʨʝʟʫʣʪʘʪ ʠʟʘ ʟʥʘʢʘ ʿʝʜʥʘʢʦʩʪʠ. (ʩʣʠʢʘ 2) 

 

  

 

 

ʋʩʤʝʥʠʤ ʧʫʪʝʤ ʿʝ ʠʟ ʨʘʯʫʥʘʦ ʦʩʪʘʪʘʢ ʧʨʠ ʜʝˀʝˁʫ: (5 Ā 36 = 180 ʠ 203 ï 180 = 23) 

ʊʨʝ˂ʠ ʢʦʨʘʢ:  

ʃ. ɸ. ʿʝ ʟʘʧʠʩʘʦ ʦʩʪʘʪʘʢ ʧʨʠ ʜʝˀʝˁʫ ʠ ʨʝʟʫʣʪʘʪʝ ʧʨʝʪʭʦʜʥʠʭ ʜʝˀʝˁʘ. ʂʦʨʠʩʪʝ˂ʠ ʧʦʩʪʫʧʘʢ ʜʝˀʝˁʘ 

ʩʘʜʨʞʘʚʘˁʝʤ, ʫʩʤʝʥʠʤ ʧʫʪʝʤ ʿʝ ʨʘʯʫʥʘʦ ʠ ʟʘʧʠʩʘʦ ʨʝʟʫʣʪʘʪ ʠʟʘ ʟʥʘʢʘ ʿʝʜʥʘʢʦʩʪʠ. (ʩʣʠʢʘ 3) 

 

  

 

 

ʋʩʤʝʥʠʤ ʧʫʪʝʤ ʿʝ ʠʟʨʘʯʫʥʘʦ ʦʩʪʘʪʘʢ ʧʨʠ ʜʝˀʝˁʫ: (6 Ā 36 = 216 ʠ 230 ï 216 = 14) 

ʏʝʪʚʨʪʠ ʢʦʨʘʢ: 

ʉʣʠʢʘ 1      

92 304 : 36 = 2 

ʉʣʠʢʘ 2     

 20 304 : 36 = 25 

ʉʣʠʢʘ 3     

 2 304 : 36 = 256 
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ʃ. ɸ. ʿʝ ʟʘʧʠʩʘʦ ʦʩʪʘʪʘʢ ʧʨʠ ʜʝˀʝˁʫ ʠ ʨʝʟʫʣʪʘʪʝ ʧʨʝʪʭʦʜʥʠʭ ʜʝˀʝˁʘ. ʂʦʨʠʩʪʝ˂ʠ ʧʦʩʪʫʧʘʢ ʜʝˀʝˁʘ 

ʩʘʜʨʞʘʚʘˁʝʤ, ʫʩʤʝʥʠʤ ʧʫʪʝʤ ʿʝ ʠʟʨʘʯʫʥʘʦ ʠ ʟʘʧʠʩʘʦ ʨʝʟʫʣʪʘʪ ʠʟʘ ʟʥʘʢʘ ʿʝʜʥʘʢʦʩʪʠ. (ʩʣʠʢʘ 4) 

  

  

 

 

ʋʩʤʝʥʠʤ ʧʫʪʝʤ ʿʝ ʨʘʯʫʥʘʦ ʦʩʪʘʪʘʢ ʧʨʠ ʜʝˀʝˁʫ: (4 Ā 36 = 144 ʠ 144 ï 144 = 0). ɿʘʢˀʫʯʠʦ ʿʝ ʜʘ ʿʝ ʙʨʦʿ 

ʧʦʜʝʣʠʦ ʙʝʟ ʦʩʪʘʪʢʘ. 

ɿʘʧʠʩ ʥʘ ʤʦʥʠʪʦʨʫ ʨʘʯʫʥʘʨʘ ʠʟʛʣʝʜʘʦ ʿʝ ʦʚʘʢʦ (ʩʣʠʢʘ 5) 

  

4. ɿɸʂɲʋʏɸʂ 

 

 

 

 

 

 

 

 

ʇʨʠʤʝʥʦʤ ʘʣʛʦʨʠʪʤʘ ʜʝˀʝˁʘ ʚʠʰʝʮʠʬʨʝʥʠʭ ʙʨʦʿʝʚʘ ʠ ʘʩʠʩʪʠʚʥʠʭ ʪʝʭʥʦʣʦʛʠʿʘ ʫʯʝʥʠʢ ʿʝ ʫʩʧʝʰʥʦ 

ʩʘʚʣʘʜʘʦ ʪʝʭʥʠʢʫ ʜʝˀʝˁʘ ʚʠʰʝʮʠʬʨʝʥʦʛ ʙʨʦʿʘ ʜʚʦʮʠʬʨʝʥʠʤ ʙʨʦʿʝʤ. ʉʘʚʣʘʜʘʚʘˁʝʤ ʩʘʜʨʞʘʿʘ 

ʧʨʝʜʚʠʹʝʥʠʤ ʧʣʘʥʦʤ ʠ ʧʨʦʛʨʘʤʦʤ, ʫʯʝʥʠʢ ʃ. ɸ. ʿʝ ʧʦʩʪʘʦ ʩʠʛʫʨʥʠʿʠ ʠ ʫʢʣʦʧʠʦ ʩʝ ʫ ʩʨʝʜʠʥʫ. 

ʋʧʦʪʨʝʙʦʤ ʘʣʛʦʨʠʪʤʘ ʜʝˀʝˁʘ ʚʠʰʝʮʠʬʨʝʥʠʭ ʙʨʦʿʝʚʘ ʠ ʥʘʚʝʜʝʥʠʭ ʘʩʠʩʪʠʚʥʠʭ ʪʝʭʥʦʣʦʛʠʿʘ ʩʣʝʧʠ 

ʫʯʝʥʠʮʠ ʤʦʛʫ ʩʘʚʣʘʜʘʪʠ ʧʦʩʪʫʧʘʢ ʜʝˀʝˁʘ ʚʠʰʝʮʠʬʨʝʥʠʭ ʙʨʦʿʝʚʘ. 

ʇʨʝʧʨʝʢʝ ʫ ʧʨʠʤʝʥʠ ʦʚʝ ʤʝʪʦʜʝ ʤʦʛʫ ʙʠʪʠ ʥʝʜʦʚʦˀʥʘ ʦʙʫʯʝʥʦʩʪ ʥʘʩʪʘʚʥʠʢʘ ʟʘ ʢʦʨʠʰ˂ʝˁʝ ʘʩʠʩʪʠʚʥʠʭ 

ʪʝʭʥʦʣʦʛʠʿʘ, ʨʘʟʣʦʟʠ ʤʘʪʝʨʠʿʘʣʥʝ ʧʨʠʨʦʜʝ (ʿʝʨ ʿʝ ʟʘ ʨʝʘʣʠʟʘʮʠʿʫ ʧʦʪʨʝʙʥʘ ʬʠʥʘʥʩʠʿʩʢʘ ʧʦʜʨʰʢʘ) ʠ 

ʥʝʜʦʚʦˀʥʘ ʩʘʨʘʜˁʘ ʩʘ ʨʦʜʠʪʝˀʠʤʘ. ʇʦʩʪʫʧʘʢ ʠ ʨʝʟʫʣʪʘʪ ʧʨʠʤʝʥʝ ʘʣʛʦʨʠʪʤʘ ʜʝˀʝˁʘ ʿʝ ʟʘʙʝʣʝʞʝʥ ʠ ʫ 

ʚʠʜʝʦ ʟʘʧʠʩʫ. 
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[4.] ʂʦʨʧʦʨʘʮʠʿʘ Microsoft (2007): ʈʘʯʫʥʘʨ ʫ ʥʘʩʪʘʚʠ ʟʘ ʜʝʮʫ ʩʘ ʧʦʩʝʙʥʠʤ ʧʦʪʨʝʙʘʤʘ, ɽʣʝʢʪʨʦʥʩʢʦ 

ʠʟʜʘˁʝ ʧʨʠʨʫʯʥʠʢʘ ʟʘ ʥʘʩʪʘʚʥʠʢʝ. 

[5.] Tadija Erakoviĺ (2012.): Osobe sa posebnim potrebama; Uļimo zajedno  ╖ inkluzvno, Samostalno izdanje, 

Novi Sad.   

[6.] Zavod za unapreĽenje obrazovanja i vaspiranja, Republika Srbija, Nastavni planovi i programi za prvi 

ciklus obrazovanja i vaspitanja. 

 

ʉʣʠʢʘ 4     

 144 : 36 = 2 564 

ʉʣʠʢʘ 5 

92 304 : 36 = 2 

20 304 : 36 = 2 5 

2 304 : 36 = 2 56 

144 : 36 = 2 564 
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ʌʋʅʂʎʀɱɸʊɸ ʅɸ ɼʀʈɽʂʊʆʈʆʊ ɺʆ ʂʈɽʀʈɸɳɽ ʅɸ ɽʌɽʂʊʀɺʅɸ 

ʋʏʀʃʀʐʅɸ  ʆʈɻɸʅʀɿɸʎʀɱɸ 
ʄ-ʨ ɽʣʠʟʘʙʝʪʘ  ʄʠʪʨʝʚʩʢʘ 

ʆʋ ǌʂʠʨʠʣ ʇʝʿʯʠʥʦʚʠ˃ǌ ʉʢʦʧʿʝ, ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ beti.mitrevska@yahoo.com  
 

ʈʝʟʠʤʝ: ɺʦ ʝʨʘʪʘ ʥʘ ʧʨʦʤʝʥʠ ʧʦʪʨʝʙʥʦ ʥʠ ʝ ʢʚʘʣʠʪʝʪʥʦ ʦʙʨʘʟʦʚʘʥʠʝ, ʧʦʪʨʝʙʥʠ ʥʠ ʩʝ ʢʚʘʣʠʪʝʪʥʠ 

ʫʯʠʣʠʰʪʘ. ʈʘʟʚʦʿʥʠʪʝ ʧʨʦʤʝʥʠ ʚʦ ʫʯʠʣʠʰʪʘʪʘ ʩʝ ʧʨʦʤʝʥʠ ʢʦʠ ʫʥʘʧʨʝʜʫʚʘʘʪ, ʧʦʜʦʙʨʫʚʘʘʪ, 

ʦʩʦʚʨʝʤʝʥʫʚʘʘʪ, ʿʘ ʨʘʟʚʠʚʘʘʪ ʜʘʜʝʥʘʪʘ ʩʦʩʪʦʿʙʘ. 

 ʂʚʘʣʠʪʝʪʦʪ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʚʦ ʩʝʢʦʿʘ ʟʝʤʿʘ ʟʘʚʠʩʠ ʦʜ ʨʘʙʦʪʘʪʘ ʥʘ ʫʯʠʣʠʰʪʘʪʘ, ʘ ʨʘʙʦʪʘʪʘ ʥʘ ʩʝʢʦʝ 

ʫʯʠʣʠʰʪʝ ʟʘʚʠʩʠ ʧʨʚʝʥʩʪʚʝʥʦ ʦʜ ʨʘʙʦʪʘʪʘ ʥʘ ʜʠʨʝʢʪʦʨʦʪ. ʅʝʛʦʚʘʪʘ ʫʣʦʛʘ ʝ ʜʘ ʛʦ ʚʦʜʠ ʫʯʠʣʠʰʪʝʪʦ, ʜʘ ʛʦ 

ʧʦʪʪʠʢʥʫʚʘ ʢʚʘʣʠʪʝʪʥʦʪʦ ʦʙʨʘʟʦʚʘʥʠʝ, ʚʦ ʫʯʠʣʠʰʪʝʪʦ ʜʘ ʩʦʟʜʘʚʘ ʧʦʟʠʪʠʚʝʥ ʜʫʭ ʢʦʿ ˃ʝ ʛʦ ʧʦʪʪʠʢʥʫʚʘ 

ʤʝʺʫʩʝʙʥʦʪʦ ʧʦʯʠʪʫʚʘˁʝ, ʝʬʝʢʪʠʚʥʦ ʠ ʝʬʠʢʘʩʥʦ ʜʘ ʧʨʠʙʠʨʘ ʬʠʥʘʥʩʠʩʢʠ ʠ ʜʨʫʛʠ ʨʝʩʫʨʩʠ ʟʘ ʫʯʠʣʠʰʪʝʪʦ 

ʟʘ ʜʘ ʩʝ ʜʦʩʪʠʛʥʘʪ ʦʩʥʦʚʥʠʪʝ ʦʙʨʘʟʦʚʥʠ ʮʝʣʠ. 

ɿʘ ʜʘ ʩʝ ʟʘʜʦʚʦʣʘʪ ʢʨʠʪʝʨʠʫʤʠʪʝ ʧʦʪʨʝʙʥʦ ʝ ʜʠʨʝʢʪʦʨʦʪ ʜʘ ʧʨʝʬʝʨʠʨʘ ʪʠʤʩʢʘ ʨʘʙʦʪʘ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ 

ʠʟʨʘʙʦʪʢʘ ʠ ʠʤʧʣʝʤʝʥʪʘʮʠʿʘ ʚʦ ʨʘʟʚʦʿʥʠʦʪ ʧʣʘʥ ʥʘ ʫʯʠʣʠʰʪʝʪʦ. 

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʜʠʨʝʢʪʦʨ, ʪʠʤʩʢʘ ʨʘʙʦʪʘ, ʫʯʠʣʠʰʢʘ ʢʣʠʤʘ, ʝʬʠʢʘʩʥʦʩʪ. 

 

1.ɺʆɺɽɼ 
ɹʝʟ ʦʛʣʝʜ ʥʘ ʨʘʟʣʠʯʥʠʪʝ ʚʠʟʠʠ ʟʘ ʠʜʥʠʥʘʪʘ ʥʘ ʟʝʤʿʘʪʘ, ʧʦʚʝ˃ʝʪʦ ʣʫʺʝ ʩʝ ʩʣʦʞʫʚʘʘʪ ʜʝʢʘ 

ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʝ ʦʜ ʩʫʰʪʠʥʩʢʦ ʟʥʘʯʝˁʝ ʟʘ ʧʦʥʘʪʘʤʦʰʥʠʦʪ ʨʘʟʚʦʿ ʥʘ ʩʝʢʦʿʘ ʟʝʤʿʘ. ʆʩʥʦʚʥʘ ʮʝʣ ʥʘ 

ʥʘʩʪʘʚʥʠʦʪ ʧʨʦʮʝʩ ʝ ʜʘ ʠʤ ʦʚʦʟʤʦʞʠ ʥʘ ʫʯʝʥʠʮʠʪʝ: ʠʥʜʠʚʠʜʫʘʣʝʥ ʨʘʟʚʦʿ; ʫʩʚʦʿʫʚʘˁʝ ʟʥʘʝˁʘ ʟʘ 

ʧʨʠʨʦʜʘʪʘ, ʦʧʰʪʝʩʪʚʦʪʦ ʠ ʯʦʚʝʢʦʪ; ʨʘʟʚʠʚʘˁʝ ʥʘ ʯʫʚʩʪʚʦ ʟʘ ʦʜʛʦʚʦʨʥʦʩʪ , ʟʘ ʧʦʯʠʪʫʚʘˁʝ ʠ ʠʩʧʦʣʥʫʚʘˁʝ 

ʥʘ ʛʨʘʺʘʥʩʢʠʪʝ ʧʨʘʚʘ ʠ ʦʙʚʨʩʢʠ.. 

ʉʧʨʦʚʝʜʫʚʘˁʝʪʦ ʥʘ ʦʙʨʘʟʦʚʥʠʪʝ ʨʝʬʦʨʤʠ, ʢʘʢʦ ʰʪʦ ʜʦʩʝʛʘ ʧʦʢʘʞʫʚʘ ʧʨʘʢʩʘʪʘ, ʩʦ ʩʝʙʝ ʥʦʩʠ 

ʦʜʨʝʜʝʥ ʙʨʦʿ ʢʦʥʢʨʝʪʥʠ ʧʨʝʜʠʟʚʠʮʠ. ʎʝʣʪʘ ʝ ʜʘ ʩʝ ʧʦʛʦʜʘʪ ʥʘʿʜʦʙʨʠʪʝ ʥʘʯʠʥʠ ʥʘ ʢʦʠ ʛʨʘʺʘʥʠʪʝ ˃ʝ ʛʦ 

ʬʦʨʤʠʨʘʘʪ ʩʚʦʝʪʦ ʦʙʨʘʟʦʚʘʥʠʝ ʠ ˃ʝ ʛʠ ʧʦʩʪʠʛʥʘʪ ʣʠʯʥʠʪʝ ʠ ʦʧʰʪʝʩʪʚʝʥʠʪʝ ʠʥʪʝʨʝʩʠ. ɼʦʢʦʣʢʫ ʟʙʦʨʫʚʘʤʝ 

ʟʘ ʦʨʛʘʥʠʟʘʮʠʿʘ ʢʦʿʘ ʫʯʠ, ʘ ʫʯʠʣʠʰʪʝʪʦ ʝ ʪʘʢʚʘ ʦʨʛʘʥʠʟʘʮʠʿʘ, ʩʝ ʧʦʜʨʘʟʙʠʨʘ ʜʝʢʘ ʟʙʦʨʫʚʘʤʝ ʟʘ ʧʦʩʪʦʿʘʥʦ 

ʩʪʝʢʥʫʚʘˁʝ ʠ ʢʦʨʠʩʪʝˁʝ ʥʘ ʥʦʚʦʪʦ ʠ ʧʦʜʦʙʨʦ ʟʥʘʝˁʝ.  

 

  2.   ɼɽʌʀʅʀʈɸɳɽ  ʅɸ ʆʉʅʆɺʅʀʊɽ ʇʆʀʄʀ  

- ɼʠʨʝʢʪʦʨ ʥʘ ʫʯʠʣʠʰʪʝ ʝ ʦʨʛʘʥ ʥʘ ʨʘʢʦʚʦʜʝˁʝ ʚʦ ʫʯʠʣʠʰʪʝʪʦ, ʢʦʿ ʿʘ ʦʨʛʘʥʠʟʠʨʘ ʠ ʿʘ ʨʘʢʦʚʦʜʠ 

ʚʦʩʧʠʪʥʦ-ʦʙʨʘʟʦʚʥʘʪʘ ʠ ʜʨʫʛʘʪʘ ʨʘʙʦʪʘ, ʩʘʤʦʩʪʦʿʥʦ ʜʦʥʝʩʫʚʘ ʦʜʣʫʢʠ ʦʜ ʜʝʣʦʢʨʫʛʦʪ ʥʘ ʥʝʛʦʚʘʪʘ 

ʥʘʜʣʝʞʥʦʩʪ, ʫʪʚʨʜʝʥʘ ʩʦ ʟʘʢʦʥ ʠ ʘʢʪʠʪʝ ʥʘ ʫʯʠʣʠʰʪʝʪʦ, ʠ ʛʦ ʟʘʩʪʘʧʫʚʘ ʫʯʠʣʠʰʪʝʪʦ ʧʨʝʜ ʪʨʝʪʠ ʣʠʮʘ
5
. 

- ʊʠʤ ʝ ʦʨʛʘʥʠʟʠʨʘʥʘ ʛʨʫʧʘ ʥʘ ʣʫʺʝ ʢʦʠ, ʩʦ ʤʝʺʫʩʝʙʥʘ ʜʦʚʝʨʙʘ ʠ ʫʚʘʞʫʚʘˁʝ, ʦʜʛʦʚʦʨʥʦ ʨʘʙʦʪʘʪ ʥʘ 

ʦʩʪʚʘʨʫʚʘˁʝ ʥʘ ʟʘʝʜʥʠʯʢʘʪʘ ʮʝʣ ʟʘ ʢʦʿʘ ʚʟʘʝʤʥʦ ʩʝ ʦʜʛʦʚʦʨʥʠ
6
. 

- ʊʠʤʩʢʘ ʨʘʙʦʪʘ - ʟʘʝʜʥʠʯʢʦ ʜʝʿʩʪʚʠʝ ʥʘ ʛʨʫʧʘ ʣʫʺʝ ʚʦ ʢʦʿʘ ʩʝʢʦʿʘ ʠʥʜʠʚʠʜʫʘ ʛʠ ʧʦʜʨʝʜʫʚʘ ʩʚʦʠʪʝ 

ʠʥʜʠʚʠʜʫʘʣʥʠ ʠʥʪʝʨʝʩʠ ʠ ʤʠʩʣʝˁʘ ʥʘ ʝʬʠʢʘʩʥʦʩʪʘ ʥʘ ʛʨʫʧʘʪʘ
7
. 

- ʋʯʠʣʠʰʥʘ ʢʣʠʤʘ - ʋʯʠʣʠʰʪʝʪʦ ʚʦʜʠ ʧʦʣʠʪʠʢʘ ʥʘ ʟʘʝʤʥʦ ʧʦʯʠʪʫʚʘˁʝ ʠ ʨʘʤʥʦʧʨʘʚʝʥ ʪʨʝʪʤʘʥ ʥʘ ʩʠʪʝ 

ʩʪʨʫʢʪʫʨʠ ʰʪʦ ʫʯʝʩʪʚʫʚʘʘʪ ʚʦ ʫʯʠʣʠʰʥʠʦʪ ʞʠʚʦʪ.  

- ɽʬʠʢʘʩʥʦʩʪ ʝ ʩʧʦʩʦʙʥʦʩʪ ʟʘ ʦʩʪʚʘʨʫʚʘˁʝ ʥʘ ʨʝʟʫʣʪʘʪʠ ʠ ʮʝʣʠ ʥʘ ʨʘʙʦʪʝˁʝ. 

 

 2.1 ɼʠʨʝʢʪʦʨʦʪ ʢʘʢʦ ʦʨʛʘʥʠʟʘʪʦʨ ʠ ʢʨʝʘʪʦʨ ʥʘ ʫʯʠʣʠʰʥʘʪʘ ʦʨʛʘʥʠʟʘʮʠʿʘ 

ɼʠʨʝʢʪʦʨʦʪ ʢʘʢʦ ʦʨʛʘʥʠʟʘʪʦʨ ʠ ʢʨʝʘʪʦʨ ʥʘ ʮʝʣʦʢʫʧʥʘʪʘ ʨʘʙʦʪʘ ʚʦ ʫʯʠʣʠʰʪʝʪʦ, ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʧʦʩʚʝʪʝʥ 

ʥʘ: 

- ʆʨʛʘʥʠʟʘʮʠʩʢʠ ʧʦʜʛʦʪʦʚʢʠ ʟʘ ʧʦʯʝʪʦʢʦʪ ʥʘ ʫʯʝʙʥʘʪʘ ʛʦʜʠʥʘ ;  

- ʇʨʦʬʝʩʠʦʥʘʣʝʥ ʨʘʟʚʦʿ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ʠ ʫʥʘʧʨʝʜʫʚʘˁʝ ʥʘ  ʥʘʩʪʘʚʘʪʘ ;  

- ʀʟʛʦʪʚʫʚʘˁʝ ʥʘ ʛʦʜʠʰʥʘ ʧʨʦʛʨʘʤʘ ʟʘ ʨʘʙʦʪʘ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ;  

- ʆʨʛʘʥʠʟʠʨʘˁʝ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʟʘ ʫʯʝʩʪʚʦ ʥʘ ʩʪʨʫʯʥʦ-ʧʝʜʘʛʦʰʢʠ ʩʝʤʠʥʘʨʠ ʠ ʦʨʛʘʥʠʟʠʨʘˁʝ ʥʘ ʠʥʪʝʨʥʠ 

ʩʝʤʠʥʘʨʠ ;  

- ʈʘʙʦʪʘ ʩʦ ʩʪʨʫʯʥʠʪʝ ʠ ʜʨʫʛʠ ʦʨʛʘʥʠ ʚʦ ʫʯʠʣʠʰʪʝʪʦ ; 

                                                           
5 ɻʦʮʝʚʩʢʠ ʊʨʘʿʘʥ (2007), Ăʆʙʨʘʟʦʚʝʥ ʤʝʥʘ˅ʤʝʥʪñ, ʉʢʦʧʿʝ, ʩʪʨ.161 

 

6 Katzenbah J., Smith D. (1993) The wisdom of teams, Harvard Business Press, ʩʪʨ. 230 

 

7 Tuckman Bruce W. (1994) Conducting Educational Research, Fifth edition, ʩʪʨ. 459 
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- ʈʘʙʦʪʘ ʥʘ ʫʥʘʧʨʝʜʫʚʘˁʝ ʥʘ ʘʪʤʦʩʬʝʨʘʪʘ ʚʦ ʫʯʠʣʠʰʪʝʪʦ;  

- ɸʜʤʠʥʠʩʪʨʘʪʠʚʥʦ-ʪʝʭʥʠʯʢʘ ʨʘʙʦʪʘ ʚʦ ʫʯʠʣʠʰʪʝʪʦ; 

- ʉʦʨʘʙʦʪʢʘ ʩʦ ʫʯʝʥʠʮʠʪʝ ʠ ʫʯʝʥʠʯʢʠʪʝ ʦʨʛʘʥʠʟʘʮʠʠ ;  

 

2.2  ʆʜʛʦʚʦʨʥʦʩʪ ʥʘ ʜʠʨʝʢʪʦʨʦʪ ʚʦ ʦʜʥʦʩ ʥʘ ʦʨʛʘʥʠʟʘʮʠʿʘ ʥʘ ʥʘʩʪʘʚʘʪʘ 

ʅʘʩʪʘʚʘʪʘ ʧʨʝʪʩʪʘʚʫʚʘ ʧʣʘʥʩʢʠ ʠ ʦʨʛʘʥʠʟʠʨʘʥ ʚʦʩʧʠʪʥʦ ï ʦʙʨʘʟʦʚʝʥ ʧʨʦʮʝʩ. ʇʨʝʢʫ ʥʝʘ ʩʝ ʚʨʰʠ 

ʧʨʝʥʝʩʫʚʘˁʝ ʠ ʫʩʚʦʿʫʚʘˁʝ ʥʘ ʦʜʨʝʜʝʥʠ ʟʥʘʝˁʘ ʠ ʩʦʟʥʘʥʠʿʘ. ɺʦʜʠʯ ʠ ʨʝʛʫʣʘʪʦʨ ʥʘ ʥʘʩʪʘʚʥʠʦʪ ʧʨʦʮʝʩ ʝ 

ʥʘʩʪʘʚʥʠʢʦʪ,  ʜʦʜʝʢʘ ʢʦʤʫʥʠʢʘʮʠʿʘʪʘ ʟʘ ʧʨʝʥʝʩʫʚʘˁʝ ʥʘ ʟʥʘʝˁʘʪʘ ʩʝ ʦʜʚʠʚʘ ʥʘ ʨʝʣʘʮʠʿʘ ʥʘʩʪʘʚʥʠʢ ï 

ʫʯʝʥʠʢ. ʆʜʛʦʚʦʨʝʥ ʟʘ ʦʨʛʘʥʠʟʘʮʠʿʘ ʥʘ ʥʘʩʪʘʚʥʠʦʪ ʧʨʦʮʝʩ ʝ ʜʠʨʝʢʪʦʨʦʪ, ʢʦʿ ʪʨʝʙʘ ʜʘ ʚʨʰʠ ʢʦʥʪʨʦʣʘ ʥʘ 

ʢʚʘʣʠʪʝʪʦʪ ʥʘ ʥʘʩʪʘʚʘʪʘ. 

ɼʠʨʝʢʪʦʨʦʪ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ʠʩʪʦ ʪʘʢʘ ʝ ʦʜʛʦʚʦʨʝʥ ʠ ʟʘʜʦʣʞʝʥ ʟʘ ʦʨʛʘʥʠʟʠʨʘˁʝ ʥʘ: ʥʘʩʪʘʚʥʠʪʝ 

ʧʣʘʥʦʚʠ ʧʦ ʦʜʜʝʣʝʥʠʿʘ ʠ ʥʠʚʥʠʦʪ ʩʪʘʪʫʩ; ʥʝʜʝʣʝʥ ʠ ʛʦʜʠʰʝʥ ʬʦʥʜ ʥʘ ʯʘʩʦʚʠ ʟʘ ʩʝʢʦʿ ʧʨʝʜʤʝʪ ʧʦ 

ʦʜʜʝʣʝʥʠʿʘ; ʬʦʥʜ ʥʘ ʯʘʩʦʚʠ ʟʘ ʜʦʧʦʣʥʠʪʝʣʥʘ ʠ ʜʦʜʘʪʥʘ ʥʘʩʪʘʚʘ; ʮʝʣʠʪʝ, ʟʘʜʘʯʠʪʝ ʠ ʩʦʜʨʞʠʥʠʪʝ ʥʘ 

ʥʘʩʪʘʚʥʠʪʝ ʧʨʝʜʤʝʪʠ; ʠ ʢʘʜʘʨʦʪ ʢʦʿ ʰʪʦ ʿʘ ʨʝʘʣʠʟʠʨʘ ʥʘʩʪʘʚʘʪʘ (ʥʘʩʪʘʚʥʠʮʠ, ʩʪʨʫʯʥʠ ʩʦʨʘʙʦʪʥʠʮʠ, 

ʚʦʩʧʠʪʫʚʘʯʠ). 

 

2.3 ɺʦʜʩʪʚʦ ʥʘ ʜʠʨʝʢʪʦʨʦʪ ʥʘ ʫʯʠʣʠʰʪʝʪʦ 

ɺʦ ʮʝʣʦʢʫʧʥʘʪʘ ʨʘʙʦʪʘ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ʥʘʿʛʦʣʝʤʘʪʘ ʫʣʦʛʘ ʿʘ ʠʤʘ ʜʠʨʝʢʪʦʨʦʪ. ʆʙʠʯʥʦ ʨʘʙʦʪʥʠʪʝ 

ʦʙʚʨʩʢʠ ʚʦ ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʩʦʛʣʘʩʥʦ ʩʪʨʫʢʘʪʘ ʩʝ ʧʦʜʝʣʝʥʠ ʥʘ ʜʚʘ ʜʝʣʘ: ʧʨʚʠʪʝ ʩʝ ʦʜʥʝʩʫʚʘʘʪ ʥʘ ʨʘʙʦʪʘ ʩʦ 

ʚʦʟʨʘʩʥʠ ʣʫʺʝ, ʜʦʜʝʢʘ ʜʨʫʛʠʪʝ ʩʝ ʦʜʥʝʩʫʚʘʘʪ ʥʘ ʨʘʙʦʪʘ ʩʦ ʜʝʮʘ
8
.  

 ʆʩʦʙʝʥʦ ʝ ʟʥʘʯʘʿʥʦ ʜʘ ʩʝ ʥʘʧʦʤʝʥʝ ʜʝʢʘ ʜʠʨʝʢʪʦʨʦʪ ʠʤʘ ʜʚʝ ʟʥʘʯʘʿʥʠ ʦʙʚʨʩʢʠ. ɽʜʥʘʪʘ ʦʜ ʥʠʚ ʝ 

ʫʧʨʘʚʫʚʘˁʝʪʦ ʩʦ ʫʯʠʣʠʰʪʝʪʦ, ʦʜʥʦʩʥʦ ʤʝʥʘ˅ʝʨʩʢʘʪʘ ʫʣʦʛʘ, ʘ ʜʨʫʛʘʪʘ ʝ ʣʠʜʝʨʩʪʚʦʪʦ, ʦʜʥʦʩʥʦ ʚʦʜʩʪʚʦʪʦ. 

ʄʝʥʘ˅ʝʨʩʢʘʪʘ ʫʣʦʛʘ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʦʨʛʘʥʠʟʘʮʠʿʘʪʘ ʚʦ ʦʜʥʦʩ ʥʘ ʮʝʣʦʢʫʧʥʦʪʦ ʬʫʥʢʮʠʦʥʠʨʘˁʝ ʥʘ 

ʫʯʠʣʠʰʪʝʪʦ. 

 ɺʦʜʩʪʚʦʪʦ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʧʦʩʚʝʪʫʚʘˁʝ ʚʥʠʤʘʥʠʝ ʚʦ ʦʜʥʦʩ ʥʘ ʚʦʩʧʦʩʪʘʚʝʥʠʪʝ ʨʝʣʘʮʠʠ ʢʘʿ 

ʯʦʚʝʯʢʠʦʪ ʬʘʢʪʦʨ. ʇʨʦʬʝʩʠʦʥʘʣʥʦ ʫʩʧʝʰʝʥ ʜʠʨʝʢʪʦʨ ʝ ʦʥʦʿ ʢʦʿ ʰʪʦ ʛʠ ʧʦʩʝʜʫʚʘ ʠ ʩʧʦʩʦʙʥʦʩʪʠʪʝ ʟʘ 

ʤʝʥʘ˅ʠʨʘˁʝ ʠ ʟʘ ʚʦʜʩʪʚʦ.  

 

2.4 ʋʣʦʛʘʪʘ ʥʘ ʜʠʨʝʢʪʦʨʦʪ ʚʦ ʩʦʟʜʘʚʘˁʝʪʦ ʥʘ ʟʜʨʘʚʘ ʫʯʠʣʠʰʥʘ ʢʣʠʤʘ 

ʎʝʣʪʘ ʥʘ ʩʝʢʦʿ ʜʠʨʝʢʪʦʨ ʝ ʧʦʩʪʠʛʥʫʚʘˁʝ ʥʘ ʰʪʦ ʧʦʛʦʣʝʤʘ ʝʬʝʢʪʠʚʥʦʩʪ ʚʦ ʫʯʠʣʠʰʥʘʪʘ 

ʦʨʛʘʥʠʟʘʮʠʿʘ. ɸʪʤʦʩʬʝʨʘʪʘ ʚʦ ʢʦʿʘ ʰʪʦ ʩʝ ʨʘʙʦʪʠ ʠ ʚʦ ʢʦʿʘ ʰʪʦ ʩʝ ʩʧʨʦʚʝʜʫʚʘ ʥʘʩʪʘʚʘʪʘ ʠʤʘ ʛʦʣʝʤʦ 

ʚʣʠʿʘʥʠʝ ʚʨʟ ʧʦʩʪʠʛʥʫʚʘˁʝʪʦ ʥʘ ʨʝʟʫʣʪʘʪʠʪʝ.  

ʀʤʝʥʦ, ʟʜʨʘʚʘʪʘ  ʫʯʠʣʠʰʥʘʪʘ ʢʣʠʤʘ, ʟʘʚʠʩʠ ʦʜ: 

¶ ʄʘʪʝʨʠʿʘʣʥʦ ï ʪʝʭʥʠʯʢʠʪʝ ʫʩʣʦʚʠ, 

¶ ʌʠʥʘʥʩʠʩʢʠʪʝ ʫʩʣʦʚʠ 

¶ ʏʦʚʝʯʢʠʦʪ ʬʘʢʪʦʨ 
ɿʘ ʜʘ ʩʝ ʧʦʩʪʠʛʥʝ ʝʬʝʢʪʠʚʥʘ ʫʯʠʣʠʰʥʘ ʦʨʛʘʥʠʟʘʮʠʿʘ ʧʦʪʨʝʙʥʘ ʝ ʩʦʨʘʙʦʪʢʘ  ʧʦʤʝʺʫ : 

¶ ɼʠʨʝʢʪʦʨʦʪ ʠ ʥʘʩʪʘʚʥʠʮʠʪʝ 

¶ ɼʠʨʝʢʪʦʨʦʪ  ʠ ʨʦʜʠʪʝʣʠʪʝ,  

¶ ɼʠʨʝʢʪʦʨʦʪ ʠ ʫʯʠʣʠʰʥʠʦʪ ʧʩʠʭʦʣʦʛ/ʧʝʜʘʛʦʛ 

ʉʠʪʝ ʥʘʚʝʜʝʥʠ ʬʘʢʪʦʨʠ ʥʘ ʫʯʠʣʠʰʥʘʪʘ ʢʣʠʤʘ ʩʝ ʤʝʺʫʩʝʙʥʦ ʠʩʧʨʝʧʣʝʪʝʥʠ ʠ ʥʘ ʪʘʢʦʚ ʥʘʯʠʥ 

ʧʦʩʪʦʿʘʥʦ ʜʝʣʫʚʘʘʪ ʝʜʝʥ ʚʨʟ ʜʨʫʛ. 

ʂʘʢʦ ʧʦʩʣʝʜʠʮʘ ʥʘ ʣʦʰʘʪʘ ʢʣʠʤʘ ʚʦ ʦʨʛʘʥʠʟʘʮʠʿʘʪʘ ʩʝ ʧʦʿʘʚʫʚʘʘʪ ʢʦʥʬʣʠʢʪʠ, ʢʦʠ ʥʘʿʯʝʩʪʦ ʩʝ 

ʧʦʩʣʝʜʠʮʘ ʥʘ ʥʝʟʘʜʦʚʦʣʫʚʘˁʝ ʥʘ ʞʝʣʙʠʪʝ ʥʘ ʧʦʝʜʠʥʮʠʪʝ. ɿʘ ʚʘʢʚʠʪʝ ʧʨʦʙʣʝʤʠ ʥʘʚʨʝʤʝʥʦ ʜʘ ʩʝ ʠʟʙʝʛʥʘʪ, 

ʧʦʪʨʝʙʥʦ ʝ ʜʠʨʝʢʪʦʨʦʪ ʜʘ ʧʦʩʝʜʫʚʘ ʩʧʦʩʦʙʥʦʩʪ ʟʘ ʨʘʥʦ ʦʪʢʨʠʚʘˁʝ ʥʘ ʢʦʥʬʣʠʢʪʦʪ ʟʘ ʜʘ ʤʦʞʝ 

ʧʨʘʚʦʚʨʝʤʝʥʦ ʜʘ ʨʝʘʛʠʨʘ ʟʘ ʥʝʛʦʚʦ ʠʟʙʝʛʥʫʚʘˁʝ ʠʣʠ ʫʙʣʘʞʫʚʘˁʝ ʥʘ ʧʦʩʣʝʜʠʮʠʪʝ. 

 

2.5 ɼʠʨʝʢʪʦʨʦʪ ʢʘʢʦ ʢʨʝʘʪʦʨ ʠ ʤʦʪʠʚʘʪʦʨ ʟʘ ʪʠʤʩʢʘ ʨʘʙʦʪʘ ʚʦ ʫʯʠʣʠʰʪʝʪʦ 

ʇʣʘʥʠʨʘˁʝʪʦ ʠ ʧʨʦʛʨʘʤʠʨʘˁʝʪʦ ʚʦ ʫʯʠʣʠʰʪʘʪʘ ʝ ʚʠʩʦʢʦ ʩʪʨʫʯʥʘ ʨʘʙʦʪʘ ʢʦʿʘ ʙʘʨʘ ʤʘʢʩʠʤʘʣʥʦ 

ʘʥʛʘʞʠʨʘˁʝ ʥʘ ʩʠʪʝ ʩʫʙʿʝʢʪʠʚʥʠ ʬʘʢʪʦʨʠ ʚʦ ʠʟʨʘʙʦʪʢʘ ʥʘ ʧʣʘʥ ʠ ʧʨʦʛʨʘʤʘ ʟʘ ʨʘʙʦʪʘ ʠ ʟʘʪʦʘ ʝ ʥʝʦʧʭʦʜʥʘ  

ʪʠʤʩʢʘ ʩʦʨʘʙʦʪʢʘ ʧʦʤʝʺʫ : 

¶ ɼʠʨʝʢʪʦʨʦʪ,  

¶ ʥʘʩʪʘʚʥʠʮʠʪʝ,  

¶ ʧʝʜʘʛʦʰʢʦ-ʧʩʠʭʦʣʦʰʢʘʪʘ ʩʣʫʞʙʘ,  

¶ ʥʘʩʪʘʚʥʠʯʢʠʦʪ ʩʦʚʝʪ ʥʘ ʫʯʠʣʠʰʪʝʪʦ (ʘʜʤʠʥʠʩʪʨʘʪʠʚʥʦ-ʬʠʥʘʥʩʠʩʢʠʦʪ ʧʝʨʩʦʥʘʣ), 

                                                           
8  Glasl F. (1993). Dynamische Unternehmensentwicklung, Wie Pionierbetriebe und Bürokratien zu schlanken 

Unternehmen werden, Bern/Stuttgart/Wien, ʩʪʨ. 143-145 

 



23 
 

¶ ʩʦʚʝʪʦʪ ʥʘ ʨʦʜʠʪʝʣʠ, 

¶ ʥʘʜʚʦʨʝʰʥʠ ʩʦʨʘʙʦʪʥʠʮʠ,  

¶ ʧʦʥʝʢʦʛʘʰ ʠ ʫʯʝʥʠʮʠʪʝ.  

ʉʠʪʝ ʪʠʤʦʚʠ ʤʦʨʘʘʪ ʜʘ ʙʠʜʘʪ ʧʦʜ ʥʘʜʟʦʨ ʥʘ ʤʝʥʘ˅ʤʝʥʪʦʪ ʥʘ ʫʯʠʣʠʰʪʝʪʦ, ʦʜʥʦʩʥʦ, ʧʦʜ ʨʘʢʦʚʦʜʩʪʚʦ ʥʘ 

ʜʠʨʝʢʪʦʨʦʪ. 

2.5.1 ɽʬʠʢʘʩʥʦʩʪ ʥʘ ʪʠʤʩʢʘʪʘ ʨʘʙʦʪʘ  
  ʀʘʢʦ ʝ ʬʦʨʤʠʨʘʥ ʜʦʙʘʨ ʪʠʤ, ʪʦʘ ʥʝ ʤʦʨʘ ʜʘ ʟʥʘʯʠ ʜʝʢʘ ʪʦʿ ˃ʝ ʙʠʜʝ ʝʬʠʢʘʩʝʥ ʚʦ ʨʘʙʦʪʘʪʘ. ʊʦʘ ʝ 

ʤʥʦʛʫ ʚʘʞʥʘ ʟʘʜʘʯʘ ʥʘ ʜʠʨʝʢʪʦʨʦʪ ʥʘ ʧʨʦʝʢʪʦʪ ʢʦʿ ʪʨʝʙʘ ʜʦʙʨʦ ʜʘ ʛʠ ʧʦʟʥʘʚʘ ʯʣʝʥʦʚʠʪʝ ʥʘ ʪʠʤʦʪ ʠ ʜʘ 

ʨʘʟʚʠʚʘ ʤʦʞʥʦʩʪʠ ʟʘ ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ ʝʬʠʢʘʩʥʦʩʪʘ ʥʘ ʪʠʤʦʪ. 

 ʇʦʩʪʦʿʘʪ ʥʝʢʦʣʢʫ ʦʙʣʘʩʪʠ ʚʦ ʢʦʠ ʜʠʨʝʢʪʦʨʠʪʝ ʥʘ ʪʠʤʦʪ ʤʦʞʘʪ ʜʘ ʜʝʣʫʚʘʘʪ ʟʘ ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ 

ʝʬʠʢʘʩʥʦʩʪʘ ʥʘ ʪʠʤʦʪ. ʊʦʘ ʩʝ
9
:  

ü ʅʘʤʘʣʫʚʘˁʝ ʥʘ ʩʪʨʘʚʦʪ ʠ ʟʘʛʨʠʞʝʥʦʩʪʘ ʥʘ ʯʣʝʥʦʚʠʪʝ ʥʘ ʪʠʤʦʪ;  

ü ʇʦʜʦʙʨʫʚʘˁʝ ʥʘ ʢʣʠʤʘʪʘ ʚʦ ʪʠʤʦʪ;  

ü ʇʦʩʪʠʛʥʫʚʘˁʝ ʣʦʿʘʣʥʦʩʪ ʚʦ ʪʠʤʦʪ;  

ü ʄʦʪʠʚʠʨʘˁʝ ʥʘ ʯʣʝʥʦʚʠʪʝ ʥʘ ʪʠʤʦʪ;  

ü ʊʠʤʩʢʘ ʢʦʤʫʥʠʢʘʮʠʿʘ;  

ü ʊʠʤʩʢʦ ʨʝʰʘʚʘˁʝ ʥʘ ʧʨʦʙʣʝʤʠʪʝ;  

ü ʈʝʰʘʚʘˁʝ ʢʦʥʬʣʠʢʪʠ;  

ü ʉʠʩʪʝʤ ʟʘ ʥʘʜʛʨʘʜʫʚʘˁʝ ʠ ʜʨ. 

 

 3.  ʈʘʢʦʚʦʜʝˁʝ ʠ ʤʝʺʫʯʦʚʝʯʢʠ ʦʜʥʦʩʠ ʚʦ ʫʯʠʣʠʰʪʘʪʘ 

ʇʦʩʪʦʿʘʪ ʜʚʘ ʤʝʺʫʩʝʙʥʦ ʨʘʟʣʠʯʥʠ ʥʘʯʠʥʠ ʥʘ ʨʘʢʦʚʦʜʝˁʝ ʩʦ ʛʨʫʧʘʪʘ, ʘ ʪʦʘ ʩʝ: ʘʚʪʦʢʨʘʪʩʢʦʪʦ ʠ 

ʜʝʤʦʢʨʘʪʩʢʦʪʦ ʨʘʢʦʚʦʜʝˁʝ.  

ʇʨʠ ʘʚʪʦʢʨʘʪʩʢʦʪʦ ʨʘʢʦʚʦʜʝˁʝ ʜʠʨʝʢʪʦʨʦʪ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ʩʠʪʝ ʦʜʣʫʢʠ ʛʠ ʜʦʥʝʩʫʚʘ ʩʘʤ, ʛʠ 

ʦʜʨʝʜʫʚʘ ʟʘʜʘʯʠʪʝ ʥʘ ʛʨʫʧʘʪʘ ʠ ʥʘʯʠʥʠʪʝ ʥʘ ʥʠʚʥʦ ʨʝʘʣʠʟʠʨʘˁʝ,  ʛʦ ʦʮʝʥʫʚʘ ʦʩʪʚʘʨʫʚʘˁʝʪʦ ʥʘ ʟʘʜʘʯʠʪʝ. 

ʇʨʠʧʘʜʥʠʮʠʪʝ ʥʘ ʛʨʫʧʘʪʘ, ʦʜʥʦʩʥʦ ʫʯʠʣʠʰʪʘʪʘ ʩʦ ʘʚʪʦʢʨʘʪʩʢʦ ʨʘʢʦʚʦʜʝˁʝ ʩʝ ʧʘʩʠʚʥʠ, ʠ ʥʝ ʩʝ 

ʤʦʪʠʚʠʨʘʥʠ. ɺʘʢʚʦʪʦ ʨʘʢʦʚʦʜʝˁʝ ʜʦʚʝʜʫʚʘ ʜʦ ʬʨʫʩʪʨʘʮʠʿʘ ʠ ʢʦʥʬʣʠʢʪʠ ʚʦ ʛʨʫʧʘʪʘ.  

ʇʨʠ ʜʝʤʦʢʨʘʪʩʢʦʪʦ ʨʘʢʦʚʦʜʝˁʝ, ʩʠʪʝ ʧʨʠʧʘʜʥʠʮʠ ʥʘ ʛʨʫʧʘʪʘ ʫʯʝʩʪʚʫʚʘʘʪ ʚʦ ʦʜʣʫʯʫʚʘˁʝʪʦ ʟʘ 

ʟʘʜʘʯʠʪʝ ʠ ʥʠʚʥʦʪʦ ʦʩʪʚʘʨʫʚʘˁʝ, ʠ  ʫʯʝʩʪʚʫʚʘʘʪ ʚʦ ʦʮʝʥʫʚʘˁʝ ʥʘ ʧʦʩʪʠʛʥʫʚʘˁʘʪʘ ʟʘʝʜʥʦ ʩʦ ʜʠʨʝʢʪʦʨʦʪ. 

ʏʣʝʥʦʚʠʪʝ ʥʘ ʛʨʫʧʘʪʘ ʩʝ ʝʜʠʥʩʪʚʝʥʠ, ʨʘʟʚʠʚʘʘʪ ʧʦʟʠʪʠʚʥʠ ʦʜʥʦʩʠ ʚʦ ʤʝʺʫʩʝʙʥʘʪʘ ʠʥʪʝʨʘʢʮʠʿʘ, ʢʘʢʦ ʠ ʚʦ 

ʠʥʪʝʨʘʢʮʠʿʘ ʩʦ ʜʠʨʝʢʪʦʨʦʪ, ʟʘʜʦʚʦʣʥʠ ʩʝ, ʠ ʩʦ ʩʘʤʦʪʦ ʪʦʘ ʩʝ ʤʦʪʠʚʠʨʘʥʠ ʟʘ ʨʘʙʦʪʘ, ʟʘ ʨʘʟʣʠʢʘ ʦʜ 

ʯʣʝʥʦʚʠʪʝ ʥʘ ʛʨʫʧʘʪʘ ʩʦ ʘʚʪʦʢʨʘʪʩʢʠ ʣʠʜʝʨ. 

3.1ɼʠʨʝʢʪʦʨʦʪ ʠ ʨʘʢʦʚʦʜʝˁʝʪʦ ʩʦ ʫʯʠʣʠʰʪʝʪʦ ʚʦ ʬʫʥʢʮʠʿʘ ʥʘ ʧʦʜʦʙʨʘ ʦʨʛʘʥʠʟʘʮʠʦʥʘ ʢʣʠʤʘ 

ʇʨʦʤʝʥʠʪʝ ʚʦ ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʩʝ ʫʩʣʦʚʝʥʠ ʩʦ ʪʝʭʥʦʣʦʰʢʠʦʪ ʨʘʟʚʦʿ ʠ ʜʦʩʪʠʛʥʫʚʘˁʘʪʘ ʚʦ 

ʦʙʨʘʟʦʚʥʘʪʘ ʪʝʭʥʦʣʦʛʠʿʘ, ʢʘʢʦ ʠ ʦʙʣʠʮʠʪʝ ʠ ʩʨʝʜʩʪʚʘʪʘ ʟʘ ʨʘʙʦʪʘ ʚʦ ʫʯʠʣʠʰʪʝʪʦ. ʉʦ ʧʨʦʤʝʥʠʪʝ 

(ʨʝʬʦʨʤʠʪʝ) ʚʦ ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʠ ʚʦʩʧʠʪʫʚʘˁʝʪʦ ʩʝ ʤʝʥʫʚʘ ʠ ʧʦʣʦʞʙʘʪʘ ʠ ʬʫʥʢʮʠʿʘʪʘ ʥʘ ʜʠʨʝʢʪʦʨʦʪ ʥʘ 

ʫʯʠʣʠʰʪʝʪʦ. ɼʠʨʝʢʪʦʨʦʪ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ʤʦʨʘ ʜʘ ʙʠʜʝ ʜʦʙʘʨ ʦʨʛʘʥʠʟʘʪʦʨ, ʩʪʨʘʪʝʛ, ʠʥʦʚʘʪʦʨ, ʜʚʠʛʘʪʝʣ ʠ 

ʢʨʝʘʪʦʨ ʚʦ ʨʘʢʦʚʦʜʝˁʝʪʦ.  

ʇʨʝʜ ʧʨʠʬʘ˃ʘˁʝʪʦ ʥʘ ʜʦʣʞʥʦʩʪʘ ʜʠʨʝʢʪʦʨʦʪ ʪʨʝʙʘ ʜʘ ʨʘʟʤʠʩʣʠ ʟʘ ʦʜʨʝʜʝʥʠ ʦʙʚʨʩʢʠ ʠ ʧʦʩʪʘʧʢʠ, 

ʢʘʢʦ ʰʪʦ ʩʝ
10

:  

× ʄʦʨʘ ʜʘ ʙʠʜʝ ʧʦʟʠʪʠʚʝʥ ʧʨʠʤʝʨ ʟʘ ʜʨʫʛʠʪʝ 

× ʄʦʨʘ ʫʩʧʝʰʥʦ ʜʘ ʢʦʦʨʜʠʥʠʨʘ, ʥʦ ʠ ʜʘ ʛʦ ʫʥʘʧʨʝʜʫʚʘ ʠ ʠʥʩʧʠʨʠʨʘ ʨʘʙʦʪʝˁʝʪʦ ʥʘ ʜʨʫʛʠʪʝ 

× ɼʘ ʟʥʘʝ ʨʝʘʣʥʦ ʜʘ ʧʣʘʥʠʨʘ ʠ ʜʘ ʛʦ ʧʨʦʛʨʘʤʠʨʘ ʚʢʫʧʥʠʦʪ ʞʠʚʦʪ ʠ ʨʘʙʦʪʘ ʥʘ ʫʯʠʣʠʰʪʝʪʦ, ʘ 

ʥʝ ʧʣʘʥʠʨʘˁʝʪʦ ʜʘ ʧʨʝʩʪʘʚʫʚʘ ʩʘʤʦ ʩʧʠʩʦʢ ʥʘ ʫʙʘʚʠ ʠ ʜʦʙʨʠ ʞʝʣʙʠ 

× ɼʘ ʙʠʜʝ ʝʜʥʘʢʦʚ ʩʦ ʦʩʪʘʥʘʪʠʪʝ, ʜʘ ʙʠʜʝ ʟʘʰʪʠʪʥʠʢ ʥʘ ʩʠʪʝ, ʥʦ ʠ ʟʘʰʪʠʪʥʠʢ ʥʘ 
ʫʯʠʣʠʰʪʝʪʦ;  

× ɼʘ ʛʠ ʧʦʯʠʪʫʚʘ ʩʚʦʠʪʝ ʩʦʨʘʙʦʪʥʠʮʠ ʠ ʫʩʧʝʭʦʪ ʥʝʩʝʙʠʯʥʦ ʜʘ ʛʦ ʜʝʣʠ ʩʦ ʥʠʚ ʠʩʪʘʢʥʫʚʘʿ˃ʠ 

ʛʦ ʩʝʢʦʛʘʰ ʠ ʥʠʚʥʠʦʪ ʧʨʠʜʦʥʝʩ, ʘ ʧʦʤʘʣʢʫ ʩʚʦʠʪʝ ʟʘʩʣʫʛʠ.  

 ɿʘ ʩʦʟʜʘʚʘˁʝʪʦ ʥʘ ʣʦʰʠ ʤʝʺʫʯʦʚʝʯʢʠ ʦʜʥʦʩʠ ʤʥʦʛʫ ʧʨʠʜʦʥʝʩʫʚʘʘʪ ʠ ʥʝʬʦʨʤʘʣʥʠʪʝ ʛʨʫʧʠ.  

ʇʦʟʠʪʠʚʥʠʪʝ ʦʩʦʙʠʥʠ ʥʘ ʜʠʨʝʢʪʦʨʦʪ ʤʦʞʘʪ ʜʘ ʩʝ ʨʘʥʛʠʨʘʘʪ ʧʦ ʦʚʦʿ ʨʝʜʦʩʣʝʜ
11

:  

× ɼʦʙʘʨ ʦʨʛʘʥʠʟʘʪʦʨ ʥʘ ʨʘʙʦʪʘʪʘ 

× ɼʦʙʨʦ ʠ ʧʨʘʚʝʜʥʦ ʧʦʩʪʘʧʫʚʘ ʩʦ ʨʘʙʦʪʥʠʮʠʪʝ 

× ʉʝ ʩʦʚʝʪʫʚʘ ʩʦ ʩʦʨʘʙʦʪʥʠʮʠʪʝ ʠ ʛʠ ʟʝʤʘ ʧʨʝʜʚʠʜ ʥʠʚʥʠʪʝ ʤʠʩʣʝˁʘ ʠ ʧʨʝʜʣʦʟʠ 

× ʉʘʤʦʩʪʦʝʥ ʝ ʠ ʩʘʤʦʠʥʠʮʠʿʘʪʠʚʝʥ ʚʦ ʨʘʙʦʪʘʪʘ 

× ɼʦʩʣʝʜʝʥ ʝ, ʥʝ ʝ ʧʨʝʚʨʪʣʠʚ ʠ ʥʝ ʛʦ ʤʝʥʫʚʘ ʩʚʦʝʪʦ ʤʠʩʣʝˁʝ 

                                                           
9
  Ibid, str. 166 

10  Vlahoviĺ, B. (2001): Putevi inovacija u obrazovanju,  Eduka, Beograd, ʩʪʨ. 44 
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 Vlahoviĺ, B. (2001): Putevi inovacija u obrazovanju,  Eduka, Beograd, ʩʪʨ. 65 
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× ʉʝʢʦʛʘʰ ʛʦ ʧʦʬʘʣʫʚʘ ʜʦʙʨʦʪʦ ʨʘʙʦʪʝˁʝ 

× ʉʝ ʠʥʪʝʨʝʩʠʨʘ ʟʘ ʣʠʯʥʠʪʝ ʧʨʦʙʣʝʤʠ ʥʘ ʨʘʙʦʪʥʠʢʦʪ 

× ʆʜʨʞʫʚʘ ʜʦʙʨʘ ʨʘʙʦʪʥʘ ʜʠʩʮʠʧʣʠʥʘ 

× ʋʤʝʝ ʩʚʦʝʪʦ ʟʥʘʝˁʝ ʜʘ ʛʦ ʧʨʝʥʝʩʝ ʥʘ ʜʨʫʛʠ 

    ɼʦʢʦʣʢʫ, ʩʧʨʦʪʠʚʥʦ ʥʘ ʦʚʘ, ʜʠʨʝʢʪʦʨʦʪ ʠʤʘ ʙʦʣʥʠ ʘʤʙʠʮʠʠ ʠ ʩʝ ʦʙʠʜʫʚʘ ʜʘ ʛʠ ʦʩʪʚʘʨʠ ʩʦ ʧʦʤʦʰ ʥʘ  

ʦʙʚʠʥʫʚʘˁʝ ʠ ʤʘʥʠʧʫʣʘʮʠʿʘ, ʦʩʪʘʚʘ ʥʝʛʘʪʠʚʝʥ ʚʧʝʯʘʪʦʢ ʠ ʥʘ ʩʦʨʘʙʦʪʥʠʮʠʪʝ ʠ ʥʘ ʧʦʰʠʨʦʢʘʪʘ ʩʨʝʜʠʥʘ. 

 

            

 

4.  ɼʠʨʝʢʪʦʨʦʪ ʠ ʦʨʛʘʥʠʪʝ ʥʘ ʫʧʨʘʚʫʚʘˁʝ ʚʦ ʫʯʠʣʠʰʪʝʪʦ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

          

5. ɿɸʂʃʋʏʆʂ 

ɺʠʩʦʢʠʪʝ ʩʪʘʥʜʘʨʜʠ ʩʝ ʧʦʩʪʘʚʫʚʘʘʪ ʠ ʩʝ ʦʜʨʞʫʚʘʘʪ ʧʨʝʢʫ ʠʥʪʝʨʘʢʮʠʿʘ ʤʝʺʫ ʥʘʩʪʘʚʥʠʮʠʪʝ ʠ ʫʯʝʥʠʮʠʪʝ ʚʦ 

ʫʯʠʣʠʰʪʝʪʦ.  

ʆʨʛʘʥʠʪʝ ʢʦʠ ʫʧʨʘʚʫʚʘʘʪ ʠ ʨʘʢʦʚʦʜʘʪ ʩʦ ʚʦʩʧʠʪʥʦ-ʦʙʨʘʟʦʚʥʘʪʘ ʦʨʛʘʥʠʟʘʮʠʿʘ, ʫʯʠʣʠʰʥʠʦʪ ʦʜʙʦʨ ʠ 

ʜʠʨʝʢʪʦʨʦʪ, ʤʦʨʘ ʧʦʩʪʦʿʘʥʦ ʜʘ ʜʦʥʝʩʫʚʘʘʪ ʚʘʞʥʠ ʦʜʣʫʢʠ. ʊʠʝ ʦʜʣʫʢʠʪʝ ʥʝ ʤʦʞʘʪ ʜʘ ʛʠ ʧʣʘʥʠʨʘʘʪ ʠ 

ʜʦʥʝʩʫʚʘʘʪ ʩʘʤʠ, ʚʦ ʮʝʣʠʦʪ ʪʦʿ ʧʨʦʮʝʩ ʥʘ ʦʜʨʝʜʝʥʦ ʥʠʚʦ ʪʨʝʙʘ ʜʘ ʙʠʜʘʪ ʚʢʣʫʯʝʥʠ ʠ ʦʩʪʘʥʘʪʠʪʝ ʩʫʙʿʝʢʪʠ, 

ʘ ʧʨʝʜ ʩ® ʪʫʢʘ ʩʝ ʤʠʩʣʠ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ, ʥʘ ʫʯʝʥʠʮʠʪʝ ʠ ʥʠʚʥʠʪʝ ʨʦʜʠʪʝʣʠ. 

ʇʨʠ ʪʦʘ, ʜʠʨʝʢʪʦʨʦʪ ʝ ʥʘʿʚʘʞʝʥ ʝʢʩʧʝʨʪ ʚʦ ʫʯʠʣʠʰʪʝʪʦ ʠ ʪʦʿ ʩʝʢʦʿʜʥʝʚʥʦ ʨʘʢʦʚʦʜʠ ʩʦ ʥʝʛʦ. ʅʦ, ʟʘ 

ʫʯʠʣʠʰʪʝʪʦ ʜʘ ʧʦʩʪʠʛʥʝ ʫʩʧʝʭ, ʧʦʪʨʝʙʥʦ ʝ ʜʠʨʝʢʪʦʨʦʪ ʜʘ ʨʘʙʦʪʠ ʢʘʢʦ ʜʝʣ ʦʜ ʝʢʠʧʘʪʘ.  
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HOW TO STUDY WITH CREATIVITY  
Vesna Pavloviĺ 

Primary school ĂMilovan Gliġiĺñ - Valjevska Kamenica, Republic of Serbia vesnapavlovic.va@gmail.com 

 
Abstract: This paper will deal with understanding of brain functions and the brainôs great involvement in the 

defence against large amounts and speed of the information to which we are exposed nowadays as well as with 

voluntary directing, filtrating and processing specific knowledge. The aim of this paper is to promote a creative way 

of thinking, which should be a long-time guiding principle in everyday life. The concept of the thesis is based on 

the question whether and to what extant everything we know about brain can be applied to working with pupils. 

Creative learning has been considered from more standpoints. The subject matters are new and creative learning 

techniques that develop originality and creativity, that is, their importance, role and use in teaching and the effects 

of that use. 

Key words:  neuroscience, creativity, critical thinking, mind maps, knowledge maps 

 

KAKO UĻITI KREATIVNO  
Vesna Pavloviĺ 

Osnovna ġkola ĂMilovan Gliġiĺñ - Valj. Kamenica,  Republika Srbija vesnapavlovic.va@gmail.com 

 
Rezime: U radu ĺe biti reļi o razumevanju funkcija mozga i njegovoj velikoj umeġnosti kako u odbrani od 

neizmerne koliļine i brzine informacija, kojima smo danas izloģeni, tako i u svojevoljnom usmerenju, filtriranju i 

obradi odreĽenih znanja. Cilj rada je  kreativan  naļin promiġljanja, koji bi trebalo  da bude dugoroļna misao 

vodilja u svakodnevnom ģivotu. Koncepcija rada zasniva se na pitanju da li  je i u kolikoj meri, uzimajuĺi u obzir 

sve ono ġto znamo o mozgu i naļinu na koji uļi, primenjeno u radu sa uļenicima. Kreativno uļenje razmatrano je sa 

viġe aspekata. Predmet rada su nove kreativne tehnike uļenja kojima se razvija originalnost i kreativnost, odnosno, 

njihov znaļaj, uloga, primena u nastavi i efekti te primene. 

Kljuļne reļi: neuronauka, kreativnost, kritiļko miġljenje, mape uma, grafiļki organizatori znanja 

 

1. UVOD 

Naļin predavanja kroz istoriju bazirao se na predavaļa. On je morao posedovati veġtine ili znanja o odreĽenom 

podruļju. Nakon industrijske revolucije, situacija se u mnogome izmenila. Kao na pokretnoj traci sakupila je 

nastavnike i ponudila standarde i kurikulum. Ova paradigma, popularisana je tokom XIX i poļetkom XX veka. U 

ġkolama je naglaġavana posluġnost, urednost i poġtovanje autoriteta. Veliki pomak uļinjen je tokom pedesetih i 

ġezdesetih godina XX veka  kada je prevladavajuĺa teorija ljudskog ponaġanja bila pod uticajem Votsona, Skinera i 

ostalih bihejvioralnih teoretiļara. Poslednje dve decenije ovog veka  izrodile su novu paradigmu, kojoj put utire 

tehnologija. Procvatom informatiļke ere pojavljuju se fraze poput ôôsuper nastavaôô ili ôôubrzano uļenjeôô. S 

pojavom MRI i RET-a omoguĺeno je razumevanje unutraġnjosti mozga i implicirana su nova istraģivanja u oblasti 

neuronauke. Jeri Janevski sa Oregonskog instituta kaģe: ,, Sve ġto ste nauļili pre dve godine veĺ je stara 

informacija. Neuronauka se ġiri poput eksplozijeôô (ɱʘʥʩʝʥ, 2013:13). 

 

2. MOZAK I UĻENJE  

Znamo veĺ da je naġ mozak podeljen na dve hemisfere. Leva je zaduģena za obradu informacija u delovima i 

sekvencama. Primera radi, ġkolovani muziļari obraĽuju informacije u levoj a ôôsamoukiôô u desnoj hemisferi. 

Istraģivanja pokazuju da viġe od polovine levorukih upravo koristi desnu polovinu mozga. Tako, daroviti i savanati 

, imaju neġto veĺu desnu hemisferu. Desnoruki, grubu motoriku kontroliġu desnom, a finu levom hemisferom. 

Desna strana prepoznaje  negativne, a leva pozitivne emocije. Prouļavanja ukazuju i na visoku aktivnost leve 

hemisfere u prisustvu pozitivnih emocija. TakoĽe ukazuju da 75% zapremine mozga nema odreĽenu i jedinstvenu 

svrhu pa ga ļesto nazivaju ôôasocijativnim korteksomôô. Novija istraģivanja pokazuju da je bitan deo dugoroļne 

memorije, potrebne za motoriļko uļenje, smeġten baġ u malom mozgu. Mozak sadrģi 2% telesne mase ļoveka ali 

zato je veliki potroġaļ. On troġi 20% ļovekove telesne energije. Primarni izvor energije potrebne za rad naġeg 

mozga je krv.  Za normalno funkcionisanje potrebno mu je trideset litara krvi svakog sata a negde oko 720 l 

dnevno. A da li je dovoljno snabdeven i kiseonikom, ako istraģivanja govore da samo 36% uļenika u ġkoli ima 

fiziļku aktivnost? Nedavno, nauļnici su identifikovali gen kojim se objaġnjava zaġto praktiļno neki ljudi imaju 

bolje pamĺenje od drugih. ,,Ļovek nema niġta tako jako i tako svoje kao ġto je njegova memorija. Ona je jedino 

blago koje poseduje, ali je takoĽe i njegova najveĺa kobôô(Toġevski, 2011: 12). Optereĺivanje mozga predstavlja  

stalan izazov: previġe ili premalo zahteva,  i uļenici mogu odustati ili se dosaĽivati. Do mentalnih izazova dolazi se 

novim materijalima i dodavanjem stepena teģine. Novine su takoĽe vaģne, promene u naļinu predavanja, koriġĺenje 

kompjutera, primena razliļitih metoda i oblika rada. U danaġnjim ġkolama postoji realna potreba za afirmacijom 
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likovne kulture i fiziļkog vaspitanja. Ovo su izvrsna podruļja za stvaranje povratne sprege i izazova. Istraģivanja 

pokazuju da veģbajuĺi likovnu umetnost mozak osnaģuje stare i stvara nove veze. Likovni um stimuliġe telesnu 

svesnost, kreativnost i oseĺaj sopstva ( ɱʝʥʩʝʥ, 2013: 15-35). Brza analiza umetnosti i sporta kroz istoriju pokazuje 

da su ona deca koja su imala moguĺnost da upraģnjavaju podjednaku upotrebu obe ruke, kasnije bivala u prednosti 

tokom ģivota. MikelanĽelo i Leonardo da Vinļi podjednako su koristili obe ruke ( Buzan, 2007:198). 

 

3. U ĻEMU JE TAJNA USPEHA  

Osim brojnih predmeta u ġkoli iz kojih treba neġto da nauļe, uļenici treba da ovladaju i veġtinama. Potrebno je 

ovladati druġtvenim i emocionalnim veġtinama kako bi se pravovremeno ukljuļili u odnos sa vrġnjacima, uļiteljem 

pa i ġirom zajednicom. Rezultat ôôġkoleôô trebalo bi da bude zadovoljan  i sreĺan  uļenik, spreman za ostvarenje 

svojih potencijala u ģivotu. Da li je to zaista tako? U sveobuhvatnoj listi zahteva koja se stavlja pred uļenika sve 

manje se obraĺa paznja na prazninu koja postaje sve veĺa, a odnosi se na nepredvidiv i promenljiv svet. Stiļe se 

utisak da su uļenici priliļno loġe pripremljeni za suoļavanje sa danaġnjim pokvarenim svetom. Prve pukotine naziru 

se pri upisu na fakultet. Prijemni ispiti na fakultetima ne proveravaju razmiġljanje. Istiļe se vaģnost obrazovanja ali 

je samo po sebi to nedovoljno. Postoje vrlo vaģne osobine koje utiļu kako na rezultat uļenika, tako i na njegov 

uspeh kroz ģivot. Instikt je vrlo vaģan u situacijama kada neġto krene loġe. Samouverenost, veoma bitna kada 

uļenik treba da iznese neke nove ideje, potencijalno transformiġuĺe. Strpljenje je preko potrebno,  jer  nekada je 

dobro stati, promisliti i doneti mudru odluku. Neobiļno vaģna je itekako sposobnost uļenika da razmiġlja latelarno i 

nalazi iznenaĽujuĺa reġenja za neke neugodne probleme. Bitna je i uļenikova spremnost da spornim pitanjima 

pristupa otvoreno i oġtroumno, a posebno hrabrost da u pravom trenutku uĽe u igru, kada padne digne se i pokuġa 

ponovo da doģivi uspeh. U nastavnom programu mesta za gradivo ove vrste nema. Nastavnici se pridrģavaju 

programa, pouļavaju u okviru zadatog, tako da se deļje glave vrlo ļesto pune nepotrebnim informacijama. Deca 

naizgled deluju snalaģljivo, ali kada se malo zagrebe ispod povrġine, moģe se  uvideti da je kreativnost zakrģljala.  

 

4. KAKO PODSTAĹI ORIGINALNOST I  KREATIVNOST  

,,Kreativnost je danas podjednako vaģna u obrazovanju uļenika baġ kao i pismenost- i trebalo bi je tretirati na isti 

naļinôô(Simister, 2011:102). Ona u ġkoli treba da ideje pretvara u slike, poeziju u drame i rezultira originalnim 

otkriĺima, domiġljatoġĺu. To bi suġtinski bio napredak. Naġ sistem obrazovanja retko priznaje vaģnost generisanja 

novih ideja- ako se ģeli dobra ocena, sigurnije je ôôponavljati ono ġto je uļitelj rekaoôô. Najjaļa prepreka 

kreativnosti uļenika jeste veļiti ôôstrahôô da ĺe pogreġiti. Zaġto, kad ponekad naoļigled besmislene ideje, mogu da 

dovedu do neļeg sjajnog? Potrebno je stvoriti okruģenje u kojem ĺe se ideje ceniti, ma kakve one bile. Uļenike je 

potrebno osposobiti da prouļe ļak i najneoļekivaniji predlog u sluļaju da podstiļe neġto novo i korisno. Naġa 

pitanja, s tim u vezi, moraju biti oprezna. Pitanje koje poļinje sa :,, Zanima me..ôô, pretvara se lako u igru a potom u 

takmiļenje. Nastavnik moģe uļenicima da ôôpriznaôô da mu je ôôponestalo idejaôô i da uļenici zapravo budu 

generatori istih. Idejni kolaģi, primera radi, na zabavan i kreativan naļin od tehniļkih predmeta pa do istorijskih 

liļnosti, podstiļu uļenike da duboko razmiġljaju o temi. Nastavniku pruģa informaciju ġta uļenici mogu odnosno ne 

mogu da razumeju. Neki saveti koji podstiļu kreativnost a mogu se primeniti u praksi su sledeĺi: podsticati uļenike 

da uoļavaju dizajn svakodnevnih stvari; ispitivanje  status qvo; razmatranje drugih miġljenja; neodustajanje od 

svojih ideja; negovanje istrajnosti i koncentracije; pronalaģenje svojih uzora; ulaģenje u nove izazove; promiġljanje 

koje ĺe ih dovesti do ģeljenog ishoda; pohvala kada se odvaģe na neġto;  razvijanje kritiļkog miġljenja; veģbanje 

ļitanja misli i najzad da teġke odluke treba da ôôprespavajuôô. Primera radi, dobra veģba za uļenike je da isprobaju 

svoje umeĺe donoġenja odluka je da  mu kaģemo ôôPretpostavimo da moģeġ biti lik iz romana, koga bi 

odabrao?ôô,,Da moģeġ dobiti odgovor na bilo koje pitanje, ġta bi pitao?ôô. Obrnuto razmiġljanje je prikladan alat za 

kreativno razmiġljanje. To je zapravo postavljanje suprotnog pitanja od onog koje se razmatra. Na primer ôôKoji je 

najbolji naļin da upropastiġ prijateljstvo, da protraĺiġ svoj dģeparac..?ôô. Igrajte asocijacije sa svojim uļenicima, 

razvijajuĺi logiļko razmiġljanje ( Simister, 2011:112-145). 

 

5. KREATIVNO REĠAVANJE PROBLEMA  

,,Ako misliġ da moģeġ ili misliġ da ne moģeġ, verovatno si u pravuôô, svojevremeno je rekao Henri Ford. Ukoliko 

svojim uļenicima moģemo pomoĺi da uģivaju u reġavanju problema, mi uļitelji postavljamo kamen temeljac za 

snalaģenje u svetu odraslih. Uļeĺi ih da se uzdignu do izazova u reġavanju problema, stimuliġemo u njima kontrolu 

koju treba da imaju nad sopstvenim ģivotom. Ostavimo im prostor da kada imaju problem, sami reġe stvari. 

Pomozimo im sluġanjem, saoseĺanjem, razjaġnjenjem ili podsticanjem da razmotre sva moguĺa reġenja. Podrģimo 

ih u uverenju da ĺe im se trud isplatiti. Ohrabrimo njihovo razmiġljanje pitanjima: ,,A ko to moģe da reġi ako ti ne 

moģeġ?ôô ili ,,O, pa to je pravi izazov!ôô.Nauļimo svoje uļenike da preuzmu odgovornost u novonastalim 

okolnostima i ohrabrimo ih da problem uvek sagledaju iz razliļitih uglova. Pitajmo svoje uļenike za savet kada se 

suoļavamo sa sopstvenim problemom. Ako uļenicima pomaģemo da reġe neki problem,  moģemo koristiti tehniku 

kreativnog razmiġljanja unazad. Za razvijanje ove mentalne sposobnosti potrebno je malo vremena. Dovoljno je da 

uļenike pitamo: ,,Koja bi mogla da budu druga objaġnjenja?ôô. Ova aktivnost moģe da bude i verbalna. Mnogi je 

moģda ļesto i koriste u radu, ali je naprosto nisu imenovali. Kada je problem zaista ôôproblemôô dobro je za uļenike 
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da primene tehniku ôôkreativnog razmiġljanja unapredôô. Pitanja koja sebi mogu postaviti su: ,,Ġta mogu uļiniti da 

popravim situaciju?ôô ili ,,Ġta savetujem drugima?ôô. Poģeljno je da razmotre sliļne probleme koji su uspeġno 

reġeni, jer mnogo toga moģe se nauļiti iz prethodnih iskustava. Dijagram toka, efikasna je strategija, kojom se 

generiġu logiļki koraci potrebni za reġavanje nekog problema (Simister, 2011:215). Smeġtanje aktivnosti u ovakav 

osmiġljeni kontekst pomaģe uļeniku da spozna vrednost metodiļnosti. Ovu aktivnost moģemo preneti i na neġto 

apstraktnije, primera radi pitanjem: ,,Na koji naļin bi poboljġali..?ôô. Latelarnim razmiġljanjem potrebno je 

podsticati uļenike da smisle ġto viġe ideja, a izaberu najbolju. Kompjuterske igrice mogu biti sastavni deo 

kreativnog razmiġljanja i veġtine reġavanja problema. Potrebno je izbegavati one koje su nasilnog sadrģaja. Pitanja 

za razmiġljanje predstavljaju  dobar podsticaj za raspravu. Neka od njih mogu biti: ,,Zaġto misliġ da...Da li je 

moguĺe da...Ġta misliġ o...?ôô. Zapisi pitanja koje uļenik moģe sastaviti za lekciju koju uļi ili  tekst koji analizira je 

dobra ideja za Dnevnik posebnih pitanja. Mogu beleģiti i pojave a potom raspravljati o njima. Podsticanje uļenika 

na smiġljanje pitanja za koja su istinski zainteresovani sjajan je naļin da se aktiviraju u odreĽenoj oblasti. ,,Ġta mi 

nije jasno iz prirode i druġtva, geografije, istorije ili biologije?ôô,,Koja pitanja mogu da postavim za odreĽenu 

lekciju?ôô Ovakva pitanja mogu biti stvaralaļka i zagonetna. Na ovaj naļin podstiļe se divergentno miġljenje. 

Metoda traganja primenljiva je pri izradi Domaĺih zadataka koji se zasnivaju na istraģivanju. Istraģivanje za 

uļenike na ovaj naļin je zabavnije a pogodno je za uļenike koje ôône drģi mestoôô. Blic vesti je metoda koja se 

zasniva na ôôvaģnim pitanjimaôô o kojima uļenici ģele da raspravljaju. Istraģivanje ne mora uvek da bude 

usredsreĽeno na ļinjenice, veĺ na liļne stavove i oseĺanja. Dobijeni odgovori uļenika mogu se pretvoriti u blic 

vesti. Uļeniļka istraģivanja metodom Proġirenih istraģivanja u uļeniku moģe otkriti pravu strast za oblaġĺu ili  

predmetima. Taj zanos vrlo ļesto moģe rezultovati odluļnoġĺu, a podsticajem razviti  u veġtinu istraģivanja i 

istrajnost u detaljima. Projekat za koji se uļenik ili grupa uļenika opredeli u nekom istraģivanju potrebno je 

nenametljivo nadzirati. Slagalica predstavlja dobar naļin da se uļeniku omoguĺi i pomogne dublje razumevanje 

tema koje uļi. Za ovu aktivnost potrebno je ispisati ġesnaest kljuļnih reļi vezanih za odreĽenu temu i ubeleģiti ih u 

kvadrate. Reļi izloģiti na vidljivom mestu. Uļeĺi viġe o temi uļenici mogu proġirivati Slagalicu. Za njih, ovo je 

zgodna prilika da pokaģu ġta uļe,  jer moraju obrazloģiti  razloge premeġtanja kljuļnih reļi ( Simister, 2011:220-

235). Iz svega navedenog proizilazi da je kratkoroļna memorija dominantna kognitivna struktura. Veġtine reġavanja 

problema oslanjaju se na iskustvo smeġteno u dugoroļnoj memoriji, te cilj poduļavanja danas  jeste -  doprinos 

dugoroļnoj memoriji stimulacijom kratkoroļne.  

MAPIRANJE UMA  

Postoji viġe ciljeva kreativnog mapiranja uma. Pravljenjem mapa istraģuju se sve kreativne moguĺnosti, mnoģe 

kreativne misli, generiġu ideje, podstiļe kreativno razmiġljanje i vrġi reorganizacija prethodnih znanja. Kako se 

fleksibilnost identifikuje kao vitalni element kreativnog razmiġljanja, to mapiranje ukljuļuje moguĺnost da se nove 

ideje poveģu sa postojeĺim, a  koriġĺenjem razliļitih boja i neobiļnih oblika moģe da se postigne iluzija 

trodimenzionalnosti. Koristi koje imamo od mapiranja su viġestruke. Automatski se koriste sve sposobnosti 

kreativnog razmiġljanja, generiġe se menrtalna energija, sagledavaju se mnogi elementi i na taj naļin poveĺava 

koliļina kreativnog  asociranja i osnaģuje  proces inkubacije novih kreativnih  ideja.Mapa uma je jednostavan naļin 

za ôôunoġenje i iznoġenjeôô informacija iz mozga (Buzan, 2005: 85-140). Uļenje uz mapu je i brzo i lako. Pri 

njihovoj izradi koristimo boje. Sve grane ġire se sa jednog srediġta - zrakasto. Sastavni deo mapa ļesto su simboli, 

crte, reļi, slike i brojevi. Na kreativan naļin popis dosadnih podataka pretvara se u kreativan i organizovan dijagram 

koji deluje u skladu sa prirodnim naļinom na koji mozak obavlja funkcije. Moģe se uporediti sa planom grada. 

Srediġte mape je poput gradskog centra a glavne ulice koje vode od srediġta predstavljaju zamisli u vaġem procesu 

razmiġljanja. Sporedne ulice predstavljaju viġe-manje vaģne misli. Posebne slike ili oblici mogu predstavljati 

gradske znamenitosti odnosno vrlo zanimljive ideje. Baġ kao i plan grada, mapa uma daje opġti pregled nekog 

predmeta ili oblasti, prikuplja velike koliļine podataka na jednom mestu, podstiļe reġavanje problema time ġto 

omoguĺava da organizujete nove kreativne ideje, lako se ļita i omoguĺava razmiġljanje i priseĺanje. Upotrebom 

mapa uma u nastavi podstiļe se kreativnost uļenika, ġtedi se na vremenu, reġavaju se problemi na svojevrstan naļin 

i  poboljġava koncentracija. Ona potpomaģe priseĺanje, uļi se lako a cela lekcija moģe se sagledati kao ôôcelokupna 

slikaôô. Mapa uma predstavlja odraz prirodnih misaonih procesa koji se dogaĽaju u naġem mozgu. Mozak 

funkcioniġe na principu slike-mreģa-asocijacija, a mape na isti naļin. Buduĺi da se sluģe svim sredstvima kojima 

raspolaģu i naġe hemisfere omoguĺavaju da iz ovog beskonaļnog izvora crpimo kreativnost. Anġtajn je jednom 

rekao: ,, Maġta je mnogo vaģnija od znanjaôô ( ʂʘʪʠ˂, 2009:41- 89). 

 

6. GRAFIĻKI ORGANIZATORI ZNANJA  

Proistekli su iz Ousubelove ideje o organizatorima napretka, kao naļinom da se hijerarhijski organizuju sadrģaji 

koji bi trebali biti uļvrġĺeni u kognitivnoj strukturi. Vizuelni sistem ļoveka vrlo brzo se zamara. Tekst napisan od 

margine do margine stvara efekat reġetke i rezultira brzim zamorom. Ako ļitalac ôôizgubiôô red javljaju se poteġkoĺe 

u razumevanju proļitanog. Zbog toga, grafiļki organizatori olakġavaju ne samo razumevanje proļitanog, nego se i 

uļenik lakġe priseĺa materijala koji je organizovan na taj naļin, suprotno jednoliļnom tekstu. Krajem sedamdesetih 

godina proġlog veka pojavila su se tri karakteristiļna ôôalataôô. To su Govinov V dijagram, Novakove mreģe pojmova 

i modifikovana forma Pijaģeovog kliniļkog intervjua. V dijagram uļeniku pomaģe da identifikuje problem kao i 
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neophodne elemente za dalje istraģivanje problema. Pogodan je za koriġĺenje u viġim razredima jer predstavlja 

jednu varijantu idejnog projekta. Mreģa pojmova sastavljena je od pojmova koji su imenovani ili nacrtani i  linija 

koje ih spajaju. Karakter odnosa izmeĽu dva spojena pojma odreĽen je i imenovan. Ova mreģa pokazuje koliko 

pojedinac vlada pojmovima, kako mreģu kreira i kako organizuje pojmove. Zapravo, ona govori o njegovoj 

kognitivnoj strukturi. Modifikovana mreģa Pijaģeovog kliniļkog intervjua podrazumeva da uļenik nacrta dijagram 

ili temu za odreĽenu pojavu, onako kako je razume. Nakon toga sledi razgovor sa ispitivaļem gde uļenik 

sopstvenim reļima objaġnjava nacrtano. Ispitivaļ moģe postavljati potpitanja kroz koja uļenici mogu rasvetliti 

eventualne ôôrupeôô u svom znanju. Ridens, Bin i Boldvin (ʂʘʪʠ˂, 2009:109) izdvojili su pet osnovnih tipova 

grafiļkih organizatora na osnovu njihove funkcije. ôôRiblja kostôô je dijagram i konstruiġe se na naļin da se na 

ôôkiļmiôô prikazuju glavne ideje a koje ujedno predstavljaju i odgovor na postavljeni problem. Na popreļnim 

granama nalaze se ļinjenice koje podupiru glavnu ideju. KWL tabela ukljuļuje ono ġto uļenik zna o odreĽenoj 

pojavi ( Know), ono ġto ģeli da sazna ( Wants to know)  i onoga ġto je nauļio ( Learned) . Pogodna je za uļenike 

svih uzrasta. Prva kolona moģe se popuniti pre poļetka rada na nastavnoj jedinici, druga nakon najave a treĺa na 

kraju ļasa. Na ovaj naļin uļenik dobija jasan pregled sopstvenog napredovanja. Dijagram toka pogodan je za 

planiranje i izvoĽenje eksperimenata. Poļinje oznakom ENTER, a zavrġava sa EXIT ili END. Kruģni dijagram 

predstavlja niz izomorfnih krugova konstruisanih na naļin da demonstriraju strukturu pojedinaļnih znanja. Sugeriġe 

se limit od pet krugova za svaki dijagram a zbog kapaciteta kratkoroļne memorije. Uļenik je u moguĺnosti vizuelno 

da predstavi i poveģe male grupe pojmova. Ovi dijagrami korisni su za uļenike ļetvtrog razreda kao dijagnostiļki 

alat, za vrednovanje svojih znanja. Okvir tabela je sagledavanje zadatog pojma kroz redove i kolone, u kojima je 

iskazana vaģna manifestacija analiziranog pojma. Prilikom popunjavanja tabele uļenici pronalaze polja koja ne 

znaju da reġe, tragaju za informacijama i dovrġavaju tabelu. Pogodna je za istorijske sadrģaje.  

 

7. MREĢE POJMOVA  

Polazeĺi od grafiļkih organizatora Novak i Govin razvili su mreģe pojmova. One predstavljaju hijerarhijski ureĽen 

organizator napretka. Sastoji se od pojmova iskazanih reļima, linija koje povezuju pojmove i odreĽuju odnose 

meĽu povezujuĺim reļima. Mreģe pojmova treba da prezentuju smisaonu celinu i odnose pojmova u formi 

propozicije.  Propozicija se satoji od dva ili viġe pojmova povezanih reļima u semantiļku celinu. Pojam se najļeġĺe 

nalazi u elipsi i napisan je velikim slovima. Mreģa se obiļno ļita od vrha prema dnu stranice. Na vrhu se nalazi 

najopġtiji pojam. Strelica povezuje dva pojma. Izuzeci su sluļajevi kada se pojmovi povezuju u nekom drugom 

pravcu. Tada je neophodno strelicom precizirati u kom smeru teļe veza izmeĽu pojmova. Konstruisanje mreģe 

pojmova olakġava uļenje i podstiļe uļenike da uoļe povezanost pojmova. Ļesto tada prepoznaju odnose koje ranije 

nisu uoļili. Analiza pojmova nastavniku moģe koristiti za sagledavanje uļenikovog razumevanja aktuelnog sadrģaja 

ili pak posluģiti kao indikator uļenikovog napredovanja. Ovde se moģe povuĺi paralela sa Zonom narednog razvoja 

onako kako ju je predstavio Vigotski (ʂʘʪʠ˂, 2009:109-161). 

 

8. ZAKLJUĻAK  

Neophodno je napraviti jasnu razliku izmeĽu mape uma i mreģe pojmova. Mreģe imaju dodirnih taļaka sa mapama 

uma u smislu grafiļkog predstavljanja nekog pojma. MeĽutim, mapa uma se jasno razlikuje od mreģe po tome ġto 

vrlo ļesto pored nauļnih, mapa uma sadrģi liļna oseĺanja i stavove. Nemaju jasan plan jer se odreĽeni pojmovi 

asociranjem povezuju jedan za drugi. Uopġteno gledano, grafiļki organizatori, mreģe pojmova ili mape uma, 

predstavljaju strategije koje se fokusiraju na shvatanju pojmova i merenje napredovanja uļenika, te kao takve mogu 

biti efikasan alat u uļionici. Ako mozak ima odreĽenu prednost koja je za nas vaģna i na njega moģemo da utiļemo, 

onda to svakako moģemo znanjem.  
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IMPROVING MATEMATICAL SKILLS OF STUDENTS BY USING CONCEPT 

MAPPING  
Andrijana Tasevska 

Primary school Krume Kepeski, Skopje, Republic of Macedonia tandrijana@macedonia.eu.org 

 
Abstract:  In our teaching process we try to find ways how to develop key competences of students and to teach 

them how to learn. We have achieved much if we manage to enable the student to be aware of their own way of 

learning and to find an efficient learning strategy. One effective strategy is learning by understanding concepts 

or learning by concept mapping. 

The aim of this research, which is a short report of carried action research, is to show how the use of exercises 

and concept maps in the process of learning can result in improved studentôs skills for understanding and 

solving text problems as well as improved mathematical skills.The results show that concept mapping can help 

teachers to teach more successful and students to learn more meaningfully. 

Key words: concept maps, key competences, effective strategies, matematical skills, students 
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ʈʝʟʠʤʝ: ʇʦʫʯʫʚʘʿ˃ʠ ʛʠ ʥʘʰʠʪʝ ʫʯʝʥʠʮʠ, ʩʝʢʦʛʘʰ ʩʝ ʪʨʫʜʠʤʝ ʜʘ ʥʘʿʜʝʤʝ ʥʘʯʠʥʠ ʢʘʢʦ ʧʦʫʩʧʝʰʥʦ ʜʘ ʛʠ 

ʨʘʟʚʠʝʤʝ ʥʠʚʥʠʪʝ ʢʣʫʯʥʠ ʢʦʤʧʝʪʝʥʮʠʠ ʠ ʜʘ ʛʠ ʥʘʫʯʠʤʝ ʢʘʢʦ ʜʘ ʫʯʘʪ. ʉʤʝ ʧʦʩʪʠʛʥʘʣʝ ʤʥʦʛʫ ʘʢʦ ʫʩʧʝʝʤʝ 

ʜʘ ʛʠ ʦʩʧʦʩʦʙʠʤʝ ʟʘ ʦʩʦʟʥʘʚʘˁʝ ʥʘ ʩʦʧʩʪʚʝʥʠʦʪ ʥʘʯʠʥ ʥʘ ʫʯʝˁʝ ʠ ʧʨʦʥʘʦʺʘˁʝ ʥʘ ʝʬʠʢʘʩʥʘ ʩʪʨʘʪʝʛʠʿʘ ʟʘ 

ʫʯʝˁʝ ʢʦʿʘ ʚʦʜʠ ʢʦʥ ʫʩʧʝʭ. ɽʜʥʘ ʦʜ ʝʬʝʢʪʠʚʥʠʪʝ ʩʪʨʘʪʝʛʠʠ ʝ ʫʯʝˁʝ ʥʘ ʨʘʟʙʠʨʘˁʝ ʥʘ ʢʦʥʮʝʧʪʠʪʝ ʠʣʠ 

ʫʯʝˁʝ ʩʦ ʧʦʤʦʰ ʥʘ ʢʦʥʮʝʧʪʫʘʣʥʠ ʤʘʧʠ. 

ʆʚʦʿ ʪʨʫʜ, ʢʦʿ ʝ ʢʨʘʪʦʢ ʠʟʚʝʰʪʘʿ ʦʜ ʩʧʨʦʚʝʜʝʥʦ ʘʢʮʠʦʥʦ ʠʩʪʨʘʞʫʚʘˁʝ, ʠʤʘ ʟʘ ʮʝʣ ʜʘ ʧʦʢʘʞʝ ʢʘʢʦ ʩʦ 

ʧʦʤʦʰ ʥʘ ʚʝʞʙʘˁʝ ʠ ʫʧʦʪʨʝʙʘ ʥʘ ʢʦʥʮʝʧʪʫʘʣʥʠ ʤʘʧʠ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ ʤʦʞʝ ʜʘ ʩʝ ʧʦʜʦʙʨʠ 

ʨʘʟʙʠʨʘˁʝʪʦ ʠ ʨʝʰʘʚʘˁʝʪʦ ʥʘ ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ ʠ ʜʘ ʩʝ ʫʥʘʧʨʝʜʘʪ ʤʘʪʝʤʘʪʠʯʢʠʪʝ ʩʧʦʩʦʙʥʦʩʪʠ ʢʘʿ 

ʫʯʝʥʠʮʠʪʝ. ʈʝʟʫʣʪʘʪʠʪʝ ʧʦʢʘʞʫʚʘʘʪ ʜʝʢʘ ʢʦʥʮʝʧʪʫʘʣʥʠʪʝ ʤʘʧʠ ʤʦʞʘʪ ʜʘ ʠʤ ʧʦʤʦʛʥʘʪ ʠ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ 

ʧʦʫʩʧʝʰʥʦ ʜʘ  ʧʦʫʯʫʚʘʘʪ ʠ ʥʘ ʫʯʝʥʠʮʠʪʝ ʜʘ ʫʯʘʪ ʩʦ ʧʦʚʝ˃ʝ ʨʘʙʠʨʘˁʝ.  

 ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʢʦʥʮʝʧʪʫʘʣʥʠ ʤʘʧʠ, ʢʣʫʯʥʠ ʢʦʤʧʝʪʝʥʮʠʠ, ʝʬʝʢʪʠʚʥʠ ʩʪʨʘʪʝʛʠʠ,ʤʘʪʝʤʘʪʠʯʢʠ 

ʩʧʦʩʦʙʥʦʩʪʠ, ʫʯʝʥʠʮʠ 

 

1.ɺʆɺɽɼ 

ɺʦ ʪʝʢʦʪ ʥʘ ʤʦʿʘʪʘ ʨʘʙʦʪʘ ʢʘʢʦ ʧʩʠʭʦʣʦʛ ʦʩʦʙʝʥ ʧʨʝʜʠʟʚʠʢ ʤʠ ʧʨʝʪʩʪʘʚʫʚʘʣʦ ʧʨʘʰʘˁʝʪʦ ʢʘʢʦ 

ʫʯʝʥʠʮʠʪʝ ʜʘ ʩʝ ʥʘʫʯʘʪ ʜʘ ʫʯʘʪ. ɺʦ ʚʨʩʢʘ ʩʦ ʥʘʯʠʥʠʪʝ ʥʘ ʩʘʤʦʩʪʦʿʥʦ ʫʯʝˁʝ ʟʘʝʜʥʦ ʩʦ ʜʨʫʛʠ ʢʦʣʝʛʠ 

ʧʩʠʭʦʣʦʟʠ ʛʦʜʠʥʠ ʥʘʥʘʟʘʜ ʙʝʘ ʩʧʨʦʚʝʜʫʚʘʥʠ ʠʩʪʨʘʞʫʚʘˁʘ, ʙʝʘ ʧʨʘʚʝʥʠ ʦʙʠʜʠ ʟʘ ʦʩʧʦʩʦʙʫʚʘˁʝ ʥʘ 

ʫʯʝʥʠʮʠʪʝ ʥʘ ʥʠʚʦ ʥʘ ʧʘʨʘʣʝʣʢʠ ʟʘ ʩʘʤʦʩʪʦʿʥʦ ʫʯʝˁʝ, ʘ ʨʝʟʫʣʪʘʪʠʪʝ ʦʜ ʩʝʪʦ ʦʚʘ ʙʝʘ ʧʨʝʟʝʥʪʠʨʘʥʠ ʥʘ 

ʩʪʨʫʯʥʠ ʩʦʙʠʨʠ. ʇʦʪʪʠʢʥʘʪʘ ʦʜ ʩʠʪʝ ʦʚʠʝ ʘʢʪʠʚʥʦʩʪʠ, ʚʝ˃ʝ ʧʦʜʦʣʛʦ ʚʨʝʤʝ ʤʦʿ ʧʨʝʜʤʝʪ ʥʘ ʠʥʪʝʨʝʩ ʝ 

ʨʘʟʚʠʚʘˁʝʪʦ ʥʘ ʤʝʪʘʢʦʛʥʠʪʠʚʥʠʪʝ ʚʝʰʪʠʥʠ ʢʘʿ ʫʯʝʥʠʮʠʪʝ, ʦʜʥʦʩʥʦ ʦʩʦʟʥʘʚʘˁʝ ʥʘ ʩʦʧʩʪʚʝʥʠʦʪ ʥʘʯʠʥ ʥʘ 

ʫʯʝˁʝ ʠ ʧʨʦʥʘʦʺʘˁʝ ʥʘ ʝʬʠʢʘʩʥʘ ʩʪʨʘʪʝʛʠʿʘ ʥʘ ʫʯʝˁʝ ʢʦʿʘ ʚʦʜʠ ʢʦʥ ʫʩʧʝʭ.  

ʄʦʝ ʩʠʣʥʦ ʫʚʝʨʫʚʘˁʝ ʝ ʜʝʢʘ ʩʠʪʝ ʜʝʮʘ ʤʦʞʘʪ ʜʘ ʥʘʫʯʘʪ, ʩʘʤʦ ʪʨʝʙʘ ʜʘ ʟʥʘʘʪ ʢʘʢʦ ʠ ʜʘ 

ʚʝʨʫʚʘʘʪ ʜʝʢʘ ʤʦʞʘʪ.  

ʅʘ ʧʦʯʝʪʦʢʦʪ ʦʥʘ ʰʪʦ ʛʦ ʨʘʙʦʪʝʚ ʩʦ ʫʯʝʥʠʮʠʪʝ ʜʝʣʫʤʥʦ ʩʝ ʟʘʩʥʠʚʘʰʝ ʥʘ ʩʦʧʩʪʚʝʥʦʪʦ ʠʩʢʫʩʪʚʦ 

ʩʦ ʥʘʯʠʥʠʪʝ ʥʘ ʫʯʝˁʝ. ʇʨʦʫʯʫʚʘʿ˃ʠ ʿʘ ʪʝʦʨʠʿʘʪʘ, ʩʦʛʣʝʜʫʚʘʿ˃ʠ ʛʠ  ʠʩʢʫʩʪʚʘʪʘ ʥʘ ʜʨʫʛʠʪʝ ʠ ʩʦʧʩʪʚʝʥʠʪʝ 

ʠʩʢʫʩʪʚʘ ʦʜ ʨʘʙʦʪʘʪʘ ʩʦ ʫʯʝʥʠʮʠʪʝ, ʩʝʪʦ ʦʚʘ ʧʦʣʝʢʘ ʧʦʯʥʘ ʜʘ ʧʨʝʤʠʥʫʚʘ ʚʦ ʢʦʥʢʨʝʪʥʦ ʦʩʤʠʩʣʝʥʠ ʠ 

ʦʨʛʘʥʠʟʠʨʘʥʠ ʘʢʪʠʚʥʦʩʪʠ. ɺʦ ʝʜʝʥ ʧʝʨʠʦʜ ʚʦ ʠʥʜʠʚʠʜʫʘʣʥʘʪʘ ʨʘʙʦʪʘ ʩʦ ʫʯʝʥʠʮʠʪʝ ʢʦʠ ʠʤʘʘ ʧʦʪʝʰʢʦʪʠʠ 

ʚʦ ʫʯʝˁʝʪʦ, ʦʩʦʙʝʥʦ ʧʦ ʥʝʢʦʠ ʧʨʝʜʤʝʪʠ, ʟʘʙʝʣʝʞʘʚ ʜʝʢʘ ʥʝʢʦʣʢʫ ʪʝʭʥʠʢʠ ʧʨʝʢʫ ʢʦʠ ʚʝʞʙʘʚʤʝ ʩʦ 

ʫʯʝʥʠʮʠʪʝ ʩʝ ʠʟʜʚʦʠʿʘ ʢʘʢʦ ʧʨʠʬʘʪʣʠʚʠ, ʤʦʪʠʚʠʨʘʯʢʠ ʠ ʙʣʠʩʢʠ ʟʘ ʥʠʚ. ʉʝʧʘʢ, ʚʝʞʙʘˁʝʪʦ ʥʘ ʦʚʠʝ 

ʪʝʭʥʠʢʠ ʛʦ ʠʤʘʚ ʦʛʨʘʥʠʯʝʥʦ ʩʘʤʦ ʥʘ ʥʝʢʦʣʢʫ ʥʘʩʪʘʚʥʠ ʧʨʝʜʤʝʪʠ, ʩʤʝʪʘʿ˃ʠ ʜʝʢʘ ʝ ʚʘʞʥʦ ʜʘ ʩʝ ʨʘʟʙʝʨʝ 

ʧʨʦʮʝʩʦʪ. ɼʣʘʙʦʢʦ ʚʦ ʤʝʥʝ ʥʝ ʙʝʚ ʟʘʜʦʚʦʣʥʘ ʩʦ ʪʦʘ ʰʪʦ ʚʦ ʦʜʥʦʩ ʥʘ ʧʨʝʜʤʝʪʦʪ ʤʘʪʝʤʘʪʠʢʘ ʥʝ ʧʦʢʘʞʘʚ 

ʜʦʚʦʣʥʦ ʭʨʘʙʨʦʩʪ ʜʘ ʨʘʙʦʪʘʤ ʩʦ ʫʯʝʥʠʮʠʪʝ. ʋʯʝʥʠʮʠʪʝ ʛʠ ʢʘʞʫʚʘʘ ʩʚʦʠʪʝ ʧʦʪʝʰʢʦʪʠʠ, ʘ ʚʦ ʦʜʥʦʩ ʥʘ 

ʧʨʝʜʤʝʪʦʪ ʤʘʪʝʤʘʪʠʢʘ ʯʝʩʪʦ ʩʚʦʿʦʪ ʥʝʫʩʧʝʭ ʛʦ ʣʦʮʠʨʘʘ ʥʘ ʨʝʰʘʚʘˁʝʪʦ ʥʘ ʪʝʢʩʪʫʘʣʥʠ ʟʘʜʘʯʠ. 

ʅʘʩʪʘʚʥʠʮʠʪʝ, ʠʩʪʦ ʪʘʢʘ, ʢʦʛʘ ʙʝʘ ʧʨʘʰʫʚʘʥʠ, ʦʜʛʦʚʘʨʘʘ ʜʝʢʘ ʫʯʝʥʠʮʠʪʝ ʛʨʝʰʘʪ ʧʨʠ ʨʝʰʘʚʘˁʝʪʦ ʥʘ 

ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ ʠ ʜʝʢʘ ʪʦʘ ʩʝ ʜʦʣʞʠ ʥʘ ʪʦʘ ʰʪʦ ʥʝ ʿʘ ʯʠʪʘʘʪ ʟʘʜʘʯʘʪʘ. ʀ, ʙʠʜʝʿ˃ʠ ʥʘʰʘʪʘ ʨʘʙʦʪʘ ʝ 
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ʧʦʣʥʘ ʩʦ ʧʨʝʜʠʟʚʠʮʠ, ʩʝ ʧʦʿʘʚʠ ʥʦʚ ʧʨʝʜʠʟʚʠʢ ï ʂʘʢʦ ʜʘ ʠʤ ʩʝ ʧʦʤʦʛʥʝ ʥʘ ʫʯʝʥʠʮʠʪʝ ʜʘ ʧʦʩʪʠʛʥʫʚʘʘʪ 

ʧʦʛʦʣʝʤ ʫʩʧʝʭ ʧʨʠ ʨʝʰʘʚʘˁʝʪʦ ʥʘ ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ? 
ʇʘʨʘʣʝʣʢʘʪʘ ʩʦ ʢʦʿʘ ʧʣʘʥʠʨʘʚ ʜʘ ʨʘʙʦʪʘʤ ï IV-2 ʦʜʜʝʣʝʥʠʝ ʚʦ ʆʋ ʂʨʫʤʝ ʂʝʧʝʩʢʠ, ʉʢʦʧʿʝ, ʿʘ 

ʠʟʙʨʘʚ ʧʦʨʘʜʠ ʪʦʘ ʰʪʦ ʩʦ ʦʚʠʝ ʫʯʝʥʠʮʠ ʩʝ ʨʘʙʦʪʝʰʝ ʩʧʦʨʝʜ ʧʨʦʛʨʘʤʠʪʝ ʥʘ ʋʅʀʎɽʌ ʄʘʪʝʤʘʪʠʢʘ ʩʦ 

ʨʘʟʤʠʩʣʫʚʘˁʝ ʠ ɱʘʟʠʯʥʘ ʧʠʩʤʝʥʦʩʪ. ʉʝʧʘʢ, ʧʦʩʝʙʝʥ ʤʦʪʠʚ ʙʝʰʝ ʪʦʘ ʰʪʦ ʚʦ ʧʨʦʛʨʘʤʘʪʘ ɱʘʟʠʯʥʘ 

ʧʠʩʤʝʥʦʩʪ ʪʝʭʥʠʢʘʪʘ ʤʨʝʞʘ ʥʘ ʪʝʤʘʪʘ ʙʝʰʝ ʤʥʦʛʫ ʙʣʠʩʢʘ ʩʦ ʪʝʭʥʠʢʘʪʘ ʢʦʥʮʝʧʪʫʘʣʥʦ ʤʘʧʠʨʘˁʝ ʢʦʿʘ ʿʘ 

ʧʨʠʤʝʥʫʚʘʚ ʚʦ ʨʘʙʦʪʘʪʘ ʩʦ ʫʯʝʥʠʮʠʪʝ.  ʉʦ ʦʛʣʝʜ ʥʘ ʪʦʘ ʰʪʦ:ʪʝʭʥʠʢʘʪʘ ʤʨʝʞʘ ʥʘ ʪʝʤʘʪʘ ʩʝ ʧʦʢʘʞʘ ʢʘʢʦ 

ʫʩʧʝʰʥʘ ʧʨʠ ʨʘʙʦʪʘ ʩʦ ʪʝʢʩʪʦʚʠ, ʢʦʥʮʝʧʪʫʘʣʥʠʪʝ ʤʘʧʠ ʤʠ ʩʝ ʧʦʢʘʞʘʣʝ ʢʘʢʦ ʫʩʧʝʰʥʘ ʪʝʭʥʠʢʘ ʚʦ ʫʯʝˁʝʪʦ 

ʫʯʝˁʝ, ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ ʩʦʜʨʞʘʪ ʪʝʢʩʪ ʠ ʢʦʥʮʝʧʪ , ʪʦʛʘʰ  ʦʜ ʧʨʝʜʠʟʚʠʢʦʪ ʧʨʦʠʟʣʝʟʝ ʠ 

ʠʩʪʨʘʞʫʚʘʯʢʦʪʦ ʧʨʘʰʘˁʝ: 

ɼʘʣʠ ʧʨʝʢʫ ʚʝʞʙʘˁʝ ʧʨʠʤʝʥʘ ʥʘ ʪʝʭʥʠʢʠ ʟʘ ʩʣʠʢʦʚʠʪʦ ʧʨʝʪʩʪʘʚʫʚʘˁʝ (ʢʦʥʮʝʧʪʫʘʣʥʠ 

ʤʘʧʠ) ʤʦʞʝ ʜʘ ʩʝ ʧʦʜʦʙʨʠ ʯʠʪʘˁʝʪʦ ʠ ʨʘʟʙʠʨʘˁʝʪʦ ʥʘ ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʦʜ IV -2 

ʦʜʜʝʣʝʥʠʝ? 

 

2.ʉʆɿʅɸʅʀɱɸ ɼʆɹʀɽʅʀ ʆɼ ʃʀʊɽʈɸʊʋʈɸ  

ɼʦʣʛʦ ʚʨʝʤʝ ʪʝʭʥʠʢʘʪʘ ʟʘ ʩʣʠʢʦʚʠʪʦ ʧʨʝʪʩʪʘʚʫʚʘˁʝ ʩʦ ʢʦʿʘ ʨʘʙʦʪʝʚ ʩʦ ʫʯʝʥʠʮʠʪʝ ʿʘ ʥʘʨʝʢʫʚʘʚ 

ʤʠʩʣʦʚʥʘ ʤʘʧʘ, ʠʘʢʦ ʙʝʚ ʩʚʝʩʥʘ ʜʝʢʘ ʤʠʩʣʦʚʥʘʪʘ ʤʘʧʘ ʥʝ ʝ ʠʩʪʦ ʰʪʦ ʠ ʦʚʘʘ ʪʝʭʥʠʢʘ. ɺʦ ʧʨʦʛʨʘʤʘʪʘ 

ɱʘʟʠʯʥʘ ʧʠʩʤʝʥʦʩʪ ʦʚʘʘ ʪʝʭʥʠʢʘ ʠʤʘʰʝ ʩʚʦʝ ʠʤʝ ʩʦʦʜʚʝʪʥʦ ʥʘ ʧʨʝʜʤʝʪʦʪ ʿʘʟʠʢ ï ʤʨʝʞʘ ʥʘ ʪʝʤʘʪʘ. 

ʇʨʦʫʯʫʚʘʿ˃ʠ ʿʘ ʣʠʪʝʨʘʪʫʨʘʪʘ ʢʦʿʘ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʪʝʭʥʠʢʠʪʝ ʟʘ ʩʣʠʢʦʚʠʪʦ ʧʨʝʪʩʪʘʚʫʚʘˁʝ ʥʘʠʜʦʚ ʥʘ 

ʧʦʠʤʦʪ ʢʦʥʮʝʧʪʫʘʣʥʘ ʤʘʧʘ ʠ ʪʫʢʘ ʿʘ ʧʨʦʥʘʿʜʦʚ ʤʦʿʘʪʘ ʪʝʭʥʠʢʘ.  ʊʝʭʥʠʢʘʪʘ ʥʘ ʢʦʥʮʝʧʪʫʘʣʥʦ ʤʘʧʠʨʘˁʝ ʿʘ 

ʨʘʟʚʠʣ Joseph D.Novak ʠ ʥʝʛʦʚʠʦʪ ʪʠʤ ʥʘ ʋʥʠʚʝʨʟʠʪʝʪʦʪ  ʂʦʨʥʝʣ ʚʦ ʩʝʜʫʤʜʝʩʝʪʪʠʪʝ ʛʦʜʠʥʠ ʦʜ XX  ʚʝʢ, 

ʠ ʩʝ ʙʘʟʠʨʘ ʥʘ ʢʦʛʥʠʪʠʚʥʠʪʝ ʪʝʦʨʠʠ ʥʘ David Ausubel. ʂʦʥʮʝʧʪʫʘʣʥʦʪʦ ʤʘʧʠʨʘˁʝ ʝ ʪʝʭʥʠʢʘ ʟʘ 

ʚʠʟʫʝʣʠʟʠʨʘˁʝ ʥʘ ʚʨʩʢʠʪʝ ʧʦʤʝʺʫ ʨʘʟʣʠʯʥʠʪʝ ʧʦʠʤʠ, ʘ ʢʦʥʮʝʧʪʫʘʣʥʠʪʝ ʤʘʧʠ ʩʝ ʛʨʘʬʠʯʢʠ ʘʣʘʪʢʠ ʟʘ 

ʦʨʛʘʥʠʟʠʨʘˁʝ ʠ ʧʨʝʪʩʪʘʚʫʚʘˁʝ ʥʘ ʟʥʘʝˁʘʪʘ. ʇʦʠʤʠʪʝ ʩʝ ʟʘʧʠʰʫʚʘʘʪ ʚʦ ʪʝʢʩʪ ʙʦʢʩʦʚʠ, ʘ ʩʝ ʧʦʚʨʟʫʚʘʘʪ ʩʦ 

ʩʪʨʝʣʢʠ ʠ ʟʥʘʮʠ. ɺʦ ʥʘʩʪʘʚʥʘʪʘ ʧʨʘʢʪʠʢʘ ʦʚʘʘ ʪʝʭʥʠʢʘ ʤʦʞʝ ʜʘ ʩʝ ʫʧʦʪʨʝʙʫʚʘ ʚʦ ʩʘʤʠʦʪ ʧʨʦʮʝʩ ʥʘ ʫʯʝˁʝ 

ʥʘ ʥʦʚʠ ʩʦʜʨʞʠʥʠ, ʧʨʠ ʧʦʚʪʦʨʫʚʘˁʝ, ʩʠʩʪʝʤʘʪʠʟʠʨʘˁʝ ʥʘ ʪʝʤʘ, ʥʦ ʠ ʟʘ ʧʨʦʚʝʨʢʘ ʥʘ ʥʘʫʯʝʥʦʪʦ.  

ʊʝʢʩʪʫʘʣʥʘʪʘ  ʟʘʜʘʯʘ ʧʦ ʤʘʪʝʤʘʪʠʢʘ, ʧʘʢ, ʧʨʝʪʩʪʘʚʫʚʘ ʧʨʦʙʣʝʤʩʢʘ ʩʠʪʫʘʮʠʿʘ ʚʦ ʢʦʿʘ ʩʝ ʜʘʜʝʥʠ 

ʧʦʚʝ˃ʝ ʧʦʜʘʪʦʮʠ ʢʦʠ ʪʨʝʙʘ ʜʘ ʩʝ ʚʦʦʯʘʪ ʠ ʜʘ ʩʝ ʥʘʿʜʘʪ ʚʨʩʢʠʪʝ ʧʦʤʝʺʫ ʥʠʚ, ʦʜʥʦʩʥʦ ʜʘ ʩʝ ʨʘʟʙʝʨʝ 

ʢʦʥʮʝʧʪʦʪ ʥʘ ʩʘʤʘʪʘ ʟʘʜʘʯʘ. ñʈʝʰʘʚʘˁʝʪʦ ʥʘ ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ ʙʘʨʘ ʨʝʧʨʝʟʝʥʪʘʮʠʿʘ ʥʘ ʧʨʦʙʣʝʤʦʪ, 

ʠʟʨʘʙʦʪʢʘ ʥʘ ʧʣʘʥ ʟʘ ʨʝʰʘʚʘˁʝ ʠ ʠʟʚʨʰʫʚʘˁʝ ʥʘ ʪʦʿ ʧʣʘʥ. ʆʩʚʝʥ ʰʪʦ ʤʦʨʘ ʜʘ ʛʠ ʩʦʚʣʘʜʘʘʪ ʦʩʥʦʚʥʠʪʝ 

ʘʨʠʪʤʝʪʠʯʢʠ ʠ ʘʣʛʝʙʘʨʩʢʠ ʚʝʰʪʠʥʠ, ʫʯʝʥʠʮʠʪʝ ʤʦʨʘ ʜʘ ʥʘʫʯʘʪ ʠ ʢʘʢʦ ʜʘ ʛʠ ʫʧʦʪʨʝʙʫʚʘʘʪ ʪʠʝ ʚʝʰʪʠʥʠ ʟʘ 

ʜʘ ʤʦʞʘʪ ʫʩʧʝʰʥʦ ʜʘ ʨʝʰʘʚʘʘʪ ʤʘʪʝʤʘʪʠʯʢʠ ʧʨʦʙʣʝʤʠñ
12

 ɺʩʫʰʥʦʩʪ, ʧʨʠ ʨʝʰʘʚʘˁʝʪʦ ʥʘ ʪʝʢʩʪʫʘʣʥʠʪʝ 

ʟʘʜʘʯʠʪʝ ʧʦ ʤʘʪʝʤʘʪʠʢʘ, ʫʯʝʥʠʮʠʪʝ ʪʨʝʙʘ ʜʘ ʩʝ ʥʘʫʯʘʪ ʜʘ ʧʨʠʩʪʘʧʘʪ ʢʦʥ ʟʘʜʘʯʘʪʘ ʠ ʜʘ ʿʘ ʧʨʦʯʠʪʘʘʪ 

ʠʩʪʘʪʘ, ʜʘ ʿʘ ʘʥʘʣʠʟʠʨʘʘʪ, ʜʘ ʥʘʧʨʘʚʘʪ ʧʣʘʥ ʟʘ ʨʘʙʦʪʘ, ʜʘ ʿʘ ʧʦʩʪʘʚʘʪ ʟʘʜʘʯʘʪʘ ʠ ʜʘ ʜʘʜʘʪ ʢʦʥʝʯʥʦ 

ʨʝʰʝʥʠʝ. ɿʘ ʨʘʟʙʠʨʘˁʝ ʠ ʘʥʘʣʠʟʘ ʥʘ ʟʘʜʘʯʘʪʘ ʙʠʪʥʦ ʝ ʫʯʝʥʠʢʦʪ ʜʘ ʫʤʝʝ ʜʘ ʩʦʛʣʝʜʘ: ʰʪʦ ʚʦ ʟʘʜʘʯʘʪʘ ʩʝ 

ʙʘʨʘ, ʰʪʦ ʝ ʜʘʜʝʥʦ, ʰʪʦ ʥʝʧʦʟʥʘʪʦ ʠ ʢʦʠ ʩʝ ʚʨʩʢʠʪʝ ʧʦʤʝʺʫ ʧʦʟʥʘʪʠʪʝ ʠ ʥʝʧʦʟʥʘʪʠʪʝ ʚʝʣʠʯʠʥʠ.  

 

3.ʄɽʊʆɼʆʃʆɻʀɱɸ 

ɸʢʮʠʦʥʠʦʪ ʧʣʘʥ ʥʘ ʠʩʪʨʘʞʫʚʘˁʝʪʦ  ʥʘʢʨʘʪʢʦ ʩʝ ʜʚʠʞʝʰʝ ʚʦ ʩʣʝʜʥʠʪʝ ʨʘʤʢʠ: 

ɸʢʪʠʚʥʦʩʪ ʆʧʠʩ 

ʇʦʯʝʪʥʦ ʤʝʨʝˁʝ ʈʘʙʦʪʝʥ ʣʠʩʪ ʩʦ ʯʝʪʠʨʠ ʪʝʢʩʪʫʘʣʥʠ ʟʘʜʘʯʠ 

ɺʦʚʝʜ ʚʦ ʚʝʞʙʘˁʝʪʦ ʈʘʙʦʪʠʣʥʠʮʘ ï ɻʨʘʜʝˁʝ ʥʘ ʢʦʥʮʝʧʪʫʘʣʥʠ ʤʘʧʠ: 

-ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ ʥʘ ʢʦʠ ʪʨʝʙʘ ʜʘ ʩʝ ʚʥʠʤʘʚʘ ʚʦ ʨʝʰʘʚʘˁʝʪʦ ʥʘ ʪʝʢʩʪʫʘʣʥʠʪʝ 

ʟʘʜʘʯʠ 

-ʂʘʢʦ ʩʝ ʦʨʛʘʥʠʟʠʨʘʘʪ  ʧʦʜʘʪʦʮʠʪʝ ʚʦ ʢʦʥʮʝʧʪʫʘʣʥʠ ʤʘʧʠ 

-ʈʝʰʘʚʘʤʝ ʪʝʢʩʪʫʘʣʥʘ ʟʘʜʘʯʘ ï ʧʨʘʚʠʤʝ ʤʘʧʘ ʥʘ ʩʢʨʠʝʥʦʪʦ ʙʦʛʘʪʩʪʚʦ 

 

ɸʢʪʠʚʥʦʩʪ ï 

ʚʝʞʙʘˁʝ 

-ʇʨʠʤʝʨ : ʈʝʰʘʚʘˁʝ ʥʘ ʪʝʢʩʪʫʘʣʥʘ ʟʘʜʘʯʘ ʦʜ ʦʧʨʝʜʝʣʝʥʦ ʥʠʚʦ  ʩʦ ʧʦʤʦʰ ʥʘ 

ʢʦʥʮʝʧʪʫʘʣʥʘ ʤʘʧʘ  

-ɺʝʞʙʘ : ʈʝʰʘʚʘˁʝ ʥʘ ʪʝʢʩʪʫʘʣʥʘ ʟʘʜʘʯʘ ʩʦ ʧʦʤʦʰ ʥʘ ʢʦʥʮʝʧʪʫʘʣʥʘ ʤʘʧʘ 

ɸʢʪʠʚʥʦʩʪ ï 

ʚʝʞʙʘˁʝ 

-ʇʦʪʩʝʪʫʚʘˁʝ ʥʘ ʧʨʠʤʝʨʦʪ  

-ʈʘʟʛʣʝʜʫʚʘˁʝ ʥʘ ʟʘʜʘʯʘʪʘ ʢʦʿʘ ʙʠʣʘ ʨʝʰʘʚʘʥʘ ʧʨʝʪʭʦʜʥʠʦʪ ʜʝʥ ʠ ʜʠʩʢʫʩʠʿʘ ʚʦ 

ʚʨʩʢʘ ʩʦ ʥʘʯʠʥʦʪ ʥʘ ʥʝʿʟʠʥʦ ʨʝʰʘʚʘˁʝ  

-ɺʝʞʙʘ : ʈʝʰʘʚʘˁʝ ʥʘ ʪʝʢʩʪʫʘʣʥʘ ʟʘʜʘʯʘ ʩʦ ʧʦʤʦʰ ʥʘ ʢʦʥʮʝʧʪʫʘʣʥʘ ʤʘʧʘ 
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 ʄʝʨʝˁʝ ʥʘ ʢʨʘʿʦʪ  ʈʘʙʦʪʝʥ ʣʠʩʪ ʩʦ ʯʝʪʠʨʠ ʪʝʢʩʪʫʘʣʥʠ ʟʘʜʘʯʠ 

               ʇʝʨʠʦʜ ʥʘ ʧʦʜʛʦʪʦʚʢʘ 

ɺʦ ʧʝʨʠʦʜʦʪ ʥʘ ʧʦʜʛʦʪʦʚʢʘ ʟʘ ʘʢʮʠʦʥʦʪʦ ʠʩʪʨʘʞʫʚʘˁʝ ʠʟʙʨʘʚʤʝ ʪʝʢʩʪʫʘʣʥʠ ʟʘʜʘʯʠ, ʢʦʠ ʧʦʪʦʘ ʛʠ 

ʨʘʩʧʦʨʝʜʠʚʤʝ ʚʦ ʪʨʠ ʢʘʪʝʛʦʨʠʠ ʩʧʦʨʝʜ ʥʠʚʦʪʦ ʥʘ ʩʣʦʞʝʥʦʩʪ.  ʂʨʠʪʝʨʠʫʤ ʟʘ ʥʠʚʦ ʥʘ ʩʣʦʞʝʥʦʩʪ ʙʝʰʝ: 

ʙʨʦʿʦʪ ʥʘ ʝʣʝʤʝʥʪʠ ʠ ʚʨʩʢʠ (ʦʧʝʨʘʮʠʠ)  ʚʦ ʟʘʜʘʯʘʪʘ ʠ ʪʦʘ ʚʦ ʢʦʣʢʘʚʘ ʤʝʨʘ ʝʣʝʤʝʥʪʠʪʝ ʠ ʚʨʩʢʠʪʝ 

(ʦʧʝʨʘʮʠʠʪʝ) ʩʝ ʝʢʩʧʣʠʮʠʪʥʦ ʜʘʜʝʥʠ ʚʦ ʟʘʜʘʯʘʪʘ. ʉʠʪʝ ʟʘʜʘʯʠ, ʧʨʝʜ ʜʘ ʛʠ ʨʘʩʧʦʨʝʜʠʤʝ ʚʦ ʛʨʫʧʠ ʟʘ ʚʝʞʙʠ 

ʠ ʧʨʠʤʝʨʠ, ʛʠ ʨʝʰʠʚʤʝ ʩʦ ʫʧʦʪʨʝʙʘ ʥʘ ʢʦʥʮʝʧʪʫʘʣʥʠ ʤʘʧʠ ʩʦ ʰʪʦ ʩʘʢʘʚʤʝ ʜʘ ʩʪʝʢʥʝʤʝ ʫʚʠʜ ʢʘʢʦ 

ʬʫʥʢʮʠʦʥʠʨʘ ʚʘʢʚʠʦʪ ʥʘʯʠʥ ʥʘ ʨʝʰʘʚʘˁʝ, ʥʦ ʠ ʜʘ ʠʤʘʤʝ ʧʨʠʤʝʨʠ ʥʘ ʢʦʥʮʝʧʪʫʘʣʥʠ ʤʘʧʠ ʟʘ ʜʘʜʝʥʠʪʝ 

ʟʘʜʘʯʠ. 

ʆʪʢʘʢʦ ʟʘʜʘʯʠʪʝ ʙʝʘ ʨʘʩʧʦʨʝʜʝʥʠ ʧʦ ʢʘʪʝʛʦʨʠʠ,  ʯʝʪʠʨʠ ʟʘʜʘʯʠ, ʦʜ ʢʦʠ ʝʜʥʘ ʦʜ ʧʨʚʦ, ʜʚʝ ʦʜ 

ʚʪʦʨʦ ʠ ʝʜʥʘ ʦʜ ʪʨʝʪʦ ʥʠʚʦ, ʙʝʘ ʠʟʙʨʘʥʠ ʟʘ ʧʦʯʝʪʥʦʪʦ ʠ ʢʨʘʿʥʦʪʦ ʤʝʨʝˁʝ. ʆʩʪʘʥʘʪʠʪʝ ʜʝʚʝʪ ʟʘʜʘʯʠ, ʪʨʠ 

ʦʜ ʧʨʚʦ, ʯʝʪʠʨʠ ʦʜ ʚʪʦʨʦ ʠ ʜʚʝ ʦʜ ʪʨʝʪʦ ʥʠʚʦ ʙʝʘ ʟʘʜʘʯʠ  ʥʘ ʢʦʠ ʫʯʝʥʠʮʠʪʝ ʨʘʙʦʪʝʘ ʟʘ ʚʨʝʤʝ ʥʘ 

ʚʝʞʙʘˁʝʪʦ ʚʦ ʪʝʢʦʪ ʥʘ ʜʝʩʝʪ ʜʝʥʘ. ɼʨʫʛʠ ʯʝʪʠʨʠ ʟʘʜʘʯʠ, ʝʜʥʘ ʦʜ ʧʨʚʦ ʥʠʚʦ, ʜʚʝ ʦʜ ʚʪʦʨʦ ʥʠʚʦ ʠ ʝʜʥʘ ʦʜ 

ʪʨʝʪʦ ʥʠʚʦ, ʙʝʘ ʢʦʨʠʩʪʝʥʠ ʢʘʢʦ ʧʨʠʤʝʨʠ ʥʘ ʢʦʠ ʨʘʙʦʪʝʚʤʝ ʥʘ ʧʦʯʝʪʦʢʦʪ ʦʜ ʚʝʞʙʘˁʝʪʦ ʥʘ ʩʝʢʦʿʘ ʛʨʫʧʘ 

ʟʘʜʘʯʠ. ʅʘ ʧʦʯʝʪʦʢʦʪ ʥʘ ʩʝʢʦʿ ʯʘʩ ʟʘ ʚʝʞʙʘˁʝ ʙʝʰʝ ʨʝʰʘʚʘʥʘ ʟʘʜʘʯʘʪʘ ʦʜ ʧʨʝʪʭʦʜʥʠʦʪ ʜʝʥ ʠ ʙʝʰʝ 

ʜʠʩʢʫʪʠʨʘʥʦ ʩʦ ʫʯʝʥʠʮʠʪʝ ʚʦ ʚʨʩʢʘ ʩʦ ʠʩʪʘʪʘ. 

ʇʝʨʠʦʜ ʥʘ ʚʝʞʙʘˁʝ - ʘʢʮʠʿʘ 

ʇʨʦʤʝʥʘʪʘ ʚʦ ʚʝʞʙʘˁʝʪʦ ʨʝʰʘʚʘˁʝ ʥʘ ʪʝʢʩʪʫʘʣʥʠ ʟʘʜʘʯʠ ʙʝʰʝ ʚʦ ʦʜʥʦʩ ʥʘ ʪʝʭʥʠʢʘʪʘ ʥʘ 

ʨʝʰʘʚʘˁʝ. ʅʘ ʚʦʚʝʜʥʘʪʘ ʨʘʙʦʪʠʣʥʠʮʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʠʤ ʙʝʘ ʧʨʝʪʩʪʘʚʝʥʠ ʢʦʥʮʝʧʪʫʘʣʥʠʪʝ ʤʘʧʠ ʠ 

ʨʝʰʘʚʘˁʝʪʦ ʥʘ ʪʝʢʩʪʫʘʣʥʠ ʟʘʜʘʯʠ ʩʦ ʥʠʚʥʘ ʧʦʤʦʰ.  ʅʘ ʢʨʘʿʦʪ ʥʘ ʚʝʞʙʘˁʝʪʦ  ʩʝ ʦʯʝʢʫʚʘʰʝ ʫʯʝʥʠʮʠʪʝ ʜʘ 

ʫʤʝʘʪ ʜʘ ʩʦʛʣʝʜʘʘʪ ʰʪʦ ʩʝ ʙʘʨʘ ʚʦ ʟʘʜʘʯʘʪʘ, ʢʦʠ ʧʦʜʘʪʦʮʠ ʩʝ ʜʘʜʝʥʠ, ʢʘʢʚʠ ʩʝ ʚʨʩʢʠʪʝ ʧʦʤʝʺʫ 

ʧʦʜʘʪʦʮʠʪʝ, ʦʜʥʦʩʥʦ ʢʦʠ ʦʧʝʨʘʮʠʠ ʪʨʝʙʘ ʜʘ ʩʝ ʠʟʚʝʜʘʪ ʠ ʪʦʯʥʦ ʜʘ ʿʘ ʧʦʩʪʘʚʘʪ ʟʘʜʘʯʘʪʘ.  ʇʨʝʜ ʧʦʯʝʪʦʢʦʪ 

ʥʘ ʚʝʞʙʘˁʝʪʦ ʙʝʘ ʧʦʩʪʘʚʝʥʠ, ʘ ʟʘ ʚʨʝʤʝ ʥʘ ʩʝʢʦʿ ʯʘʩ ʩʦ ʫʯʝʥʠʮʠʪʝ ʧʦʚʪʦʨʫʚʘʥʠ ʧʨʘʚʠʣʘ ʥʘ ʢʦʠ ʪʨʝʙʘ ʜʘ 

ʩʝ ʚʥʠʤʘʚʘ ʧʨʠ ʨʝʰʘʚʘˁʝʪʦ ʥʘ ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ ʚʦʦʧʰʪʦ ʠ ʢʦʛʘ ʩʝ ʢʦʨʠʩʪʘʪ  ʢʦʥʮʝʧʪʫʘʣʥʠ ʤʘʧʠ. 

ɸʢʪʠʚʥʦʩʪʠʪʝ ʩʝ ʦʜʚʠʚʘʘ ʩʧʦʨʝʜ ʛʦʨʝʥʘʚʝʜʝʥʠʦʪ ʮʠʢʣʫʩ ʚʦ ʪʝʢʦʪ ʥʘ 10 ʜʝʥʘ. ʆʪʢʘʢʦ ʟʘʚʨʰʠʿʘ 

ʚʝʞʙʠʪʝ ʩʦ ʟʘʜʘʯʠ ʦʜ ʧʨʚʦ ʥʠʚʦ ʥʘ ʩʣʦʞʝʥʦʩʪ ʩʝ ʧʨʝʤʠʥʘ ʥʘ ʟʘʜʘʯʠ ʩʦ ʚʪʦʨʦ ʥʠʚʦ, ʧʘ ʥʘ ʟʘʜʘʯʠ ʩʦ ʪʨʝʪʦ 

ʥʠʚʦ ʥʘ ʩʣʦʞʝʥʦʩʪ. ʋʯʝʥʠʮʠʪʝ ʨʘʙʦʪʝʘ ʥʘ ʨʘʙʦʪʥʠ ʣʠʚʯʠˁʘ, ʢʦʠ ʧʦʪʦʘ ʙʝʘ ʧʨʝʛʣʝʜʫʚʘʥʠ ʠ ʙʝʰʝ ʧʨʘʚʝʥʘ 

ʢʚʘʥʪʠʪʘʪʠʚʥʘ ʠ ʢʚʘʣʠʪʘʪʠʚʥʘ ʦʙʨʘʙʦʪʢʘ ʥʘ ʨʝʟʫʣʪʘʪʠʪʝ. ɿʘʜʘʯʠʪʝ ʛʠ ʟʘʧʠʰʫʚʘʘ ʠ ʚʦ ʩʚʦʠʪʝ ʪʝʪʨʘʪʢʠ ʟʘ 

ʜʘ ʤʦʞʘʪ ʧʦʚʪʦʨʥʦ ʜʦʤʘ ʜʘ ʛʠ ʨʘʟʛʣʝʜʫʚʘʘʪ ʠʩʪʠʪʝ. ʇʨʚʠʦʪ ʧʨʠʤʝʨ ʠ ʧʨʚʘʪʘ ʟʘʜʘʯʘ ʟʘ ʢʦʿʘ ʜʠʩʢʫʪʠʨʘʚʤʝ 

ʧʦ ʨʝʰʘʚʘˁʝʪʦ ʦʜ ʩʪʨʘʥʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʛʠ ʨʘʙʦʪʝʚʤʝ ʥʘ ʪʘʙʣʘ. ʇʦʪʦʘ ʩʤʝʪʘʚ ʜʝʢʘ ʝ ʧʦʝʬʝʢʪʠʚʥʦ 

ʩʣʝʜʥʠʪʝ ʧʨʠʤʝʨʠ ʠ ʚʝʞʙʠ ʜʘ ʛʠ ʩʪʘʚʘʤ ʥʘ Power point ʧʨʝʟʝʥʪʘʮʠʿʘ ʩʦ ʪʦʘ ʰʪʦ ʥʘ ʢʣʠʢʘˁʝ ʩʝ ʦʪʚʦʨʘʘ 

ʝʣʝʤʝʥʪʠʪʝ ʝʜʝʥ ʧʦ ʝʜʝʥ, ʚʨʩʢʠʪʝ ʧʦʤʝʺʫ ʥʠʚ ʠ ʧʦʩʪʘʚʫʚʘˁʝʪʦ ʥʘ ʟʘʜʘʯʘʪʘ. ʋʯʝʥʠʮʠʪʝ ʧʨʚʦ ʦʙʿʘʩʥʫʚʘʘ 

ʢʘʢʦ ʪʠʝ ʨʝʰʘʚʘʣʝ, ʘ ʧʦʪʦʘ ʦʪʢʨʠʚʘʚʤʝ ʝʣʝʤʝʥʪ ʧʦ ʝʣʝʤʝʥʪ. ʂʘʢʦ ʰʪʦ ʩʣʝʜʝʘ ʚʝʞʙʠʪʝ ʫʯʝʥʠʮʠʪʝ ʧʦʯʥʘʘ 

ʢʦʥʮʝʧʪʫʘʣʥʠʪʝ ʤʘʧʠ ʜʘ ʛʠ ʧʨʝʪʩʪʘʚʫʚʘʘʪ ʩʝʢʦʿ ʥʘ ʩʚʦʿ ʥʘʯʠʥ, ʧʘ ʢʦʛʘ ˃ʝ ʫʪʚʨʜʝʚ ʪʘʢʚʘ ʩʠʪʫʘʮʠʿʘ ʧʨʠ 

ʧʨʝʛʣʝʜʦʪ ʥʘ ʟʘʜʘʯʠʪʝ, ʥʘʨʝʜʥʠʦʪ ʜʝʥ ʠʩʪʠʪʝ ʛʠ ʨʝʰʘʚʘʚʤʝ ʥʘ ʪʘʙʣʘ ʠ ʪʦʘ ʩʦ ʧʨʝʪʩʪʘʚʫʚʘˁʝ ʥʘ ʨʘʟʥʠ 

ʧʨʠʤʝʨʠ ʦʜ ʫʯʝʥʠʮʠʪʝ ʟʘ ʠʩʪʘ ʟʘʜʘʯʘ. 

ʆʪʢʘʢʦ ʟʘʚʨʰʠʿʘ ʚʝʞʙʠʪʝ ʥʘ ʫʯʝʥʠʮʠʪʝ ʧʦʚʪʦʨʥʦ ʠʤ ʙʝʘ ʜʘʜʝʥʠ ʨʘʙʦʪʥʠ ʣʠʩʪʦʚʠ ʩʦ ʠʩʪʠʪʝ 

ʯʝʪʠʨʠ ʪʝʢʩʪʫʘʣʥʠ ʟʘʜʘʯʠ ʢʦʠ ʛʠ ʨʝʰʘʚʘʘ ʥʘ ʧʦʯʝʪʦʢʦʪ ʧʨʝʜ ʜʘ ʟʘʧʦʯʥʝ ʚʝʞʙʘˁʝʪʦ. ʀʩʪʠʪʝ ʟʘʜʘʯʠ ʙʝʘ 

ʜʘʜʝʥʠ ʧʦʨʘʜʠ ʪʦʘ ʰʪʦ ʩʦ ʫʯʝʥʠʮʠʪʝ ʪʠʝ ʟʘʜʘʯʠ ʥʝ ʙʝʘ ʨʘʟʛʣʝʜʫʚʘʥʠ ʠ ʥʝ ʙʝʘ ʜʠʩʢʫʪʠʨʘʥʠ ʠ ʧʦʨʘʜʠ ʪʦʘ 

ʰʪʦ ʥʘ ʦʚʦʿ ʥʘʯʠʥ ʩʤʝʪʘʚ ʜʝʢʘ ˃ʝ ʤʦʞʝ ʜʘ ʩʝ ʫʪʚʨʜʠ ʧʨʦʤʝʥʘʪʘ ʚʦ ʦʜʥʦʩ ʥʘ ʪʦʯʥʦʩʪʘ ʚʦ ʧʦʩʪʘʚʫʚʘˁʝʪʦ 

ʥʘ ʟʘʜʘʯʘʪʘ. 

ʅʘ ʫʯʝʥʠʮʠʪʝ, ʠʩʪʦ ʪʘʢʘ, ʠʤ ʙʝʘ ʧʦʜʝʣʝʥʠ ʧʨʘʰʘʣʥʠʮʠ ʩʦ ʦʪʚʦʨʝʥʠ ʧʨʘʰʘˁʘ, ʥʦ ʦʚʠʝ ʧʨʘʰʘˁʘ 

ʙʝʘ ʨʘʟʣʠʯʥʠ ʚʦ ʦʜʥʦʩ ʥʘ ʦʥʠʝ ʥʘ ʢʦʠ ʦʜʛʦʚʘʨʘʘ ʥʘ ʧʦʯʝʪʦʢʦʪ. ʉʦ ʥʘʩʪʘʚʥʠʯʢʘʪʘ ʙʝʰʝ ʚʦʜʝʥ ʠʥʪʝʨʚʿʫ ʢʦʿ 

ʩʝ ʦʜʥʝʩʫʚʘʰʝ ʥʘ ʦʥʘ ʰʪʦ ʪʘʘ ʛʦ ʟʘʙʝʣʝʞʫʚʘʰʝ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʟʘ ʚʨʝʤʝ ʥʘ ʚʝʞʙʘˁʝʪʦ. 

 ʇʨʠʙʠʨʘˁʝʪʦ ʥʘ ʧʦʜʘʪʦʮʠ ʝ ʚʨʰʝʥʦ ʩʧʦʨʝʜ ʩʣʝʜʥʘʪʘ ʪʨʠʘʥʛʫʣʘʮʠʩʢʘʪʘ ʤʘʪʨʠʮʘ: 

ʇʦʯʝʪʥʦ ʤʝʨʝˁʝ ʄʝʨʝˁʝ ʟʘ ʚʨʝʤʝ ʥʘ ʘʢʮʠʿʘʪʘ ʄʝʨʝˁʝ ʥʘ ʢʨʘʿʦʪ ʦʜ ʘʢʮʠʿʘʪʘ 

ʇʨʘʰʘʣʥʠʢ ʟʘ ʫʯʝʥʠʮʠ ɼʠʩʢʫʩʠʿʘ ʩʦ ʫʯʝʥʠʮʠʪʝ ʇʨʘʰʘʣʥʠʢ ʟʘ ʫʯʝʥʠʮʠ 

ʀʥʪʝʨʚʿʫ ʩʦ ʥʘʩʪʘʚʥʠʢ ɸʥʘʣʠʟʘ ʥʘ ʟʘʜʘʯʠʪʝ ʢʦʠ 

ʫʯʝʥʠʮʠʪʝ ʛʠ ʨʝʰʘʚʘʘ 

ʀʥʪʝʨʚʿʫ ʩʦ ʥʘʩʪʘʚʥʠʢ 

ʈʘʙʦʪʝʥ ʣʠʩʪ ʩʦ 4 ʪʝʢʩʪʫʘʣʥʠ 

ʟʘʜʘʯʠ 

ʉʣʝʜʝˁʝ ʥʘ ʥʘʯʠʥʦʪ ʥʘ 

ʨʝʰʘʚʘˁʝ ʧʦ ʜʘʚʘˁʝ ʧʦʚʨʘʪʥʘ 

ʠʥʬʦʨʤʘʮʠʿʘ 

ʈʘʙʦʪʝʥ ʣʠʩʪ ʩʦ 4 ʪʝʢʩʪʫʘʣʥʠ 

ʟʘʜʘʯʠ 

               

 

 4.ɿɸʂʃʋʏʆʂ  

ʆʜ ʧʦʜʘʪʦʮʠʪʝ ʜʦʙʠʝʥʠ ʠ ʦʜ ʫʯʝʥʠʮʠʪʝ ʠ ʦʜ ʥʘʩʪʘʚʥʠʯʢʘʪʘ ʩʝ ʛʣʝʜʘ ʜʝʢʘ ʧʦ ʧʨʝʜʤʝʪʦʪ 

ʤʘʪʝʤʘʪʠʢʘ ʫʯʝʥʠʮʠʪʝ ʥʘʿʯʝʩʪʦ ʠʤʘʘʪ ʧʦʪʝʰʢʦʪʠʠ ʧʨʠ ʨʝʰʘʚʘˁʝʪʦ ʥʘ ʪʝʢʩʪʫʘʣʥʠ ʟʘʜʘʯʠ. ʇʦʪʝʰʢʦʪʠʠʪʝ 

ʩʝ ʿʘʚʫʚʘʘʪ ʟʘʪʦʘ ʰʪʦ, ʩʧʦʨʝʜ ʫʯʝʥʠʮʠʪʝ, ʟʘʜʘʯʠʪʝ ʩʝ ʥʝʨʘʟʙʠʨʣʠʚʠ, ʢʦʤʧʣʠʮʠʨʘʥʠ, ʠʤʘʘʪ ʤʥʦʛʫ 

ʧʦʜʘʪʦʮʠ, ʘ ʩʧʦʨʝʜ ʥʘʩʪʘʚʥʠʯʢʘʪʘ ʟʘʪʦʘ ʰʪʦ ʫʯʝʥʠʮʠʪʝ ʥʝ ʛʠ ʯʠʪʘʘʪ ʚʥʠʤʘʪʝʣʥʦ ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ ʠ 

ʥʝ ʛʠ ʟʝʤʘʘʪ ʧʨʝʜʚʠʜ ʩʠʪʝ ʧʦʜʘʪʦʮʠ ʜʘʜʝʥʠ ʚʦ ʥʠʚ. 
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ʇʦʨʘʜʠ ʪʦʘ ʰʪʦ ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ ʩʝ ʙʘʟʠʨʘʘʪ ʚʨʟ ʦʩʥʦʚʘ ʥʘ ʢʦʥʮʝʧʪ ʢʦʿ ʪʨʝʙʘ ʜʘ ʩʝ ʨʘʟʙʝʨʝ, 

ʢʘʢʦ ʘʢʮʠʿʘ ʧʨʠʤʝʥʝʪʦ ʝ ʚʝʞʙʘˁʝʪʦ ʩʦ ʧʦʤʦʰ ʥʘ ʪʝʭʥʠʢʘʪʘ ʢʦʥʮʝʧʪʫʘʣʥʦ ʤʘʧʠʨʘˁʝ. ʅʘ ʦʚʦʿ ʥʘʯʠʥ ʩʦ 

ʝʜʥʘ ʪʝʭʥʠʢʘ ʧʦʚʨʟʘʥʠ ʩʝ ʜʚʝ ʧʨʦʛʨʘʤʠ ʥʘ ʋʅʀʎɽʌ ʢʦʠ ʩʝ ʩʧʨʦʚʝʜʫʚʘʘʪ ʚʦ ʧʦʯʝʪʥʠʪʝ ʦʜʜʝʣʝʥʠʿʘ ï 

ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ ʠ ɱʘʟʠʯʥʘ ʧʠʩʤʝʥʦʩʪ ʠ ʪʦʘ ʧʨʝʢʫ ʚʝʞʙʘˁʝ ʟʘ ʯʠʪʘˁʝ ʠ ʨʘʟʙʠʨʘˁʝ ʥʘ ʜʘʜʝʥ 

ʪʝʢʩʪ, ʚʦ ʤʘʪʝʤʘʪʠʢʘ ʢʦʥʢʨʝʪʥʦ ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ. 

ʈʝʟʫʣʪʘʪʠʪʝ ʧʨʝʜ ʠ ʧʦ ʚʝʞʙʘˁʝʪʦ ʫʢʘʞʫʚʘʘʪ ʥʘ ʪʦʘ ʜʝʢʘ ʧʨʦʮʝʥʪʦʪ ʥʘ ʫʯʝʥʠʮʠ ʢʦʠ ʪʦʯʥʦ ʛʠ 

ʨʝʰʠʣʝ ʟʘʜʘʯʠʪʝ ʝ ʧʦʛʦʣʝʤ ʧʦ ʚʝʞʙʘˁʝʪʦ, ʥʦ ʫʰʪʝ ʧʦʜʨʘʛʦʮʝʥʠ ʩʝ ʨʝʟʫʣʪʘʪʠʪʝ ʠ ʟʘʙʝʣʝʰʢʠʪʝ ʦʜ 

ʩʣʝʜʝˁʝʪʦ ʥʘ ʥʘʧʨʝʜʦʢʦʪ ʥʘ ʫʯʝʥʠʮʠʪʝ ʟʘ ʚʨʝʤʝ ʥʘ ʚʝʞʙʘˁʝʪʦ, ʟʘʪʦʘ ʰʪʦ ʪʦʢʤʫ ʪʠʝ ʟʙʦʨʫʚʘʘʪ ʟʘ 

ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ ʥʠʟ ʢʦʿ ʧʦʤʠʥʫʚʘʣʝ ʫʯʝʥʠʮʠʪʝ, ʟʘ ʪʦʘ ʢʘʢʦ ʩʪʘʥʫʚʘʣʝ ʩʚʝʩʥʠ ʟʘ ʩʦʧʩʪʚʝʥʦʪʦ ʫʯʝˁʝ ʠ 

ʥʘʧʨʝʜʫʚʘʣʝ.  

ʅʘʿʚʘʞʥʦ ʦʜ ʩʝ, ʦʥʘ ʰʪʦ ʥʝ ʤʦʞʝ ʜʘ ʩʝ ʧʦʢʘʞʝ ʩʦ ʙʨʦʿʢʘ, ʟʙʦʨ ʠʣʠ ʩʣʠʢʘ, ʝ ʧʨʦʤʝʥʘʪʘ ʚʦ 

ʦʜʥʝʩʫʚʘˁʝʪʦ ʥʘ ʫʯʝʥʠʮʠʪʝ. ʅʘ ʧʦʯʝʪʦʢʦʪ, ʢʦʛʘ ʠʤ ʢʘʞʘʚ ʜʝʢʘ ʟʘʝʜʥʦ ˃ʝ ʨʘʙʦʪʠʤʝ ʤʘʪʝʤʘʪʠʢʘ, ʥʝ 

ʟʘʙʝʣʝʞʘʚ ʜʝʢʘ ʙʝʘ ʚʦʦʜʫʰʝʚʝʥʠ. ʉʝʢʦʿ ʩʣʝʜʝʥ ʯʘʩ ʧʦʤʠʥʘʪ ʟʘʝʜʥʦ, ʿʘʩ ʠʟʣʝʛʫʚʘʚ ʧʨʠʿʘʪʥʦ ʠʟʥʝʥʘʜʝʥʘ ʦʜ 

ʫʯʠʣʥʠʮʘʪʘ ï ʜʦʙʠʚ ʝʢʠʧʘ ʥʘ ʫʯʝʥʠʮʠ ʢʦʠ ʠʤʘʘ ʮʝʣ ʜʘ ʩʪʘʥʘʪ ʚʝʣʝʤʘʿʩʪʦʨʠ ʟʘ ʪʝʢʩʪʫʘʣʥʠ ʟʘʜʘʯʠ. ɿʘʝʜʥʦ 

ʩʦ ʧʦʤʦʰ ʥʘ ʤʘʧʠ ʙʘʨʘʚʤʝ ʩʢʨʠʝʥʦ ʙʦʛʘʪʩʪʚʦ ï ʩʝʢʘʢʦ, ʤʘʪʝʤʘʪʠʯʢʦ. ʅʘʝʜʥʘʰ ʛʣʝʜʘʚ ʧʨʚʦ ʜʚʝ-ʪʨʠ, ʧʘ 

ʧʝʪ-ʰʝʩʪ, ʧʘ ʥʘ ʢʨʘʿʦʪ ʧʝʪʥʘʝʩʝʪ ʜʠʛʥʘʪʠ ʨʘʮʝ ʠ ʫʯʝʥʠʮʠ ʦʜ ʢʦʠ ʩʝʢʦʿ ʩʘʢʘ ʜʘ ʢʘʞʝ ʢʘʢʦ ʨʝʰʘʚʘʣ. ʀ, 

ʥʘʿʜʨʘʛʦʮʝʥʦ ʦʜ ʩʝ, ʫʯʝʥʠʯʢʘʪʘ ʃʦʨʘ. ʅʘ ʧʦʯʝʪʦʢʦʪ ʨʘʩʧʣʘʢʘʥʘ, ʣʝʛʥʘʪʘ ʥʘ ʢʣʫʧʘ, ʦʙʝʩʭʨʘʙʨʝʥʘ, ʥʝ ʩʘʢʘ 

ʜʘ ʨʝʰʘʚʘ, ʘ ʨʘʙʦʪʥʠʦʪ ʣʠʩʪ ʛʦ ʧʨʝʜʘʚʘ ʧʨʘʟʝʥ. ʅʘʩʪʘʚʥʠʯʢʘʪʘ ʚʝʣʠ ʜʝʢʘ ʩʝʢʦʛʘʰ ʢʦʛʘ ʠʤʘ ʚʘʢʦʚ ʚʠʜ 

ʟʘʜʘʯʠ ʨʝʘʢʮʠʿʘʪʘ ʝ ʠʩʪʘ. ɼʦ ʢʨʘʿʦʪ ʥʘ ʚʝʞʙʘˁʝʪʦ ʃʦʨʘ ʩʝ ʧʨʝʪʚʦʨʘ ʚʦ ʥʘʩʤʝʘʥʦ ʜʝʪʝ, ʜʠʛʘ ʨʘʢʘ, ʙʘʨʘ ʜʘ 

ʨʝʰʘʚʘ ʥʘ ʪʘʙʣʘ, ʥʝ ʩʝʢʦʛʘʰ ʪʦʯʥʦ ʛʠ ʨʝʰʘʚʘ ʟʘʜʘʯʠʪʝ, ʥʦ ʛʠ ʨʝʰʘʚʘ ʠ ʚʝ˃ʝ ʥʝ ʩʝ ʧʣʘʰʠ.  

 

5.ʀʄʇʃʀʂɸʎʀʀ ʀ ʇʈɽʇʆʈɸʂʀ  

ʈʘʙʦʪʝʿ˃ʠ ʥʘ ʦʚʘ ʘʢʮʠʦʥʦ ʠʩʪʨʘʞʫʚʘˁʝ ʤʠ ʩʝ ʟʘʮʚʨʩʪʠ ʤʦʝʪʦ ʫʚʝʨʫʚʘˁʝ ʜʝʢʘ ʩʝʢʦʿ ʫʯʝʥʠʢ 

ʥʘʚʠʩʪʠʥʘ ʤʦʞʝ ʜʘ ʥʘʫʯʠ, ʩʘʤʦ ʪʨʝʙʘ ʜʘ ʤʫ ʩʝ ʧʦʢʘʞʝ ʢʘʢʦ. ʅʘʿʛʦʣʝʤʠʪʝ ʥʝʫʩʧʝʩʠ ʥʘʿʚʝʨʦʿʘʪʥʦ ʩʝ 

ʜʦʣʞʘʪ ʥʘ ʥʘʰʠʪʝ ʩʪʨʘʚʦʚʠ ʦʜ ʦʥʘ ʰʪʦ ʥʠ ʝ ʥʝʧʦʟʥʘʪʦ ʠ ʦʜ ʦʥʘ ʰʪʦ ʥʝ ʛʦ ʨʘʙʠʨʘʤʝ. ɿʘ ʦʥʘ ʢʨʘʪʢʦ ʚʨʝʤʝ 

ʰʪʦ ʛʦ ʠʤʘʚ ʟʘ ʨʘʙʦʪʘ ʩʦ ʫʯʝʥʠʮʠʪʝ, ʿʘʩ ʜʦʙʠʚ ʥʘʚʠʩʪʠʥʘ ʝʜʥʦ ʦʛʨʦʤʥʦ ʟʘʜʦʚʦʣʩʪʚʦ ʢʦʛʘ ʧʨʝʜ ʤʝʥʝ 

ʛʣʝʜʘʚ ʥʘʩʤʝʘʥʠ ʠ ʚʝʜʨʠ ʣʠʮʘ ʥʘ ʯʘʩ ʧʦ ʤʘʪʝʤʘʪʠʢʘ. 

ʇʦʪʝʰʢʦʪʠʠ ʠʤʘʚ ʚʦ ʧʦʛʣʝʜ ʥʘ ʧʣʘʥʠʨʘʥʦʪʦ ʚʨʝʤʝ. ɺʝʞʙʠʪʝ ʙʝʰʝ ʪʝʰʢʦ ʜʘ ʩʝ ʟʘʚʨʰʘʪ ʟʘ ʝʜʝʥ ʯʘʩ ʢʘʢʦ 

ʰʪʦ ʧʣʘʥʠʨʘʚ. ʋʯʝʥʠʮʠʪʝ ʦʯʝʢʫʚʘʘ ʧʦʚʨʘʪʥʘ ʠʥʬʦʨʤʘʮʠʿʘ ʦʜ ʦʥʘ ʰʪʦ ʛʦ ʨʘʙʦʪʝʚʤʝ ʧʨʝʪʭʦʜʥʠʦʪ ʯʘʩ, ʧʘ 

ʘʥʘʣʠʟʘ ʥʘ ʟʘʜʘʯʘʪʘ, ʙʘʨʘʘ ʜʘ ʠʤʘʘʪ ʜʦʚʦʣʥʦ ʚʨʝʤʝ ʟʘ ʚʝʞʙʘˁʝ, ʥʦ ʠ ʟʘ ʜʠʩʢʫʩʠʿʘ, ʪʘʢʘ ʰʪʦ ʤʦʨʘʚʤʝ ʜʘ 

ʦʩʪʘʥʫʚʘʤʝ ʧʦʚʝ˃ʝ ʦʜ ʧʨʝʚʠʜʝʥʦʪʦ. ʉʣʝʜʥʠʦʪ ʧʘʪ ʢʦʛʘ ˃ʝ ʨʘʙʦʪʘʤ ʥʝʰʪʦ ʚʘʢʚʦ ˃ʝ ʧʣʘʥʠʨʘʤ ʧʦʠʥʘʢʚʘ 

ʦʨʛʘʥʠʟʘʮʠʿʘ ʥʘ ʚʨʝʤʝʪʦ. 
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Abstract: It is evident that the process of learning through research, design, examination, encouraging effective 

discussion, interactive participation in the acquisition of skills leads to quality learning. With the introduction of 

ñCambridge Programò for Mathematics and the program ñMathematics with thinkingò for students from the 

early grades, is changing the practice of classroom teaching and practice of students to learn. Both programs 

focus on such approaches through which the application of manipulative, dies, strategies, visualization, self-

creating response encouraging flexible thinking. Learning from concrete to abstract allows the student to learn 

constructively.   

Turning strategies into math program aims to facilitate the application of mathematical operations, enhance 

socialization, to positively influence the perceptions and reduce resistance to learning whatôs unfamiliar. It also 

increases motivation and interest in students to understand the stitutional and textual tasks.  

Key words: strategies, models, mathematics with thinking and Cambridge program.  
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ʈʝʟʠʤʝ:ɽʚʠʜʝʥʪʥʦ ʝ ʜʝʢʘ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ ʧʨʝʢʫ ʠʩʪʨʘʞʫʚʘˁʝ, ʢʦʥʩʪʨʫʠʨʘˁʝ, ʠʩʧʠʪʫʚʘˁʝ, 

ʧʦʪʪʠʢʥʫʚʘˁʝ ʥʘ ʝʬʝʢʪʠʚʥʘ ʜʠʩʢʫʩʠʿʘ, ʠʥʪʝʨʘʢʪʠʚʥʦ ʫʯʝʩʪʚʦ ʚʦ ʩʪʝʢʥʫʚʘˁʝ ʥʘ ʚʝʰʪʠʥʠʪʝ, ʧʨʠʜʦʥʝʩʫʚʘ 

ʢʦʥ ʢʚʘʣʠʪʝʪʥʦ ʫʯʝˁʝ.ʉʦ ʚʦʚʝʜʫʚʘˁʝʪʦ ʥʘ ,,ʂʝʤʙʨʠ˅,, ʧʨʦʛʨʘʤʘʪʘ ʟʘ ʧʨʝʜʤʝʪʦʪ ʤʘʪʝʤʘʪʠʢʘ ʠ 

ʧʨʦʛʨʘʤʘʪʘ ,,ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ,, ʟʘ ʫʯʝʥʠʮʠʪʝ ʦʜ ʧʦʯʝʪʥʠʪʝ ʦʜʜʝʣʝʥʠʿʘ, ʩʝ ʤʝʥʫʚʘ ʧʨʘʢʪʠʢʘʪʘ 

ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʚʦ ʧʦʫʯʫʚʘˁʝʪʦ ʥʦ ʠ ʧʨʘʢʪʠʢʘʪʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʢʘʢʦ ʜʘ ʫʯʘʪ.  ɼʚʝʪʝ ʧʨʦʛʨʘʤʠ ʩʝ 

ʬʦʢʫʩʠʨʘʘʪ ʥʘ ʪʘʢʦʚ ʧʨʦʩʪʘʧ, ʧʨʝʢʫ ʢʦʿ, ʧʨʠʤʝʥʘʪʘ ʥʘ  ʤʘʥʠʧʫʣʘʪʠʚʠ, ʤʘʪʨʠʮʠ, ʩʪʨʘʪʝʛʠʠ, 

ʚʠʟʫʝʣʠʟʠʨʘˁʝ, ʩʘʤʦʩʪʦʿʥʦ ʢʨʝʠʨʘˁʝ ʥʘ  ʦʜʛʦʚʦʨʦʪ ʧʦʪʪʠʢʥʫʚʘˁʝ ʥʘ ʬʣʝʢʩʠʙʠʣʥʦʪʦ ʤʠʩʣˁʝ, ʫʯʝˁʝ ʦʜ 

ʢʦʥʢʨʝʪʥʦ ʢʦʥ ʘʧʩʪʨʘʢʪʥʦ ʤʫ ʦʚʦʟʤʦʞʫʚʘ ʥʘ ʫʯʝʥʠʢʦʪ ʜʘ ʫʯʠ ʢʦʥʩʪʨʫʢʪʠʚʠʩʪʠʯʢʠ. 

ɺʢʣʫʯʫʚʘˁʝ  ʥʘ ʩʪʨʘʪʝʛʠʠʪʝ ʚʦ ʧʨʦʛʨʘʤʠʪʝ ʧʦ ʤʘʪʝʤʘʪʠʢʘ ʠʤʘ ʟʘ ʮʝʣ  ʜʘ   ʿʘ ʦʣʝʩʥʠ  ʧʨʠʤʝʥʘʪʘ ʥʘ  

ʤʘʪʝʤʘʪʠʯʢʠʪʝ ʦʧʝʨʘʮʠʠ, ʜʘ ʿʘ ʧʦʜʦʙʨʠ ʩʦʮʠʿʘʣʠʟʘʮʠʿʘʪʘ, ʜʘ ʚʣʠʿʘʝ ʧʦʟʠʪʠʚʥʦ ʥʘ ʜʦʞʠʚʫʚʘˁʘʪʘ ʠ 

ʥʘʤʘʣʠ ʦʪʧʦʨʦʪ ʟʘ ʫʯʝˁʝ ʥʝʧʦʟʥʘʪʦ,ʚʦʝʜʥʦ ʟʛʦʣʝʤʠ ʤʦʪʠʚʘʮʠʿʘʪʘ ʠ ʠʥʪʝʨʝʩʦʪ ʢʘʿ ʫʯʝʥʠʮʠʪʝ, ʚʦ 

ʨʘʟʙʠʨʘˁʝʪʦ ʥʘ ʩʠʪʫʘʮʠʩʢʠʪʝ ʠ ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ. 

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʉʪʨʘʪʝʛʠʠ, ʤʦʜʝʣʠ, ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ, ʂʝʤʙʨʠ˅ ʧʨʦʛʨʘʤʘ 

 
1.ɺʆɺɽɼ 

ʀʤʘʿ˃ʠ ʛʠ ʧʨʝʜʚʠʜ ʩʦʛʣʝʜʫʚʘˁʘʪʘ ʦʜ ʥʘʩʪʘʚʥʘʪʘ ʧʨʘʢʪʠʢʘ ʚʦ ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ, ɹʠʨʦʪʦ ʟʘ 

ʨʘʟʚʦʿ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝ ( ʄʠʥʠʩʪʝʨʩʪʚʦʪʦ ʟʘ ʦʙʨʘʟʦʚʘʥʠʝ ʠ ʥʘʫʢʘ) , ʋʅʀʎɽʌ ʠ ʄʘʢʝʜʦʥʩʢʠʦʪ ʮʝʥʪʘʨ ʟʘ 

ʛʨʘʺʘʥʩʢʦ ʦʙʨʘʟʦʚʘʥʠʝ ( ʄʎɻʆ) ʚʦ ʫʯʝʙʥʘʪʘ 2009/10 ʛʦʜʠʥʘ ʟʘʧʦʯʥʘʘ ʩʦ ʨʝʘʣʠʟʘʮʠʿʘ ʥʘ ʧʨʦʛʨʘʤʘʪʘ 

,,ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ,,
13

.  

ɺʦ 2013/14  ʛʦʜʠʥʘ ɹʠʨʦ ʟʘ ʨʘʟʚʦʿ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝ ʧʦʯʥʘ ʩʦ ʨʝʘʣʠʟʘʮʠʿʘ ʥʘ ʥʦʚʠʪʝ ʥʘʩʪʘʚʥʠ 

ʧʨʦʛʨʘʤʠ ʧʦ ʤʘʪʝʤʘʪʠʢʘ, ʚʦ ʩʦʨʘʙʦʪʢʘ ʩʦ ʄʝʺʫʥʘʨʦʜʥʠʦʪ ʮʝʥʪʘʨ ʟʘ ʥʘʩʪʘʚʥʠ ʧʨʦʛʨʘʤʠ ʟʘ ʦʩʥʦʚʥʦ 

ʦʙʨʘʟʦʚʘʥʠʝ ʦʜ ʂʝʤʙʨʠ˅ (Cambridge International Examinations). ʎʝʣʠʪʝ ʥʘ ʩʧʨʦʚʝʜʝʥʘʪʘ ʥʦʚʘ ʥʘʩʪʘʚʥʘ 

ʧʨʦʛʨʘʤʘ ʧʦ ʤʘʪʝʤʘʪʠʢʘ ʝ ʥʘʩʪʘʚʥʠʮʠʪʝ ʜʘ ʩʝ ʟʘʿʘʢʥʘʪ  ʚʦ  ʩʧʨʦʚʝʜʫʚʘˁʝ   ʨʘʟʣʠʯʥʠ ʧʨʠʩʪʘʧʠ, 

ʢʦʨʠʩʪʝʿ˃ʠ ʩʪʨʘʪʝʛʠʠ, ʤʝʪʦʜʠ ʠ ʘʣʘʪʢʠ ʢʦʠ ʢʘʿ ʜʝʮʘʪʘ ˃ʝ ʧʨʝʜʠʟʚʠʢʘʘʪ ʨʘʟʚʦʿ ʚʦ ʢʦʛʥʠʪʠʚʥʠʦʪ ʜʦʤʝʥ, 

ʚʦʝʜʥʦ ˃ʝ ʿʘ ʧʦʜʦʙʨʘʪ  ʤʦʪʠʚʘʮʠʿʘʪʘ ʟʘ ʧʨʘʢʪʠʢʫʚʘˁʝ ʥʘ ʥʘʫʯʝʥʦʪʦ ʚʦ ʩʝʢʦʿʜʥʝʚʥʠʦʪ ʞʠʚʦʪ. 

                                                           
13
ʆʨʠʛʠʥʘʣʥʘʪʘ ʧʨʦʛʨʘʤʘ Ăʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝñ ʧʨʦʠʟʣʝʟʝ ʦʜ ʟʘʝʜʥʠʯʢʠʦʪ ʧʨʦʝʢʪ 

ʥʘ ɸʤʝʨʠʢʘʥʩʢʘʪʘ ʬʝʜʝʨʘʮʠʿʘ ʥʘ ʥʘʩʪʘʚʥʠʮʠ (ɸʌʅ) ʠ ʎʝʥʪʘʨʦʪ ʟʘ ʠʩʪʨʘʞʫʚʘˁʝ ʠ ʨʘʟʚʦʿ ʥʘ 

ʫʯʝˁʝʪʦ ʥʘ ʋʥʠʚʝʨʟʠʪʝʪʦʪ ʇʠʪʩʙʫʨʛ, ʩʧʦʥʟʦʨʠʨʘʥ ʦʜ ʅʘʮʠʦʥʘʣʥʘʪʘ ʬʦʥʜʘʮʠʿʘ ʟʘ ʥʘʫʢʘ. 
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ʇʨʘʰʘˁʝʪʦ ʟʘ ʚʟʘʝʤʥʦ ʢʦʨʠʩʪʝˁʝ ʥʘ ʜʚʝʪʝ ʧʨʦʛʨʘʤʠ, ʝ ʩʦ ʮʝʣ ʢʘʿ ʫʯʝʥʠʮʠʪʝ, ʧʨʝʢʫ ʢʦʨʠʩʪʝˁʝ 

ʤʘʥʠʧʫʣʘʪʠʚʠ, ʘʣʘʪʢʠ, ʩʪʘʨʪʝʛʠʠ,  ʜʘ  ʩʝ ʦʣʝʩʥʠ ʨʘʟʙʠʨʘˁʝʪʦ ʥʘ ʤʘʪʝʤʘʪʠʯʢʠʪʝ ʦʧʝʨʘʮʠʠ, ʩʦ ʰʪʦ ˃ʝ ʩʝ 

ʧʦʜʦʙʨʘʪ ʩʦʮʠʿʘʣʠʟʘʮʠʿʘʪʘ, ˃ʝ ʩʝ ʩʦʟʜʘʜʝ ʧʦʟʠʪʠʚʥʦ  ʩʝʙʝ ʜʦʞʠʚʫʚʘˁʘˁʝ ʘ ˃ʝ ʩʝ ʥʘʤʘʣʠ ʦʪʧʦʨʦʪ ʟʘ 

ʫʯʝˁʝ ʥʦʚʦ ʠ ʥʝʧʦʟʥʘʪʦ.  

ɺʝʨʫʚʘˁʝʪʦ ʜʝʢʘ ʫʯʝˁʝʪʦ, ʤʘʪʝʤʘʪʠʢʘ ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʘʚʪʦʤʘʪʠʟʠʨʘʥʘ ʠ ʠʩʢʣʫʯʠʚʦ ʘʧʩʪʨʘʢʪʥʘ ʧʦʩʪʘʧʢʘ, 

ʩʝʫʰʪʝ ʝ ʧʨʠʩʫʪʥʦ. ɺʦʚʝʜʫʚʘˁʝʪʦ ʥʘ ʥʦʚʠʪʝ ʧʨʦʛʨʘʤʠ ʩʝ ʧʦʜʜʨʞʘʥʠ  ʦʜ ʪʝʦʨʠʠʪʝ ʥʘ ʢʦʥʩʪʨʫʢʪʠʚʠʟʤʦʪ 

ʥʘ J Piage ʠ ʩʦʮʠʿʘʣʥʠʦʪ ʢʦʥʩʪʨʫʢʪʠʚʠʟʘʤ ʥʘ L.S.Vigotski. ʀʤʘʿ˃ʠ ʛʦ ʧʨʝʜʚʠʜ ʟʥʘʯʝˁʝʪʦ ʟʘ ʫʯʝˁʝ ʩʦ 

ʨʘʟʙʠʨʘˁʝ ʚʦ ʧʨʚʠʦʪ ʮʠʢʣʫʩ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝ, ʩʧʨʦʚʝʜʝʥʦ ʝ ʘʢʮʠʩʢʦ ʠʩʪʨʘʞʫʚʘˁʝ ʩʦ ʦʚʘʘ ʚʦʟʨʘʩʪ 

ʫʯʝʥʠʮʠ. 

ʇʨʠ ʠʟʙʦʨʦʪ ʥʘ ʧʨʠʤʝʨʦʢʦʪ ʧʨʠʦʨʠʪʝʪ ʙʝʘ  ʫʯʝʥʠʮʠʪʝ ʦʜ ʪʨʝʪʦ ʦʜʜʝʣʝʥʠʝ ʧʨʠ ʆʆʋ ,, ʂʫʟʤʘʥ 

ɱʦʩʠʬʦʚʩʢʠ ï ʇʠʪʫ,,-ʉʢʦʧʿʝ, ʢʦʠ ʧʨʠ ʨʝʘʣʠʟʘʮʠʿʘʪʘ ʥʘ  ʅʘʩʪʘʚʥʠʦʪ ʧʣʘʥ, ʪʨʝʙʘʰʝ ʜʘ ʧʦʩʪʠʛʥʘʪ ʧʦʚʠʩʦʢʠ 

ʠ ʧʦʩʣʦʞʝʥʠ ʮʝʣʠ ʢʘʢʦ ʠ ʮʝʣʠ ʟʘ ʢʦʠ ʥʝʤʘʘ  ʧʨʝʪʭʦʜʥʦ ʬʦʨʤʘʣʥʦ ʠʩʢʫʩʪʚʦ.  

ʀʤʘʿ˃ʠ  ʧʨʝʜʚʠʜ ʜʝʢʘ ʤʦʪʠʚʘʮʠʿʘʪʘ ʠ ʠʥʪʝʨʝʩʦʪ ʤʦʞʝ ʜʘ ʩʝ ʥʘʤʘʣʠ ʢʘʿ ʦʚʘ ʧʦʧʫʣʘʮʠʿʘ ʫʯʝʥʠʮʠ, ʩʦ ʰʪʦ ʠ 

ʧʦʩʪʠʛʘˁʘʪʘ, ʧʨʝʜʠʟʚʠʢʦʪ ʟʘ ʘʢʮʠʩʢʦʪʦ ʠʩʪʘʨʞʫʚʘˁʝ ʙʝʰʝ ʧʨʘʰʘˁʝʪʦ:  

ʂʘʢʦ ʩʝʨʠʿʘ ʦʜ ʩʧʨʦʚʝʜʝʥʠ ʯʘʩʦʚʠ ʩʦ ʧʦʚʝ˃ʝʢʨʘʪʥʠ ʩʪʘʨʪʝʛʠʠ ˃ʝ ʧʨʠʜʦʥʝʩʘʪ  ʟʘ  ʤʦʪʠʚʘʮʠʿʘʪʘ ʠ 

ʨʘʟʙʠʨʘˁʝʪʦ ʥʘ ʪʝʢʩʪʫʘʣʥʠʪʝ ʠ ʩʠʪʫʘʮʠʩʢʠ ʟʘʜʘʯʠ ʚʦ ʪʨʝʪʦ ʦʜʝʣʝʥʠʝ? 

ʎʝʣʠʪʝ ʥʘ ʠʩʪʨʘʞʫʚʘˁʝʪʦ ʙʝʘ :ʅʘ ʫʯʝʥʠʮʠʪʝ ʜʘ ʠʤ ʩʝ ʦʣʝʩʥʠ ʨʝʰʘʚʘˁʝʪʦ ʥʘ  ʩʠʪʫʘʮʠʩʢʠ ʠ 

ʪʝʢʩʪʫʘʣʥʠ ʟʘʜʘʯʠ ʩʦ ʧʨʠʤʝʥʘʪʘ ʥʘ ʧʦʚʝ˃ʝʢʨʘʪʥʠʪʝ ʩʪʨʘʪʝʛʠʠ . 

 

2.ʄɽʊʆɼʆʃʆɻʀɱɸ  

ɺʦ ʠʩʪʘʨʞʫʚʘˁʝʪʦ ʩʝ ʚʢʣʫʯʠʿʘ 45 ʫʯʝʥʠʢʘ ʦʜ 2 ʧʘʨʘʣʝʢʠ ʚʦ ʪʨʝʪʦ ʦʜʜʝʣʝʥʠʝ, ʢʦʠ ʥʘʩʪʘʚʘʪʘ ʿʘ 

ʩʣʝʜʘʪ ʩʦ 5 ʯʘʩʘ ʥʝʜʝʣʥʦ ( ʩʦʨʝʜ ʥʦʚʘʪʘ ʅʘʪʩʘʚʥʘ ʧʨʦʛʨʘʤʘ).ʄʝʪʦʜʠʪʝ ʟʘ ʧʨʦʮʝʥʢʘ ʥʘ ʢʦʛʥʠʪʠʚʥʠʪʝ ʠ 

ʘʬʝʢʪʠʚʥʠʪʝ ʮʝʣʠ ʧʦ ʧʨʝʜʤʝʪʦʪ ʤʘʪʝʤʘʪʠʢʘ ʩʝ ʧʨʠʤʝʥʠʿʘ ʚʦ ʜʠʿʘʛʥʦʩʪʠʮʠʨʘˁʝʪʦ ʥʘ ʩʦʩʪʦʿʙʘʪʘ ʢʘʢʦ ʠ ʟʘ 

ʤʝʨʝˁʝ ʥʘ ʝʬʝʢʪʠʪʝ ʦʜ ʩʧʨʦʚʝʜʝʥʠʪʝ 8 ʥʘʩʪʘʚʥʠ ʯʘʩʘ ʦʜ ʧʨʦʛʨʘʤʘʪʘ,, ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ,, 

 

ʄʝʪʦʜʠ ʧʨʠʤʝʥʝʪʠ ʚʦ ʠʩʪʨʘʞʫʚʘˁʝʪʦ 

ɺʦ ʠʩʪʨʘʞʫʚʘˁʝʪʦ ʢʦʨʠʩʪʝʥʠ ʩʝ ʩʣʝʜʥʠʪʝ ʤʝʪʦʜʠ: 

1. ɸʥʢʝʪʘ ʩʦ ʧʨʘʰʘˁʘ ʦʜ ʦʪʚʦʨʝʥ ʠ ʟʘʪʚʦʨʝʥ ʪʠʧ- ʧʨʝʜ ʠ ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ 

2. ʎʨʪʝʞ ï ɽʜʝʥ ʯʘʩ ʧʦ ʤʘʪʝʤʘʪʠʢʘ ʧʨʝʜ ʠ ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ 

3. ʊʝʩʪ ʥʘ ʟʥʘʝˁʘ ( ʧʨʝʜ ʧʨʦʤʝʥʘ ʠ ʧʘʨʘʣʝʣʝʥ ʪʝʩʪ ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ) 

ʉʧʨʦʚʝʜʝʥʘʪʘ ʘʥʢʝʪʘ ʩʦ ʫʯʝʥʠʮʠʪʝ, ʩʦʜʨʞʝʰʝ  9 ʟʘʪʚʦʨʝʥʠ ʪʚʨʜʝˁʝ ʥʘ ʢʦʠ ʫʯʝʥʠʮʠʪʝ ʦʜʛʦʚʘʨʘʘ ʩʦ 

ɼɸ ʠ ʅɽ, ʠʟʨʘʟʫʚʘʿ˃ʠ ʛʦ ʩʚʦʿʦʪ ʩʪʘʚ,   ʚʦ ʦʜʥʦʩ ʥʘ ʧʨʘʢʩʘʪʘ ʠ ʘʬʝʢʪʠʚʥʦʪʦ ʜʦʞʠʚʫʚʘˁʝ ʥʘ ʯʘʩʦʚʠʪʝ ʧʦ 

ʤʘʪʝʤʘʪʠʢʘ. ɺʦ ʘʥʢʝʪʘʪʘ ʩʝ ʚʢʣʫʯʝʥʠ ʠ ʜʚʝ ʦʪʚʦʨʝʥʠ ʧʨʘʰʘˁʘ ,,ʐʪʦ ʤʠ ʝ ʪʝʰʢʦ ʢʦʛʘ ʫʯʘʤ ʤʘʪʝʤʘʪʠʢʘ,,ʘ 

,,ʐʪʦ ʤʠ ʝ ʣʝʩʥʦ ʢʦʛʘ ʫʯʘʤ ʤʘʪʝʤʘʪʠʢʘ,,. ʅʘ ʦʪʚʦʨʝʥʠʪʝ ʧʨʘʰʘˁʘ ʫʯʝʥʠʮʠʪʝ ʥʝ ʙʝʘ ʦʛʨʘʥʠʯʝʥʠ ʚʦ ʦʜʥʦʩ 

ʥʘ ʙʨʦʿ ʥʘ ʦʜʛʦʚʦʨʠ. 

ɼʝʪʩʢʠʦʪ ʮʨʪʝʞ ʚʦ ʠʩʪʘʞʫʚʘˁʝʪʦ ʥʝʤʘʰʝ ʟʘ ʮʝʣ  ʧʩʠʭʦʣʦʰʢʘ ʜʠʿʘʛʥʦʟʘ. ʇʨʦʝʢʮʠʿʘʪʘ ʠ 

ʪʦʣʢʫʚʘˁʝʪʦ ʥʘ ʮʨʪʝʞʦʪ ʪʨʝʙʘʰʝ  ʜʘ ʦʙʝʟʙʝʜʘʪ ʧʨʝʪʩʪʘʚʫʚʘˁʝ ʥʘ ʦʜʥʦʩʠʪʝ ʧʦʤʝʺʫ ʫʯʝʥʠʮʠʪʝ, ʦʜʥʦʩʦʪ 

ʥʘʩʪʘʚʥʠʢ ï ʫʯʝʥʠʢ, ʢʘʢʦ ʠ ʧʨʠʩʫʩʪʚʦʪʦ ʥʘ ʨʝʩʫʨʩʠʪʝ. ʇʦʢʦʥʢʨʝʪʥʦ, ʫʯʝʥʠʮʠʪʝ ʪʨʝʙʘʰʝ ʜʘ ʿʘ ʧʨʝʪʩʪʘʚʘʪ 

ʩʦʩʪʦʿʙʘʪʘ, ʜʦʞʠʚʫʚʘˁʘʪʘ ʠ ʧʝʨʮʝʧʮʠʿʘʪʘ ʥʘ ʩʝʙʝ ʚʦ ʦʜʥʦʩ ʥʘ ʜʨʫʛʠʪʝ ʫʯʝʥʠʮʠʪʝ,  ʜʘ ʛʦ ʧʨʠʢʘʞʘʪ 

ʩʦʮʠʿʘʣʥʠʦʪ ʠ ʦʨʛʘʥʠʟʘʮʠʩʢʠʦʪ ʞʠʚʦʪ ʚʦ ʫʯʠʣʠʥʠʮʘʪʘ ʥʘ ʯʘʩʦʚʠʪʝ ʧʦ ʤʘʪʝʤʘʪʠʢʘ. 

 ɺʦ ʪʝʢʦʪ ʥʘ ʠʩʪʘʞʫʚʘˁʝʪʦ ʙʝʘ ʠʟʛʦʪʚʝʥʠ, ʠʥʠʮʠʿʘʣʝʥ ʠ ʧʘʨʘʣʝʣʝʥ ʪʝʩʪ ʧʦ ʤʘʪʝʤʘʪʠʢʘ . 

ʀ ʚʦ ʪʝʩʪʦʪ ʟʘ ʧʦʯʝʪʥʦ ʠʩʧʠʪʫʚʘˁʝ ʥʘ ʟʥʘʝˁʘʪʘ ʠ ʚʦ ʧʘʨʘʣʝʣʥʘʪʘ ʬʦʨʤʘ ʙʝʘ ʩʦʜʨʞʘʥʠ ʩʣʝʜʥʠʪʝ ʙʘʨʘˁʘ: 

¶ ʧʨʝʩʤʝʪʫʚʘˁʝ ʥʘ ʤʝʩʥʘ ʚʨʝʜʥʦʩʪʥʘ,  

¶ ʟʥʘʝˁʘ ʦʜ ʪʘʙʣʠʮʘ ʤʥʦʞʝˁʝ ʩʦ 3 ʠ 5,  

¶ ʧʨʝʪʩʘʚʫʚʘˁʝ ʥʘ ʤʥʦʞʠʪʝʣʠ ʥʘ (ɺʘʥ ʜʝ ɺʘʣʝ)  ʤʘʪʨʠʮʘ, ʠ ,, ʤʦʜʝʣ ʥʘ ʤʘʪʨʠʮʠ ʢʦʿ ʩʝ ʩʤʝʪʘ ʟʘ 

ʥʘʿʤʦ˃ʥʥʘ ʩʘʨʪʝʛʠʿʘ ʟʘ ʧʦʩʪʠʛʥʫʚʘˁʝ ʨʘʟʙʠʨʘˁʝ ʥʘ ʤʥʦʞʝˁʝʪʦ ʠ ʢʦʤʫʪʘʪʠʚʥʦʪʦ ʩʚʦʿʩʪʚʦ ʢʘʿ 

ʤʥʦʞʠʪʝʣʠʪʝ, 

¶ ʪʝʢʩʪʫʘʣʥʘ ʟʘʜʘʯʘ ʩʦ ʢʦʨʠʩʪʝˁʝ ʦʧʝʨʘʮʠʿʘ ʤʥʦʞʝˁʝ, ʘ ʚʦ ʧʘʨʘʣʝʥʠʦʪ ʪʝʩʪ ʧʨʝʪʩʪʘʚʫʚʘˁʝ 

ʧʨʦʩʪʦʨʥʦ ʤʥʦʞʝˁʝ ʠ ʨʝʰʘʚʘˁʝ ʥʘ ʧʦʚʝ˃ʝ ʥʘʯʠʥʠ,  

¶ ʪʝʢʩʪʫʘʣʥʘ ʟʘʜʘʯʘ ʩʦ ʢʦʨʠʩʪʝˁʝ ʥʘ ʧʦʚʝ˃ʝʢʨʘʪʥʠ  ʩʪʘʨʪʝʛʠʠ ʥʘ ʩʦʙʠʨʘˁʝ. 

 

3. ʈɽɿʋʃʊɸʊʀ ʆɼ ʀʉʊʈɸɾʋɺɸɳɽʊʆ 

ʈʝʟʫʣʪʘʪʠ ʦʜ ʩʧʨʦʚʝʜʝʥʘʪʘ ʘʥʢʝʪʘ ʩʦ ʫʯʝʥʠʮʠʪʝ ʟʘ ʧʨʝʜʤʝʪʦʪ ʤʘʪʝʤʘʪʠʢʘ 

ɺʦ ʘʥʢʝʪʘʪʘ ʦʜʛʦʚʘʨʘʘ 42 ʫʯʝʥʠʢʘ ʚʦ ʧʨʝʜ ʚʥʝʩʫʚʘˁʝ ʥʘ ʧʨʦʤʝʥʘʪʘ ʠ 43 ʫʯʝʥʠʢʘ ʧʦ ʚʥʝʩʫʚʘˁʝ 

ʥʘ ʧʨʦʤʝʥʘʪʘ. ʇʨʝʢʫ ʘʥʢʝʪʘʪʘ ʤʦʞʝ ʜʘ ʩʝ ʘʥʘʣʠʟʠʨʘʘ  ʘʬʝʢʪʠʚʥʠʦʪ ʜʦʤʝʥ ʠʣʠ ʯʫʚʩʪʘʪʘ, ʩʪʘʚʦʚʠʪʝ ʠ 

ʠʥʪʝʨʘʢʮʠʿʘʪʘ ʩʦ  ʫʯʝʥʠʮʠʪʝ ʥʘ ʯʘʩʦʚʠʪʝ ʧʦ ʤʘʪʝʤʘʪʠʢʘ. ɺʦ ʪʘʙʝʣʘ:ʙʨ. 1 ʩʝ ʧʨʠʢʘʞʘʥʠ ʨʝʟʫʣʪʘʪʠʪʝ  

( ʬʨʝʢʬʝʥʮʠʠʪʝ ʠ ʧʨʦʮʝʥʪ) ʥʘ 9 ʟʘʪʚʦʨʝʥʠ ʧʨʘʰʘˁʘ. 
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ʊʘʙʝʣʘ1. ʊʝʟʫʣʪʘʪʠ ʦʜ ʘʥʢʝʪʘʪʘ ʟʘ ʩʪʘʚʦʚʠʪʝ, ʯʫʚʩʪʚʘʪʘ ʠ ʜʦʞʠʚʫʚʘˁʘʪʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʥʘ ʯʘʩʦʚʠʪʝ 

ʧʦ ʤʘʪʝʤʘʪʠʢʘ  

ʇʈɽɼ ʇʈʆʄɽʅɸ ʇʆʉʃɽ ʇʈʆʄɽʅɸʊɸ 

ʅɽ % ɼɸ % ɼɸ % ʅɽ % 

/ / 42 100 42 97.67 1 2.33 

2 4.76 40 95.24 42 97.67 1 2.33 

15 35.71 27 65.29 31 72.09 12 27.91 

3 7.14 39 92.86 40 93.02 3 6.98 

10 23.81 32 76.19 28 65.12 15 34.88 

2 4.76 40 95.24 39 90.70 4 9.30 

12 28.57 30 71.43 40 93.02 3 6.98 

6 14.28 36 85.71 41 95.35 2 4.65 

2 4.76 40 95.24 43 100 / / 

 

ʋʯʝʥʠʮʠʪʝ ʩʝ ʯʫʚʩʪʚʫʚʘʘʪ ʩʨʝ˃ʥʠ ʢʦʛʘ ʫʯʘʪ ʥʦʚʠ ʨʘʙʦʪʠ ʥʘ ʯʘʩʦʚʠʪʝ ʧʦ ʤʘʪʝʤʘʪʠʢʘ, ʥʘ ʰʪʦ 

ʫʢʘʞʫʚʘ ʚʠʩʦʢʦʠʪ ʧʨʦʮʝʥʪ ʥʘ ʧʦʟʠʪʠʚʥʠʪʝ ʦʜʛʦʚʦʨʠ ʠ  ʧʨʝʜ ʠ ʧʦʩʣʝ ʧʨʦʤʝʥʘʪʘ ( ʦʜ 100% ʜʦ 97.67%). 

95.2 % ʦʜ ʫʯʝʥʠʮʠʪʝ ʩʝ ʯʫʚʩʪʚʫʚʘʘʪ ʧʨʠʿʘʪʥʦ , ʩʣʦʙʦʜʥʦ, ʥʝʤʘʘʪ ʬʨʫʩʪʨʘʮʠʠ  ʥʘ ʯʘʩʦʚʦʠʪʝ. ʉʦ  ʚʠʩʦʢ 

ʧʨʦʮʝʥʪ ʦʜʛʦʚʦʨʠʣʝ ʠ ʧʦ ʩʧʨʦʚʝʜʝʥʠʪʝ ʯʘʩʦʚʠ ʩʦ ʢʦʨʠʩʪʝˁʝʪʦ ʩʪʨʘʪʝʛʠʠ ʦʜ ʧʨʦʛʨʘʤʘʪʘ ʄʘʪʝʤʘʪʠʢʘ ʩʦ 

ʨʘʟʤʠʩʣʫʚʘˁʝ ( 97.6).  

ʄʦʪʠʚʘʮʠʿʘʪʘ ʟʘ ʫʯʝˁʝ ʤʘʪʝʤʘʪʠʢʘ ʝ ʧʦʜʦʙʨʝʥʘ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʧʦ ʩʧʨʦʚʝʜʝʥʠʪʝ ʯʘʩʦʚʠ ʩʦ 

ʩʪʨʘʪʝʛʠʠʪʝ ʦʜ ʧʨʦʛʨʘʤʘʪʘ ,,ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ,, ʟʘ 6.8% ʩʧʦʨʝʜ ʧʦʟʠʪʠʚʥʠʪʝ ʦʜʛʦʚʦʨʠ ʥʘ 

ʫʯʝʥʠʮʠʪʝ 65.3% ʧʨʝʜ ʧʨʦʤʝʥʘʪʘ ʠ 72.1% ʧʦ ʧʨʦʤʝʥʘʪʘ.  93.% ʦʜ ʫʯʝʥʠʮʠʪʝ ʩʝ ʛʦʨʜʠ ʦʜ ʩʦʧʩʪʚʝʥʠʦʪ 

ʫʩʧʝʭ ʠʣʠ ʩʦʨʘʙʦʪʢʘʪʘ ʩʦ ʩʚʦʠʪʝ ʫʯʝʥʠʮʠ, ʰʪʦ ʝ ʟʘ 6.80% ʧʦʜʦʙʨʝʥʘ ʧʦ ʧʨʠʤʝʥʘʪʘ ʥʘ ʩʪʨʘʪʝʛʠʠʪʝ ʦʜ 

ʧʨʦʛʨʘʤʘʪʘ ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ. 

ɺʦ ʙʣʘʛʦ ʧʦʢʘʯʫʚʘˁʝ ʝ ʠ ʧʨʦʮʝʥʪʦʪ ʥʘ ʯʫʚʩʪʚʦʪʦ ʥʘ ʛʦʨʜʦʩʪ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʧʦ ʩʧʨʦʚʝʜʝʥʠʪʝ 

ʯʘʩʦʚʠ ʦʜ ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ ( 92.9% ʧʨʝʜ  ʠ 93.02%  ʧʦ ʧʨʦʤʝʥʘʪʘ ). 

ɿʘ 11.1% ʧʦʚʝ˃ʝ,  ʫʯʝʥʠʮʠ ʩʝ ʠʟʿʘʩʥʠʣʝ ʜʝʢʘ ʥʘ ʯʘʩʦʚʠʪʝ ʧʨʝʜ ʧʨʦʤʝʥʘʪʘ ʧʦʚʝ˃ʝ ʛʠ ʧʨʝʪʩʪʘʚʫʚʘʣʝ 

ʟʘʜʘʯʠʪʝ ʩʣʠʢʦʚʥʦ, ʰʪʦ ʝ ʨʝʘʣʥʦ ʥʘ ʩʦʩʪʦʿʙʘʪʘ ʦʜ  ʠʟʚʝʜʝʥʠʪʝ ʯʘʩʦʚʠ ʧʦ ʧʨʦʤʝʥʘʪʘ.  

ɺʦ ʧʦʯʝʪʥʘʪʘ ʘʥʢʝʪʘ ʫʯʝʥʠʮʠʪʝ ʠʤʘʘ ʚʧʝʯʘʪʦʢ ʜʝʢʘ ʤʦʞʘʪ ʜʘ ʛʠ ʨʝʰʘʚʘʘʪ ʟʘʜʘʯʠʪʝ ʥʘ ʨʘʟʣʠʯʝʥ ʥʘʯʠʥ. 

ʇʦ ʩʧʨʦʚʝʜʝʥʠʪʝ ʯʘʩʦʚʠ ʟʘ ʬʣʝʢʩʠʙʠʣʥʦ ʨʝʰʘʚʘˁʝ ʚʦ ʢʦʝ ʩʝ ʢʦʨʠʩʪʝʰʝ ʢʦʤʧʝʥʟʘʮʠʿʘ, ʩʪʨʘʪʝʛʠʿʘ ʩʦ 

ʧʦʣʥʠ ʜʝʩʝʪʢʠ, ʨʘʟʣʦʞʫʚʘˁʝ ʜʦ 10, ʨʘʟʣʦʞʫʚʘˁʝ ʩʧʦʨʝʜ ʚʨʝʜʥʦʩʪʘ ʥʘ ʤʝʩʪʦʪʦ, ʬʣʝʢʩʠʙʠʣʥʦ 

ʨʘʟʤʠʩʣʫʚʘˁʝ ʟʘ ʚʨʝʜʥʦʩʪʘ ʥʘ ʤʝʩʪʦʪʦ, ʢʘʿ ʜʝʣ ʦʜ ʫʯʝʥʠʮʠʪʝ ʠʣʠ  (9.3%)  ʩʝ ʠʟʿʘʩʥʠʣʝ ʜʝʢʘ ʥʝ 

ʨʘʟʤʠʩʣʫʚʘʘʪ ʬʣʝʢʩʠʙʠʣʥʦ , ʚʦ ʩʧʦʨʝʜʙʘ ʩʦ 4.76% , ʧʨʝʜ ʩʧʨʦʚʝʜʫʚʘˁʝ ʥʘ ʧʨʦʤʝʥʘʪʘ. ɺʠʩʦʢ ʝ ʧʨʦʮʝʥʪʦʪ 

ʥʘ ʫʯʝʥʠʮʠʪʝ ʢʦʠ ʩʤʝʪʘʘʪ ʜʝʢʘ  ʩʝ ʦʩʧʦʩʙʠʣʝ ʟʘ ʨʝʰʘʚʘˁʝ ʟʘʜʘʯʠ ʥʘ ʬʣʝʢʩʠʙʠʣʝʥ ʥʘʯʠʥ, ʠʩʪʠʦʪ ʠʟʥʝʩʫʚʘ  

90.7%, ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ. 

ɿʥʘʯʘʿʥʦ ʧʦʜʦʙʨʫʚʘˁʝ ʩʝ ʟʘʙʝʣʝʞʫʚʘ  ʚʦ ʦʜʥʦʩ ʥʘ ʚʦʩʧʦʩʪʘʚʝʥʪʘ ʠʥʪʝʨʘʢʮʠʿʘ ʧʦʤʝʺʫ ʦʙʫʯʫʚʘʯʦʪ 

ʠ ʫʯʝʥʠʮʠʪʝ .ɿʘ 21.6%  ʯʘʩʦʚʠʪʝ ʩʦ ʧʨʠʤʝʥʘ ʥʘ ʩʪʨʘʪʝʛʠʠʪʝ ʦʜ ʧʨʦʛʨʘʤʘʪʘ ,, ʄʘʪʝʤʘʪʠʢʘ ʩʦ 

ʨʘʟʤʠʩʣʫʚʘˁʝ,, ʙʠʣʝ ʧʦʠʥʪʝʨʘʢʪʠʚʥʠ ʦʜ ʯʘʩʦʚʠʪʝ ʩʦ ʠʟʚʝʜʙʘ ʧʨʝʜ ʧʨʦʤʝʥʘʪʘ. 71.4% ʦʜ ʫʯʝʥʠʮʠʪʝ ʩʝ 

ʠʟʿʘʩʥʠʣʝ ʜʝʢʘ ʫʯʝʩʪʚʫʚʘʘʪ ʚʦ ʜʠʩʢʫʩʠʿʘ ʧʨʝʜ ʧʨʦʤʝʥʘʪʘ ʘ 93.%  ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ. 

ʇʦʚʝ˃ʝ ʦʜ 10%  ʦʜ ʫʯʝʥʠʮʠʪʝ ʧʨʦʮʝʥʫʚʘʘʪ ʜʝʢʘ ʧʦ ʩʧʨʦʚʝʜʝʥʠʪʝ ʯʘʩʦʚʠ ʦʜ ʄʘʪʝʤʘʪʠʢʘ ʩʦ 

ʨʘʟʤʠʩʣʫʚʘˁʝ,, ʟʥʘʘʪ ʜʘ ʛʠ ʛʨʫʧʠʨʘʘʪ ʩʦʙʠʨʦʮʠʪʝ, ʘ ʟʘ ʧʦʚʝ˃ʝ ʦʜ 5% ʜʝʢʘ ʟʥʘʘʪ ʜʘ ʤʥʦʞʘʪ ʩʦ 10 ʠ ʛʦ 

ʨʘʟʙʠʨʘʘʪ ʨʝʟʫʣʪʘʪʦʪ.  

 

ɸʥʘʣʠʟʘ ʥʘ ʜʝʪʩʢʠ ʮʨʪʝʞ 

ʎʨʪʝʞʦʪ ʧʨʝʪʩʪʘʚʫʚʘ ʩʪʠʤʫʣ ʟʘ ʜʝʮʘʪʘ ʧʨʝʢʫ ʢʦʿ ʥʘ ʘʚʪʝʥʪʠʯʝʥ ʥʘʯʠʥ ʩʝ ʧʨʦʝʢʪʠʨʘʘʪ ʠ  ʜʘʚʘʘʪ 

ʩʦʧʩʪʚʝʥʦ ʚʠʜʫʚʘˁʝ, ʰʪʦ ʠ ʢʘʢʦ ʚʠʟʫʝʣʠʟʠʨʘʘʪ ʠ ʜʦʞʠʚʫʚʘʘʪ. ʇʨʝʜ ʠ ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ 

ʫʯʝʥʠʮʠʪʝ ʥʘ ʠʥʩʪʨʫʢʮʠʿʘ ,, ʅʘʮʨʪʘʿʪʝ ʤʠ ʝʜʝʥ ʯʘʩ ʧʦ ʤʘʪʝʤʝʪʠʢʘ ,  ʛʠ ʧʨʝʪʩʪʘʚʠʿʘ ʩʚʦʠʪʝ ʚʧʝʯʘʪʦʮʠ, 

ʝʤʦʮʠʠ, ʘʪʤʦʩʬʝʨʘʪʘ ʠ ʥʘʯʠʥʦʪ ʥʘ ʢʦʿ  ʩʝ ʩʧʨʦʚʝʜʫʚʘ ʥʘʩʪʘʚʘʪʘ ʧʦ ʤʘʪʝʤʘʪʠʢʘ.  

ʎʨʪʝʞʠʪʝ, ʩʧʦʨʝʜ ʘʥʘʣʠʟʘʪʘ, ʫʢʘʞʫʚʘʘʪ ʜʝʢʘ ʧʦʛʦʣʝʤʠʦʪ ʜʝʣ ʦʜ ʫʯʝʥʠʮʠʪʝ ʠʣʠ 37.5% ʩʝ 

ʜʦʞʠʚʫʚʘʘʪ ʢʘʢʦ ʜʝʣ ʦʜ ʫʯʠʣʥʠʮʘʪʘ ʥʘ ʯʘʩʦʚʠʪʝ ʧʦ ʤʘʪʝʤʘʪʠʢʘ, ʥʦ  ʥʝ ʝ ʤʘʣ ʙʨʦʿʦʪ ʥʘ ʦʥʠʝ ʫʯʝʥʠʮʠ ʢʦʠ 

ʥʝ ʛʦ ʟʘʙʝʣʝʞʘʣʝ ʩʚʦʝʪʦ ʧʨʠʩʫʩʪʚʦ, ʧʨʦʮʝʥʪʦʪ ʥʘ ʪʠʝ ʫʯʝʥʠʮʠ ʝ 20.0%. ɻʦʣʝʤ ʝ ʧʨʦʮʝʥʪʦʪ ʥʘ ʫʯʝʥʠʮʠʪʝ 

ʢʦʠ ʮʨʪʘʘʪ ʧʨʘʟʥʘ ʫʯʠʣʥʠʮʘ 42.5%, ʧʨʠʢʘʞʫʚʘʿ˃ʠ ʛʦ ʫʯʠʣʠʰʥʠʦʪ ʠʥʚʝʥʪʘʨ ʢʘʢʦ ʝʜʠʥʩʪʚʝʥ ʜʝʣ ʦʜ ʯʘʩʦʪ. 

ʇʦ ʨʝʘʣʠʟʘʮʠʿʘʪʘ ʥʘ ʩʪʨʘʪʝʛʠʠʪʝ ʦʜ ʧʨʦʛʨʘʤʘʪʘ ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ 18 ʫʯʝʥʠʢʘ ʠʣʠ 45.00% ʩʝ 

ʥʘʮʨʪʘʣʝ ʥʘ ʮʨʪʝʞʦʪ ʘ 14 ʫʯʝʥʠʢʘ ʠʣʠ 35.% ʩʝʫʰʪʝ ʥʝ ʩʝ ʜʦʞʠʚʫʚʘʘʪ ʢʘʢʦ ʜʝʣ ʦʜ ʯʘʩʦʪ. ɿʥʘʯʠʪʝʣʥʦ ʝ 

ʥʘʤʘʣʝʥ ʙʨʦʿʦʪ, ʚʦ ʩʧʦʨʝʜʙʘ ʩʦ ʧʨʝʜ ʚʥʝʩʫʚʘˁʝ ʥʘ ʧʨʦʤʝʥʘʪʘ, ʥʘ ʮʨʪʝʞʠʪʝ ʥʘ ʢʦʠ ʝ ʥʘʮʨʪʘʥʘ ʧʨʘʟʥʘ 

ʫʯʠʣʥʠʮʘ ʙʝʟ ʫʯʝʥʠʮʠ, ʘ ʩʝ ʧʨʝʪʩʪʘʚʝʥʠ ʜʝʣʦʚʠ ʦʜ ʫʯʠʣʠʰʥʠʦʪ ʠʥʚʝʥʪʘʨ. 

ɺʦ ʧʨʝʜ ʚʥʝʩʫʚʘˁʝ ʥʘ ʧʨʦʤʝʥʘʪʘ 47.5% ʛʦ ʧʨʝʪʩʪʘʚʠʣʝ ʥʘʩʪʘʚʥʠʢʦʪ. ʇʨʠʩʫʩʪʚʦʪʦ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʧʦ 

ʧʨʦʤʝʥʘʪʘ ʚʦ ʜʝʪʩʢʠʪʝ ʮʨʪʝʞʠ ʝ 84.2% ʠ ʪʦʘ ʥʘʿʯʝʩʪʦ ʩʚʨʪʝʥʠ  ʩʦ ʣʠʮʝ ʢʦʥ ʫʯʝʥʠʮʠʪʝ. ʂʦʤʧʝʪʠʪʠʚʥʦʩʪʘ 

ʠ ʬʨʦʥʪʘʣʥʠʦʪ ʧʨʠʩʪʘʧ ʫʢʘʞʫʚʘʘʪ ʥʘ  ʜʦʤʠʥʘʥʪʥʘʪʘ ʫʣʦʛʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʢʦʿ ʿʘ ʢʦʨʠʩʪʠ ʪʘʙʣʘʪʘ ʢʘʢʦ 
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ʥʘʿʯʝʩʪ ʨʝʩʫʨʩ ʥʘ ʯʘʩʦʚʠʪʝ ʧʦ ʤʘʪʝʤʘʪʠʢʘ, ʚʦ ʢʦʿ ʯʝʩʪʦ ʠʟʦʩʪʘʥʫʚʘ ʜʠʩʢʫʩʠʿʘʪʘ ʢʘʢʦ ʤʝʪʦʜ ʥʘ ʨʘʙʦʪʘ, 

ʧʨʝʜ ʧʨʦʤʝʥʘʪʘ. 

ʅʘʿʯʝʩʪ ʨʝʩʫʨʩ ʠ ʧʨʝʜ ʠ ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ ʢʦʿ ʫʯʝʥʠʮʠʪʝ ʛʦ ʥʘʮʨʪʘʣʝ ʝ ʫʯʠʣʠʰʥʘʪʘ 

ʪʘʙʣʘ. ɺʦ ʧʦʩʪ ʧʝʨʠʦʜʦʪ ʝ ʟʛʦʣʝʤʝʥ ʧʨʦʮʝʥʪʦʪ ʥʘ ʫʯʝʥʠʮʠʪʝ ʢʦʠ ʥʘ ʪʘʙʣʘʪʘ ʧʨʝʪʩʪʘʚʫʚʘʘʪ ʥʝʰʪʦ ʦʜ 

ʧʨʝʜʤʝʪʦʪ. ɺʦ ʧʨʦʝʢʮʠʿʘʪʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʚʦ ʧʝʨʠʦʜʦʪ ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ 92.5% ʦʜ ʫʯʝʥʠʮʠʪʝ 

ʟʘʜʘʯʠʪʝ ʛʠ ʧʨʝʪʩʪʘʚʫʚʘʘʪ ʩʦ ʩʪʠʢʝʨʠ, ʤʘʥʠʧʫʣʘʪʠʚʠ, ʤʘʪʨʠʮʠ. 82.1% ʥʘ ʪʘʙʣʘʪʘ ʧʨʝʪʩʪʘʚʫʚʘʘʪ ʟʘʜʘʯʠ 

ʨʝʰʝʥʠ ʥʘ ʘʧʩʪʨʘʢʪʥʦ ʥʠʚʦ. 17.9% ʦʜ ʫʯʝʥʠʮʠʪʝ ʥʘʮʨʪʘʣʝ ʥʝʰʪʦ ʦʧʰʪʦ ʥʘ ʪʘʙʣʘʪʘ ʧʨʝʜ ʜʘ ʩʝ ʩʧʨʦʚʝʜʝ 

ʧʨʦʤʝʥʘʪʘ, ʘ ʩʘʤʦ 7.5% ʦʜ ʫʯʝʥʠʮʠʪʝ ʮʨʪʘʘʪ ʥʝʰʪʦ ʦʧʰʪʦ ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ. 

ɿʥʘʯʠʪʝʣʥʦ ʝ ʟʛʦʣʝʤʝʥ ʧʨʦʮʝʥʪʦʪ ʥʘ ʮʨʪʝʞʠʪʝ ʚʦ ʧʝʨʠʦʜ  ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ ʚʦ ʦʜʥʦʩ ʥʘ 

ʨʝʩʫʨʩʠʪʝ. 87.5% ʦʜ ʫʯʝʥʠʮʠʪʝ ʥʘ ʩʚʦʠʪʝ ʮʨʪʝʞʠ ʧʨʝʪʩʪʘʚʠʣʝ ʨʝʩʫʨʩʠ ( ʤʘʥʠʧʫʣʘʪʠʚʠ, ʩʪʠʢʝʨʠ, ʣʘʧʪʦʧ, 

ʞʝʪʦʥʠ) ʘ ʩʘʤʦ 5 ʫʯʝʥʠʢʘ ʠʣʠ 12,5% ʥʝ ʧʨʝʪʩʘʚʠʣʝ ʥʠʪʫ ʝʜʝʥ ʨʝʩʫʨʩ. ɺʦ ʧʝʨʠʦʜʦʪ ʧʨʝʜ ʩʧʨʦʚʝʜʫʚʘˁʝ ʥʘ 

ʧʨʦʤʝʥʘʪʘ 14 ʫʯʝʥʠʢʘ ʠʣʠ 35.% ʥʝ ʧʨʝʪʩʚʘʚʠʣʝ ʥʠʪʫ ʝʜʝʥ ʦʜ ʨʝʩʫʨʩʠʪʝ, ʘ 65.% ʥʘʮʨʪʘʣʝ ʥʠʟʘ ʩʪʦʪʢʠ. 

ʅʘʿʯʝʩʪʦ ʮʨʪʘʥʠ ʨʝʩʫʨʩʠ ʚʦ ʧʝʨʠʦʜʦʪ ʧʨʝʜ ʧʨʦʤʝʥʘʪʘ ʩʝ ʫʯʝʙʥʠʮʠʪʝ, ʪʝʪʘʨʪʢʠʪʝ, ʧʨʠʙʦʨ ʟʘ ʧʠʰʫʚʘˁʝ. 

69.57% ʦʜ ʮʨʪʝʞʠʪʝ ʠʤʘʘʪ ʧʨʝʪʩʘʚʝʥʦ ʦʜ 1 ʜʦ 3 ʫʯʝʥʠʮʠ ʚʦ ʧʝʨʠʦʜʦʪ ʧʨʝʜ ʧʨʦʝʤʥʘʪʘ, ʰʪʦ ʝ ʠ 

ʥʘʿʛʦʣʝʤʠʦʪ ʠʟʨʘʟʝʥ ʧʨʦʮʝʥʪ ʦʜ ʩʠʪʝ ʢʘʪʝʛʦʨʠʠ. ɺʦ ʮʨʪʝʞʠʪʝ, ʧʦ ʨʝʘʣʠʟʠʨʘʥʠʪʝ ʯʘʩʦʚʠ ʦʜ ʧʨʦʛʨʘʤʘʪʘ 

ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ ʥʘʿʛʦʣʝʤ ʧʨʦʮʝʥʪ  46.9%  ʩʝ ʥʘʮʨʪʘʥʠ ʦʜ 4 ʜʦ 7, ʫʯʝʥʠʢʘ, ʚʦ 9.4% 

ʫʯʠʣʥʠʮʘ ʝ ʧʨʝʪʩʘʚʝʥʘ ʩʦ ʩʠʪʝ ʫʯʝʥʠʮʠ. ɿʥʘʯʠʪʝʣʥʦ ʝ ʧʦʜʦʙʨʫʚʘˁʝʪʦ ʚʦ ʩʠʪʝ ʢʘʪʝʛʦʨʠʠ ʚʦ ʧʝʨʠʦʜʦʪ ʧʦ 

ʩʪʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ. ɼʦʞʠʚʫʚʘˁʘʪʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʢʘʢʦ ʜʝʣ ʦʜ ʯʘʩʦʪ ʠ ʜʝʣ ʦʜ ʫʯʠʣʠʰʥʘʪʘ ʘʪʤʦʩʬʝʨʘ ʝ 

ʧʦʜʦʙʨʝʥʦ ʚʦ ʧʝʨʠʦʜʦʪ ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ, ʦʩʦʙʝʥʦ ʰʪʦ ʥʘ ʮʨʪʝʞʠʪʝ ʩʝ ʟʘʙʝʣʝʞʫʚʘ 

ʧʨʠʤʝʥʫʚʘʥʘʪʘ ʬʦʨʤʘ - ʨʘʙʦʪʘ ʚʦ ʧʘʨ  

( ʚʦ 62,5%). 

100% ʦʜ ʮʨʪʝʞʠʪʝ ʚʦ ʧʝʨʠʦʜʦʪ ʧʨʝʜ ʧʨʦʤʝʥʘʪʘ ʩʝ ʧʨʦʢʘʞʘʥʠ ʢʘʢʦ ʜʝʣ ʦʜ ʧʨʦʩʪʦʨʦʪ ʥʘ ʫʯʠʣʥʠʮʘʪʘ. ɺʦ 

ʧʝʨʠʦʜʦʪ ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʧʨʦʤʝʥʘ 22.5% ʝ ʥʘʮʨʪʘʥʘ ʮʝʣʘ ʫʯʠʣʥʠʮʘ, ʚʦ 18.% ʧʦʣʦʚʠʥʘ ʦʜ ʧʨʦʩʪʦʨʦʪ ʩʦ 

ʫʯʝʥʠʮʠʪʝ ʠ ʨʝʩʫʨʩʠʪʝ ʠ ʚʦ 62.5% ʩʘʤʦ ʜʝʣ ʦʜ ʫʯʠʣʠʰʥʠʦʪ ʧʨʦʩʪʦʨ. 

ʀ ʚʦ ʧʝʨʠʦʜʦʪ ʧʨʝʜ ʠ ʧʦʩʣʝ ʧʨʦʤʝʥʘʪʘ ʩʠʪʝ ʫʯʝʥʠʮʠ ʩʝ ʦʙʠʜʫʚʘʘʪ ʜʘ ʜʘʜʘʪ ʨʝʘʣʥʘ ʧʨʝʪʩʪʘʚʘ ʥʘ   

ʫʯʠʣʥʠʮʘʪʘ.  

 

ɸʥʘʣʠʟʘ ʥʘ ʪʝʩʪʦʪ ʧʦ ʤʘʪʝʤʘʪʠʢʘ 

ʇʨʠ ʦʧʨʝʜʝʣʫʚʘˁʝ ʥʘ ʟʥʘʯʝˁʝʪʦ ʥʘ ʮʠʬʨʠʪʝ ʚʦ ʧʝʨʠʦʜʦʪ ʦʜ ʧʨʝʜ ʧʨʦʤʝʥʘʪʘ, ʫʯʝʥʠʮʠʪʝ ʜʘʣʝ ʧʦʚʝ˃ʝ 

ʪʦʯʥʠ ʦʜʛʦʚʦʨʠ ʠʣʠ 83.7% ʰʪʦ ʝ ʟʘ 8 ʫʯʝʥʠʢʘ ʠʣʠ 17.1% ʧʦʚʝ˃ʝ ʦʜ ʧʦʩʣʝ ʨʝʘʣʠʟʠʨʘʥʘʪʘ ʧʨʦʤʝʥʘ. 

ʈʘʟʣʠʢʘʪʘ ʩʝ ʜʦʣʞʠ ʥʘ ʧʦʩʣʦʞʝʥʦʪʦ ʙʘʨʘˁʝ ʚʦ ʟʘʜʘʯʘʪʘ ʧʦʩʪʘʚʝʥʘ ʚʦ ʧʦʩʪʧʝʨʠʦʜʦʪ, ʢʦʿʘ ʦʜ ʫʯʝʥʠʮʠʪʝ 

ʙʘʨʘʰʝ ʦʙʿʘʩʥʫʚʘˁʝ ʥʘ ʪʨʦʮʠʬʨʝʥ ʙʨʦʿ ʘ ʥʝ ʜʚʦʮʠʬʨʝʥ ʢʘʢʦ ʚʦ ʟʘʜʘʯʘʪʘ ʥʘ ʧʨʝʜʧʨʦʤʝʥʘʪʘ. ɺʦ 

ʧʦʩʪʧʝʨʠʦʜʦʪ, ʧʦʜʦʙʨʝʥ ʝ ʧʨʦʮʝʥʪʦʪ ʥʘ ʦʥʠʝ ʫʯʝʥʠʮʠ ʢʦʠ ʿʘ ʦʙʿʘʩʥʫʚʘʘʪ ʤʝʩʥʘʪʘ ʚʨʝʜʥʦʩʪ ʥʘ ʦʜʛʦʚʦʨʦʪ 

(53.71%). ɺʦ ʧʦʩʪʧʝʨʦʜʦʪ ʥʘ ʧʨʦʤʝʥʘ,  ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʩʝ ʢʦʨʠʩʪʝʥʠ ʩʪʘʨʪʝʛʠʿʘʪʘ ʬʦʨʤʠʨʘˁʝ 10-ʢʠ ʠ 

ʨʘʟʣʦʞʫʚʘˁʝ.  ʂʘʿ 7.1% ʚʦ ʧʦʩʪʧʝʨʠʦʜ ʥʘ ʧʨʦʤʝʥʘ, ʫʯʝʥʠʮʠʪʝ ʢʦʨʠʩʪʝʣʝ ʨʘʟʣʦʞʫʚʘˁʝ.  

ʂʘʿ ʫʯʝʥʠʮʠʪʝ ʝ ʧʦʜʦʙʨʝʥʘ ʚʝʰʪʠʥʘʪʘ ʜʘ ʛʦ ʦʙʿʘʩʥʘʪ ʟʥʘʝˁʝʪʦ ʠ ʜʘ ʜʘʜʘʪ ʦʙʿʘʩʥʫʚʘˁʝ ʟʘ 

ʩʦʧʩʪʚʝʥʦʪʦ ʨʘʟʤʠʩʣʫʚʘˁʝ, ʩʦ ʰʪʦ ʩʝʧʦʦʜʙʨʫʚʘ ʨʘʟʙʠʨʘˁʝʪʦ ʥʘ ʢʦʥʪʝʢʩʪʦʪ. 

ɽʚʠʜʝʥʪʥʘ ʨʘʟʣʠʢʘ ʥʘ ʪʦʯʥʥʠ ʦʜʛʦʚʦʨʠ ʚʦ ʧʦʩʪʧʝʨʠʦʜʦʪ ʦʜ 90.5% ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʪʦʯʥʠʪʝ ʦʜʛʦʚʦʨʠ ʠ 

ʧʨʝʪʩʘʚʫʚʘˁʝʪʦ ʥʘ ʤʥʦʞʠʪʝʣʠʪʝ ʧʨʝʢʫ ɺʘʥ ʜʝ ɺʘʣʝ ʤʘʪʨʠʮʠ, ʢʘʢʦ ʠ ʤʦʜʝʣʠ ʥʘ ʤʘʪʨʠʮʠ. ɻʦʣʝʤ ʥʘʧʨʝʜʦʢ 

ʚʦ ʜʘʚʘˁʝ ʪʦʯʥʠ ʦʜʛʦʚʦʨʠ ʫʯʝʥʠʮʠʪʝ ʠʤʘʘʪ, ʧʨʠʤʝʥʫʚʘʿ˃ʠ 2 ʠ 3 ʨʘʟʣʠʯʥʠ ʩʪʨʘʪʝʛʠʠ. 55.3%  ʦʜ 

ʫʯʝʥʠʮʠʪʝ  ʪʦʯʥʦ ʿʘ ʨʝʰʠʣʝ ʟʘʜʘʯʘʪʘ ʥʘ 2 ʥʘʯʠʥʘ ʜʦʜʝʢʘ 44.7% ʦʜ ʫʯʝʥʠʮʠʪʝ ʿʘ ʧʨʝʪʩʪʘʚʠʣʝ ʟʘʜʘʯʘʪʘ ʥʘ 

3 ʥʘʯʠʥʠ.  

ɺʦ ʧʝʨʠʦʜʦʪ ʧʨʝʜ ʧʨʦʤʝʥʘʪʘ 22 ʫʯʝʥʠʢʘ ʠʣʠ 51.2% ʪʦʯʥʦ ʿʘ ʨʝʰʠʣʝ ʟʘʜʘʯʘʪʘ  ʧʨʝʪʩʪʘʚʫʚʘʿ˃ʠ ʛʦ 

ʤʥʦʞʝˁʝʪʦ ʩʦ ʝʜʥʘ ʩʪʨʘʪʝʛʠʿʘ. 

ʋʯʝʥʠʮʠʪʝ ʚʦ ʧʦʩʪ ʧʝʨʠʦʜʦʪ, ʚʦ ʨʝʰʘʚʘˁʝ ʥʘ ʪʝʢʩʪʫʘʣʥʠʪʝ ʟʘʜʘʯʠ ʧʦʢʘʞʘʘ ʤʥʦʛʫ ʧʦʚʠʩʦʢ ʧʨʦʮʝʥʪ ʥʘ 

ʪʦʯʥʠ ʨʝʰʝʥʠʿʘ. 54.8% ʪʦʯʥʦ ʿʘ ʨʝʰʠʣʝ ʟʘʜʘʯʘʪʘ, ʥʘʩʧʨʦʪʠ 14.7% ʚʦ ʧʨʝʜʧʝʨʠʦʜʦʪ ʥʘ ʧʨʦʤʝʥʘ. 

ʈʘʟʣʠʢʘʪʘ ʦʜ 40.1% ʝ ʟʥʘʯʘʿʥʘ, ʦʩʦʙʝʥʦ ʘʢʦ ʩʝ ʟʝʤʘʪ ʧʨʝʜʚʠʜ ʨʝʟʫʣʪʘʪʠʪʝ ʥʘ ʪʦʯʥʠʪʝ ʨʝʰʝʥʠʿʘ ʥʘ ʚʪʦʨ ʠ 

ʪʨʝʪ ʥʘʯʠʥ. ʋʯʝʥʠʮʠʪʝ ʠ ʧʦʢʨʘʿ ʜʘʜʝʥʘʪʘ ʠʥʩʪʨʫʢʮʠʿʘ, ʚʦ ʧʝʨʠʦʜʦʪ ʧʨʝʜ ʧʨʦʝʤʥʘʪʘ, ʥʝʤʘʘʪ ʥʠʪʫ ʝʜʝʥ 

ʦʙʠʜ ʜʘ ʧʨʠʢʘʞʘʪ ʨʝʟʫʣʪʘʪ ʥʘ ʧʦʠʥʘʢʦʚ ʥʘʯʠʥ. ʈʝʰʝʥʠʿʘʪʘ ʥʘ ʟʘʜʘʯʘʪʘ ʩʝ ʥʘ ʘʧʩʪʨʘʢʪʥʦ ʥʠʚʦ, ʟʘ ʨʘʟʣʠʢʘ 

ʦʜ ʧʝʨʠʦʜʦʪ ʧʦ ʩʧʨʦʚʝʜʝʥʘʪʘ ʦʙʫʢʘ ʚʦ ʢʦʿʘ ʧʨʠʢʘʞʘʥʠʪʝ ʨʝʰʝʥʠʿʘ ʩʝ ʩʦ ʢʦʨʠʩʪʝˁʝ ʥʘ ʩʪʨʘʪʝʛʠʿʘʪʘ ʟʘ 

ʤʥʦʞʝˁʝ ʩʦ ʧʦʚʝ˃ʝʮʠʬʨʝʥʠ ʙʨʦʝʚʠ, ʧʨʠʢʘʞʘʥʘ ʩʦ ʮʨʪʘˁʝ ʥʘ ʛʦʣʝʤʠ ʧʦʚʨʰʠʥʠ. ɿʘ ʠʩʪʘʪʘ ʩʪʨʘʪʝʛʠʿʘ 

ʫʯʝʥʠʮʠʪʝ ʠʤʘʘ ʧʦʩʝʙʝʥ ʯʘʩ ʚʦ ʧʝʨʠʦʜʦʪ ʥʘ ʧʨʦʤʝʥʘʪʘ, ʰʪʦ ʫʩʣʦʚʠʣʦ ʥʝʿʟʠʥʦ ʧʨʘʢʪʠʮʠʨʘˁʝ, ʠʘʢʦ ʢʘʿ 

ʤʘʣ ʙʨʦʿ ʫʯʝʥʠʮʠ. 

ɺʦ ʦʜʛʦʚʦʨʠʪʝ ʥʘ ʟʘʜʘʯʘʪʘ ʚʦ ʢʦʿʘ ʩʝ ʧʨʦʚʝʨʫʚʘʰʝ ʟʥʘʝˁʝʪʦ ʪʘʙʣʠʮʘ ʤʥʦʞʝˁʝ ʩʦ 3 ʠ 5 ʠ ʚʦ ʧʨʝʜ ʠ ʚʦ 

ʧʦʩʪʧʝʨʠʦʜʦʪ ʫʯʝʥʠʮʠʪʝ ʚʦ ʚʠʩʢʦʢ ʧʨʦʮʝʥʪ ʦʜʛʦʚʦʨʠʿʘ ʪʦʯʥʦ. ɺʦ ʧʨʝʜʧʝʨʠʦʜʦʪ 88.4% ʠ ʚʦ ʧʦʩʧʝʨʠʦʜʦʪ 

88.1% ʪʦʯʥʠ ʦʜʛʦʚʦʨʠ, ʩʦ ʟʥʘʯʠʪʝʣʥʘ ʧʨʝʜʥʦʩʪ ʚʦ ʦʙʿʘʩʥʫʚʘˁʝʪʦ  ʧʦ ʨʝʘʣʠʟʠʨʘʥʠʪʝ ʯʘʩʦʚʠ ʦʜ 

ʧʨʦʛʨʘʤʘʪʘ ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ, ʟʘ ʥʘʯʠʥʦʪ ʢʘʢʦ ʨʘʟʤʠʩʣʫʚʘʣʝ ʠ ʥʘ ʢʦʿ ʥʘʯʠ ʜʦʰʣʝ ʜʦ 

ʦʜʛʦʚʦʨʠʪʝ. ɺʦ ʧʝʨʠʦʜʦʪ ʧʨʝʜ ʧʨʦʤʝʥʘ 88,4% ʦʜ ʫʯʝʥʠʮʠʪʝ ʿʘ ʨʝʰʠʣʝ ʪʦʯʥʦ ʟʘʜʘʯʘʪʘ  ʥʘ ʘʧʩʪʘʨʢʪʝʥ 

ʥʘʯʠʥ, ʜʦʜʝʢʘ ʚʦ ʧʦʩʧʝʨʠʦʜʦʪ  ʧʦ ʧʨʦʤʝʥʘʪʘ 48.6% ʦʜ ʫʯʝʥʠʮʠʪʝ ʦʙʿʘʩʥʠʣʝ ʜʝʢʘ ʜʦʰʣʝ ʜʦ ʦʜʛʦʚʦʨʠʪʝ 

ʢʦʨʠʩʪʝʿ˃ʠ ʛʦ ʢʦʤʫʪʘʪʠʚʥʦʪʦ ʩʚʦʿʩʪʚʦ. 
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ɿʥʘʯʠʪʝʣʥʦ ʧʦʜʦʙʨʫʚʘˁʝ ʚʦ ʪʦʯʥʠʪʝ ʨʝʟʫʣʪʘʪʠ ʥʘ ʟʘʜʘʯʠʪʝ ʫʯʝʥʠʮʠʪʝ ʚʦ ʧʦʩʪʧʝʨʠʦʜʦʪ ʥʘ ʨʝʘʣʠʟʘʮʠʿʘ 

ʥʘ ʧʨʦʛʨʘʤʘʪʘ ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ ʧʦʩʪʠʛʥʘʘ ʚʦ ʟʘʜʘʯʘʪʘ ʚʦ ʢʦʿʘ ʩʝ ʙʘʨʘʰʝ ʬʣʝʢʩʠʙʠʣʥʦ 

ʨʘʟʤʠʣʩʫʚʘˁʝ ʠ ʢʦʨʠʩʪʝˁʝ ʧʦʚʝ˃ʝ ʤʘʪʝʤʘʪʠʯʢʠ ʦʧʝʨʘʮʠʠ. 71.4% ʫʯʝʥʠʮʠ ʠʤʘʘʪ ʪʦʯʥʦ ʨʝʰʝʥʠʝ ʥʘ 

ʟʘʜʘʯʘʪʘ ʦʜ ʢʦʠ 43.3% ʩʦ ʝʜʥʦ ʪʦʯʥʦ ʨʝʰʝʥʠʝ, 33.3% ʩʦ ʜʚʝ ʪʦʯʥʠ ʨʝʰʝʥʠʿʘ ʠ 23.33% ʪʨʠ ʪʦʯʥʠ 

ʨʝʰʝʥʠʿʘ. ɺʦ ʩʠʪʝ ʢʘʪʝʛʦʨʠʠ, ʫʯʝʥʠʮʠʪʝ ʚʦ ʧʦʩʪʧʝʨʠʦʜʦʪ ʥʘ ʧʨʦʤʝʥʘ ʧʦʩʪʠʛʥʘʣʝ ʧʦʜʦʙʨʠ ʨʝʟʫʣʪʘʪʠ. ɺʦ 

ʧʨʝʜʧʝʨʠʦʜʦʪ ʥʘ ʧʨʦʤʝʥʘ ʟʥʘʯʠʪʝʣʝʥ ʧʨʦʮʝʥʪ, ʠʣʠ ʥʝʰʪʦ ʧʦʤʘʣʢʫ ʦʜ ʧʦʣʦʚʠʥʘ, ʥʝʤʘʘ ʨʝʰʝʥʠʿʘ ʥʘ 

ʟʘʜʘʯʘʪʘ (41.9%). ɺʦ ʧʝʨʠʦʪ ʧʦʩʣʝ ʧʨʦʤʝʥʘ ʫʯʝʥʠʮʠʪʝ ʥʘʿʯʝʩʪʦ ʢʦʨʠʩʪʝʘ ʬʣʝʢʩʠʙʠʣʥʦ ʨʘʟʤʠʩʣʫʚʘˁʝ 

ʩʧʦʨʝʜ ʚʨʝʜʥʦʩʪʘ ʥʘ ʤʝʩʪʦʪʦ, ʨʘʟʣʦʞʫʚʘˁʝ. 

 

4.ɼʀʉʂʋʉʀɱɸ ɺʆ ɺʈʉʂɸ ʉʆ ʈɽɿʋʃʊɸʊʀʊɽ ʀ ɿɸʂʃʋʏʆʎʀ  

ʅʝʢʦʠ ʩʪʘʨʪʝʛʠʠ ʠ ʥʘʯʠʥʠ ʥʘ  ʨʝʟʦʥʠʨʘˁʝ ʚʦ ʨʝʰʘʚʘˁʝ ʥʘ ʤʘʪʝʤʘʪʠʯʢʠ ʟʘʜʘʯʠ ʥʠʢʦʛʘʰ ʥʝ ʩʝ 

ʥʘʧʫʰʘʘʪ, ʦʩʦʙʝʥʦ ʜʦʢʦʣʢʫ ʩʝ ʟʥʘʝ ʥʠʚʥʘʪʘ ʤʦ˃ʥʦʩʪ ʠ ʝʜʥʦʩʪʘʚʥʦʩʪ ʚʦ ʧʨʠʤʝʥʘʪʘ.  ʀʩʪʘʨʞʫʚʘˁʘʪʘ 

ʧʦʢʘʞʫʚʘʘʪ ʜʝʢʘ ʠ ʜʝʮʘʪʘ ʦʜ ʧʨʚʦ ʦʜʜʝʣʝʥʠʝ ʚʝ˃ʝ ʩʝ ʨʘʟʣʠʢʫʚʘʘʪ  ʚʦ ʥʘʯʠʥʠʪʝ ʥʘ ʢʦʠ ʜʦʘʺʘʘʪ ʜʦ 

ʨʝʰʝʥʠʿʘ ʥʘ ʟʘʜʘʯʠʪʝ ( Siegleri I Jenkins 1989). ʇʦʪʨʝʙʘʪʘ ʦʜ ʧʦʩʪʦʿʘʥʦ ʚʦʚʝʜʫʚʘˁʝ ʩʪʨʘʪʝʛʠʠ, ʘʣʘʪʢʠ, 

ʤʘʥʠʧʫʣʘʪʦʚʠ ʚʦ ʥʘʩʪʘʚʪʘ ʧʦ ʤʘʪʝʤʘʪʠʢʘ, ˃ʝ ʠʤ ʧʦʤʦʛʥʝ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʜʘ ʿʘ ʩʧʦʟʥʘʘʪ ʜʝʪʩʢʘʪʘ 

ʠʥʜʠʚʠʜʫʘʣʥʦʩʪ ʠ ʧʦʩʝʙʥʦʩʪ.  

ʀʩʪʘʨʞʫʚʘˁʝʪʦ ʩʧʨʦʚʝʜʝʥʦ ʥʘ ʧʦʧʫʣʘʮʠʿʘ ʫʯʝʥʠʮʠ ʚʦ ʪʝʨʪʦ ʦʜʜʝʣʝʥʠʝ ʠ ʧʨʠʤʝʥʘʪʘ ʥʘ 

ʩʪʘʨʪʝʛʠʠʪʝ, ʤʦʜʝʣʠ, ʘʣʘʪʢʠʪʝ ʦʜ ʧʨʦʛʨʘʤʘʪʘ ,,ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ,, ʧʦʢʘʞʘ ʜʝʢʘ ʜʝʮʘʪʘ ʛʦ 

ʧʦʜʦʙʨʠʣʝ ʩʚʦʿʦʪ ʫʩʧʝʭ, ʚʦ ʢʣʫʯʥʠ ʮʝʣʠ ʦʜ ,, ʂʝʤʙʨʠ˅ ʧʨʦʛʨʘʤʘʪʘ,, ʢʘʢʦ: ʟʥʘʝˁʝʪʦ ʟʘ ʦʧʨʝʜʝʣʫʚʘˁʝ 

ʤʝʩʥʘ ʚʨʝʜʥʦʩʪ ʥʘ ʪʨʦʮʠʬʨʝʥʠʪʝ ʙʨʦʝʚʠ, ʚʝʰʪʠʥʘʪʘ ʜʘ ʛʦ ʦʙʿʘʩʥʘʪ ʩʚʦʝʪʦ ʨʘʟʤʠʩʣʫʚʘˁʝ, ʧʨʝʢʫ 

ʬʣʝʢʩʠʙʠʣʥʦ ʨʘʟʤʠʩʣʫʚʘˁʝ ʟʘ ʚʨʝʜʥʦʩʪʘ ʥʘ ʤʝʩʪʦʪʦ, ʨʘʟʣʦʞʫʚʘˁʝ, ʨʘʟʚʠʚʘʘʪ ʨʘʟʙʠʨʘˁʝ ʟʘ ʢʦʥʪʝʢʩʪʦʪ. 

ʆʩʦʙʝʥʦ ʛʦʣʝʤ ʙʝʥʝʬʠʪ ʦʜ ʧʨʠʤʝʥʘʪʘ ʥʘ ʧʨʦʛʨʘʤʘʪʘ ,,ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ,, ʝ ʚʦ ʪʦʘ ʰʪʦ 

ʫʯʝʥʠʮʠʪʝ ʤʦʞʘʪ  ʜʘ ʛʦ ʦʧʨʘʚʜʘʘʪ ʩʚʦʝʪʦ ʨʘʟʤʠʩʣʫʚʘˁʝ, ʜʘ ʨʘʟʚʠʚʘʘʪ ʨʘʟʙʠʨʘˁʝ ʟʘ ʤʘʪʝʤʘʪʠʯʢʠʪʝ 

ʩʪʚʦʿʩʪʚʦ ʠ ʨʘʟʙʠʨʘˁʝ ʟʘ ʢʦʥʪʝʢʩʪʦʪ. ʅʘʜʦʚʨʟʫʚʘˁʝʪʦ ʥʘ ʧʨʦʛʨʘʤʘʪʘ ,, ʄʘʪʝʤʘʪʠʢʘ ʩʦ ʨʘʟʤʠʩʣʫʚʘˁʝ ʩʦ ,, 

ʂʝʤʙʨʠ˅,, ʧʨʦʛʨʘʤʘʪʘ, ʦʚʦʟʤʦʞʠ ʫʯʝʥʠʮʠʪʝ ʜʘ ʫʯʘʪ ʢʦʥʩʪʨʫʢʪʠʚʠʩʪʠʯʢʠ ʜʘ ʛʦ ʚʛʨʘʜʘʪ ʥʦʚʦ ʥʘʫʯʝʥʦʪʦ 

ʚʦ ʧʨʝʪʭʦʜʥʦ ʩʪʝʢʥʘʪʦʪʦ ʟʥʘʝˁʝ, ʜʘ ʛʠ ʤʦʜʠʬʠʮʠʨʘʘʪ ʩʦʜʨʞʠʥʠʪʝ, ʜʦʧʦʣʥʪ ʠ ʟʙʦʛʘʪʘʪ. 
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CULTURAL TOURISM AT SCHOOL  
Svetlana Pavloviĺ 

Primary school ĂAnta Bogicevicñ - Loznica, Republic of Serbia svetllanapavlovic@yahoo.com 

 
Abstract: School is considered the basic factor for the development of culture, and therefore it represents an 

important precondition for the development of tourism. The relation of school and culture has been clarified as well 

as the universal significance of the cultural heritage in the education of students. The aim of the project is to 

improve the cultural tourism at school. The emphasis is on the use of local cultural heritage in educational purposes 

through different programs in order to raise the awareness about the material and cultural heritage. The programs 

consist of creative workshops in a form of school trips, ambient learning, sightseeing and outdoor classroom 

activities with the special relation to their significance, function, and effects in the context of cultural and 

educational heritage. The project deals with the effective learning strategies which encourage the studentsô 

creativity in the area of tourism.  
Key words: school, culture, tourism, school trips, creativity, education  

 

SKOLSKI KULTURNI TURIZ AM  
Svetlana Pavlovic 

Osnovna skola,,Anta Bogicevicôô-Loznica, Republika Srbija svetllanapavlovic@yahoo.com 

 
Rezime:  U radu se ġkola razmatra kao polazna osnova za razvoj kulture i  kao takva ona predstavlja vaģan 

preduslov za razvoj turizma. Rasvetljena je pojmovna veza na relaciji ġkola-kultura i  pojaġnjen opġti znaļaj 

kulturnog nasleĽa u funkciji obrazovanja uļenika. Cilj rada je unapreĽivanje kulturnog turizma u okviru ġkole. 

Akcenat je na koriġĺenju lokalnih kulturnih dobara u obrazovne svrhe i  edukacija uļenika kroz razliļite 

programe, a sve u cilju ļuvanja materijalnog i kulturnog od zaborava. Koncepciju rada ļine osmiġljene  

kreativne radionice kao sastavni deo  izleta, poseta, ambijentalne nastave i nastave u prirodi  sa  posebnim 

osvrtom na  njihov znaļaj, funkciju i efekte u smislu obrazovnog, vaspitnog i kulturnog nasleĽa. Razmatrane  su  

strategije uļenja koje omoguĺavaju efikasnost, efektivnost i podstiļu kreativnost uļenika i pojam turizma u 

uģem i ġirem kontekstu.  

Kljuļne reļi: skola,kultura,turizam,ekskurzije,kreativnost,edukacija 

 

1. UVOD  
Kultura je preduslov razvoja turizma.Svako turistiļko putovanje ima neki element .U najġirem smislu kultura 

ukljuļuje ono ġto ljudi misle (stavovi, uverenja, ideje i vrednosti), rade (kulturom normirani naļini ponaġanja ili 

naļin ģivota) i stvaraju (umetniļka dela i predmeti, kulturni proizvodi). Kultura se odnosi na proġlost i tradiciju 

(istorija i baġtina), na izraze, tj. produkte kreativnosti (umetniļka dela, predstave), ali i na naļin ģivota ljudi, 

njihove navike i obiļaje. 

Turizam i kultura su neraskidivo povezani tako da je i nastao poseban oblik turizma-Kulturni turizam. Kulturni 

turizam oznaļava kretanje ljudi koje je uzrokovano kulturnim atrakcijama izvan njihovog mesta stanovanja,s 

namjerom sakupljanja novih informacija i iskustava kako bi zadovoljili svoje kulturne potrebe. ( ʈʠʯʘʨʜʩ 

,1999:13 ).Kulturni turizam je takav vid turizma u kojem su glavni ciljevi turistiļkih poseta muzeji, izloģbe, 

koncerti ili vrsta vezana za materijalnu baġtinu, religijske spomenike i svetovnu arhitekturu.Kultura, kulturne 

vrednosti, kulturna dobra, stvorena su i stvaraju se vekovima a kulturni turizam je fokusiran na kulturne 

vrednosti, dobra i aktivnosti kao glavni razlog za putovanje.(Jovanoviĺ, 2012:2) 

U okviru kulturnog turizma razvija se poseban oblik turizma, to je kreativni turizam, koji podrazumeva 

neposrednu participaciju u kulturnim aktivnostima (slikarstvo, fotografija, folklor, zanati i sl.). ( Smith ,2000: 

56) predlaģe sledeĺu definiciju kulturnog turizma: ,,Pasivno, aktivno ili interaktivno angaģovanje u kulturi i 

komunikaciji , pri ļemu posetilac stiļe nova iskustva edukativne, kreativne i/ili zabavne prirodeñ  UNESCO-va 

radna definicija kreativnog turizma glasi: ĂPutovanja usmerena ka angaģovanom i autentiļnom iskustvu, sa 

participativnim uļenjem u oblasti umetnosti, nasleĽa ili posebnog karaktera odreĽenog mesta. Kreativni turizam 

nudi posetiocima moguĺnost da razviju svoje kreativne potencijale kroz aktivno uļeġĺe u obrazovnim 

iskustvima koja su karakteristiļna za konkretnu turisticku destinaciju.ñ Kljuļno u kreativnom turizmu je da 

doģivljaj bude aktivan a ne pasivan. 
 

2. TURIZAM U FUNKCIJI KULTULOROĠKOG OBRAZOVANJA   
Na svakom turistiļkom putovanju stiļu se znanja o materijalnom i nematerijalnom kulturnom nasledju. 

MeĽutim, turizam se joġ naglaġenije moģe koristiti za uļenje kako bi se poboljġali obrazovni proces i kvalitet 
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obrazovanja dece i mladih. Turizam koji kao jedan od ciljeva ima sticanje konkretnih znanja kroz osmiġljene 

programe moģemo nazvati obrazovnim turizmom. (Rabotiĺ,2012:16) On predstavlja vrlo vaģan deo deļjeg i 

omladinskog turizma. Ako su znanja vezana za kulturnu baġtinu onda uoļavamo vezu izmedju kulture, turizma i 

obrazovanja. Poġto su ġkole institucije u kojima se vrġi obrazovno vaspitni proces u kome se stiļe znanje, razvija 

kultura, kreativnost i podstiļe turizam, kroz ekskurzije i izlete moģemo povezati ġkolu, kulturu i turizam u jedan 

nov oblik turizma a to je ġkolski  kulturni turizam. 

Osnovni koncept obrazovanja za kulturu bio bi da se kultura predstavi kao jedno bogato nasleĽe koje mi nismo 

stvorili ali smo u moguĺnosti da tragamo za onim ġto joġ nije stvoreno. Na takav naļin predstavljena kultura 

moģe od strane mladih naraġtaja da se prihvata, kritikuje i poboljġava. (Brajļiĺ, 2012:7) 

Svaka nacionalna zajednica nastoji da posredstvom obrazovanja prenese svoju kulturu mladim naraġtajima. U 

tom smislu ciljevi kulturoloġkog obrazovanja bili bi: 1) podizanje opġte kulture mladih ļlanova druġtva ï opġta 

kulturna pismenost, 2) isticanje vaģnosti ļuvanja kulturnih vrednosti, 3) usvajanje kulturnih normi i obrazaca 

socijalizacije, 4) ġirenje znanja o kulturnim ustanovama, 5) prenoġenje znaļenja i smisla kulturnih dogaĽaja, 6) 

negovanje ideala Ăostvarenje obuzima liļnostñ, 7) organizovanje poseta institucijama kulture, 8) otvorenost 

medija (naroļito javnog servisa) za mlade stvaraoce.  

 

3. EKSKURZIJE KAO NAĻIN UĻENJA  

Ekskurzija kao metod nauļnog saznanja i oblik terenske nastave predstavlja nezaobilazan segment nastavnih 

programa osnovnih i srednjih ġkola, a sve ļeġĺe se pojavljuje i u ponudi vaspitnih ustanova ļime se popularizuju 

njihovi planovi. (Rabotiĺ,2012: str.16) Ekskurzija mora da ima jasno postavljen cilj i da organizovano putovanje 

bude izvedeno prema planu i programu. S tim u vezi, ekskurzijom se podrazumeva turistiļko putovanje koje se 

moģe preduzeti da bi se teoretski deo vaspitnog rada realizovao primenom razliļitih didaktiļkih principa na 

osnovu neposrednog kontakta sŃ objektima, pojavama i procesima u prostoru, kao i u uoļavanju njihovih 

meĽusobnih veza i zakonitosti. Zadatak ekskurzija je da uļesnici elemente takozvanog stvarnog stanja iz 

pojedinih nastavno-nauļnih i vaspitnih oblasti posmatraju neposredno u prostoru i da na taj naļin stiļu jasnu 

percepciju (Romeliĺ& Tomiĺ, 1999:10).  

ņaļke ekskurzije predstavljaju najuspeġniji naļin uļenja, veliki ļas oļiglednosti, nezamenljiv kontakt sa 

prirodom. Kao prikladna metoda sagledavanja objektivne stvarnosti u prostoru, Ľaļke ekskurzije su ujedno 

najbolja sinteza nastavnih sadrģaja razliļitih obrazovnih oblasti (Misailoviĺ, 1982 :23). 

 Ekskurzije su grupna putovanja ljudi radi rekreacije, zabave, upoznavanja atraktivnih objekata i pojava 

odreĽenog kraja, ali i njihovo struļno i nauļno shvatanje. Prema svojoj nameni ekskurzije se mogu podeliti na: 

turistiļke, ļiji su ciljevi rekreativno-zabavnog i opġteobrazovnog karaktera i ġkolske, koje su u funkciji 

savlaĽivanja nastavnih programa koji se odnose na prirodne i druġtvene sadrģaje odreĽenog prostora (Rudiĺ, 

1999 :  24).  

Naroļito je vaģno da mladi ljudi budu redovno izloģeni umetnosti i kulturi i njihovo vreme ispunjeno kreativnim 

aktivnostima u detinjstvu i tinejdģerskom periodu. Kreativne aktivnosti zastupljene u ģivotima mladih najļeġĺe 

su vezane za komercijalnu i popularnu kulturu i predstavljaju znaļajna sredstva njihove komunikacije i 

nezavisnosti. S druge strane, visoka kultura i tradicionalne umetnosti nisu zastupljene u svakodnevici dece i 

omladine,obiļno ih smatraju dosadnim, ne razumeju ih, ili se oseĺaju primorani da obrate paģnju na njih. (Jagiĺ 

,2012: 6)Neophodno je da kulturna politika ukljuļi mere kojima ĺe dati ġansu deci i omladini da steknu veġtine 

neophodne za razumevanje i poġtovanje visoke kulture i pribliģi im tradicionalne umetnosti i visoku kulturu na 

interesantan i nekonvencionalan naļin, koji se moģe ostvariti povezivanjem novih tehnologija, popularne i 

visoke kulture. Usvajanje i ġirenje kulturnih sadrģaja moģe biti organizovano i spontano. Spontano usvajanje 

kulture, inkulturacija, najdinamiļnije je u porodici, lokalnoj zajednici i grupi vrġnjaka.(Jovanoviĺ,2011:8) 

 

4. ĠKOLSKI KULTURNI TURIZAM   
Cilj ġkolskog kulturnog turizma je unapredjivanje kulturnog turizma u okviru ġkole. Ġkolski kulturni turizam se 

oslanja na zaviļajnu kulturnu bastinu koja predstavlja sva materijalna i duhovna dobra jednog podruļja. One 

ļine temelj za buduĺe generacije i svedoļe o bogatom istorijskom identitetu. Materijalna kulturna dobra su 

zakonom zastiĺena i ļuvaju se u muzejima u kulturnim kompleksima. Nematerijalno kulturno nasledje jezik, 

obiļaje, tradiciju, muziku, stare zanate, ĺirilicu treba oļuvati kroz ġkolski kulturni turizam.Jer se nematerijalna 

kulturna dobra prenose sa generacije na generaciju a to treba da rade struļno osposobljeni profesionalci koji i 

sami shvataju znaļaj jezika, obiļaja, verovanja itd. To su uļitelji i nastavnici koji imaju veliku ulogu u isticanju 

znaļaja oļuvanja i poġtovanja nematerijalnog kulturnog nasledja i podizanja nivoa svesti kod uļenika ali i kod 

cele lokalne zajednice. U tom cilju neophodno je da inicijativa za oļuvanje kulturnih dobara krene od ġkola tj. 

od nastavnika i uļenika da organizovano i kontinuirano svako u svojoj lokalnoj zajednici uloģi napore da saļuva 

kulturna dobra. Podizanje svesti o znacaju oļuvanja kulturnih dobara kreĺe veoma rano,sa polaskom u skolu tu 

je sistematiļno sticanje znanja a preko uļenika se deluje i na roditelje sto je bitno da se obuhvate sve generacije. 

Koncepcija programa se sastoji u osmiġljenim edukativno- kreativnim programima koje bi vrġnjaci iz ġkola 

domaĺina ponudili svojim drugarima koji su posetili njihovo mesto tokom ekskurzije. 
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Nastavnici i ucenici ġkole domacina bi osmislili kreativno edukativne radionice koje bi imale za cilj da kroz 

interesantne radionice turisti steknu ġto vise znanja o kulturnom nematerijalnom dobru na kreativan naļin.Takva 

znanja u ambijentalnoj nastavi, koristeĺi oļigledna nastavna sredstva su trajnija i funkcionalnija. 

Uspostavljanje edukativnog centra za nematerijalno kulturno nasleĽe kroz ġkolski kulturni turizam doprineo bi 

da se buduĺi profesionalci i javnost lakse upoznali sa nematerijalnim kulturnim dobrima, preoblikuju, odrģavaju 

i prenose takvo nasledje, podiģu svest na lokalnom i nacionalnom nivou. Jezik, obiļaje, tradiciju, muziku, stare 

zanate oļuvati, shvatiti da ono predstavlja nacionalni identitet i instrument za uzajamno poġtovanje i toleranciju 

meĽu razliļitim kulturama. Obuka generacija koja ĺe svoja znanja preneti narednoj generaciji i tako saļuvati 

svoj identitet, oseĺaj trajnosti cele zajednice i oseĺaj pripadnosti toj zajednici. Jedna ili viġe ġkola u opġtini  bile 

bi Edukativni centar koji bi osmislio niz radionica vezane za kulturnu bastinu svog kraja.To bi bile radionice 

vezane za poznate liļnosti, za dogadjaje i materijalna kulturna dobra iz proslosti. Radionice bi se naġle u ponudi 

turistickih agencija koje organizuju ekskurzije i izlete.Tokom odredjenog putovanja i odabrane destinacije ima li 

bi u ponudi kreativno edukativne radionice vezane za taj kraj. Mentori radionica bi bili njihovi vrġnjaci iz skole, 

domaĺina pod nadzorom nastavnika. 

Radionice su osmiġljene tako da imaju za cilj da oļuvaju nematerijalno kulturno nasledje, da zastite kulturno 

materijalno nasledje, da prenesu znanje o znaļaju kulture i podignu svest o postovanju kulturne baġtine tog 

kraja, da turisti steknu znanja o istorijskim dogadjajima, o vaģnim liļnostima tog kraja. Uļesnicima se pruģa 

moguĺnost da neposredno posmatraju, istraģuju i uļestvuju u pojavama i procesima koji ļine deo sadrģaja 

nastavnih planova i programa, da doprinose produbljivanju, proġirivanju i obogaĺivanju iskustva, da podstiļu i 

bude interesovanje za nova saznanja,  da podstiļu uļesnike da aktivno uļestvuju i doprinose razvoju druġtva, da 

razvijaju patriotizam, neguju ljudsku solidarnost, humanizam, drugarstvo poģrtvovanost, kolektivni duh, ģivotni 

optimizam i realno shvatanje ģivota, da doprinose boljem i svestranijem upoznavanju liļnosti, kao i 

uspostavljanju bliģih, neposrednijih meĽusobnih odnosa u grupi; ī da razvijaju smisao za lepo, da bude ljubav 

prema prirodi, prirodnim lepotama, kao i tekovinama materijalne i duhovne kulture ļoveļanstva, da podstiļu 

umetniļko izraģavanje; da kod uļesnika podstiļu i razvijaju smisao i ģelju za aktivnim uļeġĺem u druġtveno-

korisnom radu, da znaju oceniti pravu vrednost rada, da se sa veĺom sigurnoġĺu opredele za ģivotni poziv, da 

neguju upornost i istrajnost, navike, odgovornosti, taļnosti i vrednosti u radu;ī da uoļe ulogu ļoveka i njegov 

uticaj na geografsku sredinu i moguĺnost njene zaġtite i da doprinose vaspitanju i osposobljavanju. 

 

5. AMBIJENTALNO UĻENJE  
Primer: 

Edukativni centar: OĠ,,Anta Bogiĺeviĺñ 

Autori i realizatori radionica: Uļenici i nastavnici 

Cilj: Edukacija uļenika tokom ekskurzija i izleta o vaģnosti oļuvanja nematerijalnih kulturnih dobara preko 

struļnih prenosioca znanja i njihovih vrġnjaka, razliļitim edukativno-kreativnim programima. 

Prostor za realizaciju: Spomen kompleks Trġiĺ 

Radionice: 

¶ Oļuvanje pisma i ukrasno pisanje kroz radionicu kaligrafije 

¶ Promocija nematerijalnog kulturnog nasleĽa kroz kratke obrazovne filmove 

¶ Ambijentalna uļionica-Kviz  znanja o Vuku Karadģiĺu-realizacija u kuĺi Vuka Karadģiĺa 

¶ Upoznavanje starih zanata-tkanje,grnļarstvo i abadģija 

¶ Upoznavanje sa obiļajima ovog kraja kroz radionicu ,,Preloñ 

¶ Upoznavanje sa etno muzikom 

¶ Viteġke igre-nadvlaļenje konopcem, bacanje kamena sa ramena... 

¶ Suveniri ,,Vukove mudrolijeñ-pisanje poslovica po drvetu 

 

Kroz ovakav vid ambijentalnog uļenja obilaze se zamke pri organizovanju i izvoĽenju ekskurzija kada su 

ucenici nemi posmatraļi i neaktivni sluġaoci. Ovakvom organizacijom i realizacijom ekskurzija uļenici su 

motivisaniji  i zainteresovaniji za sticanje novih znanja,ispoljavaju svoju kreativnost,uļestvuju aktivno u svakoj 

radionici, znanja koja steknu su trajnija i funkcionalnija. Uļenici razvijaju odredjene veġtine, razvijaju 

drugarstvo i kolektivni duh. 

 

6. ZAKLJUĻAK  
Kultura, kulturna dobra i kulturne atrakcije su osnova razvoja i odrģivosti turizma. Ġkola kao obrazovno ï

vaspitna institucija pruģa polazne osnove generacijama o znaļaju oļuvanja kulture i nematerijalnog kulturnog 

nasledja. Ujedno  programi ġkolskih izleta i ekskurzija  su svojevrsni turistiļki programi koji imaju 

nezamjenjivu ulogu i mesto u sastavu vanġkolskih vaspitno-obrazovnih aktivnosti, jer se u osnovi turistiļkog 

proizvoda nalazi atraktivan i dragocen prostor  koji daje, obrazovanju i znanju posebnu dimenziju. Oni 

omoguĺavaju koriġĺenje neposrednih izvora znanja koja su nuģna i bitna za kvalitetno obrazovanje. Njima se, 
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pre svega, stiļe neposredno liļno iskustvo, tj. proveravaju i primjenjuju se informacije i znanja dobijena u ġkoli, 

ponajviġe iz podruļja istorije, kulture, umetnosti, itd. Vaspitno -obrazovne ustanove treba da zasnivaju programe 

na naļelu  Putuj da bi uļio - uļi da bi putovao, tako da turizam donosi uzajamnu korist i mladim turistima i 

zajednicama koje ih ugoġĺuju zajednicu domaĺina. Ġkole bi trebale razviti edukativno kreativne  programe da bi 

uļeniļka putovanja bila interesantnija, kreativnija, uļenici motivisaniji a znanja trajnija i funkcionalnija.Ujedno 

razvijati novi vid uļenja u ambijentalnim uslovima, omoguĺiti uļenicima bolje sagledavanje profesija i uticaj na 

njihovu profesionalnu  orjentaciju, podsticati vrġnjaļko uļenje i razvijati veġtina i sposobnosti kulturnog 

komuniciranja. Ovakvi vidovi programa mogu obezbediti dopunjavanje norme uļiteljima ili zapoġljavanje 

novog kadra. 
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INNOVATIVE TEACHING AND LEARNING STRATEGIES  
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Abstract: The following paper is to discuss and point out the latest innovations in education, state the most 

common triggers of necessity for change in the overall teaching and  learning process, as well as provide some 

sustainable ideas to upgrade and update knowledge in many streams, rethinking  and changing  the classroom  to 

meet 21st century needs.Redesigning the students experience of learning and take advantage of  what the teacher 

has to offer in combination with engaging and face  to face experience,  focuses on what students need to do in 

order to learn. Access content and ideas, opportunities to question those ideas, put them into practice and reflect 

on the progress theyôve made. Changing the focus of a lecture towards the students where they are engaging and 

interacting in collaborative learning spaces, creates and  promotes  a hybrid model of teaching while building up 

student performance. The process of learning is far more accelerated when a practical implementation is 

associated and the learner is benefited with the applied knowledge and skills. 

Through the combination of the ópushô of traditional schooling that fails to keep students or teachers engaged, 

and the ópullô of new pedagogies unleashed through modern classroom tools and techniques , the transformation 

of education systems  becomes not only possible, but inevitable. 

The teacherôs role in this demands sophisticated pedagogical capacities, requiring expertise across a repertoire 

of different teaching strategies and continuous evaluation of where students are in their learning progressions. 

Students are demanded  to build their confidence through personal feedback and encouragement, with the 

overall aim to unleash, indeed create and confirm  awareness of their own potential, which would be the final 

goal leading to self-realization.  

Key words: learning, engagement, interaction, implementation, performance 
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ʈʝʟʠʤʝ:ɺʦ ʪʨʫʜʦʪ ʢʝ ʙʠʜʘʪ ʠʩʪʘʢʥʘʪʠ ʥʘʿʥʦʚʠʪʝ ʠʥʦʚʘʮʠʠ ʚʦ ʦʙʨʘʟʦʚʘʥʠʝʪʦ, ʢʝ ʩʝ ʧʦʩʦʯʘʪ ʥʘʿʯʝʩʪʠʪʝ 

ʩʠʛʥʘʣʠ ʟʘ ʧʦʪʨʝʙʘ ʦʜ ʧʨʦʤʝʥʘ ʚʦ ʩʝʚʢʫʧʥʠʦʪ ʧʨʦʮʝʩ ʥʘ ʧʦʫʯʫʚʘˁʝ, ʢʘʢʦ ʠ ʥʝʢʦʣʢʫ ʦʜʨʞʣʠʚʠ ʠʜʝʠ ʟʘ 

ʥʘʜʦʛʨʘʜʫʚʘˁʝ ʥʘ ʟʥʘʝˁʝʪʦ, ʧʨʝʠʩʧʠʪʫʚʘˁʝ ʠ ʧʨʦʤʝʥʘ ʥʘ ʫʯʠʣʥʠʮʘʪʘ ʟʘ ʩʧʨʘʚʫʚʘˁʝ ʩʦ ʧʦʪʨʝʙʠʪʝ ʥʘ 21 

ʚʝʢ. ʈʝʜʠʟʘʿʥʠʨʘˁʝʪʦ ʥʘ ʠʩʢʫʩʪʚʘʪʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʧʨʠ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ ʠ ʚʦʩʧʨʠʝʤʘˁʝ ʠ ʙʝʥʝʬʠʪ  ʦʜ 

ʦʥʘ ʰʪʦ ʥʘʩʪʘʚʥʠʢʦʪ ʛʦ ʥʫʜʠ, ʩʝ ʬʦʢʫʩʠʨʘ ʥʘ ʦʥʘ ʰʪʦ ʫʯʝʥʠʮʠʪʝ ʛʦ ʧʨʘʚʘʪ ʧʨʠ ʫʯʝˁʝʪʦ, ʥʠʚʥʘʪʘ 

ʚʢʣʫʯʝʥʦʩʪ ʚʦ ʩʘʤʠʦʪ ʧʨʦʮʝʩ.ʆʜʥʦʩʥʦ, ʧʨʠʩʪʘʧ ʜʦ ʩʦʜʨʞʠʥʘ ʠ ʠʜʝʠ, ʤʦʞʥʦʩʪ ʟʘ ʧʨʝʠʩʧʠʪʫʚʘˁʝ ʥʘ 

ʠʩʪʠʪʝ, ʧʦʩʪʘʚʫʚʘˁʝ ʥʘ ʠʜʝʠʪʝ ʚʦ ʧʨʘʢʩʘ ʠ ʨʝʬʣʝʢʩʠʿʘ ʥʘ ʦʥʘ ʰʪʦ ʝ ʥʘʫʯʝʥʦ. ʇʨʦʤʝʥʘʪʘ ʥʘ ʬʦʢʫʩʦʪ ʦʜ 

ʪʠʧʠʯʥʦ ʧʨʝʜʘʚʘˁʝ ʚʦ ʚʢʣʫʯʝʥʦʩʪ ʠ ʠʥʪʝʨʘʢʮʠʿʘ ʚʦ ʢʦʦʧʝʨʘʪʠʚʥʘ ʩʨʝʜʠʥʘ, ʢʨʝʠʨʘ ʠ ʧʨʦʤʦʚʠʨʘ 

ʭʠʙʨʠʜʝʥ ʤʦʜʝʣ ʥʘ ʧʦʫʯʫʚʘˁʝ ʢʦʿ ʛʠ ʛʨʘʜʠ ʧʦʩʪʠʛʘˁʘʪʘ  ʢʘʿ ʫʯʝʥʠʮʠʪʝ. ʇʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ ʝ ʟʘʙʨʟʘʥ 

ʢʦʛʘ ʩʦ ʥʝʛʦ ʝ ʧʦʚʨʟʘʥʘ ʧʨʘʢʪʠʯʥʘ ʧʨʠʤʝʥʘ ʚʦ ʢʦʿʘ ʫʯʝʥʠʢʦʪ ʠʤʘ ʙʝʥʝʬʠʪ, ʧʨʠʤʝʥʣʠʚʦ ʟʥʘʝˁʝ ʠ 

ʚʝʰʪʠʥʠ. 

ʅʦʚʠʪʝ ʧʝʜʘʛʦʛʠʠ ʩʦ ʩʦʚʨʝʤʝʥʠ ʘʣʘʪʢʠ, ʧʨʠʩʪʘʧʠ ʠ ʪʝʭʥʠʢʠ, ʿʘ ʧʨʘʚʘʪ ʧʨʦʤʝʥʘʪʘ ʚʦ ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ 

ʥʝʠʟʙʝʞʥʘ. ɺʦ ʦʚʦʿ ʧʨʦʮʝʩ ʫʣʦʛʘʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʙʘʨʘ ʩʦʬʠʩʪʠʮʠʨʘʥ ʧʝʜʘʛʦʰʢʠ ʢʘʧʘʮʠʪʝʪ, ʝʢʩʧʝʨʪʠʟʘ 

ʩʦ ʨʝʧʝʨʪʦʘʨ ʦʜ ʨʘʟʣʠʯʥʠ ʪʝʭʥʠʢʠ, ʢʘʢʦ ʠ ʢʦʥʪʠʥʫʠʨʘʥʘ ʝʚʘʣʫʘʮʠʿʘ ʥʘ ʥʘʧʨʝʜʦʢʦʪ.ʋʯʝʥʠʮʠʪʝ ʿʘ ʛʨʘʜʘʪ 

ʩʚʦʿʘʪʘ ʩʘʤʦʜʦʚʝʨʙʘ ʩʦ ʣʠʯʝʥ ʬʠʜʙʝʢ ʠ ʠʩʧʦʣʥʫʚʘˁʝ  ʥʘ ʩʦʧʩʪʚʝʥʠʦʪ ʧʦʪʝʥʮʠʿʘʣ, ʢʦʿʘ ʩʘʤʘ ʧʦ ʩʝʙʝ ʝ ʮʝʣ 

ʢʦʿʘ ʚʦʜʠ ʜʦ ʩʝʙʝ-ʧʦʪʚʨʜʫʚʘˁʝ ʠ ʨʝʘʣʠʟʘʮʠʿʘ. 

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ:  ʫʯʝˁʝ, ʠʥʚʦʣʚʠʨʘʥʦʩʪ, ʠʥʪʝʨʘʢʮʠʿʘ, ʧʨʠʤʝʥʘ, ʧʦʩʪʠʛʘˁʝ 

 

ɺʦʚʝʜ 

ɺʦ ʧʦʩʣʝʜʥʠʪʝ ʜʚʝ ʜʝʮʝʥʠʠ ʤʥʦʛʫ ʠʩʪʨʘʞʫʚʘˁʘ ʩʝ ʧʦʩʚʝʪʝʥʠ ʥʘ ʥʘʯʠʥʦʪ ʥʘ ʢʦʿ ʣʫʺʝʪʦ ʫʯʘʪ. ʋʯʝʥʠʮʠʪʝ 

ʘʢʪʠʚʥʦ ʫʯʘʪ ʩʦ ʥʘʙˀʫʜʫʚʘˁʝ ʠ ʚʢʣʫʯʝʥʦʩʪ ʚʦ ʘʢʪʠʚʥʦʩʪʠ, ʩʦ ʰʪʦ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ ʝ ʟʘʙʨʟʘʥ ʢʦʛʘ ʠʤʘ 

ʧʨʢʪʠʯʥʘ ʧʨʠʤʝʥʘ,  ʫʯʝʥʠʢʦʪ ʜʦʙʠʚʘ ʙʝʥʝʬʠʪ ʦʜ ʧʨʠʤʝʥʝʪʦ ʟʥʘʝˁʝ ʠ ʚʝʰʪʠʥʠ, ʩʦ ʧʦʚʨʝʤʝʥʠ ʦʙʠʜʠ ʠ 

ʛʨʝʰʢʠ ʧʨʠ ʧʨʦʮʝʩʦʪ ʥʘ ʩʝʙʝ-ʠʩʧʠʪʫʚʘˁʝ. ɽʬʝʢʪʦʪ ʝ ʧʦʛʦʣʝʤ ʢʦʛʘ ʫʯʝʥʠʮʠʪʝ ʩʝ ʧʨʝʜʠʟʚʠʢʘʥʠ ʜʘ 

ʩʨʘʙʦʪʘʪ ʨʝʘʣʥʘ ʟʘʜʘʯʘ ʦʪʢʦʣʢʫ ʩʘʤʦ ʜʘ ʤʝʤʦʨʠʨʘʘʪ ʬʘʢʪʠ. 

ʇʨʠʤʝʥʝʪʦʪʦ ʠ ʠʤʧʣʠʮʠʪʥʦʪʦ ʟʥʘʝˁʝ ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʫʣʪʠʤʘʪʠʚʥʘ ʮʝʣ ʥʘ ʦʙʨʘʟʦʚʥʠʦʪ ʩʠʩʪʝʤ. ʊʠʧʠʯʥʘʪʘ 

ʫʯʠʣʠʰʥʘ ʩʨʝʜʠʥʘ ʩʦ ʝʜʥʦʥʘʩʦʯʥʘ ʧʨʝʟʝʥʪʘʮʠʿʘ ʦʜ  ʥʘʩʪʘʚʥʠʢʦʪ-ʧʨʝʜʘʚʘʯ ʥʝ ʧʨʦʤʦʚʠʨʘ ʫʯʝʩʪʚʦ  ʥʘ 

ʫʯʝʥʠʮʠʪʝ ʠ ʥʝ ʛʦ ʛʨʘʜʠ ʧʦʪʨʝʙʥʦʪʦ ʥʠʚʦ ʥʘ ʠʥʚʦʣʚʠʨʘʥʦʩʪ.  

ʇʦʪʨʝʙʘʪʘ ʟʘ ʢʦʥʪʠʥʫʠʨʘʥʠ ʠʥʦʚʘʮʠʠ ʠ ʬʦʨʤʠʨʘˁʝ ʥʦʚʠ ʥʘʯʠʥʠ ʥʘ ʫʯʝˁʝ ʠ ʨʘʟʚʦʿʥʠ ʧʨʘʢʪʠʢʠ ʠʤʘʘʪ ʟʘ 

ʮʝʣ ʜʘ ʠ ʩʣʫʞʘʪ ʥʘ ʥʦʚʘʪʘ ʛʝʥʝʨʘʮʠʿʘ ʩʦ ʥʘʜʛʨʘʜʝʥʦ ʟʥʘʝˁʝ, ʢʦʝ ʢʝ ʩʝ ʥʦʩʠ ʩʦ ʧʦʪʨʝʙʠʪʝ ʥʘ 21 ʚʝʢ. 
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ʆʪʬʨʣʘˁʝʪʦ ʥʘ ʪʨʘʜʠʮʠʦʥʘʣʥʠʪʝ ʧʨʠʩʪʘʧʠ ʠ ʥʠʚʥʦ ʟʘʤʝʥʫʚʘˁʝ ʩʦ ʥʦʚʠ ʧʝʜʘʛʦʰʢʠ ʤʝʪʦʜʠ ʚʦ ʝʨʘʪʘ ʥʘ 

ʜʠʛʠʪʘʣʥʠʦʪ ʩʚʝʪ, ʪʨʘʥʩʬʦʨʤʘʮʠʿʘʪʘ ʥʘ ʦʙʨʘʟʦʚʥʠʪʝ ʩʠʩʪʝʤʠ  ʝ ʥʝ ʩʘʤʦ ʧʦʪʨʝʙʥʦ, ʪʫʢʫ ʠ ʥʝʠʟʙʝʞʥʦ. 

ʀʥʦʚʘʪʠʚʥʠʪʝ ʥʘʯʠʥʠ ʥʘ ʧʦʫʯʫʚʘˁʝ ʠ ʫʯʝˁʝ ʩʝ ʥʝʦʧʭʦʜʥʠ ʜʘ ʛʦ ʨʘʟʚʠʿʘʪ ʮʝʣʦʩʥʠʦʪ ʧʦʪʝʥʮʠʿʘʣ ʥʘ 

ʫʯʝʥʠʮʠʪʝ.ʆʙʨʘʟʦʚʘʥʠʝʪʦ ʪʨʝʙʘ ʜʘ ʠʤ ʩʣʫʞʠ ʥʘ ʜʦʣʛʦʨʦʯʥʠʪʝ ʠʥʪʝʣʝʢʪʫʘʣʥʠ ʧʦʪʨʝʙʠ ʥʘ ʫʯʝʥʠʢʦʪ, 

ʧʦʤʘʛʘʿʢʠ ʤʫ ʜʘ ʩʝ ʩʪʝʢʥʝ ʩʦ ʥʦʚʠ ʧʦʛʣʝʜʠ, ʦʪʚʘʨʘʿʢʠ ʥʦʚʠ ʢʘʥʘʣʠ ʟʘ ʠʥʪʝʣʝʢʪʫʘʣʥʘ ʩʪʠʤʫʣʘʮʠʿʘ ʠʣʠ ʧʘʢ 

ʟʛʦʣʝʤʫʚʘʿʢʠ ʿʘ  ʥʝʛʦʚʘʪʘ ʝʩʝʥʮʠʿʘʣʥʘ ʠ ʢʨʝʘʪʠʚʥʘ ʤʦ˃ ʥʘ ʨʘʟʤʠʩʣʫʚʘˁʝ. 

ʇʦʫʯʫʚʘˁʝʪʦ ʩʝ ʤʝʥʫʚʘ ʦʜ ʬʦʢʫʩ ʥʘ ʧʦʢʨʠʝʥʦʩʪ ʥʘ ʙʘʨʘʥʘʪʘ ʩʦʜʨʞʥʠʥʘ ʚʦ ʬʦʢʫʩ ʥʘ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ, 

ʨʘʟʚʠʚʘʿʢʠ ʛʠ ʫʯʝʥʠʯʢʠʪʝ ʩʧʦʩʦʙʥʦʩʪʠ ʜʘ ʫʧʨʘʚʫʚʘʘʪ ʩʦ ʩʦʧʩʪʚʝʥʦʪʦ ʫʯʝˁʝ. ʅʘʩʪʘʚʥʠʮʠʪʝ ʩʝ ʧʘʨʪʥʝʨʠ 

ʚʦ ʟʘʜʘʯʠʪʝ ʢʦʠ ʙʘʨʘʘʪ ʧʦʜʣʘʙʦʢʠ ʫʯʝʯʢʠ ʩʧʦʩʦʙʥʦʩʪʠ ʢʦʠ ʩʝ ʢʘʨʘʢʪʝʨʠʟʠʨʘʘʪ ʩʦ ʠʩʪʨʘʞʫʚʘˁʝ, 

ʧʦʚʨʟʫʚʘˁʝ ʠ ʧʦʰʠʨʦʢʠ, ʧʦʨʝʘʣʥʠ ʮʝʣʠ. 

ʋʣʦʛʘʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʙʘʨʘ ʩʦʬʠʩʪʠʮʠʨʘʥʠ ʧʝʜʘʛʦʰʢʠ ʢʘʧʘʮʠʪʝʪʠ, ʩʦ ʝʢʩʧʝʨʪʠʟʘ ʚʦ ʥʠʟʘ  ʨʘʟʣʠʯʥʠ 

ʧʦʫʯʫʚʘʯʢʠ ʩʪʨʘʪʝʛʠʠ, ʢʘʢʦ ʠ ʢʦʥʪʠʥʫʠʨʘʥʘ ʝʚʘʣʫʘʮʠʿʘ ʥʘ ʥʘʧʨʝʜʦʢʦʪ. ɺʦ ʦʚʦʿ ʧʘʨʪʥʝʨʩʢʠ ʦʜʥʦʩ ʩʝʢʦʿ ʝ 

ʫʯʝʥʠʢ, ʜʫʨʠ ʠ ʩʘʤʠʦʪ ʥʘʩʪʘʚʥʠʢ. ʆʜ ʫʯʝʥʠʮʠʪʝ ʩʝ ʙʘʨʘ ʠ ʦʯʝʢʫʚʘ ʤʥʦʛʫ ʧʦʚʝʢʝ, ʜʘ ʿʘ ʥʘʜʦʛʨʘʜʘʪ ʩʚʦʿʘʪʘ 

ʩʘʤʦʜʦʚʝʨʙʘ ʧʨʝʢʫ ʣʠʯʝʥ ʬʠʜʙʝʢ ʠ ʦʭʨʘʙʨʫʚʘˁʝ, ʩʝ ʩʦ ʮʝʣ ʜʘ ʩʝ ʦʩʣʦʙʦʜʠ ʠ ʢʨʝʠʨʘ ʩʚʝʩʪ ʟʘ ʩʦʧʩʪʚʝʥʠʦʪ 

ʧʦʪʝʥʮʠʿʘʣ.  

ʄʥʦʛʫ ʦʜ ʪʝʢʦʚʥʠʪʝ ʩʪʘʥʜʘʨʜʠ ʥʘ ʢʫʨʠʢʫʣʫʤʦʪ, ʟʘʝʜʥʦ ʩʦ ʩʪʘʥʜʘʨʜʠʟʠʨʘʥʠʪʝ ʥʘʯʠʥʠ ʥʘ ʝʚʘʣʫʘʮʠʿʘ ʢʦʠ 

ʧʨʠʤʘʨʥʦ ʿʘ ʤʝʨʘʪ ʨʝʧʨʦʜʫʢʮʠʿʘʪʘ ʥʘ ʩʦʜʨʞʠʥʘ ʠ ʠʥʬʦʨʤʘʮʠʿʘ, ʩʝ ʥʘʿʛʦʣʝʤʘʪʘ ʙʘʨʠʝʨʘ ʟʘ ʧʨʠʬʘ˃ʘˁʝ ʥʘ 

ʥʦʚʘ ʧʝʜʘʛʦʛʠʿʘ. 

 

ʂʆʆʇɽʈɸʊʀɺʅʆ ʋʏɽɳɽ 

ʂʦʦʧʝʨʘʪʠʚʥʦʪʦ ʠʣʠ ʟʘʝʜʥʠʯʢʦ ʫʯʝˁʝ ʝ ʫʩʧʝʰʥʘ ʧʦʫʯʫʚʘʯʢʘ ʩʪʨʘʪʝʛʠʿʘ ʚʦ ʢʦʿʘ ʤʘʣʠ ʪʠʤʦʚʠ ʦʜ ʫʯʝʥʠʮʠ 

ʩʦ ʨʘʟʣʠʯʥʠ ʥʠʚʦʘ ʥʘ ʢʦʤʧʝʪʝʥʮʠʠ, ʢʦʨʠʩʪʘʪ ʨʘʟʥʦʚʠʜʥʠ ʫʯʝʯʢʠ ʘʢʪʠʚʥʦʩʪʠ. ʉʝʢʦʿ ʯʣʝʥ ʦʜ ʪʠʤʦʪ ʝ 

ʦʜʛʦʚʦʨʝʥ ʥʝ ʩʘʤʦ ʟʘ ʜʝʣʦʪ ʦʜ ʤʘʪʝʨʠʿʘʪʘ ʢʦʿʘ ʿʘ ʨʘʙʦʪʠ, ʪʫʢʫ ʠ ʟʘ ʦʩʪʘʥʘʪʠʪʝ ʯʣʝʥʦʚʠ ʠ ʥʠʚʥʠʦʪ ʥʘʯʠʥ 

ʥʘ ʫʯʝˁʝ, ʢʨʝʠʨʘʿʢʠ ʪʘʢʘ ʝʜʥʘ ʘʪʤʦʩʬʝʨʘ ʥʘ ʟʘʝʜʥʠʯʢʦ ʧʦʩʪʠʛʥʫʚʘˁʝ. ʉʝ ʨʘʙʦʪʠ ʥʘ ʜʘʜʝʥʘʪʘ ʟʘʜʘʯʘ ʩʝ 

ʜʦʜʝʢʘ ʩʝʢʦʿ ʦʜ ʯʣʝʥʦʚʠʪʝ ʫʩʧʝʰʥʦ ʿʘ ʨʘʟʙʝʨʝ ʠ ʟʘʚʨʰʠ ʠʩʪʘʪʘ. ɿʘʝʜʥʠʯʢʠʦʪ ʪʨʫʜ ʨʝʟʫʣʪʠʨʘ ʢʦʥ ʩʪʨʝʤʝʞ 

ʥʘ ʩʝʢʦʿ ʦʜ ʯʣʝʥʦʚʠʪʝ ʟʘ ʟʘʝʜʥʠʯʢʠ ʙʝʥʝʬʠʪ, ʪʘʢʘ ʜʘ ʩʝʢʦʿ ʦʜ ʥʠʚ: 

- ʠʤʘ ʙʝʥʝʬʠʪ ʦʜ ʪʨʫʜʦʪ ʥʘ ʜʨʫʛʠʦʪ (ʪʚʦʿʦʪ ʫʩʧʝʭ ʝ ʠ ʤʦʿ ʫʩʧʝʭ) 

- ʧʨʝʧʦʟʥʘʚʘ ʜʝʢʘ ʩʠʪʝ ʯʣʝʥʦʚʠ ʩʧʦʜʝʣʫʚʘʘʪ ʠʩʪʘ ʮʝʣ 

- ʩʝ ʟʥʘʝ ʜʝʢʘ ʫʩʧʝʭʦʪ ʟʘʚʠʩʠ ʠ ʦʜ ʩʦʧʩʪʚʝʥʠʦʪ ʠ ʦʜ ʪʨʫʜʦʪ ʥʘ ʜʨʫʛʠʦʪ 

- ʟʘʝʜʥʠʯʢʠ ʛʦ ʧʨʝʧʦʟʥʘʚʘʘʪ ʨʝʟʫʣʪʘʪʦʪ ʠ ʧʦʩʪʠʛʘˁʝʪʦ 

ɿʦʰʪʦ ʢʦʦʧʝʨʘʪʠʚʥʦ ʫʯʝˁʝ? 

ʀʩʪʨʘʞʫʚʘˁʘʪʘ ʧʦʢʘʞʫʚʘʘʪ ʜʝʢʘ ʦʚʠʝ ʪʝʭʥʠʢʠ ʧʨʦʤʦʚʠʨʘʘʪ ʘʢʘʜʝʤʩʢʠ ʧʦʩʪʠʛʘˁʘ,  ʿʘ  ʟʛʦʣʝʤʫʚʘʘʪ 

ʦʜʨʞʣʠʚʦʩʪʘ ʥʘ ʩʪʝʢʥʘʪʠʪʝ ʟʥʘʝˁʘ, ʛʦ ʧʦʪʚʨʜʫʚʘʘʪ ʟʘʜʦʚʦʣʩʪʚʦʪʦ ʦʜ ʨʘʟʣʠʯʥʦʪʦ ʠʩʢʫʩʪʚʦ ʧʨʠ ʫʯʝˁʝʪʦ, 

ʠʤ ʧʦʤʘʛʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʜʘ ʨʘʟʚʠʿʘʪ ʚʝʰʪʠʥʠ ʚʦ ʫʩʥʘʪʘ ʢʦʤʫʥʠʢʘʮʠʿʘ ʠ ʩʦʮʠʿʘʣʥʠ ʚʝʰʪʠʥʠ, ʩʝ 

ʧʨʦʤʦʚʠʨʘ ʩʘʤʦʜʦʚʝʨʙʘʪʘ ʠ ʩʝʙʝ-ʧʦʯʠʪʫʚʘˁʝʪʦ ʠ ʨʘʟʚʠʚʘ ʧʦʟʠʪʠʚʥʠ ʤʝʺʫʯʦʚʝʯʢʠ ʦʜʥʦʩʠ. 

ʂʦʦʧʝʨʘʪʠʚʥʦʪʦ ʫʯʝˁʝ ʥʝ ʝ ʛʨʫʧʘ ʦʜ ʫʯʝʥʠʮʠ ʢʦʠ ʩʝʜʘʪ ʟʘʝʜʥʦ ʥʘ ʝʜʥʘ ʤʘʩʘ ʨʘʟʛʦʚʘʨʘʿʢʠ ʠ ʧʨʠʪʦʘ ʩʝʢʦʿ 

ʠʥʜʠʚʠʜʫʘʣʥʦ ʨʘʙʦʪʠ ʥʘ ʩʚʦʿʘʪʘ ʟʘʜʘʯʘ, ʥʠʪʫ ʧʘʢ ʛʨʫʧʥʘ ʟʘʜʘʯʘ ʚʦ ʢʦʿʘ ʝʜʝʥ ʿʘ ʠʤʘ ʛʣʘʚʥʘʪʘ ʫʣʦʛʘ ʠ 

ʦʙʚʨʩʢʘ ʜʦʜʝʢʘ ʦʩʪʘʥʘʪʠʪʝ ʩʝ ʩʘʤʦ ʩʪʘʪʠʩʪʠ ʚʦ ʛʨʫʧʘʪʘ. 

1.2 ʆʩʥʦʚʥʠ ʝʣʝʤʝʥʪʠ ʥʘ ʢʦʦʧʝʨʘʪʠʚʥʠʪʝ ʪʠʤʦʚʠ 

1. ʇʦʟʠʪʠʚʥʘ ʚʟʘʝʤʥʘ ʟʘʚʠʩʥʦʩʪ 

ɺʣʦʞʝʥʠʦʪ ʪʨʫʜ ʥʘ ʩʝʢʦʿ ʦʜ ʯʣʝʥʦʚʠʪʝ ʝ ʥʝʦʧʭʦʜʝʥ ʠ ʧʨʝʩʫʜʝʥ ʟʘ ʫʩʧʝʭ ʥʘ ʛʨʫʧʘʪʘ. 

ʉʝʢʦʿ ʯʣʝʥ ʠʤʘ ʧʦʩʝʙʝʥ ʧʨʠʜʦʥʝʩ ʢʦʥ ʟʘʝʜʥʠʯʢʘʪʘ ʨʘʙʦʪʘ ʧʦʨʘʜʠ ʧʨʝʮʠʟʥʦ ʧʦʩʪʘʚʝʥʠʪʝ  ʟʘʜʦʣʞʝʥʠʿʘ, 

ʢʦʨʠʩʪʝʥʠ ʨʝʩʫʨʩʠ ʠ ʦʜʛʦʚʦʨʥʦʩʪ ʢʦʥ ʟʘʜʘʯʘʪʘ. 

ʇʦʟʠʪʠʚʥʘʪʘ ʟʘʚʠʩʥʦʩʪ ʚʦ ʪʠʤʦʪ ʩʝ ʩʪʨʫʢʪʫʠʨʘ ʩʦ ʧʦʩʪʘʚʫʚʘˁʝ ʥʘ ʟʘʝʜʥʠʯʢʘ ʮʝʣ, ʤʘʢʩʠʤʠʟʠʨʘˁʝ ʥʘ 

ʩʦʧʩʪʚʝʥʘʪʘ ʠ ʧʨʦʜʫʢʪʠʚʥʦʩʪʘ ʥʘ ʩʠʪʝ ʦʩʪʘʥʘʪʠ, ʧʦʩʝʙʥʠ ʟʘʜʘʜʝʥʠ ʫʣʦʛʠ ʚʦ ʪʠʤʦʪ ʠ ʩʝ ʨʘʟʙʠʨʘ 

ʟʘʝʜʥʠʯʢʘ ʥʘʛʨʘʜʘ ʟʘ ʩʠʪʝ ʯʣʝʥʦʚʠ ʧʦʜʝʜʥʘʢʚʦ. 

ʀʥʪʝʨʘʢʮʠʿʘ 

ʋʩʥʦ ʦʙʿʘʩʥʫʚʘˁʝ ʢʘʢʦ ʜʘ ʩʝ ʨʝʰʠ ʟʘʜʘʜʝʥʠʦʪ ʧʨʦʙʣʝʤ, ʚʟʘʝʤʥʦ ʧʦʫʯʫʚʘˁʝ ʠ ʧʨʦʚʝʨʢʘ ʥʘ ʥʘʫʯʝʥʦʪʦ, 

ʜʠʩʢʫʩʠʿʘ ʟʘ ʢʦʥʮʝʧʪʠʪʝ ʧʨʠ ʫʯʝˁʝʪʦ ʠ ʧʦʚʨʟʫʚʘˁʝ ʥʘ ʧʨʝʪʭʦʜʥʠʪʝ ʟʥʘʝˁʘ ʩʦ ʥʦʚʠʪʝ. ʏʣʝʥʦʚʠʪʝ ʦʜ 

ʪʠʤʦʪ ʿʘ ʧʨʦʤʦʚʠʨʘʘʪ ʚʟʘʝʤʥʦ ʧʨʦʜʫʢʪʠʚʥʦʩʪʘ ʥʘ ʩʝʢʦʿ ʦʜʜʝʣʥʦ ʩʦ ʧʦʤʘʛʘˁʝ, ʩʧʦʜʝʣʫʚʘˁʝ ʠ 

ʦʭʨʘʙʨʫʚʘˁʝ, ʩʦ ʦʙʿʘʩʥʫʚʘˁʘ ʠ ʜʠʩʢʫʩʠʿʘ. ʏʣʝʥʦʚʠʪʝ ʥʘ ʪʠʤʦʪ ʩʦ ʧʨʝʪʭʦʜʥʦ ʩʪʨʫʢʪʫʠʨʘʥʘ ʛʨʫʧʥʘ 

ʧʦʜʝʣʙʘ ʦʜ ʩʪʨʘʥʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʨʟʛʦʚʘʨʘʘʪ ʟʘ ʩʝʢʦʿ ʘʩʧʝʢʪ ʠ ʯʝʢʦʨ ʦʜ ʟʘʜʘʯʘʪʘ. 

ʀʥʜʠʚʠʜʫʘʣʥʘ ʠ ʛʨʫʧʥʘ ʦʪʯʝʪʥʦʩʪ 

ɿʘ ʧʦʜʦʙʨʘ ʠʥʜʠʚʠʜʫʘʣʥʘ ʦʪʯʝʪʥʦʩʪ, ʛʨʫʧʘʪʘ ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʰʪʦ ʧʦʤʘʣʘ, ʧʨʠ ʰʪʦ ʩʝʢʦʿ ʯʣʝʥ ʜʦʙʠʚʘ ʩʚʦʿ 

ʪʝʩʪ ʠʣʠ ʧʘʢ ʩʝ ʠʩʧʨʘʰʫʚʘ ʧʦ ʥʝʦʜʨʝʜʝʥ ʨʝʜʦʩʣʝʜ ʩʦ ʩʚʦʿʘ ʢʨʘʪʢʘ ʧʨʝʟʝʥʪʘʮʠʿʘ. ʉʝʢʦʿ ʯʣʝʥ ʩʝ ʩʣʝʜʠ  

ʢʦʣʢʫ ʯʝʩʪʦ ʧʨʦʜʦʥʝʩʫʚʘ ʢʦʥ ʨʘʙʦʪʘʪʘ ʥʘ ʛʨʫʧʘʪʘ, ʧʨʠ ʰʪʦ ʥʘʿʜʦʙʨʦ ʝ ʥʘ ʝʜʝʥ ʯʣʝʥ ʜʘ ʤʫ ʩʝ ʜʘʜʝ ʫʣʦʛʘ 

ʥʘ ʧʨʦʚʝʨʫʚʘʯ-ʪʘʩʪʘʪʦʨ, ʢʦʿ ʙʘʨʘ ʦʜ ʦʩʪʘʥʘʪʠʪʝ ʯʣʝʥʦʚʠ ʜʘ ʿʘ ʦʙʿʘʩʥʘʪ ʨʘʮʠʦʥʘʣʥʦʩʪʘ ʥʘ ʩʚʦʿʦʪ ʦʜʛʦʚʦʨ 

ʢʦʥ ʩʝʚʢʫʧʥʠʪʝ ʦʜʛʦʚʦʨʠ ʥʘ ʛʨʫʧʘʪʘ. ʉʝʢʦʿ ʫʯʝʩʥʠʢ ʛʦ ʩʧʦʜʝʣʫʚʘ ʥʘʫʯʝʥʦʪʦ ʩʦ ʦʩʪʘʥʘʪʠʪʝ, ʘ ʧʨʦʮʝʥʢʘʪʘ 

ʥʘ ʢʚʘʣʠʪʝʪʦʪ ʠ ʢʚʘʥʪʠʪʝʪʦʪ ʥʘ ʨʘʙʦʪʥʘʪʘ ʟʘʜʘʯʘ ʩʝ ʜʘʚʘ ʠ ʠʥʜʠʚʠʜʫʘʣʥʦ ʠ ʛʨʫʧʥʦ. 

ʀʥʪʝʨʧʝʨʩʦʥʘʣʥʠ ʚʝʰʪʠʥʠ 
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ɺʝhʪʠʥʠʪʝ ʢʘʢʦ ʣʠʜʝʨʩʪʚʦ, ʜʦʥʝʩʫʚʘˁʝ ʥʘ ʦʜʣʫʢʠ, ʛʨʘʜʝˁʝ ʥʘ ʜʦʚʝʨʙʘ, ʢʦʤʫʥʠʢʘʮʠʿʘ ʠ ʤʝʥʘ˅ʤʝʥʪ ʥʘ 

ʢʦʥʬʣʠʢʪ ʩʝ ʦʥʠʝ ʙʝʟ ʢʦʠ ʛʨʫʧʘʪʘ ʥʝ ʤʦʞʝ ʜʘ ʬʫʥʢʮʠʦʥʠʨʘ. ʅʘʩʪʘʚʥʠʢʦʪ ʿʘ ʥʘʛʣʘʩʫʚʘ ʚʘʞʥʦʩʪʘ ʠ ʮʝʣʪʘ 

ʥʘ ʨʘʟʚʠʚʘˁʝʪʦ ʥʘ ʦʚʠʝ ʩʦʮʠʿʘʣʥʠ ʚʝʰʪʠʥʠ ʢʘʢʦ ʠ ʢʦʣʘʙʦʨʘʪʠʚʥʠʪʝ ʢʦʠ ʚʢʣʫʯʫʚʘʘʪ ʩʧʦʩʦʙʥʦʩʪ ʟʘ 

ʜʘʚʘˁʝ ʠʥʩʪʨʫʢʮʠʠ ʠ ʟʘʝʜʥʠʯʢʦ ʜʦʥʝʩʫʚʘˁʝ ʦʜʣʫʢʘ. 

ʇʨʦʮʝʩʠʨʘˁʝ ʥʘ ʛʨʫʧʠʪʝ 

ʄʝʺʫ ʯʣʝʥʦʚʠʪʝ ʚʦ ʛʨʫʧʘʪʘ ʪʨʝʙʘ ʜʘ ʧʦʩʪʦʠ ʢʦʥʪʠʥʫʠʨʘʥʘ ʜʠʩʢʫʩʠʿʘ ʦʢʦʣʫ ʪʦʘ ʢʦʣʢʫ ʜʦʙʨʦ ʛʠ 

ʧʦʩʪʠʛʥʘʣʝ ʧʦʩʪʘʚʝʥʠʪʝ ʮʝʣʠ ʠ ʢʦʣʢʫ ʩʝ ʦʜʨʞʣʠʚʠ ʝʬʝʢʪʠʚʥʠʪʝ ʨʘʙʦʪʥʠ ʚʨʩʢʠ. ʇʦʩʝʙʥʦ ʩʝ ʨʘʟʛʦʚʘʨʘ 

ʢʦʠ ʦʜ ʘʢʪʠʚʥʦʩʪʠʪʝ ʙʠʣʝ ʢʦʨʠʩʥʠ ʘ ʢʦʠ ʥʝ, ʢʘʢʦ ʠ ʜʦʛʦʚʦʨ ʦʢʦʣʫ ʪʦʘ ʢʦʿ ʪʠʧ ʥʘ ʦʜʥʝʩʫʚʘˁʝ ʠ ʧʦʩʪʘʧʢʠ 

ʪʨʝʙʘ ʜʘ ʩʝ ʟʘʜʨʞʠ, ʘ ʢʦʝ ʪʨʝʙʘ ʜʘ ʩʝ ʦʪʬʨʣʠ. 

ʅʘ ʛʨʫʧʠʪʝ ʠʤ ʪʨʝʙʘ ʦʜʨʝʜʝʥʦ ʚʨʝʤʝ ʜʘ ʩʝ ʜʦʛʦʚʦʨʘʪ ʟʘ ʢʚʘʣʠʪʝʪʦʪ ʥʘ ʦʜʨʞʫʚʘˁʝ ʥʘ ʦʜʥʦʩʠʪʝ ʠ 

ʠʩʧʦʣʥʝʪʦʩʪʘ ʥʘ ʩʘʤʠʪʝ ʟʘʜʘʯʠ, ʧʨʠ ʰʪʦ ʠʥʩʪʨʫʢʪʦʨʦʪ/ʥʘʩʪʘʚʥʠʢʦʪ ʧʦʤʘʛʘ ʚʦ ʠʟʜʚʦʿʫʚʘˁʝ ʥʘ 

ʧʨʠʦʨʠʪʝʪʥʠʪʝ ʢʚʘʣʠʪʝʪʠ ʚʦ ʩʝʢʦʿʘ ʦʜ ʛʨʫʧʠʪʝ, ʚʦʝʜʥʦ ʜʘʚʘʿʢʠ ʦʩʚʨʪ ʥʘ ʩʝʢʦʿ ʩʝʛʤʝʥʪ ʦʜ ʟʘʜʘʯʘʪʘ. 

 

2. ʋʏɽɳɽ ʇʈɽʂʋ ʇʈʆɽʂʊʀ (ʇɹʃ) 

ʇɹʃ ʝ ʥʘʯʠʥ ʥʘ ʢʦʿ ʫʯʝˁʝʪʦ ʩʪʘʥʫʚʘ ʟʥʘʯʘʿʥʦ ʠ ʨʝʘʣʥʦ. ʅʘʤʝʩʪʦ ʫʯʝˁʝ ʥʘ ʤʘʪʝʨʠʿʘʣʦʪ ʦʜ ʫʯʝʙʥʠʢ, 

ʫʯʝʥʠʮʠʪʝ ʨʘʙʦʪʘʪ ʥʘ ʟʘʜʘʯʠ ʢʦʠ ʦʪʩʣʠʢʫʚʘʘʪ ʨʝʘʣʥʠ ʧʨʦʙʣʝʤʠ ʦʜ ʩʝʢʦʿʜʥʝʚʠʝʪʦ ʠ ʩʚʝʪʦʪ ʦʢʦʣʫ ʥʠʚ. 

ʏʝʩʪʦ ʚʦ ʚʘʢʚʠʪʝ ʟʘʜʘʯʠ ʪʠʝ ʨʘʙʦʪʘʪ ʩʦ ʚʨʩʥʠʮʠ ʦʜ ʧʦʰʠʨʦʢʘʪʘ ʦʢʦʣʠʥʘ ʥʘ ʥʘ ʧʨ. ʛʣʦʙʘʣʥʠ ʧʨʦʝʢʪʠ, ʢʦʠ 

ʧʦʪʪʠʢʥʫʚʘʘʪ ʟʥʘʯʘʿʥʠ ʚʨʩʢʠ ʠ ʛʨʘʜʘʪ ʚʠʨʪʫʝʣʥʠ ʟʘʝʜʥʠʮʠ ʥʘ ʫʯʝʥʠʮʠ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝʪʦ. 

ʉʪʨʘʪʝʛʠʠʪʝ ʢʘʢʦ ʇɹʃ ʠ ʩʣʠʯʥʠ ʢʦʦʧʝʨʘʪʠʚʥʠ ʪʝʭʥʠʢʠ ʤʦʞʘʪ ʜʘ ʫʩʧʝʘʪ ʚʦ ʠʟʦʣʠʨʘʥʘ ʫʯʠʣʥʠʮʘ ʩʦ 

ʧʦʜʛʦʪʚʝʥ ʥʘʩʪʘʚʥʠʢ, ʥʦ ʩʝʧʘʢ ʩʝ ʥʘʿʝʬʝʢʪʠʚʥʠ ʢʦʛʘ ʧʦʚʝ˃ʝ ʥʘʩʪʘʚʥʠʮʠ ʩʦ ʩʣʠʯʥʠ ʠʥʪʝʨʝʩʠ ʠ 

ʩʧʦʩʦʙʥʦʩʪʠ ʨʘʙʦʪʘʪ ʟʘʝʜʥʦ ʢʘʢʦ ʪʠʤ ʜʘ ʩʧʨʦʚʝʜʘʪ ʤʫʣʪʠ-ʜʠʩʮʠʧʣʠʥʘʨʝʥ ʧʨʦʝʢʪ ʟʘ ʫʯʝʥʠʮʠʪʝ. ɿʘ ʜʘ 

ʧʨʦʝʢʪʥʘʪʘ ʟʘʜʘʯʘ ʫʩʧʝʝ, ʧʦʜʛʦʪʚʠʪʝʣʥʘʪʘ ʬʘʟʘ ʝ ʦʩʦʙʝʥʦ ʟʥʘʯʘʿʥʘ ʧʨʠ ʰʪʦ ʩʝ ʧʦʩʪʘʚʫʚʘʘʪ ʧʨʝʮʠʟʥʠ 

ʮʝʣʠ ʟʘ ʚʝʰʪʠʥʠʪʝ ʢʦʠ ʫʯʝʥʠʮʠʪʝ ʪʨʝʙʘ ʜʘ ʛʠ ʫʩʦʚʨʰʘʪ. ʀʩʪʦ ʪʘʢʘ ʚʦ ʦʚʘʘ ʬʘʟʘ ʪʨʝʙʘ ʜʘ ʩʝ ʦʜʙʝʨʘʪ ʠ 

ʩʪʨʘʪʝʛʠʠʪʝ ʟʘ ʧʨʦʮʝʥʫʚʘˁʝ ʥʘ ʧʨʦʝʢʪʥʘʪʘ ʟʘʜʘʯʘ ʢʦʠ ʢʝ ʛʦ ʚʦʜʘʪ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ ʧʨʠ ʠʩʪʘʪʘ. ʉʦ ʦʚʦʿ 

ʧʨʠʩʪʘʧ ʥʘ ʨʘʙʦʪʘ  ʩʝ ʥʘʦʺʘ ʧʦʘʚʪʝʥʪʠʯʝʥ ʥʘʯʠʥ ʫʯʝʥʠʮʠʪʝ ʜʘ ʜʝʤʦʥʩʪʨʠʨʘʘʪ ʰʪʦ ʟʥʘʘʪ ʠ ʰʪʦ ʫʤʝʘʪ. 

ʆʙʝʟʙʝʜʫʚʘˁʝʪʦ ʥʘ ʥʘʚʨʝʤʝʥ ʬʠʜʙʝʢ ʟʘ ʚʨʝʤʝ ʥʘ ʧʨʦʝʢʪʦʪ ʝ ʢʣʫʯʝʥ ʚʦ ʫʩʧʝʭʦʪ. ʅʘʿʜʦʙʨʦ ʝ ʜʘ ʩʝ ʠʤʘ 

ʢʦʤʙʠʥʘʮʠʿʘ ʦʜ ʪʝʭʥʠʢʠ ʟʘ ʝʚʘʣʫʘʮʠʿʘ ʥʘ ʟʘʜʘʯʘʪʘ, ʩʦ ʰʪʦ ʫʯʝʥʠʮʠʪʝ ʜʦʙʠʚʘʘʪ ʢʦʥʢʨʝʪʝʥ ʫʚʠʜ ʚʦ ʦʥʘ 

ʰʪʦ ʛʦ ʨʘʙʦʪʘʪ. 

ʊʠʤʩʢʘʪʘ ʨʘʙʦʪʘ ʝ ʢʣʫʯʥʘ ʚʦ ʦʚʦʿ ʧʨʠʩʪʘʧ, ʥʦ ʪʦʘ ʥʝ ʟʥʘʯʠ ʜʝʢʘ ʫʯʝʥʠʮʠʪʝ ʚʝʜʥʘʰ ʢʝ ʤʦʞʘʪ ʜʘ 

ʬʫʥʢʮʠʦʥʠʨʘʘʪ ʢʘʢʦ ʪʠʤ. ʉʦ ʧʦʪʝʥʮʠʨʘˁʝ ʥʘ ʢʦʣʘʙʦʨʘʪʠʚʥʠʪʝ ʩʪʨʘʪʝʛʠʠ ʠ ʜʘʚʘˁʝ ʥʘ ʤʦʜʝʣ ʥʘ ʛʨʫʧʥʘ 

ʜʠʥʘʤʠʢʘ, ʫʯʝʥʠʮʠʪʝ ʩʝ ʦʭʨʘʙʨʫʚʘʘʪ ʟʘ ʝʜʝʥ ʧʦ ʦʧʦʨʪʫʥʠʩʪʠʯʢʠ ʥʘʯʠʥ ʥʘ ʫʯʝˁʝ. ɸʢʪʠʚʥʦʩʪʠʪʝ ʟʘ 

ʨʝʬʣʝʢʩʠʿʘ ʪʨʝʙʘ ʜʘ ʩʝ ʧʦʯʝʩʪʠ, ʘ ʧʦʥʝʢʦʛʘʰ ʠ ʩʝ ʢʣʫʯʥʠ ʟʘ ʧʨʦʤʝʥʘ ʥʘ ʥʘʩʦʢʘʪʘ ʥʘ ʧʨʦʝʢʪʦʪ ʠʣʠ ʧʘʢ 

ʩʘʤʘʪʘ ʛʨʫʧʥʘ ʜʠʥʘʤʠʢʘ. 

ʆʩʦʙʝʥʦ ʠʥʩʧʠʨʠʨʘʯʢʠ ʠ ʤʦʪʠʚʠʨʘʯʢʠ ʝ ʘʢʦ ʧʨʦʝʢʪʦʪ ʩʝ ʧʨʝʟʝʥʪʠʨʘ ʧʨʝʜ ʧʫʙʣʠʢʘ, ʩʝ ʜʦʙʠʚʘ 

ʢʦʥʩʪʨʫʢʪʠʚʥʘ ʢʨʠʪʠʢʘ ʠ ʩʝ ʩʣʫʯʫʚʘ ʧʦʜʣʘʙʦʢʦ ʫʯʝˁʝ. ʋʯʝʥʠʮʠʪʝ ʜʦʙʠʚʘʘʪ ʰʘʥʩʘ ʜʘ ʦʜʛʦʚʘʨʘʘʪ ʥʘ 

ʧʨʝʜʠʟʚʠʢʫʚʘʯʢʠ ʧʨʘʰʘˁʘ, ʜʦʙʠʚʘʿʢʠ ʧʦʪʚʨʜʘ ʠ ʦʧʨʘʚʜʘʥʦʩʪ ʟʘ ʩʚʦʿʦʪ ʪʨʫʜ. ʇʫʙʣʠʢʘʪʘ ʠ ʥʝʿʟʠʥʘʪʘ 

ʢʨʠʪʠʢʘ ʩʝ ʝʜʝʥ ʯʝʢʦʨ ʥʘʧʨʝʜ ʢʦʥ ʜʦʜʘʚʘˁʝ ʚʨʝʜʥʦʩʪ ʥʘ ʠʩʢʫʩʪʚʦʪʦ, ʙʝʟ ʨʘʟʣʠʢʘ ʜʘʣʠ ʪʦʘ ʙʠʣʝ ʥʠʚʥʠʪʝ 

ʨʦʜʠʪʝʣʠ, ʣʦʢʘʣʥʘʪʘ ʟʘʝʜʥʠʮʘ, ʚʨʩʥʠʮʠʪʝ ʦʜ ʜʨʫʛʠ ʫʯʠʣʠʰʥʠ ʩʨʝʜʠʥʠ ʠʣʠ ʧʘʢ ʩʦʨʘʙʦʪʥʠʮʠ ʥʘ ʠʥʪʝʨʥʝʪ. 

ʋʰʪʝ ʧʦʚʘʞʥʦ, ʠʩʪʨʘʞʫʚʘˁʘʪʘ ʧʦʢʘʞʫʚʘʘʪ ʜʝʢʘ ʇɹʃ ʛʦ ʟʛʦʣʝʤʫʚʘ ʢʚʘʣʠʪʝʪʦʪ ʥʘ ʫʯʝˁʝ ʠ ʚʦʜʠ ʢʦʥ 

ʧʦʚʠʩʦʢ ʩʪʝʧʝʥ ʥʘ ʢʦʛʥʠʪʠʚʝʥ ʨʘʟʚʦʿ ʧʨʝʢʫ ʘʥʛʘʞʠʨʘˁʝ ʥʘ ʫʯʝʥʠʮʠʪʝ ʚʦ ʢʦʤʧʣʝʢʩʥʠ, ʥʦʚʠ ʧʨʦʙʣʝʤʠ. 

ʀʩʪʦ ʪʘʢʘ ʫʯʘʪ ʥʦʚʠ ʢʦʤʧʣʝʢʩʥʠ ʧʨʦʮʝʩʠ ʢʘʢʦ ʰʪʦ ʩʝ ʧʣʘʥʠʨʘˁʝ ʠ ʢʦʤʫʥʠʢʘʮʠʿʘ. ʇʦʩʪʠʛʥʫʚʘˁʝ ʥʘ ʦʚʠʝ 

ʚʠʩʦʢʠ ʮʝʣʠ,ʢʘʦ ʠ ʜʘ ʝ, ʙʘʨʘ ʚʨʝʤʝ ʠ ʦʜ ʥʘʩʪʘʚʥʠʢʦʪ ʠ ʦʜ ʫʯʝʥʠʮʠʪʝ ʜʘ ʩʝ ʫʩʦʚʨʰʘʪ ʩʪʨʘʪʝʛʠʠʪʝ ʟʘ ʦʚʦʿ 

ʧʨʠʩʪʘʧ ʥʘ ʫʯʝˁʝ ʠ ʧʦʫʯʫʚʘˁʝ. 

ɺʦ ʦʚʦʿ ʧʨʠʩʪʘʧ ʥʘʿʤʥʦʛʫ ʩʝ ʦʮʝʥʫʚʘ ʧʝʨʬʦʨʤʘʥʩʦʪ ʥʘ ʩʦʜʨʞʠʥʘʪʘ ʠ ʚʝʰʪʠʥʠʪʝ ʢʦʨʠʩʪʝʿʢʠ ʢʨʠʪʝʨʠʫʤʠ 

ʩʣʠʯʥʠ ʥʘ ʦʥʠʝ ʚʦ ʩʚʝʪʦʪ ʥʘ ʨʘʙʦʪʘʪʘ ʠ ʙʠʟʥʠʩʦʪ, ʧʦʪʝʥʮʠʨʘʿʢʠ  ʿʘ ʦʪʯʝʪʥʦʩʪʘ ʠ  ʧʦʩʪʘʚʫʚʘˁʝʪʦ ʥʘ 

ʚʠʩʪʠʥʩʢʠʪʝ ʮʝʣʠ. ʂʨʝʠʨʘ ʧʦʟʠʪʠʚʥʘ ʢʦʤʫʥʠʢʘʮʠʿʘ ʠ ʚʨʩʢʠ ʧʦʤʝʺʫ ʨʘʟʣʠʯʥʠ ʛʨʫʧʠ ʥʘ ʫʯʝʥʠʮʠ ʠ 

ʦʜʛʦʚʘʨʘ ʥʘ ʧʦʪʨʝʙʠʪʝ ʥʘ ʨʘʟʣʠʯʥʠ ʥʠʚʦʘ ʥʘ ʚʝʰʪʠʥʠ ʠ ʩʪʠʣʦʚʠ ʥʘ ʫʯʝˁʝ. 

ʆʙʝʟʙʝʜʫʚʘ ʬʦʢʫʩ ʥʘ ʮʝʥʪʨʘʣʥʘ ʠʜʝʿʘ ʠ  ʠʩʪʘʢʥʘʪʠʪʝ ʧʨʦʙʣʝʤʠ ʚʦ ʥʘʩʪʘʚʥʘʪʘ ʧʨʦʛʨʘʤʘ, ʢʨʝʠʨʘʿʢʠ 

ʘʢʪʠʚʥʦʩʪʠ ʢʦʠ ʙʘʨʘʘʪ ʦʜ ʫʯʝʥʠʮʠʪʝ ʧʦʛʦʣʝʤʘ ʘʥʛʘʞʠʨʘʥʦʩʪ ʠ ʧʨʝʜʠʟʚʠʢ ʢʦʥ ʧʦʜʣʘʙʦʢʦ ʥʘʚʣʝʛʫʚʘˁʝ ʚʦ 

ʧʨʦʙʣʝʤʦʪ. 

ɼʦʙʨʦ ʦʩʤʠʩʣʝʥʠʪʝ ʠ  ʢʦʥʩʪʨʫʠʨʘʥʠ ʧʨʦʝʢʪʥʠ ʟʘʜʘʯʠ  ʙʘʨʘʘʪ ʦʜ ʫʯʝʥʠʮʠʪʝ ʜʘ ʩʝ ʩʦʦʯʘʪ ʩʦ ʨʝʘʣʥʠ 

ʧʨʦʙʣʝʤʠ ʢʦʠ ʩʝ ʚʘʞʥʠ ʥʘʜʚʦʨ ʦʜ ʫʯʠʣʥʠʮʘʪʘ  ʠ ʜʘʚʘʘʪ ʦʜʛʦʚʦʨ ʥʘ ʧʨʘʰʘˁʝʪʦ Ă ɿʦʰʪʦ ʪʨʝʙʘ ʜʘ ʛʦ ʟʥʘʤ 

ʦʚʘñ? ; ɸʢʪʠʚʥʦ ʩʝ ʚʢʣʫʯʝʥʠ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ ʠ ʜʦʥʝʩʫʚʘʘʪ ʚʘʞʥʠ ʦʜʣʫʢʠ ʧʨʠ ʪʦʘ. ʇʨʦʝʢʪʠʪʝ ʙʘʨʘʘʪ 

ʧʨʦʩʪʦʨ ʟʘ ʠʟʙʦʨ ʠ ʢʨʝʘʪʠʚʥʦʩʪ ʧʨʠʪʦʘ ʩʝʫʰʪʝ ʩʦ ʘʢʮʝʥʪ ʥʘ ʩʦʚʣʘʜʫʚʘˁʝ ʥʘ ʩʦʜʨʞʠʥʘʪʘ, ʚʦ ʢʦʿ ʩʝ 

ʩʦʟʜʘʚʘ ʠʥʪʝʨʘʢʮʠʿʘ ʧʦʤʝʺʫ ʩʠʪʝ ʩʫʙʿʝʢʪʠ, ʠ ʫʯʝʥʠʮʠ, ʠ ʥʘʩʪʘʚʥʠʮʠ.  ʉʦʚʣʘʜʫʚʘʿʢʠ ʛʠ ʢʣʫʯʥʠʪʝ 

ʢʦʥʮʝʧʪʠ ʠ ʚʝʰʪʠʥʠ ʩʦ ʤʦʞʥʦʩʪ ʠʩʪʦʪʦ ʜʘ ʩʪʘʥʝ ʚʠʜʣʠʚ ʤʘʪʝʨʠʿʘʣ ʠ ʜʦʢʘʟ ʜʝʢʘ ʩʝ ʩʦʚʣʘʜʘʥʠ 

ʢʫʨʠʢʫʣʘʨʥʠʪʝ ʩʪʘʥʜʘʨʠ, ʢʘʢʦ ʠ  ʝʢʩʪʝʥʟʠʚʝʥ ʜʦʢʘʟ ʟʘ  ʩʘʤʦ-ʥʘʩʦʯʝʥʦ ʫʯʝˁʝ. 

ʂʣʫʯʥʠ ʧʨʘʰʘˁʘ ʟʘ ʥʘʩʪʘʚʥʠʢʦʪ: 

ɼʘʣʠ ʩʦʜʨʞʠʥʘʪʘ ʝ ʧʨʠʤʝʥʣʠʚʘ ʟʘ ʜʝʤʦʥʩʪʨʘʮʠʿʘ, ʘʧʣʠʢʘʮʠʿʘ, ʠʟʚʝʜʙʘ? 
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ʇɹʃ ʝ ʩʦʚʨʰʝʥʘ ʩʪʨʘʪʝʛʠʿʘ ʟʘ ʟʘʜʘʯʠ ʚʦ ʢʦʠ ʩʝ ʦʮʝʥʫʚʘ ʠʟʚʝʜʙʘʪʘ, ʧʨʠʤʝʥʝʪʦʪʦ ʟʥʘʝˁʝ ʠ ʜʝʤʦʥʩʪʘʮʠʿʘ 

ʥʘ ʧʦʜʣʘʙʢʦ ʨʘʟʙʠʨʘˁʝ ʥʘ ʩʦʜʨʞʠʥʘʪʘ. ɺʦ ʪʝʢʦʪ ʥʘ ʧʦʜʛʦʪʚʠʪʝʣʥʘʪʘ ʬʘʟʘ, ʥʘʩʪʘʚʥʠʢʦʪ ʤʦʨʘ ʜʘ ʛʠ 

ʫʩʦʛʣʘʩʠ ʧʨʦʝʢʪʠʪʝ ʩʦ ʜʦʢʘʟ ʟʘ ʫʯʝˁʝ ʢʦʿ ʧʨʦʠʟʣʝʛʫʚʘ ʦʜ ʩʘʤʠʪʝ ʫʯʝʥʠʮʠ ʠ ʝ ʪʝʩʥʦ ʧʦʚʨʟʘʥ ʩʦ ʮʝʣʥʠʪʝ 

ʚʝʰʪʠʥʠ ʠ ʩʪʘʥʜʘʨʜʠʪʝ ʥʘ ʧʨʦʛʨʘʤʘʪʘ. 

ɼʘʣʠ ʧʦʩʪʦʠ ʥʘʯʠʥ ʜʘ ʩʝ ʢʘʧʠʪʘʣʠʟʠʨʘʘʪ ʤʦʞʥʦʩʪʠʪʝ ʚʦ ʩʨʝʜʠʥʘʪʘ ʧʨʝʢʫ ʇɹʃ ʧʨʠʩʪʘʧʦʪ? 

ʅʘ ʧʦʯʝʪʦʢʦʪ ʥʘ ʧʨʦʝʢʪʦʪ ʥʘʩʪʘʚʥʠʢʦʪ ʤʦʞʝ ʜʘ ʠʟʚʦʠ ʪʘʨʛʝʪ ʧʨʦʙʣʝʤ ʢʦʿ ʢʝ ʙʠʜʝ ʘʜʝʢʚʘʪʥʦ ʘʜʨʝʩʠʨʘʥ ʚʦ 

ʩʨʝʜʠʥʘʪʘ. ʅʦʨʤʘʣʥʦ ʜʝʢʘ ʧʨʘʚʠʣʥʦ ʘʜʨʝʩʠʨʘʥ ʧʨʦʙʣʝʤ ʫʰʪʝ ʧʦʚʝʢʝ ʧʨʠʜʦʥʝʩʫʚʘ ʢʦʥ ʙʝʥʝʬʠʪʦʪ ʦʜ 

ʧʨʦʝʢʪʥʘʪʘ ʟʘʜʘʯʘ. 

ɼʘʣʠ ʠʤʘ ʜʦʚʦʣʥʦ ʚʨʝʤʝ ʠ ʨʝʩʫʨʩʠ? 

ʊʨʝʙʘ ʜʘ ʩʝ ʨʘʟʤʠʩʣʠ ʟʘ ʧʨʘʢʪʠʯʥʘʪʘ ʠʤʧʣʝʤʝʥʪʘʮʠʿʘ ʥʘ ʧʨʦʝʢʪʦʪ, ʪ.ʝ. ʩʠʪʝ ʠʥʩʪʨʫʢʮʠʠ, ʩʪʘʥʜʘʨʜʠ ʠ 

ʩʦʜʨʞʠʥʠ ʪʨʝʙʘ ʜʘ ʩʝ ʩʣʫʯʘʪ ʚʦ ʪʝʢʦʪ, ʘ ʥʝ ʥʘʜʚʦʨ ʦʜ ʧʨʦʝʢʪʦʪ. 

ɼʘʣʠ ʩʠʪʝ ʫʯʝʥʠʮʠ ʢʝ ʜʦʙʠʿʘʪ ʧʦʜʜʨʰʢʘ ʜʘ ʧʨʦʠʟʚʝʜʘʪ ʨʘʙʦʪʘ ʩʦ ʚʠʩʦʢ ʢʚʘʣʠʪʝʪ? 

ɼʦʙʨʦ ʜʠʟʘʿʥʠʨʘʥʠʪʝ ʧʨʦʝʢʪʠ ʚʢʣʫʯʫʚʘʘʪ ʚʠʩʦʢʦ ʥʠʚʦ ʥʘ ʩʦʨʘʙʦʪʢʘ ʧʦʤʝʺʫ ʫʯʝʥʠʮʠʪʝ, ʧʨʠ ʰʪʦ ʧʨʝʢʫ 

ʪʫʪʦʨʩʪʚʦ/ʤʝʥʪʦʨʩʪʚʦ ʩʝ ʚʢʣʫʯʝʥʠ ʠ ʦʥʠʝ ʫʯʝʥʠʮʠ ʥʘ ʤʘʨʛʠʥʠʪʝ. 

2.2 ʇɹʃ ʚʦ ʫʯʠʣʥʠʮʘʪʘ 

ʋʩʣʦʚʠʪʝ ʚʦ ʫʯʠʣʥʠʮʘʪʘ ʠʤʘʘʪ ʥʘʿʛʦʣʝʤʦ ʚʣʠʿʘʥʠʝ ʥʘ ʫʩʧʝʰʥʦʩʪʘ ʥʘ ʧʨʦʝʢʪʥʘʪʘ ʟʘʜʘʯʘ ʠ ʧʨʠʤʝʥʘʪʘ ʥʘ 

ʠʩʪʘʪʘ. ʂʣʫʯʥʠ ʬʘʢʪʦʨʠ ʩʝ: 

ɹʝʟʙʝʜʥʘ, ʫʯʝʯʢʘ ʘʪʤʦʩʬʝʨʘ ʠʩʧʦʣʥʝʪʘ ʩʝ ʧʦʯʠʪ. 

ʌʠʟʠʯʢʘʪʘ ʠ ʠʥʪʝʣʝʢʪʫʘʣʥʘʪʘ ʙʝʟʙʝʜʥʦʩʪ ʥʘ ʩʠʪʝ ʫʯʝʥʠʮʠ ʤʦʨʘ ʜʘ ʙʠʜʝ ʟʘʰʪʠʪʝʥʘ ʪʘʢʘ ʜʘ ʪʠʝ ʙʠ ʤʦʞʝʣʝ 

ʜʘ ʫʯʘʪ ʩʦ ʧʨʠʬʘʯʘˁʝ ʥʘ ʨʠʟʠʢ ʢʦʿ ʛʦ ʙʘʨʘ ʩʦʦʜʚʝʪʥʘʪʘ ʢʦʤʧʣʝʢʩʥʘ ʩʠʪʫʘʮʠʿʘ, ʥʝ ʧʦʪʢʣʝʢʥʫʚʘʿʢʠ ʥʘ 

ʪʝʞʠʥʘʪʘ ʠʣʠ ʧʘʢ  ʥʝʫʩʧʝʭʦʪ ʚʦ ʥʝʢʦʿʘ ʦʜ ʬʘʟʠʪʝ ʥʘ ʧʨʦʝʢʪʦʪ. ʅʘʩʪʘʚʥʠʢʦʪ ʤʦʨʘ ʜʘ ʧʦʠʩʪʘʚʠ ʿʘʩʥʠ 

ʧʨʘʚʠʣʘ ʥʘ ʦʜʥʝʩʫʚʘˁʝ ʠ ʜʘ ʢʨʝʠʨʘ ʩʨʝʜʠʥʘ ʚʦ ʢʦʿʘ ʢʦʥʢʫʨʝʥʪʥʠʪʝ ʠʜʝʠ ʢʝ ʙʠʜʘʪ ʧʦʯʠʪʫʚʘʥʠ ʠ ʝʜʥʘʢʚʦ 

ʪʨʝʪʠʨʘʥʠ. 

ʇʝʨʩʦʥʘʣʠʟʠʨʘʥʠ ʦʜʥʦʩʠ ʥʘʩʪʘʚʥʠʢ-ʫʯʝʥʠʢ 

ɺʝʰʪʠʪʝ ʥʘʩʪʘʚʥʠʮʠ ʜʦʙʨʦ ʛʠ ʧʦʟʥʘʚʘʘʪ ʩʚʦʠʪʝ ʫʯʝʥʠʮʠ ʠ ʩʝ ʩʧʦʩʦʙʥʠ ʜʘ ʛʦ ʧʨʠʣʘʛʦʜʘʪ ʠʣʠ ʜʘ ʚʢʣʫʯʘʪ 

ʨʘʟʥʦʣʠʢʦʩʪ ʚʦ ʠʥʩʪʨʫʢʮʠʿʘʪʘ ʢʦʿʘ ʙʠ ʦʜʛʦʚʘʨʘʣʘ ʩʦ ʧʦʪʨʝʙʠʪʝ ʠ ʠʥʪʝʨʝʩʠʪʝ ʥʘ ʩʝʢʦʿʘ ʠʥʜʠʚʠʜʫʘ ʚʦ 

ʛʨʫʧʘʪʘ. ʆʚʘ ʙʘʨʘ ʛʨʘʜʝˁʝ ʥʘ ʚʨʢʠ ʩʦ ʫʯʝʥʠʮʠʪʝ, ʩʣʫʰʘˁʝ ʩʦ ʨʝʩʧʝʢʪ ʠ ʜʘʚʘˁʝ ʤʦʞʥʦʩʪ ʟʘ ʟʘʝʜʥʠʯʢʦ 

ʢʨʝʠʨʘˁʝ ʥʘ ʫʯʝʯʢʘʪʘ ʩʨʝʜʠʥʘ. 

ʇʨʦʜʫʢʪʠʚʥʠ ʚʨʩʢʠ ʩʦ ʚʨʩʥʠʮʠʪʝ 

ʅʘʧʨʝʜʥʘʪʘ ʪʠʤʩʢʘ ʨʘʙʦʪʘ ʚʦ ʢʦʿʘ ʫʯʝʥʠʮʠʪʝ ʩʝ ʧʦʟʥʘʚʘʘʪ, ʩʠ ʚʝʨʫʚʘʘʪ ʝʜʥʠ ʥʘ ʜʨʫʛʠ ʠ ʩʝ ʚʨʝʜʥʫʚʘʘʪ 

ʚʢʣʫʯʫʚʘ ʠʥʪʝʥʟʠʚʥʘ ʩʨʝʜʠʥʘ ʩʦ ʤʥʦʛʫ ʩʦʨʘʙʦʪʢʘ. ɺʝʰʪʠʪʝ ʇɹʃ ʧʨʘʢʪʠʮʠʦʥʝʨʠ ʠʩʪʦ ʪʘʢʘ ʟʥʘʘʪ ʢʘʢʦ ʜʘ 

ʢʦʥʪʨʦʣʠʨʘʘʪ ʧʦʨʠʚʠ ʥʘ ʢʦʥʢʫʨʝʥʪʥʦʩʪ  ʠ ʥʘʤʝʩʪʦ ʪʦʘ ʜʘ ʠʟʛʨʘʜʘʪ ʚʠʩʪʠʥʩʢʘ ʟʘʝʜʥʠʮʘ ʥʘ ʫʯʝˁʝ. 

ʊʨʘʥʩʬʦʨʤʘʮʠʿʘ ʥʘ ʫʣʦʛʘʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ 

ʋʣʦʛʘʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʝ ʪʨʘʥʩʬʦʨʤʠʨʘʥʘ ʦʜ ʧʨʝʥʝʩʫʚʘʯ ʥʘ ʩʦʜʨʞʠʥʘ ʢʦʥ ʢʦʦʨʜʠʥʘʪʦʨ ʟʘ ʫʯʝˁʝ. ʂʘʢʦ 

ʨʝʟʫʣʪʘʪ, ʥʘʩʪʘʚʥʠʢʦʪ ʧʦʤʠʥʫʚʘ ʧʦʚʝ˃ʝ ʚʨʝʤʝ ʚʦ ʧʣʘʥʠʨʘˁʝ, ʥʘʙˀʫʜʫʚʘˁʝ, ʩʣʫʰʘˁʝ, ʚʦʜʝˁʝ ʠ 

ʦʙʝʟʙʝʜʫʚʘˁʝ, ʦʪʢʦʣʢʫ ʥʘ ʩʫʚʦʧʘʨʥʦ ʧʨʝʜʘʚʘˁʝ. 

ɿʛʦʣʝʤʝʥʦ ʘʥʛʘʞʠʨʘˁʝ ʠ ʧʦʩʚʝʪʝʥʦʩʪ  ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ 

ɺʦ ʇɹʃ ʩʨʝʜʠʥʘ ʢʘʜʝ ʥʘʩʪʘʚʥʠʢʦʪ ʙʘʨʘ ʦʜ ʫʯʝʥʠʮʠʪʝ ʮʝʣʦʩʝʥ ʘʥʛʘʞʤʘʥ ʚʦ ʫʯʝˁʝʪʦ ʠ ʧʣʘʩʠʨʘˁʝ ʥʘ 

ʩʚʦʿʘʪʘ ʨʘʙʦʪʘ ʥʘʜʚʦʨ ʦʜ ʫʯʠʣʥʠʮʘʪʘ, ʠʩʪʠʦʪ ʤʦʨʘ ʜʘ ʜʘʜʝ ʨʝʮʠʧʨʦʯʝʥ ʤʦʜʝʣ ʠ ʥʠʚʦ ʥʘ ʘʥʛʘʞʠʨʘʥʦʩʪ ʟʘ 

ʚʦʟʚʨʘʪ. ʆʚʘ ʟʥʘʯʠ ʦʜʛʦʚʘʨʘˁʝ ʥʘ ʩʦʦʜʚʝʪʥʠʪʝ ʧʦʪʨʝʙʠ ʥʘ ʩʝʢʦʿ ʫʯʝʥʠʢ, ʦʜʨʞʫʚʘˁʝ ʥʘ ʦʯʝʢʫʚʘˁʘʪʘ ʟʘ 

ʩʠʪʝ ʧʦʜʝʜʥʘʢʚʦ, ʢʘʢʦ ʠ ʥʝ ʜʦʟʚʦʣʫʚʘˁʝ ʥʘ ʧʦʚʣʝʢʫʚʘˁʝ ʠʣʠ ʧʘʢ ʥʝʜʦʚʦʣʥʦ ʚʣʦʞʝʥ ʪʨʫʜ.  

 

3. ʋʏɽʅʀʏʂʆ ʇʆʈʊʌʆʃʀʆ 

ʇʨʠʤʘʨʥʘʪʘ ʮʝʣ ʥʘ ʫʯʝʥʠʯʢʦʪʦ ʧʦʨʪʬʦʣʠʦ ʝ ʜʘ ʠʤ ʦʙʝʟʙʝʜʠ ʠ ʥʘ ʫʯʝʥʠʮʠʪʝ ʠ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʟʥʘʯʘʿʥʘ 

ʧʨʦʮʝʥʢʘ ʥʘ ʩʨʘʙʦʪʝʥʦʪʦ. ʂʚʘʣʠʪʝʪʥʠʪʝ ʧʦʨʪʬʦʣʠʿʘ ʠʩʪʦ ʪʘʢʘ ʩʝ ʢʦʨʠʩʥʘ ʘʣʘʪʢʘ ʟʘ ʧʨʠʝʤ ʚʦ ʧʦʚʠʩʦʢʠʪʝ 

ʩʪʝʧʝʥʠ ʚʦ ʦʙʨʘʟʦʚʥʠʦʪ ʩʠʩʪʝʤ. 

3.1 ʋʯʝʯʢʦ ʧʦʨʪʬʦʣʠʦ 

ʋʯʝʯʢʦʪʦ ʧʦʨʪʬʦʣʠʦ ʝ ʬʣʝʢʩʠʙʠʣʝʥ ʧʨʦʮʝʩ ʙʘʟʠʨʘʥ ʥʘ ʜʦʢʘʟʠ ʢʦʿ ʢʦʤʙʠʥʠʨʘ ʨʝʬʣʝʢʩʠʿʘ ʠ 

ʜʦʢʫʤʝʥʪʘʮʠʿʘ. ɻʠ ʚʢʣʫʯʫʚʘ ʫʯʝʥʠʮʠʪʝ ʚʦ ʝʜʥʘ  ʢʦʥʪʠʥʫʠʨʘʥʘ , ʨʝʬʣʝʢʪʠʚʥʘ ʠ ʢʦʣʘʙʦʨʘʪʠʚʥʘ ʘʥʘʣʠʟʘ ʥʘ 

ʩʘʤʦʪʦ ʫʯʝˁʝ. ʉʝ ʬʦʢʫʩʠʨʘ ʥʘ ʮʝʣʥʠ, ʩʝʣʝʢʪʠʚʥʠ ʠʩʭʦʜʠ ʟʘ ʧʦʜʦʙʨʫʚʘˁʝ ʠ ʧʨʦʮʝʥʢʘ ʥʘ ʟʥʘʝˁʝʪʦ. 

ʉʦʜʨʞʠʥʘ ʥʘ ʧʦʨʪʬʦʣʠʦʪʦ 

1. ʌʠʣʦʟʦʬʠʿʘ ʥʘ ʫʯʝˁʝʪʦ-ʨʝʬʣʝʢʪʠʚʥʘ ʥʘʨʘʪʠʚʘ ʥʘ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ 

2. ʇʦʩʪʠʛʥʫʚʘˁʘ ʚʦ ʫʯʝˁʝʪʦ- ʪʨʘʥʩʢʨʠʧʪʠ, ʦʧʠʩʠ ʥʘ ʧʨʝʜʤʝʪʦʪ, ʨʝʟʠʤʝʘ,ʥʘʛʨʘʜʠ, ʪʫʪʦʨʩʪʚʦ, ʧʨʘʢʩʘ 

3. ɼʦʢʘʟ ʟʘ ʫʯʝˁʝ- ʠʩʪʨʘʞʫʚʘʯʢʠ ʥʘʧʠʩʠ, ʢʨʠʪʠʯʢʠ ʝʩʝʠ, ʥʘʧʠʩʠ ʟʘ ʣʠʯʥʠ ʠʩʢʫʩʪʚʘ, ʢʨʝʘʪʠʚʥʠ 

ʧʨʝʟʝʥʪʘʮʠʠ ʠ ʠʟʚʝʜʙʠ, ʘʥʘʣʠʟʠ. 

4. ʇʨʦʮʝʥʢʘ ʥʘ ʥʘʫʯʝʥʦʪʦ ï ʬʠʜʙʝʢ ʦʜ ʥʘʩʪʘʚʥʠʢʦʪ, ʨʝʟʫʣʪʘʪʠ ʦʜ ʪʝʩʪʦʚʠ, ʠʟʚʝʰʪʘʠ ʦʜ ʧʨʘʢʩʘ ʠ 

ʠʩʪʨʘʞʫʚʘʯʢʠ ʧʨʦʝʢʪʠ, ʠʩʧʠʪʠ 

5. ʈʝʣʝʚʘʥʪʥʦʩʪ ʥʘ ʫʯʝˁʝʪʦ- ʧʨʘʢʪʠʯʥʘ ʧʨʠʤʝʥʘ, ʧʦʚʨʟʘʥʦʩʪ ʩʦ ʣʠʯʥʠ ʜʦʩʪʠʛʥʫʚʘˁʘ, ʝʪʠʯʢʠ ʠ ʤʦʨʘʣʥʠ 

ʧʨʠʥʮʠʧʠ, ʭʦʙʠʿʘ ʠ ʠʥʪʝʨʝʩʠ, ʚʦʣʦʥʪʝʨʩʪʚʦ, ʚʘʣʦʨʠʟʠʨʘˁʝ  ʥʘ ʧʦʩʪʠʛʥʘʪʦʪʦ 

6. ʎʝʣʠ ʚʦ ʫʯʝˁʝʪʦ ïʧʣʘʥʦʚʠ ʟʘ ʥʘʧʨʝʜʦʢ, ʧʦʚʨʟʫʚʘˁʝ ʠ ʧʨʠʤʝʥʘ ʥʘ ʥʘʫʯʝʥʦʪʦ 
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7. ʇʨʠʣʦʛ ʥʘ ʩʝʣʝʢʪʠʨʘʥʘ ʜʦʢʫʤʝʥʪʘʮʠʿʘ 

ʇʨʘʰʘˁʘ ʟʘ ʨʝʬʣʝʢʩʠʿʘ ʥʘ ʫʯʝʥʠʢʦʪ 

ʊʨʘʿʥʘʪʘ ʚʨʝʜʥʦʩʪ ʥʘ ʫʯʝʯʢʦʪʦ ʧʦʨʪʬʦʣʠʦ ʟʘ ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ ʫʯʝˁʝʪʦ ʩʝ ʙʘʟʠʨʘ ʥʝ ʩʘʤʦ ʚʦ ʚʢʣʫʯʫʚʘˁʝ 

ʥʘ ʫʯʝʥʠʮʠʪʝ ʚʦ ʩʦʙʠʨʘˁʝ ʥʘ ʨʝʧʨʝʟʝʥʪʘʪʠʚʥʠ ʧʨʠʤʝʨʦʮʠ ʦʜ ʥʠʚʥʘʪʘ ʨʘʙʦʪʘ ʟʘ ʦʮʝʥʘ, ʪʫʢʫ ʠ 

ʘʜʨʝʩʠʨʘˁʝ ʥʘ ʚʠʪʘʣʥʠ ʨʝʬʣʝʢʪʠʚʥʠ ʧʨʘʰʘˁʘ ʢʦʠ ʠʤʧʣʠʮʠʨʘʘʪ ʩʠʩʪʝʤʘʪʩʢʠ ʦʩʚʨʪ: 

ʐʪʦ ʥʘʫʯʠʚ? ʂʦʛʘ ʥʘʫʯʠʚ? ɺʦ ʢʦʠ ʫʩʣʦʚʠ ʠ ʧʦʜ ʢʦʿʘ ʫʩʣʦʚʝʥʦʩʪ? 

ʂʘʢʦ ʥʘʫʯʠʚ ʠ ʢʘʢʦʚ ʪʠʧ ʥʘ ʫʯʝʥʠʢ ʩʫʤ? 

ʂʘʢʦ ʦʥʘ ʰʪʦ ʛʦ ʥʘʫʯʠʚ ʩʝ ʚʢʣʦʧʫʚʘ ʚʦ ʝʜʝʥ ʢʦʥʪʠʥʫʠʨʘʥ ʧʣʘʥ ʥʘ ʫʯʝˁʝ? 

ʂʘʢʚʘ ʨʘʟʣʠʢʘ ʥʘʧʨʘʚʠ  ʫʯʝˁʝʪʦ ʚʦ ʤʦʿʦʪ ʠʥʪʝʣʝʢʪʫʘʣʝʥ, ʣʠʯʝʥ ʠ ʝʪʠʯʢʠ ʨʘʟʚʦʿ? 

ʅʘ ʢʘʢʦʚ ʥʘʯʠʥ ʦʥʘ ʰʪʦ ʛʦ ʥʘʫʯʠʚ ʝ ʚʨʝʜʥʦ ʠ ʟʦʰʪʦ ʚʦʦʧʰʪʦ ʫʯʝʚ? 

ʂʣʫʯʥʠ ʧʨʘʰʘˁʘ ʟʘ ʨʝʬʣʝʢʩʠʿʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ: 

ʂʘʢʦ ʠʟʨʘʙʦʪʢʠʪʝ ʚʦ ʧʦʨʪʬʦʣʠʦʪʦ ʧʨʠʜʦʥʝʩʦʘ ʜʦ ʧʦʚʠʩʦʢ ʩʪʝʧʝʥ ʥʘ ʫʯʝˁʝ? 

ʐʪʦ ʥʘʫʯʠ ʫʯʝʥʠʢʦʪ ʦʜ ʢʨʝʠʨʘˁʝ, ʩʦʙʠʨʘˁʝ, ʩʝʣʝʢʪʠʨʘˁʝ ʠ ʧʦʚʨʟʘʥʦʩʪ? 

ʂʘʢʦ ʩʝ ʚʢʣʦʧʫʚʘ ʚʦ ʝʜʥʘ ʧʦʦʙʝʤʥʘ ʨʘʤʢʘ ʥʘ ʜʦʣʛʦʨʦʯʥʦ ʫʯʝˁʝ ʢʦʝ ʦʜʠ ʧʦʜʘʣʝʢʫ ʦʜ ʠʟʚʨʰʫʚʘˁʝ ʥʘ 

ʟʘʜʘʯʠ ʟʘ ʦʮʝʥʘ? 

ɿʦʰʪʦ ʠ ʢʘʢʦ ʝ ʨʝʬʣʝʢʪʠʚʥʦʪʦ ʫʯʝˁʝ ʚʨʝʜʥʦʩʥʦ ʟʘ ʮʝʣʦʢʫʧʥʠʦʪ ʠʥʪʝʣʝʢʪʫʘʣʝʥ ʠ ʧʨʘʢʪʠʯʝʥ ʨʘʟʚʦʿ ʥʘ 

ʫʯʝʥʠʢʦʪ? 

3.2 ʇʦʨʪʬʦʣʠʦ ʟʘ ʝʚʘʣʫʘʮʠʿʘ 

ɿʘ ʜʘ ʩʝ ʩʝ ʩʣʫʯʠ ʧʨʦʮʝʩ ʥʘ ʦʧʪʠʤʘʣʥʦ ʫʯʝˁʝ , ʫʯʝʥʠʮʠʪʝ ʪʨʝʙʘ ʜʘ ʙʠʜʘʪ ʚʢʣʫʯʝʥʠ ʠ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ 

ʦʮʝʥʫʚʘˁʝ ʠ  ʝʚʘʣʫʘʮʠʿʘ, ʙʠʜʝʿʢʠ ʥʘ ʪʦʿ ʥʘʯʠʥ ʩʝ ʧʦʤʦʪʠʚʠʨʘʥʠ, ʨʘʟʤʠʩʣʫʚʘʘʪ ʟʘ ʥʘʯʠʥʦʪ ʥʘ ʢʦʿ ʫʯʘʪ ʠ 

ʩʘʤʦʦʮʝʥʫʚʘʘʪ, ʢʦʠ ʩʝ ʚʩʫʰʥʦʩʪ ʘʩʧʝʢʪʠ ʥʘ ʤʝʪʘʢʦʛʥʠʮʠʿʘ. ʋʯʝʥʠʮʠʪʝ ʩʘʤʠ ʛʦ ʢʦʥʩʪʨʫʠʨʘʘʪ ʩʚʦʝʪʦ 

ʟʥʘʝˁʝ, ʩʪʘʥʫʚʘʿʢʠ ʥʝʟʘʚʠʩʥʠ, ʩʘʤʦ-ʫʧʨʘʚʫʚʘʥʠ, ʜʦʣʛʦʨʦʯʥʠ ʫʯʝʥʠʮʠ, ʢʦʠ ʠʤʘʘʪ ʫʚʠʜ ʠ ʤʦʞʘʪ ʜʘ ʛʦ 

ʘʜʘʧʪʠʨʘʘʪ ʩʚʦʝʪʦ ʫʯʝˁʝ ʟʘ ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ ʮʝʣʦʩʥʠʦʪ ʧʝʨʬʦʨʤʘʥʩ. 

ʅʠʚʥʦʪʦ ʯʫʚʩʪʚʦ ʟʘ ʢʚʘʣʠʪʝʪ ʚʦ ʠʟʚʝʜʙʘʪʘ ʠ ʦʯʝʢʫʚʘˁʘʪʘ ʠʩʪʘʪʘ ʩʝ ʟʛʦʣʝʤʝʥʠ ʢʘʢʦ ʨʝʟʫʣʪʘʪ ʚʦ ʧʨʦʮʝʩʦʪ 

ʥʘ ʝʚʘʣʫʘʮʠʿʘ. ɺʘʢʘ ʠʤ ʩʝ ʜʘʚʘ ʤʦʞʥʦʩʪ ʜʘ ʛʦ  ʩʧʦʜʝʣʘʪ ʥʘʫʯʝʥʦʪʦ ʩʦ ʦʥʠʝ ʯʠʝ ʤʠʩʣʝˁʝ ʠʤ ʝ ʚʘʞʥʦ. 

ɺʘʣʠʜʥʦʩʪʘ ʠ ʨʝʣʠʿʘʙʠʣʥʦʩʪʘ ʥʘ ʦʮʝʥʫʚʘˁʝʪʦ ʚʦ ʫʯʠʣʥʠʮʘ ʝ ʟʛʦʣʝʤʝʥʘ ʚʦ ʩʣʫʯʘʿ ʢʦʛʘ ʩʘʤʠʪʝ ʫʯʝʥʠʮʠ ʩʝ 

ʚʢʣʫʯʝʥʠ ʚʦ ʩʦʙʠʨʘˁʝʪʦ ʜʦʢʘʟʠ ʟʘ ʥʘʫʯʝʥʦʪʦ, ʧʨʠ ʰʪʦ ʩʝ ʧʦʢʦʥʢʨʝʪʥʠ ʠ ʧʦʨʘʟʙʠʨʣʠʚʠ ʦʜ ʩʣʫʯʘʠʪʝ ʢʦʛʘ 

ʩʘʤʠʦʪ ʥʘʩʪʘʚʥʠʢ  ʢʨʝʠʨʘ ʜʦʢʘʟʠ. 

ʆʜ ʧʝʨʩʧʝʢʪʠʚʘ ʥʘ ʦʮʝʥʫʚʘˁʝ , ʧʦʨʪʬʦʣʠʿʘʪʘ ʦʙʝʟʙʝʜʫʚʘʘʪ ʥʘʿʤʘʣʢʫ ʯʝʪʠʨʠ ʚʨʝʜʥʦʩʪʠ ʢʦʠ ʩʝ ʨʘʟʣʠʯʥʠ 

ʦʜ ʪʨʘʜʠʮʠʦʥʘʣʥʠʦʪ ʥʘʯʠʥ ʥʘ ʛʝʥʝʨʠʨʘˁʝ ʜʦʢʘʟʠ ʟʘ ʥʘʫʯʝʥʦʪʦ: 

ʊʠʝ ʩʝ ʜʦʣʛʦʨʦʯʥʦ ʝʢʩʪʝʥʟʠʚʥʠ ʠ ʥʘ ʪʦʿ ʥʘʯʠʥ ʦʪʢʨʠʚʘʘʪ ʥʘʧʨʝʜʦʢ ʠ ʨʘʩʪ ʚʦ ʧʦʜʦʣʛ ʚʨʝʤʝʥʩʢʠ ʧʝʨʠʦʜ 

ʆʙʝʟʙʝʜʫʚʘʘʪ ʧʦʦʜʨʞʣʠʚ ʘʥʛʘʞʤʘʥ ʠ ʚʘʣʦʨʠʟʘʮʠʿʘ ʥʘ ʦʜʜʨʞʣʠʚ ʪʨʫʜ 

ʆʪʢʨʠʚʘʘʪ ʩʪʘʚʦʚʠ ʥʘ ʫʯʝʥʠʮʠʪʝ ʠ ʜʠʩʧʦʟʠʮʠʠ ʢʦʥ ʫʯʝˁʝʪʦ-ʚʢʣʫʯʫʚʘʿʢʠ ʠ ʫʥʠʢʘʪʥʠ ʮʝʣʠ ʢʦʠ ʩʝ ʤʦʞʝʙʠ 

ʘʜʨʝʩʠʨʘʥʠ ʚʦ ʧʦʨʪʬʦʣʠʦʪʦ ʩʦ ʠʟʙʦʨ ʥʘ ʧʦʥʘʪʘʤʦʰʥʦ ʚʦʜʝˁʝ 

ʅʫʜʘʪ ʤʦʞʥʦʩʪ ʟʘ ʠʥʪʝʨʘʢʮʠʿʘ ʩʦ  ʠ ʨʝʬʣʝʢʩʠʿʘ  ʟʘ ʩʦʧʩʪʚʝʥʘʪʘ ʨʘʙʦʪʘ. 

ʅʫʜʝʿʢʠ ʨʘʟʥʦʚʠʜʥʦʩʪ ʦʜ ʜʦʢʘʟʠ ʛʠ ʦʭʨʘʙʨʫʚʘ ʫʯʝʥʠʮʠʪʝ ʜʘ ʛʦ ʧʨʝʪʩʪʘʚʘʪ ʦʥʘ ʰʪʦ ʛʦ ʩʨʘʙʦʪʠʣʝ  ʥʘ 

ʧʦʚʝ˃ʝ ʨʘʟʣʠʯʥʠ ʥʘʯʠʥʠ, ʰʪʦ ʥʫʜʠ ʧʦʨʝʘʣʝʥ ʫʚʠʜ ʠ ʤʦʞʥʦʩʪ ʟʘ ʧʦʨʝʘʣʥʦ ʦʮʝʥʫʚʘˁʝ. ʉʦʙʠʨʘˁʝʪʦ 

ʜʦʢʘʟʠ ʠ ʠʥʬʦʨʤʘʮʠʠ ʚʦ ʧʦʜʦʣʛ ʧʝʨʠʦʜ ʜʘʚʘ ʝʜʥʘ ʧʦʢʦʤʧʣʝʪʥʘ ʠ ʧʦʨʘʟʙʠʨʣʠʚʘ ʩʣʠʢʘ ʟʘ ʥʘʧʨʝʜʦʢʦʪ ʥʘ 

ʫʯʝʥʠʢʦʪ. 

 

4.ñʇʈɽɺʈʊɽʅɸñ ʋʏʀʃʅʀʎɸ 

Ăʇʨʝʚʨʪʝʥʘñ ʫʯʠʣʥʠʮʘ  ʝ ʧʝʜʘʛʦʰʢʠ ʤʦʜʝʣ ʚʦ ʢʦʿ ʪʠʧʠʯʥʦʪʦ ʧʨʝʜʘʚʘˁʝ  ʠ ʝʣʝʤʝʥʪʠʪʝ ʥʘ ʜʦʤʘʰʥʘʪʘ 

ʨʘʙʦʪʘ ʩʝ ʚʦ ʦʙʨʘʪʝʥ ʨʝʜ. 

ʂʨʘʪʢʠ ʚʠʜʝʦ ʧʨʝʜʘʚʘˁʘ  ʩʝ ʛʣʝʜʘʘʪ ʜʦʤʘ ʧʨʝʜ ʯʘʩʦʪ, ʜʦʜʝʢʘ ʟʘ ʚʨʝʤʝ ʥʘ ʯʘʩʦʪ  ʧʦʚʝ˃ʝ ʚʨʝʤʝ ʝ ʧʦʩʚʝʪʝʥʦ 

ʥʘ ʚʝʞʙʠ, ʧʨʦʝʢʪʠ ʠʣʠ ʜʠʩʢʫʩʠʠ.ʂʣʫʯʥʘ ʩʦʩʪʦʿʢʘ ʚʦ ʚʘʢʚʘʪʘ ʫʯʠʣʥʠʮʘ  ʝ ʚʠʜʝʦ ʧʨʝʜʘʚʘˁʝ ʧʦʩʪʠʨʘʥʦ ʦʜ 

ʥʘʩʪʘʚʥʠʢʦʪ ʚʦ ʬʦʨʤʘ ʥʘ ʧʦʜʢʘʩʪ,ʠʣʠ ʜʨʫʛ ʘʫʜʠʦ ʬʦʨʤʘʪ. ʉʝʢʘʢʦ ʜʝʢʘ ʚʦ ʝʨʘ ʥʘ ʢʦʤʿʫʪʝʨʩʢʘ ʪʝʭʥʦʣʦʛʠʿʘ 

ʚʠʜʝʦʪʦ ʝ ʜʦʩʪʘʧʥʦ ʠ ʧʦʩʪʦʠ ʨʝʘʣʥʘ ʤʦʞʥʦʩʪ ʟʘ ʥʝʛʦʚʘ ʧʨʠʤʝʥʘ ʚʦ ʩʢʦʨʦ ʩʝʢʦʿʘ ʫʯʠʣʠʰʥʘ ʩʨʝʜʠʥʘ. 

ʇʦʠʤʦʪ ʧʨʝʚʨʪʝʥʘ ʫʯʠʣʥʠʮʘ ʩʝ ʧʦʠʩʪʦʚʝʪʫʚʘ  ʩʦ ʢʦʥʮʝʧʪʠʪʝ ʢʘʢʦ ʘʢʪʠʚʥʦ ʫʯʝˁʝ, ʘʥʛʘʞʠʨʘʥʦʩʪ ʥʘ 

ʫʯʝʥʠʢʦʪ, ʭʫʙʨʠʜʝʥ ʜʠʟʘʿʥ ʥʘ ʥʘʩʪʘʚʘ. ʅʘʿʛʦʣʝʤʘʪʘ ʚʨʝʜʥʦʩʪ ʝ ʚʦ ʧʨʝʪʚʦʨʘˁʝ ʥʘ ʚʨʝʤʝʪʦ ʚʦ ʫʯʠʣʥʠʮʘ ʚʦ 

ʝʜʥʘ ʨʘʙʦʪʠʣʥʠʮʘ ʢʘʜʝ ʫʯʝʥʠʮʠʪʝ ʠʩʪʨʘʞʫʚʘʘʪ ʟʘ ʩʦʜʨʞʠʥʘʪʘ, ʛʠ ʧʨʝʠʩʧʠʪʫʚʘʘʪ ʩʚʦʠʪʝ ʚʝʰʪʠʥʠ ʥʘ 

ʧʨʠʤʝʥʝʪʦ ʟʥʘʝˁʝ ʠ ʧʦʩʪʦʠ ʠʥʪʝʨʘʢʮʠʿʘ ʚʦ ʧʨʘʢʪʠʯʥʠ ʘʢʪʠʚʥʦʩʪʠ. ɿʘ ʚʨʝʤʝ ʥʘ ʯʘʩʦʪ , ʥʘʩʪʘʚʥʠʮʠʪʝ ʩʝ 

ʚʦ ʫʣʦʛʘ ʥʘ ʠʥʩʪʨʫʢʪʦʨʠ  ʠʣʠ ʩʦʚʝʪʥʠʮʠ, ʦʭʨʘʙʨʫʚʘʿʢʠ ʛʠ ʫʯʝʥʠʮʠʪʝ ʟʘ ʠʥʜʠʚʠʜʫʘʣʥʦ ʠʩʪʨʘʞʫʚʘˁʝ 

ʢʦʤʙʠʥʠʨʘʥʦ ʩʦ ʟʘʝʜʥʠʯʢʠ ʪʨʫʜ. 

ʂʦʠ ʩʝ ʠʤʧʣʠʢʘʮʠʠʪʝ ʟʘ ʫʯʝˁʝʪʦ ʠ ʧʦʫʯʫʚʘˁʝʪʦ? 

ʉʝ ʢʦʥʩʪʠʪʫʠʨʘ ʥʘ ʧʨʦʤʝʥʘ ʥʘ ʫʣʦʛʘʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ, ʢʦʿ ʛʦ ʟʘʤʝʥʫʚʘ ʬʨʦʥʪʘʣʥʠʦʪ ʤʦʜʝʣ ʚʦ ʢʦʨʠʩʪ ʥʘ 

ʟʝʜʥʠʯʢʠ ʜʦʧʨʠʥʦʩ ʢʦʥ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ. ʀ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʧʦʩʪʦʠ ʧʨʦʤʝʥʘ ʚʦ ʫʣʦʛʘʪʘ ʢʦʠ ʦʜ ʧʘʩʠʚʥʠ 

ʩʣʫʰʘʯʠ, ʥʘ ʢʦʠ ʠʤ ʩʝ ʩʝʨʚʠʨʘ ʠʥʩʪʨʫʢʮʠʿʘ, ʚʦ ʤʦʜʝʣʦʪ ʥʘ ʧʨʝʚʨʪʝʥʘ ʫʯʠʣʥʠʮʘ ʠʤ ʝ ʜʘʜʝʥʘ ʧʦʛʦʣʝʤʘ 

ʦʜʛʦʚʦʨʥʦʩʪ ʟʘ ʫʯʝˁʝ ʠ ʧʦʪʪʠʢ ʟʘ ʝʢʩʧʝʨʠʤʝʥʪʠʨʘˁʝ. ɸʢʪʠʚʥʦʩʪʠʪʝ ʛʠ ʚʦʜʘʪ ʩʘʤʠʪʝ ʫʯʝʥʠʮʠ ʤʝʺʫ ʢʦʠ 

ʦʜʨʝʜʫʚʘʯʢʘ ʜʠʥʘʤʠʢʘ ʝ ʢʦʤʫʥʠʢʘʮʠʿʘʪʘ. ʆʩʦʙʝʥʘ ʩʧʝʮʠʬʠʯʥʘ ʢʘʨʘʢʪʝʨʠʩʪʠʢʘ ʝ ʢʦʥʢʨʝʪʥʘ ʧʨʦʤʝʥʘ ʚʦ 

ʧʨʠʦʨʠʪʝʪʠʪʝ-ʦʜ ʩʫʚʦʧʘʨʥʦ ʧʦʢʨʠʚʘˁʝ ʥʘ ʤʘʪʝʨʠʿʘʪʘ ʢʦʥ ʫʩʦʚʨʰʫʚʘˁʝ ʥʘ ʠʩʪʘʪʘ. 
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ʂʦʠ ʩʝ ʙʝʥʝʬʠʪʠʪʝ? 

ɿʘ ʫʯʝʥʠʮʠʪʝ 

ʋʯʝʥʠʮʠʪʝ ʤʦʞʘʪ ʜʘ ʧʘʫʟʠʨʘʘʪ ʠ ʧʨʝʚʨʪʘʪ ʩʝʛʤʝʥʪʠ ʦʜ ʧʨʝʜʘʚʘˁʝʪʦ; ʦʥʠʝ ʢʦʠ ʠʤʘʘʪ ʧʦʪʝʰʢʦʪʠʠ, 

ʧʦʤʠʥʫʚʘʘʪ ʧʦʚʝ˃ʝ ʚʨʝʤʝ ʩʦ ʚʠʜʝʦʪʦ, ʘ ʦʥʠʝ ʢʦʠ ʿʘ ʩʦʚʣʘʜʘʣʝ ʩʦʜʨʞʠʥʘʪʘ ʤʦʞʘʪ ʜʘ ʧʨʝʤʠʥʘʪ ʥʘ 

ʩʣʝʜʥʘʪʘ ʘʢʪʠʚʥʦʩʪ. ʉʦ ʦʚʦʿ ʤʦʜʝʣ ʩʝ ʥʫʜʠ ʝʜʥʘʢʚʘ ʤʦʞʥʦʩʪ ʟʘ ʩʠʪʝ ʫʯʝʥʠʮʠ. 

ɿʘ ʥʘʩʪʘʚʥʠʮʠʪʝ 

ʅʘʩʪʘʚʥʠʮʠʪʝ ʤʦʞʘʪ ʜʘ ʧʦʤʠʥʘʪ ʧʦʚʝʢʝ ʚʨʝʤʝ ʩʦ ʠʥʜʠʚʠʜʫʘʣʥʠ ʫʯʝʥʠʮʠ ʚʦ ʪʝʢʦʪ ʥʘ ʨʘʙʦʪʠʣʥʠʮʘʪʘ  ʩʦ 

ʧʨʠʤʝʥʘ ʥʘ ʜʠʬʝʨʝʥʮʠʿʘʮʠʿʘ ʚʦ ʥʘʩʪʘʚʥʘʪʘ ʤʝʪʦʜʦʣʦʛʠʿʘ. 

ʂʘʢʦ ʨʝʟʫʣʪʘʪ ʥʘ ʟʛʦʣʝʤʝʥʘ ʦʜʛʦʚʦʨʥʦʩʪ, ʠʥʪʝʨʘʢʮʠʿʘ ʠ ʟʥʘʯʘʿʥʦʩʪ, ʨʘʙʦʪʘ ʩʦ ʚʨʩʥʠʮʠʪʝ ʠ ʜʘʚʘʿʢʠ ʠ 

ʧʨʠʤʘʿʢʠ ʯʝʩʪ ʬʠʜʙʝʢ, ʠʤ ʪʨʝʙʘ ʧʦʜʣʘʙʦʢʦ ʨʘʟʙʠʨʘˁʝ ʥʘ ʩʦʜʨʞʠʥʘʪʘ ʠ ʢʘʢʦ ʜʘ ʿʘ ʫʧʦʪʨʝʙʘʪ ʧʨʘʢʪʠʯʥʦ. 

ʅʠʚʥʘʪʘ ʫʣʦʛʘ ʩʝ ʤʝʥʫʚʘ ʦʜ ʧʘʩʠʚʝʥ ʧʨʠʤʘʯ ʥʘ ʠʥʬʦʨʤʘʮʠʠ ʢʦʥ ʘʢʪʠʚʝʥ ʢʦʥʩʪʨʫʢʪʦʨ ʥʘ ʟʥʘʝˁʝ.ɺʦ ʦʚʦʿ 

ʤʦʜʝʣ ʪʠʝ ʛʠ ʧʨʝʠʩʧʠʪʫʚʘʘʪ ʩʚʦʠʪʝ ʧʦʪʝʥʮʠʿʘʣʠ ʟʘ ʩʘʤʦʜʠʩʮʠʧʣʠʥʘ ʠ ʫʪʠʣʠʟʘʮʠʿʘ ʥʘ ʩʦʧʩʪʚʝʥʠʦʪ 

ʠʥʪʝʣʝʢʪ. 

4.2 ʋʣʦʛʘʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ 

ʅʘʩʪʘʚʥʠʢʦʪ ʝ ʚʦʜʠʯ ʢʦʿ ʝ ʧʨʠʩʥʦ ʧʦʚʨʟʘʥ ʩʦ ʩʚʦʠʪʝ ʫʯʝʥʠʮʠ, ʩʝʝʜʥʦ ʜʘʣʠ ʝʜʝʥ-ʥʘ-ʝʜʝʥ ʠʣʠ ʚʦ ʤʘʣʘ 

ʛʨʫʧʘ. ʎʝʣʦʢʫʧʥʠʦʪ ʮʠʢʣʫʩ ʝ ʧʨʦʤʝʥʝʪ ʢʦʿ ʩʘʤ ʧʦ ʩʝʙʝ ʦʩʪʘʚʘ ʧʦʚʝʢʝ ʚʨʝʤʝ ʟʘ ʚʠʩʪʠʥʩʢʘ ʚʢʣʫʯʝʥʦʩʪ ʟʘ 

ʚʨʝʤʝ ʥʘ ʩʝʩʠʿʘʪʘ ʠ ʢʦʥʪʨʦʣʘ ʥʘ ʩʚʦʝʪʦ ʟʥʘʝˁʝ ʧʨʠ ʜʝʣʦʪ ʥʘ ʚʠʜʝʦ ʧʨʝʜʘʚʘˁʝʪʦ. ɱʘ ʧʦʪʝʥʮʠʨʘ ʥʘʿʚʘʞʥʘʪʘ 

ʫʣʦʛʘ ʠ ʦʙʚʨʩʢʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ, ʚʦʜʠʯ ʢʦʥ ʧʦʜʣʘʙʦʢʦ ʨʘʟʤʠʩʣʫʚʘˁʝ ʠ ʧʦʚʠʩʦʢʦ ʥʠʚʦ ʥʘ ʧʨʠʤʝʥʘ, 

ʩʪʘʚʘʿʢʠ ʛʦ ʫʯʝˁʝʪʦ ʚʦ ʮʝʥʪʘʨʦʪ ʥʘ ʧʦʫʯʫʚʘˁʝʪʦ. 

 

5.ɿɸʂʃʋʏʆʂ 

ʄʦʨʘʤʝ ʜʘ ʢʨʝʠʨʘʤʝ ʦʙʨʘʟʦʚʝʥ ʧʨʦʮʝʩ ʢʦʿ ʧʨʝʜʠʟʚʠʢʫʚʘ ʠʥʪʝʨʝʩ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʠ ʛʠ ʤʦʪʠʚʠʨʘ ʜʘ ʦʩʪʘʥʘʪ 

ʚʦ ʠʥʩʪʠʪʫʮʠʿʘʪʘ ʢʘʢʦ ʛʣʘʚʥʠ ʫʯʝʩʥʠʮʠ. ʆʙʨʘʟʦʚʘʥʠʝʪʦ ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʟʘʙʘʚʥʦ ʠ ʧʨʠʚʣʝʯʥʦ ʠ ʜʘ ʥʝ ʩʝ 

ʩʬʘ˃ʘ ʢʘʢʦ ʥʝʯʠʿʘ ʦʙʚʨʩʢʘ, ʪʫʢʫ ʢʘʢʦ ʥʘʯʠʥ ʢʘʢʦ  ʜʘ ʩʝ ʩʪʘʥʝ ʢʦʤʧʝʪʝʥʪʝʥ ʫʯʝʩʥʠʢ ʚʦ ʨʝʘʣʥʠʦʪ ʩʚʝʪ. 

ʅʘʯʠʥʦʪ ʥʘ ʧʦʫʯʫʚʘˁʝ ʝ ʠʩʢʫʩʪʚʦ ʢʦʝ ʧʦʩʪʦʿʘʥʦ ʪʨʝʙʘ ʜʘ ʩʝ ʤʝʥʫʚʘ ʠ ʝ ʝʬʝʢʪʠʚʥʦ ʧʦʜ ʫʩʣʦʚ ʜʘ ʩʝ 

ʢʦʨʠʩʪʘʪ ʥʦʚʠ ʠʥʦʚʘʪʠʚʥʠ ʩʪʨʘʪʝʛʠʠ. 

ɿʘ ʜʘ ʩʝ ʦʪʬʨʣʠ ʠʣʠ ʙʘʨʝʤ ʤʦʜʠʬʠʮʠʨʘ ʪʨʘʜʠʮʠʦʥʘʣʥʠʦʪ ʧʨʠʩʪʘʧ, ʩʝ ʢʦʨʠʩʪʘʪ ʥʦʚʠ ʤʝʪʦʜʠ ʢʦʠ ʛʦ 

ʟʛʦʣʝʤʫʚʘʘʪ ʢʦʛʥʠʪʠʚʥʦʪʦ ʥʠʚʦ ʢʘʿ ʫʯʝʥʠʮʠʪʝ, ʢʦʠ ʧʘʢ ʩʘʤʠʪʝ ʤʦʨʘ ʜʘ ʙʠʜʘʪ ʠʟʣʦʞʝʥʠ ʠ ʩʦʦʯʝʥʠ ʩʦ 

ʧʨʝʜʠʟʚʠʮʠʪʝ ʥʘ ʨʝʘʣʥʠʦʪ ʩʚʝʪ ʢʦʿ ʥʝ ʦʧʢʨʫʞʫʚʘ, ʧʨʘʚʝʿʢʠ ʛʠ ʩʧʦʩʦʙʥʠ ʜʘ ʩʝ ʥʦʩʘʪ ʠ ʢʦʥʬʨʦʥʪʠʨʘʘʪ ʩʦ 

ʠʩʪʠʪʝ. 
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Abstract: Computers are a valuable work tool and a source of information for the elementary school teachers 

and students. The use of technology is no longer a choice, but a necessity if we want the world to be at our 

fingertips, and represents a potential for communication, research and a way for us to change our habits. 

In this context, the technical and pedagogical readiness of the teachers is important for the innovative use of ICT 

in teaching, with the use of digital content and educational applications appropriate to the curriculum. 
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ʈʝʟʠʤʝ: ʂʦʤʧʿʫʪʝʨʠʪʝ ʩʝ ʜʨʘʛʦʮʝʥʠ ʩʨʝʜʩʪʚʘ ʟʘ ʨʘʙʦʪʘ ʚʦ ʥʘʩʪʘʚʘʪʘ ʠ ʧʨʝʩʪʘʚʫʚʘ ʠʟʚʦʨ ʥʘ ʠʥʬʦʨʤʘʮʠʠ  

ʟʘ ʥʘʩʪʘʚʥʠʢʦʪ ʠ ʫʯʝʥʠʮʠʪʝ. ʂʦʤʧʿʫʪʝʨʠʪʝ ʩʝ ʢʦʨʠʩʪʘʪ ʚʦ  ʦʜʜʝʣʝʥʩʢʘ ʠ ʧʨʝʜʤʝʪʥʘ ʥʘʩʪʘʚʘ, a ʥʝʦʧʭʦʜʥʠ 

ʩʝʠ ʧʦ  ʧʨʝʜʤʝʪʦʪ ʪʝʭʥʠʯʢʦʪʦ ʦʙʨʘʟʦʚʘʥʠʝ.. 

ʂʦʨʠʩʪʝˁʝʪʦ ʚʦ ʥʘʩʪʘʚʘʪʘ ʧʦ ʪʝʭʥʠʯʢʦ ʦʙʨʘʟʦʚʘʥʠʝ  ʥʝ ʧʦ ʠʟʙʦʨ, ʪʫʢʫ ʝ ʥʝʦʧʭʦʜʥʘ  ʘʣʘʪʢʘ ʢʦʿʘ ʠʤʘ 

ʛʦʣʝʤʘ ʧʨʠʤʝʥʘ ʠ ʪʦʘ ʥʝ ʩʘʤʦ ʢʘʢʦ ʩʨʝʜʩʪʚʦ ʟʘ ʢʦʤʫʥʠʮʠʨʘˁʝ ʩʣʫʞʠ ʟʘ ʠʩʪʨʘʞʫʚʘˁʝ, ʢʨʝʠʨʘˁʝ ʠ  

ʧʨʠʤʝʥʘ ʥʘ ʥʦʚʠ ʥʘʩʪʘʚʥʠ ʪʝʭʥʦʣʦʛʠʠ ʟʘ ʩʪʝʢʥʫʚʘˁʝ ʥʘ ʟʥʘʝˁʘ ʟʘ ʧʨʠʤʝʥʘ ʚʦ ʧʨʘʢʪʠʢʘʪʘ.  

ɺʦ ʦʚʦʿ  ʢʦʥʪʝʢʩʪ ʩʝ ʚʘʞʥʠ  ʪʝʭʥʠʯʢʘʪʘ ʠ ʧʝʜʘʛʦʰʢʘʪʘ ʧʦʜʛʦʪʚʝʥʦʩʪ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʟʘ ʠʥʦʚʘʪʠʚʥʘ 

ʫʧʦʪʨʝʙʘ ʥʘ ʀʂʊ ʚʦ ʥʘʩʪʘʚʘʪʘ, ʩʦ ʫʧʦʪʨʝʙʘ ʥʘ ʜʠʛʠʪʘʣʥʠ ʩʦʜʨʞʠʥʠ ʠ ʦʙʨʘʟʦʚʥʠ ʘʧʣʠʢʘʮʠʠ ʩʦʦʜʚʝʪʥʠ ʥʘ 

ʥʘʩʪʘʚʥʠʪʝ ʧʨʦʛʨʘʤʠ. 

 

ʂʆʄʇɱʋʊEʈʆʊ ɺʆ ʅAʉʊAɺAʊA 

ʐʪʦ ʝ ʜʦʙʨʦ ʫʯʝˁʝ? 
ʉʝʢʦʿ ʥʘʩʪʘʚʥʠʢ ʥʘ ʩʚʦʿ ʥʘʯʠʥ ʜʘʚʘ ʦʜʛʦʚʦʨ ʥʘ ʦʚʘ ʧʨʘʰʘˁʝ. ʅʦ, ʧʦʚʝ˃ʝʪʦ ʦʜ ʥʠʚ ʜʘʚʘʘʪ ʩʣʠʯʥʠ 

ʦʜʛʦʚʦʨʠ, ʠ ʪʦʘ:. 

¶ ɼʦʙʨʦ ʫʯʝˁʝ ʝ ʦʥʘ ʫʯʝˁʝ ʧʨʠ ʢʦʝ ʫʯʝʥʠʮʠʪʝ ʤʝʺʫʩʝʙʥʦ ʩʦʨʘʙʦʪʫʚʘʘʪ ʠ ʨʘʟʤʝʥʫʚʘʘʪ ʠʜʝʠ. 

¶ ʋʯʝˁʝ ʧʨʝʢʫ ʧʨʦʝʢʪʠ ʢʦʠ ʩʝ ʪʝʤʝʣʘʪ ʥʘ ʨʝʘʣʥʠ ʧʦʪʨʝʙʠ ʦʜ ʥʝʧʦʩʨʝʜʥʦʪʦ ʦʧʢʨʫʞʫʚʘˁʝ. 

¶ ɺʦʩʧʦʩʪʘʚʫʚʘˁʝ ʩʦʨʘʙʦʪʢʘ ʠ ʧʦʚʨʟʫʚʘˁʝ ʩʦ ʜʨʫʛʠ ʥʘʩʪʘʚʥʠʮʠ ʠ ʫʯʝʥʠʮʠ ʦʜ ʩʚʝʪʦʪ. 

¶  ʀʩʢʫʩʪʚʝʥʦ ʫʯʝˁʝ ʢʦʝ ʦʚʦʟʤʦʞʫʚʘ ʩʧʨʘʚʫʚʘˁʝ ʩʦ ʧʨʦʙʣʝʤʠʪʝ ʠ ʩʪʝʢʥʫʚʘˁʝ ʧʦʚʠʩʦʢ ʩʪʝʧʝʥ ʥʘ 

ʨʘʟʤʠʩʣʫʚʘˁʝ ʟʘ ʥʘʦʺʘˁʝ ʨʝʰʝʥʠʝ. 

ʄʥʦʛʫ ʥʘʩʪʘʚʥʠʮʠ ʚʦ ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ ʚʝ˃ʝ ʛʦ ʧʨʠʤʝʥʫʚʘʘʪ ʦʚʘ ʚʦ ʩʚʦʿʘʪʘ ʩʝʢʦʿʜʥʝʚʥʘ 

ʧʨʘʢʪʠʢʘ.  

ɺʦ ʩʣʦʙʦʜʥʦʪʦ ʚʨʝʤʝ ʫʯʝʥʠʮʠʪʝ ʤʥʦʛʫ ʤʘʣʢʫ ʿʘ ʢʦʨʠʩʪʘʪ ʪʝʭʥʦʣʦʛʠʿʘʪʘ ʟʘ ʝʜʫʢʘʪʠʚʥʠ ʮʝʣʠ. ʉⱪ 

ʧʦʚʝ˃ʝ ʩʝ ʥʘ ʩʦʮʠʿʘʣʥʠʪʝ ʤʨʝʞʠ: Facebook, Twitter, YouTube, My Spaces, Skype ʠ ʜʨʫʛʠ. ʂʦʨʠʩʪʝˁʝʪʦ ʥʘ 

ʦʚʦʿ ʚʠʜ ʪʝʭʥʦʣʦʛʠʠ ʥʘ ʧʨʚ ʧʦʛʣʝʜ ʤʦʞʝ ʜʘ ʠʟʛʣʝʜʘ ʢʘʢʦ ʛʫʙʝˁʝ ʚʨʝʤʝ, ʥʦ ʩʦʮʠʿʘʣʥʠʪʝ ʚʤʨʝʞʫʚʘˁʘ, 

ʜʠʛʠʪʘʣʥʠʪʝ ʠʛʨʠ ʠ ʢʦʤʧʿʫʪʝʨʩʢʠʪʝ ʩʠʤʫʣʘʮʠʠ ʟʘʩʣʫʞʫʚʘʘʪ ʜʘ ʛʠ ʧʦʛʣʝʜʥʝʤʝ ʦʜ ʜʨʫʛ ʘʩʧʝʢʪ ʙʠʜʝʿ˃ʠ 

ʫʯʝʥʠʮʠʪʝ ʠʤʘʘʪ ʤʥʦʛʫ ʚʠʩʦʢʦ ʤʠʩʣʝˁʝ ʟʘ ʥʠʚ. 

ʇʦʨʘʜʠ ʪʦʘ ʢʦʨʠʩʪʝˁʝʪʦ ʥʘ ʦʚʠʝ ʪʝʭʥʦʣʦʛʠʠ ʟʘʩʣʫʞʫʚʘ ʜʘ ʩʝ ʨʘʟʙʝʨʝ, ʥʦ ʠ ʜʘ ʩʝ ʧʨʠʬʘʪʠ ʦʜ ʩʪʨʘʥʘ 

ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʠ ʜʘ ʩʝ ʧʨʠʤʝʥʠ ʚʦ ʫʯʠʣʥʠʮʘʪʘ. ɺʘʢʚʠʦʪ ʥʘʯʠʥ ʥʘ ʫʯʝˁʝ ʝ ʧʦʚʝ˃ʝ ʦʜ ʟʘʙʘʚʘ ʠ ʦʚʠʝ 

ʪʝʭʥʦʣʦʛʠʠ  ʚʣʠʿʘʘʪ ʥʘ ʥʘʯʠʥʦʪ ʥʘ ʢʦʿ ʨʘʟʤʠʩʣʫʚʘʤʝ ʠ ʫʯʠʤʝ. ʊʘʢʘ ʤʦʞʝ ʜʘ ʩʝ ʚʢʣʫʯʠ ʮʝʣʦʢʫʧʥʠʦʪ 

ʧʦʪʝʥʮʠʿʘʣ ʥʘ ʫʯʝʥʠʮʠʪʝ. ɼʠʛʠʪʘʣʥʠʪʝ ʠʛʨʠ ʧʦʤʘʛʘʘʪ ʚʦ ʢʨʝʠʨʘˁʝʪʦ ʥʦʚʠ ʥʘʯʠʥʠ ʥʘ ʢʦʠ ʜʝʮʘʪʘ ʤʦʞʘʪ 

ʜʘ ʫʯʘʪ ʠ ʜʘ ʩʦʨʘʙʦʪʫʚʘʘʪ.ɺʘʢʚʠʦʪ ʥʘʯʠʥ ʥʘ ʫʯʝˁʝ ʝ ʠʥʪʝʨʝʩʝʥ ʟʘ ʤʣʘʜʠʪʝ ʛʝʥʝʨʘʮʠʠ ʠ ʪʦʿ ʚʣʠʿʘʝ ʥʘ 

ʦʙʣʠʢʫʚʘˁʝʪʦ ʥʘ ʥʘʯʠʥʦʪ ʥʘ ʢʦʿ ʨʘʟʤʠʩʣʫʚʘʘʪ. 

ʉʣʝʜʝʿ˃ʠ ʛʠ ʩʦʚʨʝʤʝʥʠʪʝ ʪʨʝʥʜʦʚʠ ʥʘ ʧʦʜʫʯʫʚʘˁʝ ʥʘʩʪʘʚʥʠʮʠʪʝ ʩʝ ʧʦʜʛʦʪʚʝʥʠ ʜʘ ʛʠ ʧʨʠʬʘʪʘʪ ʦʚʠʝ 

ʪʝʭʥʦʣʦʛʠʠ ʢʘʢʦ ʨʝʩʫʨʩʠ ʟʘ ʨʝʘʣʠʟʠʨʘˁʝ ʥʘ ʥʘʩʪʘʚʥʠ ʩʦʜʨʞʠʥʠ. ʅʘʩʪʘʚʥʠʮʠʪʝ ʧʦʘʺʘʘʪ ʦʜ ʪʦʘ ʜʝʢʘ 
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ʪʝʭʥʦʣʦʛʠʿʘʪʘ ʝ ʙʝʟʙʝʜʥʘ ʠ ʢʦʨʠʩʥʘ ʘʣʘʪʢʘ ʢʦʿʘ ʤʦʨʘ ʜʘ ʩʝ ʧʨʠʬʘʪʠ ʢʘʢʦ ʤʦʞʥʦʩʪ ʟʘ ʫʯʝˁʝ ʩʦ ʧʦʚʝ˃ʝ 

ʧʨʝʜʥʦʩʪʠ ʠ ʦʙʨʘʟʦʚʥʘ ʚʨʝʜʥʦʩʪ. 

ʇʨʠʪʦʘ ʪʨʝʙʘ ʜʘ ʩʝ ʠʤʘ ʧʨʝʜʚʠʜ ʠʜʥʠʥʘʪʘ ʥʘ ʪʝʭʥʦʣʦʛʠʿʘʪʘ ʠ ʥʝʿʟʠʥʦʪʦ ʚʣʠʿʘʥʠʝ ʚʦ ʫʯʝˁʝʪʦ ʠ 

ʥʘʩʪʘʚʘʪʘ. ʉʝʢʘʢʦ ʠ ʨʘʟʚʦʿʦʪ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʚʦ ʦʚʦʿ ʧʨʘʚʝʮ ʜʦʚʝʜʫʚʘ ʜʦ ʪʦʘ ʜʘ ʩʝ ʤʝʥʫʚʘ ʪʝʭʥʦʣʦʛʠʿʘʪʘ 

ʟʘ ʜʘ ʩʝ ʘʜʘʧʪʠʨʘ ʥʘ ʧʦʪʨʝʙʠʪʝ ʥʘ ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ. ʆʚʘ ʟʥʘʯʠ ʜʝʢʘ ʪʝʭʥʦʣʦʛʠʿʘʪʘ ʚʦ ʚʦʩʧʠʪʥʦ-

ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ ʠʤʘ ʨʝʮʠʧʨʦʯʥʘ ʚʨʩʢʘ ʩʦ ʥʘʩʪʘʚʘʪʘ. ʇʦʿʘʚʘʪʘ ʥʘ ʥʦʚʠ ʪʝʭʥʦʣʦʛʠʠ ʛʠ ʥʘʩʦʯʫʚʘ 

ʥʘʩʪʘʚʥʠʮʠʪʝ ʜʘ ʛʠ ʨʘʟʙʝʨʘʪ ʠ ʜʘ ʛʠ ʢʦʨʠʩʪʘʪ ʚʦ ʫʯʠʣʥʠʮʘʪʘ, ʘ ʚʦ ʠʩʪʦ ʚʨʝʤʝ ʦʚʘ ʠʤʘ ʠʤʧʣʠʢʘʮʠʿʘ ʥʘ 

ʪʝʭʥʦʣʦʛʠʠʪʝ ʚʦ ʫʯʠʣʥʠʮʘʪʘ, ʜʠʨʝʢʪʥʦ ʜʘ ʚʣʠʿʘʝ ʚʨʟ ʥʠʚ ʠ ʥʠʚʥʘʪʘ ʬʦʨʤʘ ʧʦʯʥʫʚʘʿ˃ʠ ʦʜ ʤʘʰʠʥʘ ʟʘ 

ʧʠʰʫʚʘˁʝ, ʪʝʣʝʚʠʟʠʿʘ, ʢʘʣʢʫʣʘʪʦʨ ʧʘ ʩⱪ ʜʦ ʢʦʤʧʿʫʪʝʨʦʪ, Kinect ʠ 3ɼ ʧʨʝʟʝʥʪʘʮʠʠʪʝ ʥʘ ʥʘʩʪʘʚʥʠʪʝ 

ʩʦʜʨʞʠʥʠ. 

ʀʘʢʦ ʧʨʝʪʭʦʜʥʠʪʝ ʪʝʭʥʦʣʦʛʠʠ ʠʤʘʣʝ ʚʘʞʥʦ ʤʝʩʪʦ ʚʦ ʥʘʩʪʘʚʘʪʘ ʠ ʫʯʠʣʥʠʮʘʪʘ, ʮʝʣʠʪʝ ʟʘ ʫʯʝˁʝ 

ʤʦʞʝʣʝ ʜʘ ʩʝ ʧʦʩʪʠʛʥʘʪ ʠ ʙʝʟ ʥʠʚ. ɺʦ ʫʯʝˁʝʪʦ ʥʘ 21 ʚʝʢ ʥʘʩʪʘʚʥʠʮʠʪʝ ʠʤʘʘʪ ʠʩʢʣʫʯʠʪʝʣʝʥ ʥʘʯʠʥ ʜʘ ʛʦ 

ʧʨʠʙʣʠʞʘʪ ʥʘʜʚʦʨʝʰʥʠʦʪ ʩʚʝʪ ʢʦʥ ʫʯʝʥʠʮʠʪʝ ʩʦ ʢʦʨʠʩʪʝˁʝ ʥʘ ʢʦʤʧʿʫʪʝʨʦʪ. ɻʦʣʝʤ ʙʨʦʿ ʥʘʩʪʘʚʥʠʮʠ ʚʝ˃ʝ 

ʠʤʘʘʪ ʩʧʨʦʚʝʜʝʥʦ ʦʜʣʠʯʥʠ ʥʘʩʪʘʚʥʠ ʧʨʘʢʪʠʢʠ ʠ ʩʝ ʦʩʧʦʩʦʙʝʥʠ ʜʘ ʩʦʟʜʘʚʘʘʪ ʜʠʥʘʤʠʯʥʘ ʩʨʝʜʠʥʘ ʟʘ 

ʫʯʝˁʝ. ʉʠʪʝ ʠʩʢʣʫʯʠʪʝʣʥʦ ʜʦʙʨʠ ʥʘʩʪʘʚʥʠ ʩʪʨʘʪʝʛʠʠ ʥʝ ʤʦʞʝ ʜʘ ʩʝ ʟʘʤʠʩʣʘʪ ʙʝʟ ʢʦʨʠʩʪʝˁʝ ʥʘ 

ʢʦʤʧʿʫʪʝʨʦʪ. ʅʘʛʣʘʩʫʚʘˁʝʪʦ ʠ ʟʛʦʣʝʤʫʚʘˁʝʪʦ ʥʘ ʦʚʠʝ ʩʪʨʘʪʝʛʠʠ ʝ ʦʜ ʢʣʫʯʥʦ ʟʥʘʯʝˁʝ ʟʘ ʝʬʝʢʪʠʚʝʥ ʨʘʩʪ 

ʥʘ ʦʙʨʘʟʦʚʥʠʦʪ ʩʝʢʪʦʨ ʠ ʟʘ ʝʚʦʣʫʮʠʿʘ ʥʘ ʦʙʨʘʟʦʚʥʠʪʝ ʧʨʘʢʪʠʢʠ ʠ ʧʨʠʩʪʘʧʠ ʚʦ ʥʘʩʪʘʚʘʪʘ. 

ɺʦ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ ʫʯʝʥʠʮʠʪʝ ʩʝ ʧʦʜʫʯʫʚʘʥʠ ʦʜ ʩʪʨʘʥʘ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʩʦ ʢʦʨʠʩʪʝˁʝ ʥʘ 

ʢʦʤʧʿʫʪʝʨʩʢʘʪʘ ʪʝʭʥʦʣʦʛʠʿʘ. ɿʥʘʯʘʝʥ ʜʝʣ ʦʜ ʦʙʨʘʟʦʚʥʠʦʪ ʩʠʩʪʝʤ ʚʦ ʥʘʰʘʪʘ ʟʝʤʿʘ ʩʝ Classmate 

ʢʦʤʧʿʫʪʝʨʠʪʝ,ʦʜʥʦʩʥʦ ʣʘʧʪʦʧ ʟʘ ʩʝʢʦʝ ʜʝʪʝ, ʧʨʝʥʦʩʥʠ ʢʦʤʧʿʫʪʝʨʠ, ʧʨʦʠʟʚʦʜʥʘ ʢʦʨʧʦʨʘʮʠʿʘ ʟʘ 

ʠʥʬʦʨʤʘʪʠʯʢʘ ʪʝʭʥʦʣʦʛʠʿʘ Ăʀʥʪʝʣñ ʢʦʠ ʩʝ ʢʦʨʠʩʪʘʪ ʩʝʢʦʿʜʥʝʚʥʦ ʟʘ ʨʝʘʣʠʟʘʮʠʿʘ ʥʘ ʥʘʩʪʘʚʥʠʪʝ ʯʘʩʦʚʠ ʧʦ 

ʩʠʪʝ ʥʘʩʪʘʚʥʠ ʧʨʝʜʤʝʪʠ ʦʜ ʧʨʚʦ ʜʦ ʪʨʝʪʦ ʦʜʜʝʣʝʥʠʝ. ʋʰʪʝ ʦʜ ʧʨʚʦ ʦʜʜʝʣʝʥʠʝ ʫʯʝʥʠʮʠʪʝ ʩʦ ʧʦʤʦʰ ʥʘ 

ʢʦʤʧʿʫʪʝʨʦʪ ʫʯʘʪ ʠ ʜʦʤʘ, ʧʨʠʙʠʨʘʘʪ ʠʥʬʦʨʤʘʮʠʠ, ʠʛʨʘʘʪ ʠʛʨʠ ʠ ʢʦʤʫʥʠʮʠʨʘʘʪ ʩʦ ʜʨʫʛʠ ʫʯʝʥʠʮʠ, ʢʘʢʦ ʠ 

ʩʦ ʥʘʩʪʘʚʥʠʢʦʪ.  

ɽʜʫʢʘʪʠʚʥʠʪʝ ʧʨʦʛʨʘʤʠ, ʢʘʢʦ ʰʪʦ ʝ ToolKid ʝ ʢʦʨʠʩʥʘ ʠ ʟʘʙʘʚʥʘ ʟʘ ʫʯʝʥʠʮʠʪʝ ʦʜ ʥʘʿʤʘʣʘ ʚʦʟʨʘʩʪ. ɺʦ 

ʫʯʠʣʥʠʮʘʪʘ ʢʦʤʧʿʫʪʝʨʦʪ ʜʘʚʘ ʤʥʦʛʫ ʤʦʞʥʦʩʪʠ ʟʘ ʢʨʝʠʨʘˁʝ ʩʪʠʤʫʣʘʪʠʚʥʘ ʩʨʝʜʠʥʘ ʟʘ ʫʯʝˁʝ. ʆʜ ʤʦʿʘʪʘ 

ʩʝʢʦʿʜʥʝʚʥʘ ʨʘʙʦʪʘ ʢʘʢʦ ʥʘʩʪʘʚʥʠʢ ʩʦʛʣʝʜʫʚʘʤ ʜʝʢʘ ʫʯʝʥʠʮʠʪʝ ʩʦ ʟʘʜʦʚʦʣʩʪʚʦ ʿʘ ʧʨʠʬʘ˃ʘʘʪ ʨʘʙʦʪʘʪʘ ʩʦ 

Classmate ʢʦʤʧʿʫʪʝʨʠʪʝ ʟʘ ʩʦʜʨʞʠʥʠʪʝ ʰʪʦ ʩʝ ʧʨʝʜʚʠʜʝʥʠ ʩʦ ʥʘʩʪʘʚʥʠʪʝ ʧʨʦʛʨʘʤʠ ʧʦ ʩʠʪʝ ʧʨʝʜʤʝʪʠ, 

ʪʘʢʘ ʰʪʦ ʛʠ ʠʟʚʨʰʫʚʘʘʪ ʧʦʩʪʘʚʝʥʠʪʝ ʟʘʜʘʯʠ ʥʘ ʠʥʪʝʨʝʩʝʥ ʥʘʯʠʥ ʩʦ ʟʚʫʢ, ʪʝʢʩʪ, ʩʣʠʢʘ ʠ ʮʨʪʝʞ 

ʋʯʠʣʠʰʪʘʪʘ ʛʠ ʧʦʜʛʦʪʚʫʚʘʘʪ ʫʯʝʥʠʮʠʪʝ ʟʘ ʠʜʥʠʥʘʪʘ ʩʦ ʦʩʧʦʩʦʙʫʚʘˁʝ ʟʘ ʢʦʤʧʝʪʝʥʪʥʦ ʢʦʨʠʩʪʝˁʝ ʥʘ 

ʢʦʤʧʿʫʪʝʨʠʪʝ.  

ʅʦʚʠʪʝ ʥʘʩʪʘʚʥʠ ʧʨʦʛʨʘʤʠ ʧʦʜʨʘʟʙʠʨʘʘʪ ʦʙʨʘʙʦʪʫʚʘˁʝ ʥʘ ʥʘʩʪʘʚʥʘʪʘ ʩʦʜʨʞʠʥʘ ʩʦ ʦʧʨʝʜʝʣʝʥʠ ʠ 

ʩʦʦʜʚʝʪʥʠ ʩʦʬʪʚʝʨʩʢʠ ʘʣʘʪʢʠ ʠ ʩʧʨʦʚʝʜʫʚʘˁʝ  (ʛʨʫʧʥʘ ʨʘʙʦʪʘ, ʪʠʤʩʢʘ ʨʘʙʦʪʘ,ʠʥʜʠʚʠʜʫʘʣʠʟʠʨʘʥʘ ʨʘʙʦʪʘ, 

ʤʝʥʪʦʨʠʨʘˁʝ ʠ ʩʣ), ʥʦʚʠ, ʬʣʝʢʩʠʙʠʣʥʠ ʦʙʣʠʮʠ ʥʘ ʫʯʝˁʝ (ʠʥʪʝʨʘʢʪʠʚʥʦ, ʠʥʪʠʥʫʠʨʘʥʦ, ʥʘ ʜʘʣʝʯʠʥʘ, 

learning by doing ʠ ʜʨ.) ʠ ʢʨʝʠʨʘˁʝ ʠ ʢʦʨʠʩʪʝˁʝ ʥʘ ʤʫʣʪʠʤʝʜʠʿʘʣʥʠ ʠ ʧʦʚʝ˃ʝʿʘʟʠʯʥʠ ʜʠʛʠʪʘʣʥʠ 

ʩʦʜʨʞʠʥʠ. 

 ʉʦ ʫʧʦʪʨʝʙʘʪʘ ʥʘ ʢʦʤʧʿʫʪʝʨʦʪ ʩʝ ʩʦʟʜʘʚʘʘʪ ʧʦʟʠʪʠʚʥʠ ʫʩʣʦʚʠ ʥʘ ʣʝʩʝʥ ʥʘʯʠʥ ʜʘ ʩʝ ʨʝʘʣʠʟʠʨʘʘʪ 

ʮʝʣʠʪʝ ʥʘ ʥʘʩʪʘʚʥʠʦʪ ʧʣʘʥ ʠ ʧʨʦʛʨʘʤʘʪʘ ʠ ʩʝ ʦʚʦʟʤʦʞʫʚʘ ʠʟʙʦʨ ʥʘ ʪʝʤʧʦ ʥʘ ʫʯʝˁʝ ʢʦʝ ʤʫ ʦʜʛʦʚʘʨʘ ʥʘ 

ʩʝʢʦʿ ʫʯʝʥʠʢ. ɱʘʩ ʟʘʧʦʯʥʘʚ ʩʦ ʫʯʝʥʠʮʠʪʝ ʦʜ ʦʥʘʤʫ ʢʘʜʝ ʰʪʦ ʪʠʝ ʩʝ ʥʘʦʺʘʘ ʠ ʦʜ ʪʦʘ ʤʝʩʪʦ ʧʦʯʥʘʚʤʝ ʜʘ ʛʠ 

ʨʘʟʚʠʚʘʤʝ ʀʂʊ ʚʝʰʪʠʥʠʪʝ ʟʘʪʦʘ ʰʪʦ ʩʝʢʦʿ ʫʯʝʥʠʢ ʠʤʘ ʩʚʦʿ ʠʥʜʠʚʠʜʫʘʣʝʥ ʧʘʪ ʥʘ ʫʯʝˁʝ. ɻʠ ʦʭʨʘʙʨʫʚʘʤ 

ʫʯʝʥʠʮʠʪʝ, ʟʘʝʜʥʦ ʨʘʙʦʪʠʤʝ ʯʝʢʦʨ ʧʦ ʯʝʢʦʨ ʠ ʥʝʚʝʨʦʿʘʪʥʦ ʝ ʢʦʣʢʫ ʙʨʛʫ ʪʠʝ ʫʯʘʪ. ɼʝʮʘʪʘ ʩʝ ʬʘʩʮʠʥʠʨʘʥʠ 

ʩʦ ʢʦʤʧʿʫʪʝʨʠʪʝ ʠ ʩʦ ʧʦʤʦʰ ʦʜ ʥʘʩʪʘʚʥʠʢʦʪ ʩʪʘʥʫʚʘʘʪ ʤʥʦʛʫ ʚʝʰʪʠ ʚʦ ʨʘʙʦʪʘʪʘ. ʇʦʯʥʫʚʘʿ˃ʠ ʦʜ ʧʨʚʠʦʪ 

ʢʦʥʪʘʢʪ ʥʘ ʜʝʮʘʪʘ ʩʦ ʢʦʤʧʿʫʪʝʨʠʪʝ ʛʠ ʧʨʝʧʫʰʪʘʤ ʥʘ ʩʦʧʩʪʚʝʥʦʪʦ ʧʝʨʮʠʧʠʨʘˁʝ ʥʘ ʜʝʣʦʚʠʪʝ ʥʘ 

ʢʦʤʧʿʫʪʝʨʦʪ, ʛʠ ʦʩʪʘʚʘʤ ʩʘʤʠʪʝ ʜʘ ʛʠ ʦʪʢʨʠʚʘʘʪ ʬʫʥʢʮʠʠʪʝ, ʚʦ ʨʘʤʢʠʪʝ ʥʘ ʩʚʦʠʪʝ ʨʘʟʚʦʿʥʠ ʤʦʞʥʦʩʪʠ ʠ 

ʩʧʦʩʦʙʥʦʩʪʠ. 

ʇʦʪʦʘ ʩʦ ʤʦʠʪʝ ʠʥʩʪʨʫʢʮʠʠ, ʬʨʦʥʪʘʣʥʦ ʠ ʠʥʜʠʚʠʜʫʘʣʥʦ, ʛʠ ʩʦʚʣʘʜʫʚʘʘʪ ʦʩʥʦʚʥʠʪʝ ʚʝʰʪʠʥʠ ʟʘ 

ʢʦʨʠʩʪʝˁʝ ʥʘ ʢʦʤʧʿʫʪʝʨʦʪ, ʘ ʩʦ ʥʝʛʦʚʘ ʧʦʤʦʰ ʩʝ ʨʝʘʣʠʟʠʨʘʘʪ ʯʘʩʦʚʠʪʝ ʠ ʩʝ ʟʘʜʦʚʦʣʫʚʘʘʪ ʦʙʨʘʟʦʚʥʠʪʝ 

ʧʦʪʨʝʙʠ. 

        ʇʨʠ ʢʦʨʠʩʪʝˁʝ ʥʘ ʪʝʭʥʦʣʦʛʠʿʘʪʘ ʚʦ ʥʘʩʪʘʚʘʪʘ, ʯʘʩʦʚʠʪʝ ʛʠ ʦʨʛʘʥʠʟʠʨʘʤ ʩʦ ʨʘʟʣʠʯʥʠ ʬʦʨʤʠ ʥʘ 

ʨʘʙʦʪʘ ʠ ʪʦʘ ʠʥʜʠʚʠʜʫʘʣʥʘ, ʨʘʙʦʪʘ ʚʦ ʧʘʨʦʚʠ, ʛʨʫʧʥʘ ʨʘʙʦʪʘ ʠ ʪʠʤʩʢʘ ʨʘʙʦʪʘ. ʋʯʝʥʠʮʠʪʝ ʢʦʠ 

ʠʥʜʠʚʠʜʫʘʣʥʦ ʨʝʘʣʠʟʠʨʘʘʪ ʦʜʨʝʜʝʥʘ ʟʘʜʘʯʘ ʢʦʨʠʩʪʝʿ˃ʠ ʪʝʭʥʦʣʦʛʠʿʘ, ʥʠʢʦʛʘʰ ʥʝ ʿʘ ʟʘʚʨʰʫʚʘʘʪ ʨʘʙʦʪʘʪʘ 

ʚʦ ʠʩʪʦ ʚʨʝʤʝ. ʊʘʢʘ ʩʝ ʩʦʟʜʘʚʘʘʪ Ăʥʝʘʢʪʠʚʥʠ ʧʘʫʟʠñʢʦʠ ʩʝ ʥʝʢʦʥʩʪʨʫʢʪʠʚʝʥ ʜʝʣ ʦʜ ʯʘʩʦʪ ʠ ʧʨʝʪʩʪʘʚʫʚʘʘʪ 

ʛʫʙʝˁʝ ʥʘ ʚʨʝʤʝ. ʇʨʠ ʠʟʨʘʙʦʪʢʘʪʘ ʥʘ ʤʦʝʪʦ ʜʥʝʚʥʦ ʧʣʘʥʠʨʘˁʝ ʩʝʢʦʛʘʰ ʠʤʘʤ ʘʣʪʝʨʥʘʪʠʚʥʠ - ʧʦʣʝʩʥʠ 

ʟʘʜʘʯʠ ʟʘ ʫʯʝʥʠʮʠʪʝ ʢʦʠ ʥʝ ʤʦʞʘʪ ʜʘ ʛʠ ʩʦʚʣʘʜʘʘʪ ʩʦʜʨʞʠʥʠʪʝ ʠ ʜʦʧʦʣʥʠʪʝʣʥʠ ʢʨʘʪʢʠ ʟʘʜʘʯʠ ʟʘ 

ʫʯʝʥʠʮʠʪʝ ʢʦʠ ʧʦʚʝʰʪʦ ʛʠ ʨʝʘʣʠʟʠʨʘʘʪ ʟʘʜʘʜʝʥʠʪʝ ʟʘʜʘʯʠ. ʅʘ ʦʚʦʿ ʥʘʯʠʥ ʥʘʜʘʨʝʥʠ ʪʝ ʫʯʝʥʠʮʠ ʛʠ 

ʨʘʟʚʠʚʘʘʪ ʩʚʦʠʪʝ ʩʧʦʩʦʙʥʦʩʪʠ ʠ ʢʦʤʧʝʪʝʥʮʠʠ ʥʘ ʧʦʚʠʩʦʢʦ ʥʠʚʦ, ʘ ʧʦʩʣʘʙʠʪʝ ʫʯʝʥʠʮʠ ʜʦʙʠʚʘʘʪ ʤʦʞʥʦʩʪ 

ʜʘ ʛʦ ʠʩʢʘʞʘʪ ʩʚʦʝʪʦ ʟʥʘʝˁʝ. 

ʅʘ ʯʘʩʦʚʠʪʝ ʩʝ ʟʘʩʪʘʧʝʥʠ ʩʣʝʜʥʠʪʝ ʚʝʞʙʠ: 

ï ʠʥʪʝʨʝʩʥʠ ʚʝʞʙʠ, ʠʛʨʠ ʟʘ ʜʘ ʩʝ ʜʦʧʦʣʥʠ ʥʦʚʠʦʪ ʤʘʪʝʨʠʿʘʣ ʟʘ ʫʯʝʥʠʮʠʪʝ ʢʦʠ ʩʝ ʥʘʜʘʨʝʥʠ; 
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ï ʠʛʨʠʚʠ ʚʝʞʙʠ ʟʘ ʜʘ ʩʝ ʦʙʝʟʙʝʜʠ ʜʦʧʦʣʥʠʪʝʣʥʘ ʧʨʘʢʪʠʢʘ ʟʘ ʩʣʝʜʝˁʝ ʥʘ ʦʩʪʘʥʘʪʠʦʪ ʜʝʣ ʦʜ ʫʯʝʥʠʮʠʪʝ ʢʦʠ 

ʟʘʦʩʪʘʥʫʚʘʘʪ; 

ï ʝʜʥʦʩʪʘʚʥʠ ʢʨʘʪʢʠ ʚʝʞʙʠ ʟʘ ʧʨʦʩʝʯʥʠʦʪ ʫʯʝʥʠʢ ʟʘ ʦʙʨʘʙʦʪʢʘ ʥʘ ʜʘʜʝʥ ʤʘʪʝʨʠʿʘʣ. 

 

ʆʚʠʝ ʚʝʞʙʠ ʪʨʝʙʘ ʜʘ ʙʠʜʘʪ ʢʨʘʪʢʠ ʠ ʜʘ ʥʝ ʦʜʟʝʤʘʘʪ ʤʥʦʛʫ ʚʨʝʤʝ,ʥʠʚʦʪʦ ʥʘ ʪʝʞʠʥʘʪʘ ʩʝ 

ʥʘʟʥʘʯʫʚʘ ʟʘ ʜʘ ʩʝ ʜʘʜʝ ʚʠʩʪʠʥʩʢʘ ʩʤʠʩʣʘ ʥʘ ʧʦʩʪʠʛʘˁʘʪʘ ʠ ʜʘ ʙʠʜʘʪ ʠʛʨʠʚʠ ʠ ʠʥʪʝʨʝʩʥʠ ʟʘʨʘʜʠ 

ʤʦʪʠʚʘʮʠʿʘ ʥʘ 

ʫʯʝʥʠʮʠʪʝ.ʉʦ ʧʦʤʦʰ ʥʘ ʢʦʤʧʿʫʪʝʨʠʪʝ ʫʯʝʥʠʮʠʪʝ ʛʠ ʨʘʟʚʠʚʘʘʪ ʢʦʛʥʠʪʠʚʥʠʪʝ ʚʝʰʪʠʥʠ, ʿʘʟʠʯʥʠʪʝ ʠ 

ʤʘʪʝʤʘʪʠʯʢʠʪʝ, ʛʠ ʩʬʘ˃ʘʘʪ ʧʨʠʯʠʥʩʢʦ-ʧʦʩʣʝʜʠʯʥʠʪʝ ʚʨʩʢʠ ʠ ʦʜʥʦʩʠ, ʨʝʰʘʚʘʘʪ ʧʨʦʙʣʝʤʠ ʠ ʢʨʝʘʪʠʚʥʦ ʩʝ 

ʠʟʨʘʟʫʚʘʘʪ.ʀʩʪʦ ʪʘʢʘ, ʩʝ ʨʘʟʚʠʚʘʘʪ ʠ ʝʤʦʮʠʦʥʘʣʥʠʪʝ ʠ ʩʦʮʠʿʘʣʥʠʪʝ ʚʝʰʪʠʥʠ. 

ʉʪʠʤʫʣʘʪʠʚʥʘʪʘ ʩʨʝʜʠʥʘ ʟʘ ʫʯʝˁʝ ʧʨʝʢʫ ʢʦʨʠʩʪʝˁʝ ʥʘ Classmate ʢʦʤʧʿʫʪʝʨʠʪʝ ʫʰʪʝ ʦʜ ʧʨʚʦ ʦʜʜʝʣʝʥʠʝ 

ʢʘʿʧʨʦʙʣʝʤʠ ʩʦ ʀʥʪʝʨʥʝʪ ʢʦʥʝʢʮʠʿʘʪʘ. ɺʦ ʪʘʢʚʠ ʩʣʫʯʘʠ ʥʘʩʪʘʚʥʠʮʠʪʝ ʪʨʝʙʘ ʜʘ ʠʤʘʘʪ ʘʣʪʝʨʥʘʪʠʚʥʠ 

ʨʝʰʝʥʠʿʘ ʟʘ ʨʝʘʣʠ ʟʠʨʘˁʝ ʥʘ ʥʘʩʪʘʚʥʘʪʘ ʩʦʜʨʞʠʥʘ, ʢʘʢʦ ʠ ʜʦʧʦʣʥʠʪʝʣʥʠ ʘʢʪʠʚʥʦʩʪʠ ʢʦʠ ʦʙʝʤ ʥʘ ʨʘʙʦʪʘ 

ʢʦʿ ʝ ʥʘʿʦʧʪʠʤʘʣʝʥ ʟʘ ʥʝʛʦ ʚʦ ʜʘʜʝʥʦ ʚʨʝʤʝ ʠ ʟʘ ʜʘʜʝʥʘ ʩʦʜʨʞʠʥʘ. ʇʦʚʨʘʪʥʠʪʝ ʠʥʬʦʨʤʘʮʠʠ ʦʜ ʫʯʝʥʠʮʠʪʝ 

ʟʘ ʩʪʝʧʝʥʦʪ ʥʘ ʥʠʚʥʠʪʝ ʧʦʩʪʠʛʘˁʘ ʠ ʫʩʧʝʭʦʪ ʧʦ ʩʠʪʝ ʥʘʩʪʘʚʥʠ ʧʨʝʜʤʝʪʠ ʤʦʞʝ ʜʘ ʩʝ ʜʦʙʠʝ,ʠʩʪʦ ʪʘʢʘ, ʥʘ 

ʢʨʝʘʪʠʚʝʥ ʠ ʠʥʦʚʘʪʠʚʝʥ ʥʘʯʠʥ, ʧʦʚʪʦʨʥʦ ʧʨʝʢʫ ʢʦʨʠʩʪʝˁʝ ʥʘ ʪʝʭʥʦʣʦʛʠʿʘʪʘ. ɼʠʛʠʪʘʣʥʠʪʝ ʧʨʦʜʫʢʪʠ ʢʦʠ 

ʩʝ ʜʦʙʠʚʘʘʪ ʦʜ ʨʘʙʦʪʘʪʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʧʨʝʪʩʪʘʚʫʚʘʘʪ ʧʦʪʚʨʜʘ ʟʘ ʥʠʚʥʠʦʪ ʥʘʧʨʝʜʦʢ.ʉʝʢʦʿʜʥʝʚʥʦ ʚʦ 

ʬʦʨʤʘʣʥʦʪʦ ʦʮʝʥʫʚʘˁʝ ʪʨʝʙʘ ʜʘ ʩʝ ʢʦʨʠʩʪʘʪ ʧʨʦʛʨʘʤʠ ʟʘ ʢʨʘʪʢʘ ʝʚʘʣʚʘʮʠʿʘ ʥʘ ʩʦʚʣʘʜʘʥʠʪʝ ʩʦʜʨʞʠʥʠ.ɺʦ 

ʧʨʦʮʝʩʦʪ ʥʘ ʧʦʫʯʫʚʘˁʝ ʥʘ ʫʯʝʥʠʮʠʪʝ ʠ ʚʦ ʝʚʘʣʚʘʮʠʿʘʪʘ ʥʘ ʥʠʚʥʠʪʝ ʧʦʩʪʠʛʘˁʘ ʜʦʙʨʦ ʝ ʜʘ ʩʝ ʚʢʣʫʯʘʪ ʠ 

ʨʦʜʠʪʝʣʠʪʝ, ʧʦʩʝʙʥʦ ʢʦʛʘ ʩʝ ʨʝʘʣʠʟʠʨʘ ʫʯʝˁʝ ʧʨʝʢʫ ʧʨʦʝʢʪʠ ʢʘʜʝ ʢʦʨʠʩʪʝˁʝʪʦ ʥʘ ʪʝʭʥʦʣʦʛʠʿʘʪʘ ʝ 

ʩʫʰʪʠʥʩʢʠ ʝʣʝʤʝʥʪ ʟʘ ʘʢʪʠʚʥʦʩʪʘ. ʉʠʪʝ ʫʯʝʥʠʮʠ, ʩʧʦʨʝʜ ʩʚʦʠʪʝ ʩʧʦʩʦʙʥʦʩʪʠ ʠ ʤʦʞʥʦʩʪʠ, ʪʨʝʙʘ ʜʘ 

ʫʯʝʩʪʚʫʚʘʘʪ ʘʢʪʠʚʥʦ ʚʦ ʨʘʙʦʪʘʪʘ ʠ ʜʘ ʙʠʜʘʪ ʚʦ ʤʦʞʥʦʩʪ ʢʦʨʠʩʪʝʿ˃ʠ ʪʝʭʥʦʣʦʛʠʿʘ ʜʘ ʛʦ ʦʙʿʘʩʥʘʪ ʠ 

ʧʨʝʟʝʥʪʠʨʘʘʪ ʦʥʘ ʰʪʦ ʛʦ ʥʘʫʯʠʣʝ. ʆʚʘ ʠʤʘ ʩʠʣʥʦ ʧʦʟʠʪʠʚʥʦ ʚʣʠʿʘʥʠʝ ʚʨʟ ʠʥʪʝʨʝʩʦʪ ʥʘ ʫʯʝʥʠʮʠʪʝ ʥʝ 

ʩʘʤʦ ʟʘ ʦʧʰʪʝʩʪʚʝʥʠʪʝ ʥʘʫʢʠ, ʪʫʢʫ ʠ ʟʘʧʨʠʨʦʜʥʠʪʝ. ʈʦʜʠʪʝʣʠʪʝ ʩʪʘʥʫʚʘʘʪ ʩʚʝʩʥʠ ʜʝʢʘ ʫʯʝʥʠʮʠʪʝ ʠʤʘʘʪ 

ʧʦʟʠʪʠʚʥʦ ʠʩʢʫʩʪʚʦ ʚʦ ʢʦʨʠʩʪʝˁʝʪʦ ʥʘ ʪʝʭʥʦʣʦʛʠʿʘʪʘ ʠ ʜʝʢʘ ʪʘʘ ʩʝ ʢʦʨʠʩʪʠ ʝʬʝʢʪʠʚʥʦ ʟʘ ʦʙʨʘʟʦʚʥʠ 

ʮʝʣʠ. ʆʚʘ ʟʥʘʯʠ ʜʝʢʘ ʪʝʭʥʦʣʦʰʢʠʪʝ ʠʥʦʚʘʮʠʠ ʪʨʝʙʘ ʜʘ ʩʝ ʧʨʠʤʝʥʫʚʘʘʪ ʟʘ ʠʥʦʚʘʮʠʠ ʚʦ ʚʦʩʧʠʪʥʦ-

ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ, ʥʦ ʠ ʦʙʨʘʪʥʦ ʠʥʦʚʘʮʠʠʪʝ ʚʦ ʚʦʩʧʠʪʥʦ ïʦʙʨʘʟʦʚʥʠʦʪ ʧʨʝʮʝʩ ʪʝʨʙʘ ʜʘ ʩʝ ʢʦʨʠʩʪʘʪ ʚʦ 

ʫʥʘʧʨʝʜʫʚʘˁʝ ʥʘ ʪʝʭʥʦʣʦʛʠʿʘʪʘ ʠ ʚʦ ʢʨʝʠʨʘˁʝ ʥʘ ʠʥʚʝʥʪʠʚʥʠ ʠ ʢʨʝʘʪʠʚʥʠ ʧʨʦʛʨʘʤʠ ʢʦʠ ˃ʝ ʧʨʠʜʦʥʝʩʘʪ 

ʩʝʢʦʿ ʫʯʝʥʠʢ ʜʘ ʧʦʩʪʠʛʥʝ ʧʦʚʠʩʦʢʠ ʥʠʚʦʘ ʥʘ ʟʥʘʝˁʝ ʠ ʚʝʰʪʠʥʠ. 

 

ʇʈʀʄɽʅɸ ʅɸ ʉʆʌʊɺɽʈʉʂɸ ɸʇʃʀʂɸʎʀɱɸ ɿɸ ʈɽɸʃʀɿɸʎʀɱɸ ʅɸ ʉʆʆɹʈɸɵɸɱʅɸ ʉʀʊʋɸʎʀɱɸ 

 

 
ɸʣʠʩ ʝ ʠʥʦʚʘʪʠʚʥʘ 3ɼ ʧʨʦʛʨʘʤʘ ʟʘ ʧʨʠʢʘʞʫʚʘˁʝ ʥʘ ʦʜʨʝʜʝʥʘ ʞʠʚʦʪʥʘ ʩʨʝʜʠʥʘ. ʊʦʘ ʝ ʝʜʥʦʩʪʘʚʥʘ 

ʘʣʘʪʢʘ ʟʘ ʢʨʝʠʨʘˁʝ ʘʥʠʤʘʮʠʠ ʩʦ ʢʦʠ ʩʝ ʧʨʠʢʘʞʫʚʘ ʝʜʥʘ ʧʨʠʢʘʟʥʘ, ʧʨʝʢʫ ʠʥʪʝʨʘʢʪʠʚʥʘ ʠ ʦʙʨʘʟʦʚʥʘ ʠʛʨʘ. 

ɸʣʠʩ ʝ ʩʣʦʙʦʜʥʦ ʜʦʩʪʘʧʥʘ ʥʘʩʪʘʚʥʘ ʘʣʘʪʢʘ ʜʠʟʘʿʥʠʨʘʥʘ ʟʘ ʫʯʝʥʠʮʠʪʝ ʜʘ ʤʦʞʘʪ ʜʘ ʿʘ ʧʨʦʛʨʘʤʠʨʘʘʪ 

ʧʦʩʪʘʚʝʥʦʩʪʘ ʠ ʦʨʠʝʥʪʘʮʠʿʘʪʘ  ʥʘ ʦʙʿʝʢʪʠʪʝ. 

     
ɸʣʠʩ ʧʨʦʛʨʘʤʘʪʘ ʝ ʤʦʞʥʦʩʪ ʜʘ ʥʘʫʯʠʰ ʟʘ ʦʩʥʦʚʥʠʪʝ ʧʨʦʛʨʘʤʩʢʠ ʢʦʥʮʝʧʪʠ ʟʘ ʩʦʟʜʘʚʘˁʝ ʥʘ 

ʘʥʠʤʠʨʘʥʠ ʬʠʣʤʦʚʠ ʠ ʝʜʥʦʩʪʘʚʥʠ ʚʠʜʝʦ ʠʛʨʠ. ɺʦ ɸʣʠʩ, 3ɼ ʦʙʿʝʢʪʠʪʝ (ʣʫʺʝʪʦ, ʞʠʚʦʪʥʠʪʝ, ʚʦʟʠʣʘʪʘ ʠ ʩʣ.) 

ʰʪʦ ʛʠ ʧʦʩʪʘʚʫʚʘʰ, ʤʦʞʝʰ ʜʘ ʧʦʯʫʩʪʚʫʚʘʰ ʝʜʝʥ ʚʠʨʪʫʝʣʝʥ ʩʚʝʪ, ʩʦ ʢʦʠ ˃ʝ ʢʨʝʠʨʘʰ ʧʨʦʛʨʘʤʘ ʩʦ 

ʘʥʠʤʠʨʘˁʝ ʥʘ ʦʧʨʝʜʝʣʝʥʠ ʦʙʿʝʢʪʠ. ɸʣʠʩ ʦʚʦʟʤʦʞʫʚʘ ʩʝʢʦʿʘ ʥʘʨʝʜʙʘ ʰʪʦ ˃ʝ ʿʘ ʢʨʝʠʨʘʰ,ʚʝʜʥʘʰ ʜʘ ʩʝ 

ʚʠʜʠ ʢʘʢʦ ʘʥʠʤʘʮʠʿʘ. ʇʨʝʢʫ ʤʘʥʠʧʫʣʠʨʘˁʝ ʩʦ ʦʙʿʝʢʪʠʪʝ ʚʦ ʥʠʚʥʠʦʪ ʚʠʨʪʫʝʣʝʥ ʩʚʝʪ, ˃ʝ ʩʪʝʢʥʝʰ ʠʩʢʫʩʪʚʦ 

ʩʦ ʤʥʦʛʫ ʧʨʦʛʨʘʤʩʢʠ ʢʦʥʩʪʨʫʢʮʠʠ. 

ɼʠʟʘʿʥʠʨʘˁʝ ʚʦ Sketch Up 
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Sketch Up (ʉʢʝʯʘʧ) ʝ ʧʨʦʛʨʘʤʘ ʟʘ 3ɼ ʤʦʜʝʣʠʨʘˁʝ ʥʘʤʝʥʝʪ ʟʘ ʧʦʚʝ˃ʝ ʚʠʜʦʚʠ ʢʦʨʠʩʥʠʮʠ ʠ 

ʟʘʥʠʤʘˁʘ. 

ʆʚʘʘ ʧʨʦʛʨʘʤʘ ʩʝ ʥʫʜʠ ʢʘʢʦ ʘʣʘʪʢʘ ʟʘ ʨʘʟʚʦʿ ʥʘ ʠʜʝʿʥʠ ʛʨʘʬʠʯʢʠ ʨʝʰʝʥʠʿʘ ʠ ʜʠʟʘʿʥʠ. ɿʘ ʨʘʟʣʠʢʘ ʦʜ ʜʨʫʛʠ 

ʧʨʦʛʨʘʤʠ ʟʘ 3ɼ ʢʦʤʧʿʫʪʝʨʩʢʠ ʜʠʟʘʿʥ, Sketch Up ʝ ʣʝʩʝʥ ʟʘ ʫʧʦʪʨʝʙʘ ʠ ʢʦʨʠʩʪʠ ʝʜʥʦʩʪʘʚʥʠ ʘʣʘʪʢʠ. 

ʀʟʛʣʝʜ ʥʘ ʦʩʥʦʚʥʠʦʪ ʧʨʦʟʦʨʝʮ 

ʆʩʥʦʚʥʠʦʪ ʧʨʦʟʦʨʝʮ ʥʘ Sketch Up ʩʝ ʩʦʩʪʦʠ ʦʜ ʥʘʩʣʦʚʥʘ ʣʠʥʠʿʘ(title bar), ʛʣʘʚʥʦ ʤʝʥʠ (menus), 

ʣʠʥʠʠ ʟʘ ʬʦʨʤʘʪʠʨʘˁʝ, ʢʫʪʠʠ ʩʦ ʘʣʘʪʢʠ (toolbars), ʨʘʙʦʪʥʠ ʧʦʚʨʰʠʥʠ (drawing area), ʩʮʝʥʠ, ʩʪʘʪʫʩʥʘ 

ʣʠʥʠʿʘ (status bar) ʠ ʧʦʣʝ ʟʘ ʧʨʠʢʘʞʫʚʘˁʝ ʚʨʝʜʥʦʩʪʠ (value control box).  

     
     

   

 

     
 

 

Toolbars ï ʢʫʪʠʿʘ ʩʦ ʘʣʘʪʢʠ 

 
 

ɸʣʘʪʢʠʪʝ ʩʝ ʧʦʜʝʣʝʥʠ ʚʦ ʢʘʪʝʛʦʨʠʠ: 

1. Standard ïʩʪʘʥʜʘʨʜʥʠ ʘʣʘʪʢʠ ʟʘ ʦʪʚʦʨʘˁʝ ʠ ʩʥʠʤʘˁʝ ʜʦʢʫʤʝʥʪʠ, ʢʦʧʠʨʘˁʝ ʠʪʥ; 

2. Principal ï ʘʣʘʪʢʠ ʟʘ ʩʝʣʝʢʮʠʿʘ ʠ ʠʟʤʝʥʘ ʥʘ ʛʝʦʤʝʪʨʠʿʘʪʘ; 

3. Drawing ï ʘʣʘʪʢʠ ʟʘ ʢʨʝʠʨʘˁʝ ʥʘ ʛʝʦʤʝʪʨʠʩʢʠ ʦʙʣʠʮʠ; 

4. Modifi  cation ï ʘʣʘʪʢʠ ʟʘ ʨʘʙʦʪʘ ʩʦ ʛʝʦʤʝʪʨʠʩʢʠ ʪʝʣʘ; 

5. Construction ï ʘʣʘʪʢʠ ʢʦʠ ʧʦʤʘʛʘʘʪ ʧʨʠ ʢʦʥʩʪʨʫʢʮʠʿʘ ʠ ʜʦʢʫʤʝʥʪʠʨʘˁʝ ʥʘ ʨʘʟʥʠ ʦʙʣʠʮʠ ʥʘ ʤʦʜʝʣʠ; 

6. Camera ï ʘʣʘʪʢʘ ʟʘ ʧʨʝʛʣʝʜʫʚʘˁʝ ʥʘ ʛʝʦʤʝʪʨʠʩʢʠʪʝ ʦʙʣʠʮʠ; 

7. Walkthrough ï ʘʣʘʪʢʠ ʟʘ ʠʩʪʨʘʞʫʚʘˁʝ ʥʘ ʤʦʜʝʣʦʪ; 

8. Face Style ï ʟʘ ʧʨʠʢʘʞʫʚʘˁʝ ʥʘ ʪʨʘʥʩʧʘʨʝʥʪʦʩʪʘ ʥʘ ʦʙʿʝʢʪʦʪ, ʚʥʘʪʨʝʰʥʠ ʣʠʥʠʠ, ʪʝʢʩʪʫʨʠ, ʠʪʥ. 

9. Shadows ï ʧʦʜʝʩʫʚʘˁʝ ʥʘ ʩʝʥʢʠʪʝ ʥʘ ʦʙʿʝʢʪʦʪ; 

10. Views ï ʧʨʦʝʢʮʠʠ; 

11. Sections ʧʦʧʨʝʯʝʥ ʧʨʝʩʝʢ ʥʘ ʤʦʜʝʣʦʪ; 

12. Layers ï ʩʣʫʞʘʪ ʟʘ ʜʘ ʿʘ ʢʦʥʪʨʦʣʠʨʘʘʪ ʚʠʜʣʠʚʦʩʪʘ ʥʘ ʛʝʦʤʝʪʨʠʿʘʪʘ ʢʘʿ ʛʦʣʝʤʠ ʤʦʜʝʣʠ; 

13. Google ï ʦʚʦʟʤʦʞʫʚʘ ʩʦʨʘʙʦʪʢʘ ʧʦʤʝʺʫ Sketch Up ʠ ʜʨʫʛʠ Google ʧʨʦʛʨʘʤʠ; 

14. Large Batons ï ʦʚʦʟʤʦʰʫʚʘ ʧʨʠʢʘʞʫʚʘˁʝ ʥʘ ʧʦʛʦʣʝʤʠ ʠ ʧʦʤʘʣʠ ʠʢʦʥʠ; 

15. Sandbox ï ʤʦʜʝʣʠʨʘˁʝ ʥʘ ʪʝʨʝʥʠ ʠ ʧʝʿʟʘʞʠ. 

ɽʚʝ ʥʝʢʦʠ ʧʨʠʤʝʨʠ ʥʘ ʮʨʪʝʞʠ ʠ ʜʠʟʘʿʥ ʨʝʰʝʥʠʿʘ ʩʦ ʦʚʘʘ ʧʨʦʛʨʘʤʘ. 
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ʂʘʿ ʩʦʚʨʝʤʝʥʠʪʝ ʤʘʰʠʥʠ ʠ ʫʨʝʜʠ ʠʥʩʪʨʫʢʮʠʠʪʝ ʠ ʧʦʩʪʘʧʢʠʪʝ ʟʘ ʨʘʙʦʪʘ ʤʦʞʝ ʜʘ ʩʝ ʢʦʨʠʩʪʘʪ ʠ ʜʘ ʩʝ 

ʠʟʚʝʜʫʚʘʘʪ ʧʨʝʢʫ ʢʦʤʧʿʫʪʝʨ, ʩʦ ʪʘʩʪʘʪʫʨʘ, ʩʦ ʜʦʧʠʨ ʧʦ ʝʢʨʘʥʦʪ ʠʣʠ ʜʘ ʩʝ ʠʟʚʝʜʫʚʘʘʪ ʩʦ ʛʦʚʦʨʥʠ ʢʦʤʘʥʜʠ. 

 

 
 

ʇʨʠʤʝʨ - ʧʦʩʪʘʚʫʚʘˁʝ ʥʘ ʜʠʛʠʪʘʣʝʥ ʠʟʣʝʟ 

 

  
 

ʇʦ ʥʘʨʝʜʙʘʪʘ ʩʠʤʫʣʠʨʘʿ ʠʣʠ F9 ʥʘ ʣʝʥʪʘ ʟʘ ʩʪʘʪʫʩ ʥʘ ʚʣʝʟʦʚʠ ʠ ʠʟʣʝʟʠ ʩʝ ʯʝʢʠʨʘ ʀʟʣ.1, ʘ ʙʣʦʢʦʪ ʀʟʣʝʟ 

ʟʘʧʦʯʥʫʚʘ ʜʘ ʪʨʝʧʢʘ ʩʦ ʮʨʚʝʥʘ ʙʦʿʘ 

           
 

ʇʈʀʄɽʅɸ ʅɸ ʋʈɽɼʀ ɿɸ ɼɺʀɾɽɳɽ ʀ 

ʋʇʈɸɺʋɺɸɳɽ ʇʆɺʈɿɸʅʀ ʉʆ ʂʆʄʇɱʋʊɽʈ 

 

ʉʦ ʜʝʥʝʰʥʠʪʝ ʪʝʭʥʦʣʦʛʠʠ ʩʝ ʧʦʚʝ˃ʝ ʫʨʝʜʠ, ʢʦʥʩʪʨʫʢʮʠʠ ʠ ʤʘʰʠʥʠ ʩʝ ʫʧʨʘʚʫʚʘʥʠ ʧʨʝʢʫ ʢʦʤʧʿʫʪʝʨ. ʊʦʘ 

ʛʦ ʩʧʦʤʝʥʘʚʤʝ ʠ ʚʦ ʧʨʝʪʭʦʜʥʠʪʝ ʣʝʢʮʠʠ. ʇʨʝʢʫ ʢʦʤʧʿʫʪʝʨʦʪ ʤʦʞʝ ʜʘ ʠʤ ʩʝ ʜʘʜʘʪ ʢʦʤʘʥʜʠ ʥʘ ʦʜʨʝʜʝʥʠ 

ʤʦʪʦʨʠ, ʤʝʭʘʥʠʟʤʠ ʠ ʜʨʫʛʠ ʫʨʝʜʠ. ʊʠʝ ʤʦʞʘʪ ʜʘ ʩʝ ʜʚʠʞʘʪ ʩʘʤʠ ʠ ʜʘ ʠʟʚʨʰʫʚʘʘʪ ʦʧʨʝʜʝʣʝʥʘ ʨʘʙʦʪʘ, ʠʣʠ 

ʜʘ ʧʨʠʜʚʠʞʫʚʘʘʪ ʜʨʫʛʠ ʫʨʝʜʠ. ʉʦ ʨʘʟʚʦʿʦʪ ʥʘ ʢʦʤʧʿʫʪʝʨʩʢʘʪʘ ʪʝʭʥʦʣʦʛʠʿʘ ʩʝ ʧʦʚʝ˃ʝ ʩʝ ʨʘʟʚʠʣʝ ʦʙʣʘʩʪʠʪʝ 

ʚʦ ʝʣʝʢʪʨʦʪʝʭʥʠʢʘʪʘ ʠ ʝʣʝʢʪʨʦʥʠʢʘʪʘ, ʪʥ. Ăɸʚʪʦʤʘʪʠʢʘñ ʠ Ăʈʦʙʦʪʠʢʘñ. 

 

   
 

ʏʝʢʦʨ 1. ʀʟʙʝʨʝʪʝ ʿʘ ʠʢʦʥʘʪʘ ñMy Computerò     ʏʝʢʦʨ 2. ʂʣʠʢʥʝʪʝ ʥʘ ʠʢʦʥʘʪʘ ʥʘ CD-ROM-ʧʪ 
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3. ʀʟʙʝʨʝʪʝ ʿʘ ʧʘʧʢʘʪʘ Robotic Arm Edge ʏʝʢʦʨ 4. ʂʣʠʢʥʝʪʝ ʥʘ ʠʢʦʥʘʪʘ Setup 

 

ʏʝʢʦʨ 5. ʂʣʠʢʥʝʪʝ ñOKò ʟʘ ʜʘ ʧʨʦʜʦʣʞʠʪʝ 

 

 
ʏʝʢʦʨ 6. ʂʣʠʢʥʝʪʝ ñNextò ʟʘ ʜʘ ʧʨʦʜʦʣʞʠʪʝ 

    
 

 

           
 

NXT-G ʉʦʬʪʚʝʨ: ɺʦʚʝʜ 

ʈʦʙʦʪʩʢʠ ʘʢʪʠʚʥʦʩʪʠ ʩʦ ʫʧʦʪʨʝʙʘ ʥʘ NXT 

ʎʝʣʪʘ ʥʘ oʚʘʘ ʢʥʠʛʘ ʝ ʜʘ ʚʠ ʧoʤʧʛʥʝ ʜʘ ʩʪʝʢʥʝʪʝ oʩʥoʚʥʠ ʧoʟʥʘʚʘʘˁ ʚʦ ʧʠʰʫʚʘˁʝ ʥʘ ʝʜʥʦʩʪʘʚʥʠ NXT-G 

ʧʨʦʛʨʘʤʠ, ʢʦʨʠʩʪʝʿ˃ʠ ʩʝʥʟʦʨʠ ʠ ʤʦʪʦʨʠ. ɺo ʧʨoʛʨʘʤʠʪʝ ʩʝ ʢoʨʠʩʪʠ ʚooʙʠʯʘʝʥʘʪʘ ʧʘʣʝʪʘ ʥʘ NXT-G 
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ʩoʬʪʚʝʨʩʢʠoʪ ʧʘʢʝʪ. ʉʝʢoʿʘ ʘʢʪʠʚʥoʩʪ ʚo ʢʥʠʛʘʪʘ ʠʤʘ ʩʚoʿʘ ʮʝʣ ʠ ʠʥʩʪʨʫʢʮʠʠ ʟʘ ʧʨʦʛʨʘʤʠʨʘʦʝ ʢʦʠ ʚʠ ʛʠ 

ʧʨʠʢʘʞʫʚʘʘʪ ʤʦʞʥʦʩʪʠʪʝ ʥʘ NXT ʩʦʬʪʚʝʨʦʪ. ɼʧʧʦʣʥʠʪʝʣʥʠʪʝ ʠʥʬʦʨʤʘʮʠʠ ʩʝ ʜʘʜʝʥʠ ʥʘ ʢʨʘʿʦʪ ʦʜ 

ʘʢʪʠʚʥʦʩʪʠʪʝ. 

ʇʨʚʠʪʝ ʪʨʠ ʘʢʪʠʚʥʧʩʪʠ ʚʠ ʛʠ ʧʨʠʢʘʞʫʚʘʘʪ ʦʩʥʦʚʥʠʪʝ ʙʣʦʢʦʚʠ ʥʘ ʧʨʦʛʨʘʤʘʪʘ. ɺʦ ʯʝʪʚʨʪʘʪʘ ʘʢʪʠʚʥʦʩʪ ʚʠ 

ʩʝ ʧʨʠʢʘʞʘʥʠ ʥʝʰʪʦ ʧʦʥʘʧʨʝʜʥʠ ʦʧʮʠʠ. ɺʦ ʦʪʚʦʨʝʥʠʪʝ ʘʢʪʠʚʥʦʩʪʠ ʠʤʘ ʧʦʤʘʣʢʫ ʜʝʪʘʣʠ ʙʠʜʝʿ˃ʠ 

ʧʨʝʪʦʩʪʘʚʫʚʘʤʝ ʜʝʢʘ ʚʝ˃ʝ ʩʪʝ ʩʪʝʢʥʘʣʝ ʦʩʥʦʚʥʠ ʧʦʟʥʘʚʘˁʘ ʥʘ NXT-G ʧʨʦʛʨʘʤʘʪʘ. 

MINDSTORMS NXT-G ʪʨʝʙʘ ʜʘ ʛʧ ʦʪʚʦʨʠ ʩʣʝʜʥʠʦʪ ʝʢʨʘʥ, ʰʪʦ ʝ ʛʣʘʚʥʘ ʨʘʙʦʪʥʘ ʧʦʚʨʰʠʥʘ ʥʘ NXT-G 

ʧʨʦʛʨʘʤʘʪʘ. 

 

 

 

 

 

 

 

 
 

            
 

 

 

 

 

 

 

ɽʃɽʂʊʈʆʅʀʂɸ 
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SKOPJE METROPOLIS OF FABLES IN EUROPE  
m-r Valentina Trajkoska  

OOU Sv. Kliment Ohridski- Skopje, Republic of Macedonia 
 

Abstract: The number of fables in his creative writing is yet to be told, since a great part of his creative writing 

is still unpublished and unknown to the Macedonian literary public. It is a great treasure, and not only for the 

Macedonian literature. Davchevski as an author will probably follow the destiny of the great authors who find 

glory after their death. In his great literary work, considering his published and unpublished works, fables 

dominate and become a prominent genre in Macedonian childôs literature. His fables are obligatory in all 

Macedonian fable anthologies, and considering the number of fables in his unpublished works, in the future  he 

will be the prominent  fabulist, not only in the region, but worldwide. 

Key words: Fables, fabulist, wisdom motives, personality  etc. 

 

ʉʂʆʇɱɽ-ʄɽʊʈʆʇʆʃɸ ʅɸ ɹɸʉʅɸʊɸ ɺʆ ɽɺʈʆʇɸ 
ʄ-ʨ ɺʘʣʝʥʪʠʥʘ ʊʨʘʿʢʦʩʢʘ 

ʆʆʋ Ăʉʚ. ʂʣʠʤʝʥʪ ʆʭʨʠʜʩʢʠñ, ʉʂʦʧʿʝ, ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ 
 

ʈʝʟʠʤʝ: ʅʘʿʛʦʣʝʤʠʦʪ ʤʝʺʫ ʛʦʣʝʤʠʪʝ, ʥʘʿʜʦʙʨʠʦʪ ʤʝʺʫ ʧʦʜʦʙʨʠʪʝ ʙʘʩʥʦʧʠʩʮʠ ʚʦ ʤʘʢʝʜʦʥʩʢʘʪʘ ʩʦʚʨʝʤʝʥʘ 

ʣʠʪʝʨʘʪʫʨʘ ʝ ʈʠʩʪʦ ɼʘʚʯʝʚʩʢʠ. ʂʦʣʢʫ ʙʘʩʥʠ ʙʨʦʠ ʥʝʛʦʚʦʪʦ ʪʚʦʨʝʰʪʚʦ ʤʘʢʝʜʦʥʩʢʘʪʘ ʥʘʫʢʘ ʪʨʝʙʘ ʜʦʧʨʚʘ 

ʜʘ ʢʘʞʝ ʟʘʪʦʘ hʪʦ ʜʝʣ ʦʜ ʥʝʛʦʚʦʪʦ ʪʚʦʨʝhʪʚʦ ʩʝӢ ʫh ʪʝ ʝ ʚʦ ʨʘʢʦʧʠʩ, ʘ ʧʨʝʪʩʪʘʚʫʚʘ ʦʛʨʦʤʥʦ ʙʦʛʘʪʩʪʚʦ ʥʝ 

ʩʘʤʦ ʟʘ ʄʘʢʝʜʦʥʠʿʘ ʪʫʢʫ ʠ ʧʦʰʠʨʦʢʦ. ʂʘʢʦ ʠ ʧʦʛʦʣʝʤʠʦʪ ʙʨʦʿ ʟʥʘʤʝʥʠʪʠ ʘʚʪʦʨʠ ɼʘʚʯʝʚʩʢʠ ˃ʝ ʿʘ 

ʜʦʞʠʚʝʝ ʩʚʦʿʘʪʘ ʩʣʘʚʘ ʚʦ ʮʝʣʦʩʪ ʜʫʨʠ ʧʦ ʩʤʨʪʪʘ. ʉʦ ʩʚʦʝʪʦ ʦʙʝʤʥʦ ʪʚʦʨʝʰʪʚʦ, ʦʙʿʘʚʝʥʦ ʠ ʥʝʦʙʿʘʚʝʥʦ ʪʦʿ 

ʿʘ ʧʨʘʚʠ ʙʘʩʥʘʪʘ ʜʦʤʠʥʘʥʪʝʥ ʨʦʜ ʚʦ ʤʘʢʝʜʦʥʩʢʘʪʘ ʣʠʪʝʨʘʪʫʨʘ ʟʘ ʜʝʮʘ. ʉʝʙʝ ʩʠ ʦʙʝʟʙʝʜʠʣ ʜʦʩʝʛʘ 

ʟʘʜʦʣʞʠʪʝʣʥʦ ʧʨʠʩʫʩʪʚʦ ʚʦ ʩʠʪʝ ʘʥʪʦʣʦʛʠʠ ʥʘ ʤʘʢʝʜʦʥʩʢʘʪʘ ʜʝʪʩʢʘ ʣʠʪʝʨʘʪʫʨʘ, ʘ ʚʦ ʠʜʥʠʥʘ ʩʦ ʧʨʘʚʦ 

ʪʨʝʙʘ ʜʘ ʤʫ ʙʠʜʝ ʜʘʜʝʥʘ ʣʠʜʝʨʩʢʘʪʘ ʧʦʟʠʮʠʿʘ ʥʘ ʙʘʩʥʦʧʠʩʝʮ ʚʦ ʨʝʛʠʦʥʦʪ ʠ ʧʦʰʠʨʦʢʦ.  

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ɹʘʩʥʠ, ʙʘʩʥʦʧʠʩʝʮ, ʤʫʜʨʦʩʪ, ʤʦʪʠʚʠ, ʢʘʨʘʢʪʝʨʥʠ ʦʩʦʙʠʥʠ ʠ ʜʨ. 

 

ʉʂʆʇɱɽ-ʄɽʊʈʆʇʆʃɸ ʅɸ ɹɸʉʅɸʊɸ ɺʆ ɽɺʈʆʇɸ 

(ʈʀʉʊʆ ɼɸɺʏɽɺʉʂʀ ʂɸʂʆ ɹɸʉʅʆʇʀʉɽʎ)
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         ɹʘʩʥʠʪʝ ʩʝ ʥʝʨʘʟʜʝʣʠʚ ʜʝʣ ʠ ʦʜ ʤʘʢʝʜʦʥʩʢʘʪʘ ʥʘʮʠʦʥʘʣʥʘ ʢʫʣʪʫʨʘ ʠ ʣʠʪʝʨʘʪʫʨʘ. ʊʠʝ ʩʝ ʥʘʰʘ 

ʠʩʪʦʨʠʿʘ ʠ ʥʘʰʘ ʣʝʢʪʠʨʘ, ʥʘʰʘ ʧʝʜʘʛʦʛʠʿʘ. ʅʠʝ ʩʤʝ ʚʦ ʙʘʩʥʠʪʝ ʠ ʪʠʝ ʩʝ ʚʦ ʥʘʩ, ʚʦ ʥʠʚ ʝ ʧʨʝʪʦʯʝʥʦ 

ʥʘʰʝʪʦ ʠʩʢʫʩʪʚʦ, ʠʩʢʫʩʪʚʦʪʦ ʥʘ ʥʘʰʠʪʝ ʧʨʝʜʮʠ, ʚʦ ʥʘʩ ʝ ʧʨʝʪʦʯʝʥʘ ʥʠʚʥʘʪʘ ʤʫʜʨʦʩʪ ʠ ʜʠʜʘʢʪʠʯʥʦʩʪ, 

ʥʠʚʥʘʪʘ ʝʩʪʝʪʠʯʥʦʩʪ. ʅʘʿʛʦʣʝʤʠʦʪ ʤʝʺʫ ʛʦʣʝʤʠʪʝ, ʥʘʿʜʦʙʨʠʦʪ ʤʝʺʫ ʧʦʜʦʙʨʠʪʝ ʙʘʩʥʦʧʠʩʮʠ ʚʦ 

ʤʘʢʝʜʦʥʩʢʘʪʘ ʩʦʚʨʝʤʝʥʘ ʣʠʪʝʨʘʪʫʨʘ ʝ ʈʠʩʪʦ ɼʘʚʯʝʚʩʢʠ. ʂʦʣʢʫ ʙʘʩʥʠ ʙʨʦʠ ʥʝʛʦʚʦʪʦ ʪʚʦʨʝʰʪʚʦ 

ʤʘʢʝʜʦʥʩʢʘʪʘ ʥʘʫʢʘ ʪʨʝʙʘ ʜʦʧʨʚʘ ʜʘ ʢʘʞʝ ʟʘʪʦʘ hʪʦ ʜʝʣ ʦʜ ʥʝʛʦʚʦʪʦ ʪʚʦʨʝhʪʚʦ ʩʝӢ ʫhʪʝ ʝ ʚʦ ʨʘʢʦʧʠʩ, ʘ 

ʧʨʝʪʩʪʘʚʫʚʘ ʦʛʨʦʤʥʦ ʙʦʛʘʪʩʪʚʦ ʥʝ ʩʘʤʦ ʟʘ ʄʘʢʝʜʦʥʠʿʘ ʪʫʢʫ ʠ ʧʦʰʠʨʦʢʦ. ʂʘʢʦ ʠ ʧʦʛʦʣʝʤʠʦʪ ʙʨʦʿ 

ʟʥʘʤʝʥʠʪʠ ʘʚʪʦʨʠ ɼʘʚʯʝʚʩʢʠ ˃ʝ ʿʘ ʜʦʞʠʚʝʝ ʩʚʦʿʘʪʘ ʩʣʘʚʘ ʚʦ ʮʝʣʦʩʪ ʜʫʨʠ ʧʦ ʩʤʨʪʪʘ. ʉʦ ʩʚʦʝʪʦ ʦʙʝʤʥʦ 

ʪʚʦʨʝʰʪʚʦ, ʦʙʿʘʚʝʥʦ ʠ ʥʝʦʙʿʘʚʝʥʦ ʪʦʿ ʿʘ ʧʨʘʚʠ ʙʘʩʥʘʪʘ ʜʦʤʠʥʘʥʪʝʥ ʨʦʜ ʚʦ ʤʘʢʝʜʦʥʩʢʘʪʘ ʣʠʪʝʨʘʪʫʨʘ ʟʘ 

ʜʝʮʘ. ʉʝʙʝ ʩʠ ʦʙʝʟʙʝʜʠʣ ʜʦʩʝʛʘ ʟʘʜʦʣʞʠʪʝʣʥʦ ʧʨʠʩʫʩʪʚʦ ʚʦ ʩʠʪʝ ʘʥʪʦʣʦʛʠʠ ʥʘ ʤʘʢʝʜʦʥʩʢʘʪʘ ʜʝʪʩʢʘ 

ʣʠʪʝʨʘʪʫʨʘ, ʘ ʚʦ ʠʜʥʠʥʘ ʩʦ ʧʨʘʚʦ ʪʨʝʙʘ ʜʘ ʤʫ ʙʠʜʝ ʜʘʜʝʥʘ ʣʠʜʝʨʩʢʘʪʘ ʧʦʟʠʮʠʿʘ ʥʘ ʙʘʩʥʦʧʠʩʝʮ ʚʦ 

ʨʝʛʠʦʥʦʪ ʠ ʧʦʰʠʨʦʢʦ.  

ɽʜʥʘ ʦʜ ʮʝʣʠʪʝ ʥʘ ʨʘʙʦʪʘʪʘ ʥʘ ʦʚʦʿ ʪʨʫʜ ʝ ʜʘ ʩʝ ʩʦʛʣʝʜʘʘʪ ʚʨʝʜʥʦʩʪʠʪʝ ʥʘ ʥʝʛʦʚʦʪʦ ʢʥʠʞʝʚʥʦ 

ʥʘʩʣʝʜʩʪʚʦ, ʘ ʤʘʢʝʜʦʥʩʢʘʪʘ ʥʘʫʢʘ ʜʘ ʛʦʚʦʨʠ ʚʦ ʠʜʥʠʥʘ ʟʘ ʠʜʝʿʘʪʘ ʟʘ ʪʨʠʝʩʝʪʪʦʣʦʛʠʿʘʪʘ ʙʘʩʥʠ ʢʦʿʘ ʛʦ 

ʤʠʥʫʚʘ ʩʚʦʿʦʪ ʪʨʥʣʠʚ ʧʘʪ ʥʠʟ ʦʧʰʪʝʩʪʚʝʥʠʪʝ ʧʨʠʟʤʠ ʠ ʢʘʥʘʣʠ. ɼʝʩʝʪʪʦʣʦʛʠʿʘʪʘ ɹʝʩʝʜʘ ʥʘ ʬʘʫʥʠʪʝ 

(ʩʝʢʦʿʘ ʢʥʠʛʘ ʠʤʘ ʧʦ ʪʨʠ ʮʠʢʣʫʩʠ), ʪʨʠʝʩʝʪʪʝ ʮʠʢʣʫʩʠ ʙʘʩʥʠ,  ʦʜ 2011 ʛʦʜʠʥʘ ʛʦ ʜʦʞʠʚʫʚʘ ʩʚʦʿʦʪ ʙʝʣ ʜʝʥ, 

ʩʚʦʝʪʦ ʚʠʜʝʣʦ ʠ ˃ʝ Ⱬ ʙʠʜʘʪ ʜʦʩʪʘʧʥʠ ʟʘ ʤʘʢʝʜʦʥʩʢʘʪʘ ʯʠʪʘʪʝʣʩʢʘ ʧʫʙʣʠʢʘ. ʄʘʢʝʜʦʥʩʢʘʪʘ ʿʘʚʥʦʩʪ ˃ʝ ʤʦʞʝ 

ʩʝʢʦʿʘ ʛʦʜʠʥʘ ʜʘ ʩʝ ʟʙʦʛʘʪʫʚʘ ʩʦ ʧʦ ʝʜʝʥ ʜʦ ʜʚʘ ʪʦʤʘ ʦʜ ʙʘʩʥʦʪʚʦʨʝʰʪʚʦʪʦ  ʥʘ ʈʠʩʪʦ ɼʘʚʯʝʚʩʢʠ.  

ʆʚʦʿ ʪʨʫʜ ʝ ʚʦ ʧʨʠʣʦʛ ʥʘ ʧʦʧʫʣʘʨʠʟʘʮʠʿʘʪʘ ʥʘ ʈʠʩʪʦ ɼʘʚʯʝʚʩʢʠ ʢʘʢʦ ʙʘʩʥʦʧʠʩʝʮ. 

ʈʠʩʪʦ ɼʘʚʯʝʚʩʢʠ Ⱬ ʧʨʠʧʘʺʘ ʥʘ ʛʝʥʝʨʘʮʠʿʘʪʘ ʤʘʢʝʜʦʥʩʢʠ ʧʠʩʘʪʝʣʠ ʨʦʜʝʥʠ ʧʦʤʝʺʫ 1934 ʛʦʜʠʥʘ ʠ 

1940 ʛʦʜʠʥʘ. ʊʦʿ ʩʪʘʨʪʫʚʘ ʩʦ ʩʚʦʿʘʪʘ ʧʨʚʘ ʧʦʩʝʨʠʦʟʥʘ ʧʝʩʥʘ ɽʩʝʥ ʚʦ 1952 ʛʦʜʠʥʘ. ɿʘ ʜʝʮʘ ʧʦʯʥʫʚʘ ʜʘ 

ʧʠʰʫʚʘ ʚʦ 1957 ʛʦʜʠʥʘ. ɼʫʨʠ ʧʦ 1955 ʛʦʜʠʥʘ ʪʦʿ ʩʝ ʦʨʠʝʥʪʠʨʘ ʢʦʥ ʣʠʪʝʨʘʪʫʨʘʪʘ ʟʘ ʜʝʮʘ ʠ ʧʦʯʥʫʚʘ ʜʘ 

ʦʙʿʘʚʫʚʘ ʚʦ  ɼʝʪʩʢʘ ʨʘʜʦʩʪ ʢʘʢʦ ʧʨʝʜʚʝʩʥʠʢ ʥʘ ʈʘʟʚʠʛʦʨ  ʠ ʅʘʰ ʩʚʝʪ. ʊʦʛʘʰ ʠ ʛʠ ʧʠʰʫʚʘ ʧʨʚʠʪʝ 

ʙʘʩʥʠ ʚʦ ʩʣʦʙʦʜʝʥ ʩʪʠʭ. ʇʦ ʜʦʣʛʘ ʧʘʫʟʘ ɼʘʚʯʝʚʩʢʠ ʧʦʚʪʦʨʥʦ ʠʤ ʩʝ ʥʘʚʨʘ˃ʘ ʚʦ 1982 ʛʦʜʠʥʘ ʠ ʦʪʪʦʛʘʰ 

ʧʦʯʥʫʚʘ ʥʝʫʤʦʨʥʦ ʜʘ ʦʙʿʘʚʫʚʘ ʢʥʠʛʠ ʙʘʩʥʠ. ʏʝʪʠʨʠʝʩʝʪʪʘʪʘ ʿʫʙʠʣʝʿʥʘ ʢʥʠʛʘ ʥʘ ʈ. ɼʘʚʯʝʚʩʢʠ ʝ ʥʝʛʦʚʘʪʘ 
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ʋʥʠʚʝʨʟʠʪʝʪ Ăʉʚ. ʂʠʨʠʣ ʠ ʄʝʪʦʜʠʿñ ï ʉʢʦʧʿʝ,  ʤʝʥʪʦʨ:  ʧʨʦʬ. ʜ-ʨ ɺʝʩʥʘ ʄʦʿʩʦʚʘ-ʏʝʧʠʰʝʚʩʢʘ.                                                                                                             



57 
 

ʦʩʤʘ ʢʥʠʛʘ ʙʘʩʥʠ. ɼʘʚʯʝʚʩʢʠ ʠʤʘ ʦʙʿʘʚʝʥʦ 40 ʢʥʠʛʠ ʠ ʫʰʪʝ ʪʦʣʢʫ ʩʝ ʦʩʪʘʥʘʪʠ ʚʦ ʨʘʢʦʧʠʩ. ʉʪʘʥʫʚʘ 

ʟʙʦʨ ʟʘ ʤʦʰʥʝ ʪʘʣʝʥʪʠʨʘʥ ʘʚʪʦʨ ʢʦʛʦ ʛʦ ʢʨʘʩʘʪ ʪʚʦʨʝʯʢʘʪʘ ʩʝʨʠʦʟʥʦʩʪ ʠ ʥʝʤʠʥʦʚʥʠʦʪ ʫʩʧʝʭ ʚʦ ʩʠʪʝ 

ʧʦʣʠˁʘ ʟʘ ʢʦʠ ʩʝ ʦʧʨʝʜʝʣʠʣ: ʙʘʩʥʘ, ʜʨʘʤʘ, ʨʘʜʠʦʜʨʘʤʘ, ʨʦʤʘʥ, ʨʘʩʢʘʟ, ʧʦʝʟʠʿʘ. ʇʠʰʫʚʘ ʠ ʦʙʿʘʚʫʚʘ 

ʥʘʿʧʨʚʦ ʧʝʩʥʠ, ʧʦʪʦʘ ʨʘʩʢʘʟʠ, ʩʢʘʟʥʠ, ʙʘʩʥʠ, ʜʨʘʤʠ, ʨʦʤʘʥʠ. ɺʦ ʥʝʛʦʚʠʪʝ ʜʝʣʘ ʠʤʘ ʙʦʛʘʪ ʢʦʣʦʨʠʯʝʥ 

ʿʘʟʠʢ, ʣʠʨʩʢʠ ʥʠʰʢʠ ʥʘ ʨʘʩʢʘʟʥʦʩʪʘ ʠʣʠ ʧʦʝʪʠʯʥʦʩʪʘ, ʜʦʙʨʠʥʘ, ʝʪʠʯʥʦʩʪ, ʙʣʘʛʦʜʘʨʥʦʩʪ, ʫʙʘʚʠʥʘ, 

ʟʘʜʦʚʦʣʩʪʚʦ. ʉʝ ʦʙʠʜʫʚʘ ʚʦ ʨʝʯʠʩʠ ʩʠʪʝ ʣʠʪʝʨʘʪʫʨʥʠ ʞʘʥʨʦʚʠ, ʠʩʪʨʘʞʫʚʘ ʠ ʩʝ ʙʘʨʘ ʩʝʙʝ ʩʠ ʢʘʜʝ ʤʦʞʝ 

ʥʘʿʜʦʙʨʦ ʜʘ ʩʝ ʠʟʨʘʟʠ ʚʦ ʣʠʪʝʨʘʪʫʨʘʪʘ. ʉʠʪʝ ʥʝʛʦʚʠ ʦʩʪʚʘʨʫʚʘˁʘ ʩʝ ʧʦʤʘʣʢʫ ʠʣʠ ʧʦʚʝ˃ʝ ʫʩʧʝʰʥʠ, ʥʦ 

ɼʘʚʯʝʚʩʢʠ ʥʘʿʜʦʤʠʥʘʥʪʝʥ ʝ ʚʦ ʞʘʥʨʦʪ ʙʘʩʥʘ. ʇʦʯʥʫʚʘ ʢʘʢʦ ʧʦʝʪ, ʢʘʢʦ ʰʪʦ ʚʧʨʦʯʝʤ ʟʘʧʦʯʥʫʚʘʘʪ ʠ 

ʧʦʛʦʣʝʤʠʦʪ ʙʨʦʿ ʘʚʪʦʨʠ, ʘ ʛʦ ʟʘʚʨʰʫʚʘ ʪʚʦʨʝʯʢʠʦʪ ʧʘʪ ʩʦ ʜʝʩʝʪʪʦʣʦʛʠʿʘ ʙʘʩʥʠ ʢʘʢʦ ʥʘʿʛʦʣʝʤ 

ʙʘʩʥʦʧʠʩʝʮ ʚʦ ʨʝʛʠʦʥʦʪ ʠ ʧʦʰʠʨʦʢʦ. ʇʘʪʦʪ ʢʦʥ ʙʘʩʥʦʪʚʦʨʝˁʝʪʦ ʝ ʜʦʣʛ ʠ ʠʩʪʨʘʞʫʚʘʯʢʠ. ɼʦʣʛʦ ʿʘ 

ʧʨʦʫʯʫʚʘ ʙʘʩʥʘʪʘ, ʮʝʣʠ ʜʚʘʝʩʝʪ ʛʦʜʠʥʠ. ɽʢʩʧʝʨʠʤʝʥʪʠʨʘ, ʙʘʨʘ. 

ɹʘʩʥʦʧʝʩʥʠʪʝ ʛʠ ʩʪʫʜʠʨʘ ʦʜ ʘʩʧʝʢʪ ʥʘ ʩʪʨʫʢʪʫʨʥʘʪʘ ʥʠʰʢʘ, ʜʠʿʘʣʦʰʢʘʪʘ ʬʨʝʢʬʝʥʮʠʿʘ, ʠʟʙʦʨʦʪ 

ʥʘ ʣʠʢʦʚʠʪʝ, ʩʣʦʙʦʜʥʠʦʪ ʩʪʠʭ, ʧʨʦʟʘʪʘ ʠ ʧʦʝʪʩʢʦʪʦ, ʪʝʤʘʪʘ, ʘ ʩʦ ʪʦʘ ʿʘ ʥʘʜʨʘʩʥʫʚʘ ʚʝ˃ʝ ʧʦʟʥʘʪʘʪʘ ʰʝʤʘ 

ʥʘ ʙʘʩʥʘ ʥʘ ɽʟʦʧ, ʥʘ ʆʙʨʘʜʦʚʠ˃, ʥʘ ʂʨʠʣʦʚ, ʥʘ ʃʝʩʠʥʛ ʠ ʛʨʘʜʠ ʩʚʦʿʘ ʙʘʩʥʘ ʚʦ ʢʦʿʘ ʛʦ ʧʨʝʪʦʯʫʚʘ ʚʨʝʤʝʪʦ 

ʚʦ ʢʦʝ ʞʠʚʝʝ. ɹʘʩʥʠʪʝ ʩʝ ʥʝʰʪʦ ʢʦʝ ʰʪʦ ʘʚʪʦʨʦʪ ʛʦ ʯʫʚʘ ʢʘʢʦ ʜʨʘʛʦʮʝʥʦ ʙʦʛʘʪʩʪʚʦ ʠ ʢʦʝ ʠʤʘ ʥʘʤʝʨʘ ʜʘ Ⱬ 

ʛʦ ʧʦʥʫʜʠ ʥʘ ʤʘʢʝʜʦʥʩʢʘʪʘ ʯʠʪʘʪʝʣʩʢʘ ʧʫʙʣʠʢʘ ʠ ʥʘ ʤʘʢʝʜʦʥʩʢʘʪʘ ʥʘʫʢʘ ʢʘʢʦ ʪʨʠʝʩʝʪʪʦʣʦʛʠʿʘ. 

ʇʨʝʦʢʫʧʠʨʘʥ  ʝ ʦʜ ʠʜʝʿʘʪʘ ʟʘ ʦʙʿʘʚʫʚʘˁʝ ʥʘ ʪʨʠʝʩʝʪʪʦʣʦʛʠʿʘ ī ʮʠʢʣʫʩ ʦʜ ʪʨʠʝʩʝʪ ʢʥʠʛʠ ʙʘʩʥʠ ʚʦ 

ʧʨʦʟʘ ʠ ʧʦʝʟʠʿʘ. ʆʜ ʩʪʨʘʥʘ ʥʘ ʄʠʥʠʩʪʝʨʩʪʚʦʪʦ ʟʘ ʢʫʣʪʫʨʘ ʤʫ ʝ ʧʦʥʫʜʝʥʘ ʩʦʨʘʙʦʪʢʘ ʟʘ ʪʝʢʩʪʦʚʠʪʝ ʥʘ 

ʠʥʜʠʚʠʜʫʘʣʝʥ ʧʣʘʥ, ʩʝʢʦʿʘ ʛʦʜʠʥʘ ʜʘ ʠʟʣʝʛʫʚʘʘʪ ʧʦ ʝʜʥʘ ʠʣʠ ʜʚʝ ʢʥʠʛʠ, ʥʦ ʪʦʘ ʿʘ ʨʫʰʠ ʜʦ ʪʝʤʝʣ ʠʜʝʿʘʪʘ 

ʥʘ ʘʚʪʦʨʦʪ ʟʘ ʟʙʦʛʘʪʫʚʘˁʝ ʥʘ ʤʘʢʝʜʦʥʩʢʘʪʘ ʣʠʪʝʨʘʪʫʨʘ ʩʦ ʦʙʝʤʥʦʪʦ ʪʚʦʨʝʰʪʚʦ ʙʘʩʥʠ ʢʦʝ ʪʨʝʙʘ 

ʄʘʢʝʜʦʥʠʿʘ ʥʘ ɹʘʣʢʘʥʦʪ ʠ ʚʦ ɽʚʨʦʧʘ ʜʘ ʿʘ ʧʨʝʪʩʪʘʚʠ ʚʦ ʧʦʠʥʘʢʚʦ ʩʚʝʪʣʦ. ʉʪʘʥʫʚʘ ʟʙʦʨ ʟʘ ʜʦʩʪʘ ʦʙʝʤʝʥ 

ʢʥʠʞʝʚʝʥ ʤʘʪʝʨʠʿʘʣ ʟʘ ʢʦʿ ʩʝ ʧʦʪʨʝʙʥʠ ʤʥʦʛʫ ʬʠʥʘʥʩʠʩʢʠ ʩʨʝʜʩʪʚʘ. 

ʆʪʢʘʢʦ ʧʨʦʧʘʺʘ ʠʜʝʿʘʪʘ ʠ ʩʠʪʝ ʥʘʧʦʨʠ ʟʘ ʦʙʿʘʚʫʚʘˁʝ ʥʘ ʙʘʩʥʠʪʝ ʢʘʢʦ 30-ʣʦʛʠʿʘ ʘʚʪʦʨʦʪ ʛʠ 

ʩʠʥʪʝʪʠʟʠʨʘ ʙʘʩʥʠʪʝ ʠ 30-ʪʝ ʢʥʠʛʠ ʛʠ ʩʪʝʩʥʫʚʘ ʚʦ ʜʝʩʝʪʪʦʣʦʛʠʿʘ ʦʜ ʧʦ ʪʨʠ ʮʠʢʣʫʩʠ, ʘ ʧʨʠʪʦʘ ʩʘʤʠʦʪ 

ʧʨʘʚʠ ʧʦʜʝʣʙʘ ʠ ʥʫʤʝʨʠʨʘˁʝ ʥʘ ʙʘʩʥʠʪʝ. ʄʦʞʘʪ ʜʘ ʩʝ ʟʘʙʝʣʝʞʘʪ ʠ ʠʥʪʝʨʚʝʥʮʠʠʪʝ ʠ ʧʨʝʘʜʘʧʪʠʨʘˁʘʪʘ 

ʢʦʠ ʩʝ ʥʘʧʨʘʚʝʥʠ ʦʜ ʩʪʨʘʥʘ ʥʘ ʘʚʪʦʨʦʪ ʧʨʠ ʥʠʚʥʦʪʦ ʧʨʝʧʨʦʯʠʪʫʚʘˁʝ. ɿʘ ʞʘʣ ɼʘʚʯʝʚʩʢʠ ʝ ʧʦʮʝʥʝʪ ʢʘʢʦ 

ʘʚʪʦʨ, ʧʨʝʜ ʩⱪ ʢʘʢʦ ʙʘʩʥʦʧʠʩʝʮ, ʠ Ⱬ ʝ ʧʦʧʦʟʥʘʪ ʥʘ ʯʠʪʘʪʝʣʩʢʘʪʘ ʧʫʙʣʠʢʘ ʥʘʜʚʦʨ ʦʜ ʄʘʢʝʜʦʥʠʿʘ, ʥʦ ʥʝ ʠ 

ʥʘ ʥʘʰʘʪʘ ʯʠʪʘʪʝʣʩʢʘ ʧʫʙʣʠʢʘ. ʂʦʣʢʫ ʙʘʩʥʠ ʙʨʦʠ ʥʝʛʦʚʦʪʦ ʪʚʦʨʝʰʪʚʦ ʤʘʢʝʜʦʥʩʢʘʪʘ ʥʘʫʢʘ ʪʨʝʙʘ ʜʦʧʨʚʘ 

ʜʘ ʢʘʞʝ ʟʘʪʦʘ ʰʪʦ ʪʚʦʨʝʰʪʚʦʪʦ ʢʘʢʦ ʰʪʦ ʚʝ˃ʝ ʦʙʨʘʟʣʦʞʠʚʤʝ ʩⱪ ʫʰʪʝ ʝ ʚʦ ʨʘʢʦʧʠʩ, ʘ ʧʨʝʪʩʪʘʚʫʚʘ 

ʦʛʨʦʤʥʦ ʙʦʛʘʪʩʪʚʦ ʥʝ ʩʘʤʦ ʟʘ ʄʘʢʝʜʦʥʠʿʘ ʪʫʢʫ ʠ ʧʦʰʠʨʦʢʦ. ʅʝʛʦʚʘʪʘ ʩʣʘʚʘ ʠ ʟʘʜʦʚʦʣʩʪʚʦʪʦ ʦʜ 

ʟʘʧʦʟʥʘʚʘˁʝʪʦ ʠ ʜʦʞʠʚʫʚʘˁʝʪʦ ʥʘ ʨʘʢʦʧʠʩʠʪʝ ʩʝ ʥʝʰʪʦ ʢʦʝ ʪʨʝʙʘ ʜʘ ʩʝ ʨʝʘʣʠʟʠʨʘ ʚʦ ʠʜʥʠʥʘ. 

ɺʦ 2011 ʛʦʜʠʥʘ, ʚʦ ʤʝʩʝʮ ʥʦʝʤʚʨʠ ʠʟʣʝʟʝ ʧʨʚʠʦʪ ʪʦʤ ʦʜ ʜʝʩʝʪʪʦʣʦʛʠʿʘʪʘ ɹʝʩʝʜʘ ʥʘ ʬʘʫʥʠʪʝ,   
15

. ɻʦʜʠʥʘ ʠ ʧʦʣ ʧʦʜʦʮʥʘ ʠʟʣʝʟʝ ʠ ʚʪʦʨʠʦʪ ʪʦʤ.ʣ ʄʘʢʝʜʦʥʩʢʘʪʘ ʯʠʪʘʪʝʣʩʢʘ ʧʫʙʣʠʢʘ ˃ʝ ʤʦʞʝ ʜʘ ʩʝ 

ʟʘʧʦʟʥʘʝ ʩʦ ʩʦʜʨʞʠʥʘʪʘ ʥʘ ʦʩʪʘʥʘʪʠʪʝ ʦʩʫʤ ʪʦʤʘ ʜʫʨʠ ʧʦ ʥʠʚʥʦʪʦ ʦʙʿʘʚʫʚʘˁʝ. ʇʨʝʜʚʠʜʝʥʦ ʝ ʩʧʦʨʝʜ 

ʜʦʛʦʚʦʨʦʪ ʩʦ ʄʠʥʠʩʪʝʨʩʪʚʦʪʦ ʟʘ ʢʫʣʪʫʨʘ ʥʘ ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ ʪʠʝ ʜʘ ʠʟʣʝʛʫʚʘʘʪ ʧʦ ʝʜʝʥ ʠʣʠ ʜʚʘ 

ʪʦʤʘ ʛʦʜʠʰʥʦ. ʄʦʨʘ ʜʘ ʠʩʪʘʢʥʝʤʝ ʜʝʥʝʩ ʜʝʢʘ ʙʘʩʥʘʪʘ ʝ ʞʘʥʨ ʢʦʿ ʪʝʰʢʦ ʦʧʩʪʦʿʫʚʘ ʚʦ ʩʦʚʨʝʤʝʥʘʪʘ 

ʣʠʪʝʨʘʪʫʨʘ, ʥʝ ʩʘʤʦ ʢʘʿ ʥʘʩ, ʪʫʢʫ ʠ ʚʦʦʧʰʪʦ ʢʘʿ ʩʦʩʝʜʥʠʪʝ ʢʫʣʪʫʨʠ. ɹʘʩʥʘʪʘ ʚʦʜʠ ʙʠʪʢʘ ʟʘ ʦʧʩʪʘʥʦʢ, ʩʝ 

ʙʦʨʠ ʩʦ ʝʢʩʧʘʥʟʠʿʘʪʘ ʥʘ ʚʠʟʫʝʣʥʠʪʝ, ʧʝʯʘʪʝʥʠʪʝ ʠ ʝʣʝʢʪʨʦʥʩʢʠʪʝ ʤʝʜʠʫʤʠ ʢʦʠ ʩʝ ʪʦʣʢʫ ʤʦ˃ʥʠ ʰʪʦ 

ʿʘ ʧʦʪʪʠʩʥʫʚʘʘʪ ʢʥʠʞʝʚʥʦʩʪʘ. ɹʘʩʥʠʪʝ, ʘʢʦ ʧʦʜʦʙʨʦ ʨʘʟʤʠʩʣʠʤʝ ʩʝ ʝʜʝʥ ʚʠʜ ʢʫʩʠ ʜʨʘʤʠ ʟʘʪʦʘ ʰʪʦ 

ʩʦʜʨʞʘʪ ʚʦʚʝʜ ʠʣʠ ʝʢʩʧʦʟʠʮʠʿʘ, ʟʘʧʣʝʪ ʠ ʨʘʩʧʣʝʪ ʥʘ ʜʝʿʩʪʚʦʪʦ. ʅʦ, ʢʦʥʬʣʠʢʪʠʪʝ ʥʝ ʩʝ ʨʘʟʚʣʝʯʝʥʠ ʚʦ 

ʥʝʢʦʣʢʫ ʯʠʥʘ ʢʘʢʦ ʚʦ ʜʨʘʤʘʪʘ ʠ ʨʘʟʙʠʝʥʠ ʩʦ ʥʝʦʯʝʢʫʚʘʥʠ ʧʨʝʩʚʨʪʠ, ʧʝʨʠʧʝʪʠʠ, ʪʫʢʫ ʩʝ ʩʪʝʩʥʝʪʠ ʚʦ 

ʧʨʝʧʦʟʥʘʪʣʠʚʘʪʘ ʬʦʨʤʘ ʥʘ ʙʘʩʥʘʪʘ. ʄʦʞʝ ʩʣʦʙʦʜʥʦ ʜʘ ʩʝ ʢʘʞʝ ʜʝʢʘ ʈʠʩʪʦ ɼʘʚʯʝʚʩʢʠ ʢʘʢʦ ʘʚʪʦʨ ʜʘʣ ʩⱪ 

ʦʜ ʩʝʙʝ ʟʘ ʟʘʞʠʚʫʚʘˁʝ ʠ ʛʨʘʜʝˁʝ ʥʘ ʞʘʥʨʦʪ ʙʘʩʥʘ. 

ɹʘʩʥʘʪʘ ʩʧʦʨʝʜ ɼʘʚʯʝʚʩʢʠ ʝ ʥʘʿʧʨʠʚʣʝʯʥʘ ʣʠʪʝʨʘʪʫʨʘ ʟʘ ʜʝʮʘʪʘ, ʟʘʪʦʘ ʰʪʦ ʠʤʘ ʚʝʩʝʣʘ ʩʦʜʨʞʠʥʘ 

ʢʦʿʘʰʪʦ ʧʨʝʜʠʟʚʠʢʫʚʘ ʥʝʟʘʧʠʨʣʠʚ ʢʠʢʦʪ ʠ ʩʦʣʟʠ ʚʦ ʜʝʪʩʢʠʪʝ ʦʯʠ. ɹʘʩʥʠʪʝ ʥʘ ʈʠʩʪʦ ɼʘʚʯʝʚʩʢʠ ʧʨʝʜ ʩⱪ 

ʛʦʚʦʨʘʪ ʟʘ ʥʘʰʝʪʦ ʢʫʣʪʫʨʥʦ ʠ ʞʠʚʦʪʥʦ ʠʩʢʫʩʪʚʦ. ʊʠʝ ʥʝ ʩʝ ʩʘʤʦ ʧʝʜʘʛʦʰʢʘ ʣʠʪʝʨʘʪʫʨʘ, ʥʠʪʫ 

ʜʝʢʣʘʨʘʪʠʚʥʘ, ʥʠʪʫ ʧʘʢ ʝʩʪʝʪʩʢʘ ʝʥʠʛʤʘʪʠʢʘ, ʪʠʝ ʩʝ ʣʠʪʝʨʘʪʫʨʘ ʢʦʿʘ ʩʝʢʦʿ ʤʦʞʝ ʜʘ ʿʘ ʨʘʟʙʝʨʝ. ɺʦ 

ʥʝʛʦʚʠʪʝ ʙʘʩʥʠ ʢʘʢʦ ʠʤʧʝʨʘʪʠʚ ʩʝ ʥʘʤʝʪʥʫʚʘ ʝʜʥʦ ʪʝʤʘʪʩʢʦ ʠ ʝʩʪʝʪʩʢʦ-ʩʪʨʫʢʪʫʨʘʣʥʦ ʝʜʠʥʩʪʚʦ ʢʦʝ ʿʘ 

ʧʨʘʚʠ ʫʥʠʚʝʨʟʘʣʥʘ ʣʠʪʝʨʘʪʫʨʘʪʘ ʟʘ ʜʝʮʘ ʠ ʟʘ ʤʣʘʜʠ. ʊʦʢʤʫ ʪʘʢʚʦʪʦ ʝʜʠʥʩʪʚʦ ʦʚʦʟʤʦʞʫʚʘ ʜʘ ʩʝ ʨʝʘʣʠʟʠʨʘ 

ʠ ʧʦʨʘʢʘʪʘ ʥʘ ʧʠʩʘʪʝʣʦʪ. ɹʘʩʥʠʪʝ ʥʘ ɼʘʚʯʝʚʩʢʠ ʠʤʘʘʪ ʦʛʨʦʤʥʠ ʝʩʪʝʪʩʢʠ ʚʨʝʜʥʦʩʪʠ, ʘ ʜʠʜʘʢʪʠʯʥʦʩʪʘ 

ʧʨʝʪʩʪʘʚʫʚʘ ʥʠʚʥʘ ʚʪʦʨʦʩʪʝʧʝʥʘ ʚʨʝʜʥʦʩʪ. ɺʦ ʙʘʩʥʠʪʝ ʪʦʿ ʠʤ ʦʪʩʪʘʧʫʚʘ ʤʝʩʪʦ ʥʘ ʥʘʿʚʘʞʥʠʪʝ ʨʘʙʦʪʠ ʚʦ 

ʞʠʚʦʪʦʪ, ʥʘ ʤʝʺʫʯʦʚʝʯʢʠʪʝ ʦʜʥʦʩʠ. 

ʉʝ ʧʦʩʪʘʚʫʚʘ ʧʨʘʰʘˁʝʪʦ ʢʦʣʢʫ ʙʘʩʥʘʪʘ ʥʘ ɼʘʚʯʝʚʩʢʠ ʝ ʙʣʠʩʢʘ ʜʦ ʪʨʘʜʠʮʠʦʥʘʣʥʠʦʪ ʞʘʥʨ ʙʘʩʥʘ 

ʠʣʠ ʢʦʣʢʫ ʝ ʨʘʟʣʠʯʥʘ?  ʂʘʿ ɼʘʚʯʝʚʩʢʠ ʩʝ ʩʨʝ˃ʘʚʘʘʪ ʪʠʧʠʟʠʨʘʥʠ ʘʪʨʠʙʫʪʠ ʥʘ ʣʠʢʦʚʠʪʝ ʦʜ ʙʘʩʥʠʪʝ, ʪʠʝ ʩʝ 

ʘʣʝʛʦʨʠʟʠʨʘʥʠ ʠ ʥʠʟ ʥʠʟʘ ʧʦʩʪʘʧʢʠ ʚʩʫʰʥʦʩʪ ʛʠ ʧʨʝʪʩʪʘʚʫʚʘʘʪ ʢʘʨʘʢʪʝʨʥʠʪʝ ʦʩʦʙʠʥʠ ʥʘ ʣʫʺʝʪʦ. ʉʝʢʘʢʦ 

ʜʝʢʘ ʢʘʿ ɼʘʚʯʝʚʩʢʠ ʩʝ ʩʨʝ˃ʘʚʘʘʪ ʣʠʢʦʚʠ ʥʘ ʞʠʚʦʪʥʠ ʢʦʠ ʩʝ ʢʘʨʘʢʪʝʨʠʩʪʠʯʥʠ ʠ ʟʘ ɽʟʦʧ ʠ ʟʘ ʃʘ ʌʦʥʪʝʥ, ʥʦ 
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  ɼʘʚʯʝʚʩʢʠ, ʈʠʩʪʦ. ɹʝʩʝʜʘ ʥʘ ʬʘʫʥʠʪʝ (ʊ. 1). ï ʉʢʦʧʿʝ, ʄʘʢʝʜʦʥʩʢʘ ʨʝʯ, 2011. 
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ʪʠʝ ʧʨʝʦʙʨʘʙʦʪʝʥʠ ʜʦʙʠʚʘʘʪ ʜʨʫʛʠ ʟʥʘʯʝˁʘ. ʉʣʦʙʦʜʥʦ ʤʦʞʝʤʝ ʜʘ ʜʦʿʜʝʤʝ ʜʦ ʟʘʢʣʫʯʦʢ ʜʝʢʘ ʙʘʩʥʘʪʘ ʥʘ 

ɼʘʚʯʝʚʩʢʠ ʝ ʠʩʢʨʠʩʪʘʣʠʟʠʨʘʥʘ ʦʜ ʪʠʧʠʯʥʠʪʝ ʘʪʨʠʙʫʪʠ ʥʘ ʣʠʢʦʚʠʪʝ ʞʠʚʦʪʥʠ. 

ɹʝʩʝʜʘ ʥʘ ʬʘʫʥʠʪʝ, ʥʘʿʛʦʣʝʤʠʦʪ ʙʘʩʥʦʧʨʦʝʢʪ ʥʘ ʈʠʩʪʦ ɼʘʚʯʝʚʩʢʠ ʢʦʥʝʯʥʦ Ⱬ ʝ ʥʘ ʜʦʬʘʪ ʥʘ 

ʤʘʢʝʜʦʥʩʢʘʪʘ ʯʠʪʘʪʝʣʩʢʘ ʧʫʙʣʠʢʘ. ɺʦ ʧʨʚʠʦʪ ʪʦʤ ʦʜ ʜʝʩʝʪʪʦʣʦʛʠʿʘʪʘ, ʥʝʢʦʛʘʰ ʟʘʤʠʩʣʝʥʘ ʢʘʢʦ 

ʪʨʠʝʩʝʪʪʦʣʦʛʠʿʘ ʩʧʘʺʘʘʪ ʅʝʢʦʿʘ ʯʫʜʥʘ ʇʦʣʪʨʦʥʠʿʘ, ɻʦʣʝʤʘʪʘ ʄʘʿʤʫʥʠʿʘ ʠ ɹʦʩʘ ʢʦʤʘʥʜʘ ʧʨʚʠʪʝ ʪʨʠ 

ʮʠʢʣʫʩʠ ʙʘʩʥʠ ʚʦ ʩʪʠʭʦʚʠ ʦʜ ʚʢʫʧʥʦ ʪʨʠʝʩʝʪʪʝ ʮʠʢʣʫʩʠ ʙʘʩʥʠ ʥʘ ʈʠʩʪʦ ɼʘʚʯʝʚʩʢʠ ʦʜ ʙʘʩʥʦʧʨʦʝʢʪʦʪ 

ɹʝʩʝʜʘ ʥʘ ʬʘʫʥʠʪʝ. ʆʚʠʝ ʠʟʤʠʩʣʝʥʠ ʪʦʧʦʥʠʤʠ ʩʦ ʢʦʠ ʘʚʪʦʨʦʪ ʘʣʫʜʠʨʘ ʥʘ ʥʝʛʦʚʘʪʘ ʟʝʤʿʘ ʩʝ ʧʨʦʚʣʝʢʫʚʘʘʪ 

ʩⱪ ʜʦ ʜʝʩʝʪʪʠʦʪ ʪʦʤ.  

ɿʦʰʪʦ ʪʦʢʤʫ ɹʝʩʝʜʘ ʥʘ ʬʘʫʥʠʪʝ? ʆʜ ʢʘʜʝ ʧʨʦʠʟʣʝʛʫʚʘ ʥʘʩʣʦʚʦʪ ʥʘ ʜʝʩʝʪʪʦʣʦʛʠʿʘʪʘ? ʇʦʜ 

ʧʦʠʤʦʪ ʙʝʩʝʜʘ ʧʦʜʨʘʟʙʠʨʘʤʝ ʛʦʚʦʨ, ʙʝʩʝʜʝˁʝ ʠʣʠ ʨʘʟʛʦʚʘʨʘˁʝ, ʥʦ ʪʦʘ ʥʝ ʝ ʦʙʠʯʝʥ ʨʘʟʛʦʚʦʨ, ʪʫʢʫ 

ʧʨʝʪʩʪʘʚʫʚʘ ʧʦʣʝʤʠʯʥʘ ʜʠʩʢʫʩʠʿʘ ʢʦʿʘ ʝ ʧʦʪʢʨʝʧʝʥʘ ʩʦ ʘʨʛʫʤʝʥʪʠ ʦʜ ʩʪʨʘʥʘ ʥʘ ʦʨʘʪʦʨʦʪ ʟʘ ʦʥʘ ʢʦʝ ʛʦ 

ʛʦʚʦʨʠ. ʇʦʠʤʦʪ ʬʘʫʥʘ ʦʟʥʘʯʫʚʘ ʞʠʚʦʪʠʥʩʢʦ ʮʘʨʩʪʚʦ ʠʣʠ ʞʠʚʦʪʠʥʩʢʠ ʩʚʝʪ ʥʘ ʝʜʥʘ ʟʝʤʿʘ, ʢʦʥʪʠʥʝʥʪ, 

ʤʦʨʝ ʠʣʠ ʥʝʢʦʝ ʧʦʜʨʘʯʿʝ. ɿʥʘʯʠ ʧʦʜ ɹʝʩʝʜʘ ʥʘ ʬʘʫʥʠʪʝ ʪʨʝʙʘ ʜʘ ʛʦ ʧʦʜʨʘʟʙʝʨʝʤʝ ʛʦʚʦʨʦʪ ʥʘ 

ʞʠʚʦʪʠʥʩʢʠʦʪ ʩʚʝʪ ʚʦ ʇʦʣʪʨʦʥʠʿʘ, ʄʘʿʤʫʥʠʿʘ, ʄʘʛʘʨʠʿʘ, ʉʣʝʧʦʦʜʠʿʘ, ʃʘʚʦʤʘʥʠʿʘ, ʈʦʙʦʪʦʤʘʥʠʿʘ, 

ʊʦʤʙʫʟʠʿʘ, ʏʘʢʘʣʠʿʘ, ʐʘʭʫʚʘʣʠʰʪʝ, ʉʘʭaʨʠʿʘ, ʄʘʬʠʿʘ, ʉʫʚʘ ɺʦʜʘʨʠʿʘ, ʏʘʚʢʘʨʥʠʮʘ ī ʄʘʢʝʜʦʥʠʿʘ. ʇʨʝʢʫ 

ʦʩʦʙʠʥʠʪʝ ʥʘ ʞʠʚʦʪʠʥʩʢʠʦʪ ʩʚʝʪ ʚʦ ʩʠʪʝ ʦʚʠʝ ʣʦʢʘʮʠʠ ʢʨʝʠʨʘʥʠ ʠ ʩʦʟʜʘʜʝʥʠ ʦʜ ʘʚʪʦʨʦʪ ʪʨʝʙʘ ʜʘ ʛʦ 

ʙʘʨʘʤʝ ʩʦʚʨʝʤʝʥʠʦʪ ʤʘʢʝʜʦʥʩʢʠ ʯʦʚʝʢ ʦʜ XXI  ʚʝʢ.  

ʇʨʚʠʦʪ ʪʦʤ ʠ ʚʪʦʨʠʦʪ ʪʦʤ ʦʜ ɹʝʩʝʜʘ ʥʘ ʬʘʫʥʠʪʝ Ⱬ ʩʝ ʜʦʩʪʘʧʥʠ ʥʘ ʤʘʢʝʜʦʥʩʢʘʪʘ 

ʯʠʪʘʪʝʣʩʢʘ ʧʫʙʣʠʢʘ, ʥʦ ʥʝ ʠ ʦʩʪʘʥʘʪʠʪʝ ʦʩʫʤ ʪʦʤʘ. ʉʘʤʦ ʰʪʦ ʧʦʯʥʘ ʠʩʢʨʘʪʘ ʥʘʜʝʞ ʜʘ ʛʦʨʠ, ʪʘʘ 

ʚʝ˃ʝ ʟʛʘʩʥʘ. ʊʨʝʪʠʦʪ ʪʦʤ ʩʝ' ʫʰʪʝ ʥʝ ʝ ʠʟʣʝʟʝʥ, ʥʠʪʫ ʧʘʢ ʠʤʘ ʥʘʿʘʚʠ ʜʝʢʘ ˃ʝ ʠʟʣʝʟʝ. ɼʘʣʠ ʧʦʚʪʦʨʥʦ 

˃ʝ ʙʠʜʘʪ ʦʜʦʙʨʝʥʠ ʬʠʥʘʥʩʠʩʢʠ ʩʨʝʜʩʪʚʘ ʟʘ ʙʘʩʥʦ-ʧʨʦʝʢʪʦʪ ʥʘ ɼʘʚʯʝʚʩʢʠ? 

ʊʨʢʘʣʦʪʦ ʩʝ ʚʨʪʠ ʚʦ ʢʨʫʛ, ʙʘʩʥʦ-ʧʨʦʝʢʪʦʪ ɹʝʩʝʜʘ ʥʘ ʬʘʫʥʠʪʝ ʩʝ ʠʟʛʫʙʠ ʚʦ ʤʘʢʝʜʦʥʩʢʠʪʝ 

ʣʘʚʠʨʠʥʪʠ. 

 

ʀɿɹʈɸʅɸ ɹʀɹʃʀʆɻʈɸʌʀɱɸ ʅɸ ʊɺʆʈɽʐʊɺʆʊʆ ʅɸ ʈʀʉʊʆ ɼɸɺʏɽɺʉʂʀ: 

(ʘʟʙʫʯʝʥ ʨʝʜʦʩʣʝʜ) 

 [1] ɼʘʚʯʝʚʩʢʠ, ʈʠʩʪʦ. ɹʝʩʝʜʘ ʥʘ ʬʘʫʥʠʪʝ (ʊ. 1). ï ʉʢʦʧʿʝ, ʄʘʢʝʜʦʥʩʢʘ ʨʝʯ, 2011. 
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TALENT -THE MOST COMMON FALLACIES  
Slobodan Despic 

Primary school ''Milovan Glisic'' Valjevska Kamenica, Republic of Serbia 

boban_196@yahoo.com  

 
Abstract: Conceptual settings of a talent are considered in work as well as same implicit theories 

which reffer to the nature and the essence of a talent. Some empirial knowledge about a 

personality, a profile and a family type of gifted persons is established. Dilemmas about the source 

of a talent and some individual characteristics within the population of the talented people, are 

cleared. It is pointed to the most common fallacies considering a talent and it's said that any society 

should ignore talented people. 

Key words: ability, creativity, potential, genius, expert, capability, talent.  
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ʈʝʟʠʤʝ: ʋ ʨʘʜʫ ʩʫ ʨʘʟʤʘʪʨʘʥʘ ʧʦʿʤʦʚʥʘ ʦʜʨʝʹʝˁʘ ʜʘʨʦʚʠʪʦʩʪʠ ʢʘʦ ʠ ʥʝʢʝ ʠʤʧʣʠʮʠʪʥʝ 

ʪʝʦʨʠʿʝ ʢʦʿʝ ʛʦʚʦʨʝ ʦ ʧʨʠʨʦʜʠ ʠ ʩʫʰʪʠʥʠ ʜʘʨʦʚʠʪʦʩʪʠ. ʋʪʝʤʝˀʝʥʘ ʩʫ ʥʝʢʘ ʝʤʧʠʨʠʿʩʢʘ 

ʩʘʟʥʘˁʘ ʦ ʣʠʯʥʦʩʠ, ʧʨʦʬʠʣʫ ʠ ʧʦʨʦʜʠʮʘʤʘ ʜʘʨʦʚʠʪʠʭ ʦʩʦʙʘ. ʈʘʩʚʝʪˀʝʥʝ ʩʫ ʜʠʣʝʤʝ ʦ ʠʟʚʦʨʫ 

ʜʘʨʦʚʠʪʦʩʪʠ ʠ ʠʥʜʠʚʠʜʫʘʣʥʠʤ ʢʘʨʘʢʪʝʨʠʩʪʠʢʘʤʘ ʫʥʫʪʘʨ ʧʦʧʫʣʘʮʠʿʝ ʜʘʨʦʚʠʪʠʭ. ʋʢʘʟʘʥʦ ʿʝ 

ʥʘ ʥʘʿʯʝʰ˂ʝ ʟʘʙʣʫʜʝ ʢʘʜʘ ʩʫ ʫ ʧʠʪʘˁʫ ʜʘʨʦʚʠʪʠ ʠ ʠʤʧʣʠʮʠʨʘʥʘ ʧʦʪʨʝʙʘ ʢʦʿʫ ʥʠʿʝʜʥʦ 

ʜʨʫʰʪʚʦ ʩʝʙʠ ʥʝ ʤʦʞʝ ʧʨʠʫʰʪʠʪʠ ʘ ʪʦ ʿʝ ʠʛʥʦʨʠʩʘˁʝ ʜʘʨʦʚʠʪʠʭ.  

ʂˀʫʯʥʝ ʨʝʯʠ: ʜʘʨʦʚʠʪʦʩʪ, ʢʨʝʘʪʠʚʥʦʩʪ, ʧʦʪʝʥʮʠʿʘʣ, ʛʝʥʠʿ, ʝʢʩʧʝʨʪ, ʩʧʦʩʦʙʥʦʩʪ, ʪʘʣʝʥʘʪ. 

 
1. POJAM DAROVITOSTI  
Postoji mnogo definicija darovitosti. A ġta zapravo znaļi atribut darovit? Odnosi se na nekoga koji 

ima naroļitih sposobnosti za neġto, ko je talentovan.
16

 U psihologiji ovaj pojam odnosi se na 

Ăvisokʘ sposobnostñ, darovitost ili talenat.
17

 

Pre nego ġto postaje Ăpsiholoġki fenomenñ darovitost je prepoznavana kao potencijalni izvor 

druġtvene a potom i liļne dobrobiti. Kroz istoriju, pripada joj status neobiļne pojave koja pobuĽuje 

divljenje. Povremeno biva izjednaļena i sa ludilom. Lʿudi su se plaġili darovite dece misleĺi da su 

zaposednuta, jer suviġe rano znaju suviġe toga (Altaras, : 9). 

Tokom XIX veka darovitost je otpoļela svoju novu egzistenciju. U prvim definicijama XX veka 

svoj doprinos nauļnom prouļavanju individualnih razlika dali su Frensis Golton i Luis Terman. 

Smatra se da je Goltonovu preosetljivost za darovite  uslovila ļinjenica da je i sam ocenjen kao 

darovit. U jednom predgraĽu Londona, on je otvorio laboratoriju gde su graĽani mogli biti 

izmereni shodno Goltonovom uverenju uzduģ i popreko. Golton svojim istraģivanjem ruġi stare 

mitove o darovitosti i ludilu. Imajuĺi u vidu da je sam Terman upisao koledģ sa 15 godina moģe se 

reĺi da je darovitost obeleģila i njegov profesionalni razvoj. 

 

2. KAKO JE SVE POĻELO?  
Klasiļnu studiju karakteristika zapoļeo je Terman. U ovom velikom projektu uļestvovalo je 1528 

darovitih u SAD i to je trajalo do 2010. Svi uļesnici su imali IQ koji ulazi u najviġi procenat 

populacije. Bili su identifikovani na osnovu rezultata na testu i preporuka nastavnika. Krajnji cilj 

ovog njegovog projekta bio je bolji uvid u fiziļke, mentalne i karakterne crte darovite dece. Ova 

studija trajala je viġe od pola veka, iako je Terman preminuo 1957. godine. Terman i saradnici 

otkrili su da su ova deca krupnija, snaģnija i zdravija u odnosu na prosek; vrlo rano bi prohodali i 

progovorili. Od svojih vrġnjaka su emocionalno stabilniji. Na kraju imali su niģe stope 

delikventnog ponaġanja, emocionalnih teġkoĺa, problema sa drogom itd. Za Termana genijalnost 

nije bila niġta drugo do sposobnost primenom reġavanja problema (Altaras, : 13). U osnovi on je 

bio nativista i nastojao je da potvrdi Goltenovo istraģivanje. Vreme se menjalo a sa njim i Terman. 

                                                           
16

  ʈʝʯʥʠʢ ʩʨʧʩʢʦʭʨʚʘʪʩʢʦʛ ʢˁʠʞʝʚʥʦʛ ʿʝʟʠʢʘ, ʄʘʪʠʮʘ ʩʨʧʩʢʘ ʠ ʄʘʪʠʮʘ ʍʨʚʘʪʩʢʘ,(1967). 
17

  A. Altaras, ɼʘʨʦʚʠʪʦʩʪ ʠ ʧʦʜʙʘʮʠʚʘˁʝ, ʇʘʥʯʝʚʦ-ʄʘʣʠ ʅʝʥʦ, ɹʝʦʛʨʘʜ (2006).  
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Nije se viġe drģao tako ļvrsto nativistiļkog shvatanja. Poļeo je tvrditi da se ono ne podrazumeva. 

Priznao je da postoje deca, koja za svoje napredovanje ipak duguju okolnostima. 

U Termanovom uzorku bilo je i onih koji kasnije, iako daroviti, nisu postigli niġta. Zbog toga je 

morao priznati da sredina ipak utiļe na postignuĺe. Isto vaģi i za sposobnost. 

Renzuli nastupa kao praktiļar iz oblasti obrazovanja. Izdvaja tri vrste darovitosti. Nʿegova 

koncepcija tri prstena odnosi se na kreativno-produktivnu darovitost. Pod kreativnoġĺu 

podrazumeva originalnost, fleksibilnost, otvorenost za iskustva, inteligentnu radoznalost, 

razigranost i estetsku osetljivost. (Altaras, : 16). 

Tanenbaumov psihosocijalni pristup podrazumeva pet faktora darovitosti: opġtu sposobnost, 

neintelektualne facilitatore, sredinske utiske i faktor sluļajnosti-sreĺa. Gotovo je siguran da ovih 

pet faktora sadejstvuju na razliļite naļine ali su zastupljeni u svakom vidu darovitosti. (Altaras, : 

17). 

Zanimljivo je da je i Feldhuren  baġ kao i Tanenbaum komponentu darovitosti-kreativnost nije 

odvojeno posmatrao. 

Veĺina nauļnika se slaģe da roditelji i ġkole imaju kljuļnu ulogu u periodu kada se prirodni 

potencijal transformiġe u ekspertska i kreativna postignuĺa. Sternberg i Zangova navode pet 

kriterijuma darovitosti: izvrsnost, retkost, produktivnost, demonstrabilnost i vrednosti. Ova teorija 

se ļesto naziva i pentagonalna. Stenberg 1997. predlaģe trojni model darovitih. Gardner (2003.) 

identifikuje osam izdvojenih inteligencija. Poslednjih godina DSES (2012.) identifikovao je 

sledeĺe:  

Ănadareneñ uļenike koji imaju sposobnost u jednom ili viġe predmeta i  

Ătalentovaneñ uļenike koji imaju sposobnosti u oblasti umetnosti, dizajna, sportova, plesu ili 

dramskoj umetnosti. (Winner, : 306).
18

 

 

3. POREKLO DAROVITOSTI  
Godinama se istraģivaļi spore da li je to nasleĽe ili sredina. Ima dokaza da su to oba faktora. 

Blumova studija talenata je od velike vaģnosti za razmatranje porekla darovitosti. Nʿegov tim 

intervjuisao je vrhunske genije, roditelje, braĺu, prijatelje. Od trenera, istraģivaļi su saznali da 

fokusirano, intenzivno veģbanje ima znaļajnu ulogu. Roditelji su iskazali izuzetnu posveĺenost i 

podrģavanje dece. Nʿihove ģrtve su bile ogromne: ustajali su rano da bi decu odvezli na trening u 

drugi grad, radili dva posla, neki su se i preseljavali u druge delove zemlje za boljim trenerima. 

Deca su na roditeljsku podrġku odgovarala na naļin da su ulagali joġ viġe napora, a roditelji su se, 

opet ģrtvovali joġ viġe -ulazna spirala ulaganja i postignuĺa. (Vulfork, : 307-308). 

Blumovo istraģivanje je pokazalo da je uloga nasleĽa veoma vaģna. Deca koju je on izuļavao 

pokazala su rani talenat u oblasti u kojoj su se kasnije razvili. Primera radi, skulptori su stalno crtali 

a matematiļari bili fascinirani brojļanicama, merama i spravama. Ulaganja roditelja doġla su 

naknadno, tek kada su deca pokazala visok nivo postignuĺa. Neka skorija istraģivanja  u SAD 

pokazala su da deca sa izuzetnim sposobnostima u matematici, muzici i vizuelnim sposobnostima 

imaju neobiļnu organizaciju mozga. Naime, njihova desna strana hemisfere je uveĺana. Ova 

razlika u mozgu ukazuje da su genijalci roĽeni sa neobiļnim mozgovima koji im omoguĺuju 

ubrzano uļenje.  (Vulfork, : 307). 

 

4. NAJĻEĠĹI PROBLEMI DAROVITIH  
Uprkos Blumovim i Termanovim nalazima, nemoguĺe je reĺi da je svaki uļenik superioran u 

smislu prilagoĽenosti i emocionalnog zdravlja. Naime, neki adolescenti a posebno devojļice imaju 

veĺe ġanse da imaju emocionalne probleme. (Vulfork, : 308). Nadareno dete suoļava se sa dosadom 

i frustriranoġĺu u ġkoli i izolovanoġĺu od strane vrġnjaka. Nadarena deca sa ostalim vrġnjacima ne 

dele ista interesovanja i sposobnosti. Vrlo su samostalni i uporni u svojim oblastima. Nʿihove 

jeziļke sposobnosti su vrlo razvijene, te ih zbog toga smatraju uobraģenima. Obzirom da su 

fokusirani na cilj mogu delovati i tvrdoglavo i nesaradljivo. Oni najdarovitiji sa najviġim stepenom 

IQ imaju najviġe problema sa prilagoĽavanjem. (Vulfork, : 308). 

Identifikacija darovitih nije lak posao. To moģe ļak predstavljati i izazov. Mnogi roditelji zbog 

toga svojoj deci pruģaju rana edukativna iskustva. MeĽutim, poseban problem u porodicama sa 

darovitom decom jeste odnos braĺe i sestara. Kliniļka ispitivanja pokazuju da se braĺa i sestre 

oseĺaju zapostavljenim i da njihovo samopouzdanje trpi usled prisustva darovitog deteta u 

porodici. Roditelji pak imaju utisak da Ădete diktira pravila i zahteva neprestanu paģnjuñ. (Altaras, 

: 45-47). 

 

                                                           
18

 Anita Vulfork, Malkolm Hjuz, Vivijen Volkap, ʇʩʠʭʦʣʦʛʠʿʘ ʫ ʦʙʨʘʟʦʚʘˁʫ, ɹʝʦʛʨʘʜ, Cllio, (2014). 



61 
 

 

 

5. PREPOZNAVANJE DAROVITOSTI I TALENTA  
Prosto je neizbeģno identifikovati nadarenu decu kako bi im se moglo obezbediti adekvatno uļenje. 

Zbog toga se koristi nekoliko pristupa, ukljuļujuĺi skorove na testovima i zapaģanja nastavnika. U 

pronalaģenju nadarene dece uspeġnost nastavnika je svega 10-15%. Ove uļenike lako je prepoznati. 

Rade sami, izoġtrenog su oseĺaja za pravdu i pravednost, energiļni i strastveni, posveĺeni vrlo ļeso 

starijim prijateljima i perfekcionisti su. Drugi vaģan izvor za otkrivanje darovitih je informacija 

koju dobijamo od roditelja, vrġnjaka i samih uļenika. 

Mnogi psiholozi preporuļuju studije sluļaja u identifikovanju darovitih. U oblasti umetniļkog 

talenta mogu se konstatovati struļnjaci iz te oblasti. Testovi kreativnosti mogu da identifikuju decu 

iz manjinskih grupa. Jako je vaģno napomenuti da uļenici sa izuzetnim sposobnostima u jednoj 

oblasti mogu da budu manje impresivni u drugim oblastima. (Winner, : 29-43). 

Stil uļenja darovitih takoĽe pomaģe u identifikaciji darovitih. Oni odreĽeni zadatak rade brģe i 

drugaļije od vrġnjaka. Znatiģeljni su, odlikuje ih upornost i koncentracija u odabranoj oblasti. 

Imaju viġak energije. Njihovi interesi vode ļesto do opsesije u specifiļnim podruļjima. Veĺina njih 

nauļi da ļita do treĺe godine. Brojevi ih fasciniraju, a posebno brojevni odnosi. Poseduju izuzetno  

pamĺenje za verbalne i matematiļke informacije. Odlikuje ih apstraktno i logiļko razmiġljanje. 

Obzirom da mogu brģe razmiġljati nego pisati rukopis im je vrlo loġ. (Winner, : 25). Nastavnici bi 

trebali da budu u stanju da formiraju jednu vrstu osnovnog poznavanja deteta na osnovu 

informacija koje mu donosi, posmatranja i rane formativne i dijagnostiļke procene deteta. Onda, 

odeljenjske stareġine, uz podrġku vode pouļavanje deteta na prikladnom nivou. Kljuļ uspeha je u 

visokim oļekivanjima od svih uļenika, prilagoĽavanju iskustva uļenika njihovim liļnim potrebama 

i prati napredovanje. Ovakav pristup jeste izazov ali i kamen temeljac profesionalnih kompetencija 

nastavnika.  

 

6. ZABLUDE O DAROVITOSTI   
Prva zabluda odnosi se na globalnu darovitost. Etiketa Ădarovitñ koristi se za decu darovitu u 

jeziļkim sposobnostima i matematici. Akademska darovitost retko obuhvata neka druga podruļja. 

Ova deca mogu biti darovita u jednom a u drugim podruļjima pokazivati teġkoĺe. Daroviti 

dvogodiġnjaci i trogodiġnjaci pokazuju specifiļne sposobnosti u podruļju svoje aktivnosti. 

Druga zabluda se odnosi na uvreģeno miġljenje da talentovai nisu isto ġto i daroviti. Naime, deca 

koja su prevremeno razvila sposobnosti a koje se procenjuju IQ testom nazivaju daroviti. Deca koja 

pak imaju sklonost u oblastima umetnosti, muzike, plesa ili sportskih podruļja tretiraju se kao 

talentovani. Obe grupe ipak pokazuju obeleģja darovitosti. 

Treĺa zabluda u centar postavlja IQ. Darovitost istina povlaļi za sobom IQ zbog ļega se i smatra 

ļiniocem darovitosti. Danas IQ testovi uglavnom mere matematiļke i jeziļke sposobnosti. Izuzetno 

daroviti mogu se pronaĺi i kod idiota-savanata. Tu su ļesto i autistiļne osobe koje imaju IQ u 

rasponu retardiranosti ali zato imaju sjajne sposobnosti u specifiļnom podruļju. 

Veļite zablude jesu biologija naspram okoline. Veruje se da je darovitost uroĽena. Ovaj mit 

zanemaruje uticaj sredinskog faktora. Neki psiholozi tvrde da je darovitost samo posledica 

intelektualnih veģbi koje u ranom uzrastu rade roditelji i uļitelji. Ova izjava opet, zanemaruje 

moĺnu ulogu biologije pri odreĽivanju talenta koje bi biologija mogla razviti. 

U sledeĺoj zabludi reļ je o preduzimljivim roditeljima. Pojedini struļnjaci smatraju da su sva deca 

Ăproizvodñ preduzimljivih roditelja kojima je bitan uspon njihove dece. Istina leģi u tome da 

roditelji darovitost dece uistinu u velikoj meri podstiļu talenat svoje dece. 

Misli se takoĽe da daroviti Ăpucaju od zdravljañ. Joġ je Terman utvrdio da su darovita deca 

superiornija akademski ali se u telesnoj graĽi, zdravlju i uklapanju u druġtvo takoĽe superiorniji u 

odnosu na obiļnu decu. Ali, mi kao druġtvo imamo potrebu osporiti ili idealizovati darovitu decu, 

te su ova deca ļesto izolovana i nesretna, osim ako naĽu nekog sliļnog sebi. 

Naredna zabluda jeste da su sva deca darovita. Ova pretpostavka ne odnosi se samo na sklad 

sposobnosti. Socioloġka razmatranja koncepta darovitosti dovela je do zakljuļka da je darovitost 

samo socioloġka kategorija za podrģavanje elitizma. Deca nadarena za muziku rutinski pohaĽaju 

muziļke teļajeve u ġkoli. Roditelji darovitih opet, ģale se na diskriminaciju. Da bi se podigao nivo 

obrazovanja darovitih potrebno je podiĺi akademski standard za svu decu, pa umerno daroviti ne bi 

ġkolu smatrali neizazovnom. Snage treba usmeriti na ekstremno darovite, jer su sva deca naġa 

buduĺnost. 

Mnogi smatraju da darovita deca postaju istaknuti ljudi. U ġkolama darovite traģe kroz visok IQ i 

kreativnost-ġto je sinonim za darovitost. Ļinjenica je ipak da mnoga darovita deca a posebno 

Ăgenijiñ Ăizgoreñ a druga promene podruļja interesa. Neki od njih su krajnje uspeġni a neki ne 
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uļine niġta kreativno. Samo nekolicina od njih izraste u kreativne ljude.Vaģniju ulogu od 

motivacije igraju porodiļno okruģenje, posebnost, povoljne prilike i sluļajnosti, kada je u pitanju 

profesionalni uspeh darovitih. ( Winner, : 5-29). 

 

7. ZAKLJUĻAK  
Darovita deca nisu samo brģa od obiļne, veĺ su i drugaļija. Zato im treba sistemska podrġka. 

Geniji su sliļniji deci sa izuzetnim sposobnostima   nego deci koja naporno rade. S novim 

tehnikama moģdanog skeniranja jednog dana imaĺemo odgovor na pitanje o funkcionisanju mozga 

darovitih. Najzad, psiholoġka teorija mora objasniti ove razliļite naļine na koje se razvija um i 

mozak.Psihologija bi trebala imati odgovor za razvoj tipiļnog kao i netipiļnog. Potrebne su i 

univerzalne teorije razvoja, ali one koje mogu ukljuļiti posebne grupe, bilo patologiju ili 

darovitost, ili jedno i drugo. 
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Summary: To improve teaching and extracurricular activities, to enhance and change the way organizing trips, 

weekends, and camps and excursions, that schools in nature, students from first to fifth grade. 

2011 in Serbia appeared to start pioneering educational tourism and the use of human and material resources in 

schools, in order to create: 

-discovery centers; 

eco-centers; 

-science centers; 

- Workshops linking theory and practice; 

- Workshops linking educational and extracurricular activities; 

- themed workshops - ecology, science, art, history, geography, etc.; 

In the workshops of educational tourism students to learn outside of school buildings, with concrete examples, 

as well as developing ambient learning, learning by doing, through specific examples, farm, farm, lawn, 

vegetable garden, a forest ... 

Key words:education,educational tourism, discovery centers; 
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Rezime rada: Kako bi unapredili nastavne i vannastavne aktivnosti,neophodno je unaprediti i menjati naļin 

kako izvodjenja izleta, vikenda, tako i kampova i ekskurzija, odnosno ġkola u prirodi, za uļenike od prvog do 

petog razreda. 

2011. godine u Republici Srbiji pojavio se pionirski poļetak obrazovnog turizma, odnosno koriġĺenje 

materijalnih i ljudskih resursa u ġkolama, kako bi se stvarali: 

-centri otkriĺa; 

-ʝkoloġki centri; 

-centri nauke; 

- radionice povezivanja teorije i prakse; 

- radionice povezivanja nastavnih i vannastavnih aktivnosti; 

- tematske radionice-ekologije,prirodnih nauka,umetnosti, istorije, geografije i dr. 

U radionicama obrazovnog turizma, uļenici bi uļili van ġkolskih objekata, na konkretnim primerima, kao i 

razvijali ambijentalno uļenje, uļenje kroz praksu,kroz konkretne primere,na farmi, seoskom domaĺinstvu, 

livadi, povrtnjaku, ġumi... 

Kljuļne reļi: obrazovanje, obrazovni turizam, centri otkriĺa 
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1.UVOD  

ñNema boljeg naļina da se nauļi neġto o nekoj novoj kulturi nego iz prve ruke, a turizam omoguĺava 

ļudesno povezivanje gostiju sa domaĺinima, promoviġe dijalog i meĽusobni uticaj. Takvi kontakti ljudi iz 

razliļitih okruģenja predstavljaju osnov za toleranciju i zato turizam moģe da doprinese borbi za mir u svetuò, 

poruļio je Generalni sekretar Ujedinjenih nacija, Ban Ki Mun, u pismu upuĺenom Svetskoj turistiļkoj 

organizaciji povodom Svetskog dana turizma 27.septembra 2011.godine. 

U Srbiji kategorija deļjeg i omladinskog turizma nije jasno odredjena, kao posebna podgrupa i 

razlikuju se od jedne do druge nacionalne i meĽunarodne institucije. Mladi uzrasta od tri do trideset godina u 

okviru turistiļke ponude stiļi i ġire znanja i iskustva, razvijaju liļne veġtine, posebno socijalne i kulturne, 

uspostavljaju kontakte sa svojim vrġnjacima i daju znatan ekonomski doprinos mestima koje poseĺuju. 

Opġte je poznato da se na svakom turistiļkom putovanju steknu i neka znanja. Kroz putovanje se 

upoznaju ne samo predeli i ljudi, veĺ stiļu odreĽena znanja, razvijaju veġtine, uļi kultura, jezik, vera i obiļaji 

naroda. U Srbiji, a po iskustvima zemalja iz okruģenja, poput Slovenije, turizam se joġ detaljnije i 

sveobuhvatnije moģe iskoristiti da bi se poboljġao obrazovni proces i kvalitet obrazovanja dece i mladih. 

 

2. VEZA TURIZMA I OBRAZOVANJA  

Ġta je obrazovni turizam? 

Sticanje konkretnih znanja, kroz dobro osmiġljene programe, bilo da su poput obrazovnih farmi,centara 

za zabavu i obrazovanje, raznih ruralnih tematskih centara (umetniļkih, ekoloġkih, centara za reciklaģu, 

avanturistiļkih),centara  otkriĺa ili  dr. moģemo jednim imenom nazvati obrazovnim turizmom. 

Resursi koje svaka vaspitnoobrazovna ustanova u Srbiji ima, svakako nisu zanemarljivi i potrebno ih je 

iskoristiti na pravi naļin. Strategija odrģivog razvoja Republke Srbije koja je  usvojena na Vladi 2007. godine, 

predloģila je niz mera koje bi doprinele da se sa jedne strane poveĺa natalitet, a sa druge da odgovarajuĺim 

sadrģajima saļuvamo seoske ġkole od zatvaranja, odnosno da promenimo demografsku sliku Srbije u onoj meri 

u kojoj je to u domenu vasptnoobrazovnih ustanova. Strategija obrazovanja u ļijoj izradi su  uļestvovali i 

prof.dr Ivan Iviĺ i prof. dr Ana Peġikan, jasno  govori da obrazovni turizam zauzima vaģno mesto u godinama 

koje dolaze. Kroz radionice obrazovnog turizma, deca bi na jedan novi, drugaļiji naļin, povezivali teorijska i 

praktiļna znaja, sticali nova, i u uslovima ambijentalnog uļenja, tj. uļenja na licu mesta, uļili o srednjem veku, 

kulturno istorijskim dogadjajima, retkim biljnim vrstama, ekologiji, zdravoj hrani i dr. 

Realizacija usluga u okviru formalnog vaspitnoobrazovnog ciklusa od predġkolskog do kraja srednjeg 

obrazovanja, mora da bude u tesnoj vezi sa ciljevima koji su definisani nastavnim planovima i programima. 

Nastavne planove i programe iz pojedinih nastavnih predmeta nekada je veoma teġko horizontalno meĽusobno 

povezati i dati oļigledne primere na ļasu,u zatvorenom prostoru..Ali, radionice sa decom koje ĺe povezati po tri 

ili viġe nastavnih predmeta, odnosno nastavnih tema i nastavnih jedinica, svakako ĺe uļenicima ostati u 

trajnijem seĺanju od pukog predavanja. Poseban doprinos dobro osmiġljenoj radionici sa konkretnim ciljevima, 

zadacima, aktivnostima, daje i ambijent u kome ĺe se radionica izvoditi, bilo da je u obrazovnoj farmi, ili centru 

otkriĺa, ili livadi, njivi, pored reke, ili pak pored kulturno istorijskog spomenika. 

 

3.ULOGA ĠKOLE U OBRAZOVNOM TURIZMU 

Veĺina ġkola ġirom Srbije suoļava se sa problemom sve manjeg broja dece. Taj problem prati kako 

gradske tako i seoske sredine. Veliki broj seoskih ġkola poseduje i izdvojena odeljenja po selima  gde je naģalost 

sve viġe staraļkih domaĺinstava i sve manji broj uļenika. Pojedine ġkole imaju sve raspoloģive resurse kako 

materijalne-zgrade, uļionice, sanitarne ļvorove, kuhinje za pripremanje hrane, sportske sale, spotrske terene, 

ali,i ljudske resurse, znaļi nastavnike, sa odgovarajuĺom struļnom spremom, ali, nemaju dece. 

Zajedniļkim programom Ujedinjenih nacija ñOdrģivi turizam u funkciji ruralnog razvojaò, koji 

finansira Kraljevina Ġpanije kroz Fond za dostizanje milenijumskih ciljeva razvoja (MDGF), sprovodi se u 

saradnji pet agencija Ujedinjenih nacija (UNICEF,UNDP,UNEP,UNFAO I UNWTO) sa nacionalnim 

partnerima iz Vlade Republike Srbije (Ministarstvom ekonomije i regionalnog razvoja, Ministarstvom 

poljoprivrede, trgovine, ġumarstva i vodoprivrede i Turistiļkom organizacijom Srbije, pokrenuti su i neki 

programi vezani za obrazovanje i turizam nazvani Obrazovni turizam u funkciji aktivnog uļenja. 

Tako je nastalo  ġest pilot projekata u Srbiji  to: 

-ñOtvorena seoska ġkola-Zraļak viriò-Osnovna ġkola ñIvo Andriĺò Pranjani 

-ñKamp vrednih ruku -Paleģnicaò-Osnovna ġkola u Ljigu 

-ñĻarobno seloò-Banja Vrujci-Udruģenje ñKreativaò I OĠ ñMilan Rakiĺò Mionica 

-ñĠarenilo Banataò ïVrġac-Dom Crvnog krsta na Vrġaļkom bregu 

-ñĻudesno blago ņerdapaò-Osnovna ġkola u Tekiji 

-ñObrazovna avanturaò-Knjaģevac, Zaviļajni muzej i ġkola 

Posebnu ulogu u ovim projktima imaju seoske ġkole, ļiji neiskoriġĺeni kapaciteti mogu da sluģe kao 

edukativni, ili obrazovni centri, centri otkriĺa i dr. U prostorijama ġkola mogu stvarati radonice poput: 

-radionice ekologije, 
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-stariha zanata, 

-slikanja na svili i staklu, 

-folklora, 

-matematiļkih i ġahovskih veġtina, 

-izrade ukrasnih i upotrebnih predmeta, 

-kaligrafije, 

-pusovanja vune, 

-lutkarstva, 

-kulturno-istorijske baġtine kraja, 

-novinarstva, 

-ljubitelja prirode, 

-zdrave hrane  i dr. 

Uļitelji i nastavnici na ovaj naļin mogu stvarati obrazovne programe koji ĺe omoguĺiti deci da stiļu 

trajna i upotrebljiva znanja kroz oļiglednu nastavu, kroz konkretne primere i kroz njihovo aktivno angaģovanje 

u radu radionica. Ovakav naļin ambijentalnog uļenja, horizontalno povezivanje nastavnih predmeta, tema i 

sadrģaja, doprinosi da steļena znaja ostaju trajna i veoma se teġko zaboravljaju. 

 

4. MODELI OBRAZOVNOG TURIZMA  

Kakav ĺe model obrazovnog turizma biti u kojoj sredini, zavisi od njihovih resursa. Da li se u toj 

sredini, odnosno, lokalnoj samoupravi, nalazi neki nacionalni park, ili kulturno istorijski spomenik, ili su 

zastupljeni posebni obiļaji, ili retke biljne vrste, ili peġaļke staze, bilo da je blizina reke, jezera, planine i td, 

zavisi i da li ĺe biti model obrazovne farme, ili centra otkriĺa ili centar za zabavu i obrazovanje ili ĺe to pak biti 

odreĽeni tematski centri. Posebno je znaļajno da prosvetni radnici kao potencijalni kako izvrġioci, tako i 

korisnici usluga, prepoznaju potrebu ovakvog naļina uļenja. 

Veliku pomoĺ u prepoznavanju resursa pored lokalne samouprave i ġkole, mogu da imaju i turistiļke 

organizacije, centri kulture, muzeji, biblioteke, sportski klubovi..Svaki model treba da ponudi uļenje u skladu sa 

nastavnim planom i programom, ali i ġira znanja koja se ne nalaze u ġkolskim  programima. 

 

4.1.MODEL - OBRAZOVNA FARMA  

Namenjeno je za decu predġkolskog uzrasta, osnovce, ali i za porodice i jednih i drugih.Obrazovna 

farma treba da bude mesto gde ĺe deca sticati znanja o ģivotu na selu, gde mogu da hrane ģivotinje,  prave 

mleļne proizvode, beru i prepoznaju biljke, uļe delove biljaka, vrste, grupe i podgrupe, otkrivaju kako nastaje 

med, braġno i dr. 

Obrazovne farme su zamiġljene tako da deca mogu da proġire svoja znanja na konkretnim seoskim 

domaĺinstvima, i na taj naļin da nauļe o grnļarstvu, tkanju, pletenju, vezu, starim zaboravljenim zanatima, 

opanļarstvu i dr. Bitan segment ovog modela je i hrana koju deca uzimaju sve vreme boravka, a to je sve ono 

ġto ima na selu, bez moguĺnosti kupovine brze i nezdrave hrane. 

 

4.2. MODEL - CENTAR ZA ZABAVU I OBRAZOVANJE  

Ovaj model je namenjen za decu predġkolskog uzasta, osnovoġkolskog i srednjeġkolskog 

uzrasta.TakoĽe je namenjen i za porodice uļenika. Ovaj centar samo na prvi pogled liļi na obrazovnu farmu, ali 

on nudi dosta ġira znaja i to: 

-deca u ovim centrima uļe kroz praksu; 

-stiļu konkretna znanja o prirodi u baġti, povrtnjaku, voĺnjaku i to povezuju sa znanjima steļenim iz  biologije, 

ekologije, hemije, fizike; 

-znanja iz matematke i fizike stiļu kroz pravljenje koliba,igranje ġaha pomoĺu velikih figura i dr. 

-likovnu kulturu, muziku, umetnost, srpski jezik,istoruju, geografiju, tehniļko, uļe kroz radionice kulturno 

istorijske baġtine kraja,folklore, starih zanata, ukrasnih I upotrebnih predmeta, slikanja na svili I staklu, gde 

prikazuju srednji vek kroz dramatizaciju likova, izradjuju odeĺu koju su nosili kmetovi, vlastela, vojnici, 

izradjuju noġnju za vaġare, za svakodnevne poslove, za odredjene obiļaje prilikom venļanja, krġtenja i dr. 

 

4.3. MODEL - TEMATSKI CENTRI  

Ekoloġki centri-Deca stiļu znaja i umenja iz ekologije, prave mape divljih deponija svojih mesta ukoliko ih 

ima, prave planove za njihovo ļiġĺenje, razradjuju marketing zdrave sredine i stvaranje ekoloġkog grada, sela ili 

sredine odakle dolaze. 

Umetniļki centri-U ovim centrima deca se bave svim vidovima umetnosti, od slikanja, vajanja, do pevanja, 

igranja, snimanja filmova, negovanje ljubavi prema pozoriġnoj umetnosti, lutkarstvu i dr. 

Centri za reciklaģu-Ovi centri su dosta ozbiljnija priļa i obiļno imaju veliku podrġku lokalne samouprave ili 

regiona u kojoj se nalaze.Deca su ukljuļena u naļine recikliranja, imaju radionice poput izrade umetniļkih dela 

od recikliranog materijala i dr. 
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Avanturistiļki centri-Kroz razne avanture deca uļe veġtine snalaģenja u prirodi,a na taj naļin jaļaju duh i telo, 

odnosno podstiļu fiziļku aktivnost. Obiļno je u  njima veliki izbora aktivnosti, od orjentiringa do planinarenja, 

istraģivanja biljnih i ģivotinjskih vrsta i dr. 

 

 

 

4.4. MODEL - CENTAR OTKRIĹA 

Namenjen je za decu svih uzrasta. Deca u njima uļe kroz svakodnevno povezivanje teorijskih i 

praktiļnih znanja. Centri mogu da imaju konzervatorske ili arheoloġke aktivnosti, istraģivanja istorije i kulture, 

obiļaja naroda, sredina, kao i brojna istraģivanja iz oblasti prirodnih nauka. 

 

4.5. MODEL - REKREATIVNI CENTRI  

Posebno su namenjeni za decu uzrasta od 7 do 15 godina. Oni nude brojne sportsko rekreativne aktivnosti,i 

naravno prilagoĽeni su resursima koji se nalaze u toj sredini.Mogu biti i centri zimskih sportova,kao i sportova 

na vodi, ili ġumski avanturistiļki centar. TakoĽe, svaki od ovih centara nudi i moguĺnost pasivnog odmora kako 

za decu, tako i za njihove porodice. 

 

5.ZAKLJUĻAK 

PRIMER PONUDE ZA ĠKOLU ĂIVO ANDRIĹò 

OTVORENA SEOSKA ĠKOLAòZRAĻAK VIRIò 
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Abstract: Inclusion makes everyone happy! Every student, even the one with sensory, physical or intellectual 

disability reguires a safe environment, a place where one feels emotionally safe, satisfied and happy. That is 

why the attendance to regular classes with other students and involvement in the process of career counseling 

shouldnôt, and mustnôt be circumvent, in the contrary, their involvement in this process is crucially important, 

and the role of the advisor for carreers and teachears is ï a major and substantive prereguisite for giving 

appropriate assistance, support and acceptance of students with different disabilities. The visit of  the regular 

classes and peer support for them is extremely important because on that way they can more easily acknowledge 

their skills, abilities and to realize their dreams. The establishment peer support by career advisor should teach 

students to accept the differences as a normal part of life, as on multi-directional process in which the career 

advisor, teachers and peers-students must give support to peers with different disabilities to acguiring skills and 

independence from others in choosing the right career decision. 

Key words: Inclusion, disabilities, peer support, career. 

 

ʇʃɸʅʀʈɸɳɽ  ʅɸ ʂɸʈʀɽʈɸʊɸ  ʉʆ ʋʏɽʅʀʎʀ ʉʆ ʉɽʊʀʃʅɸ, ʊɽʃɽʉʅɸ ʀ 

ʀʅʊɽʃɽʂʊʋɸʃʅɸ ʇʆʇʈɽʏɽʅʆʉʊ  
ʄ-ʨ ʂʘʪʝʨʠʥʘ ʄʠʣʫʰʝʚʘ 

ʉʆʋĂɱʘʥʝ ʉʘʥʜʘʥʩʢʠñ-ʉʪʨʫʤʠʮʘ, ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ 

 katerinamiluseva@yahoo.com  

 
ʈʝʟʠʤʝ: ʀʥʢʣʫʟʠʿʘʪʘ ʛʦ ʧʨʘʚʠ ʩʨʝ˃ʝʥ ʩʝʢʦʿ! ʉʝʢʦʿ ʫʯʝʥʠʢ, ʧʘ ʠ ʦʥʦʿ ʩʦ ʩʝʪʠʣʥʘ, ʪʝʣʝʩʥʘ ʠʣʠ 

ʠʥʪʝʣʝʢʪʫʘʣʥʘ  ʧʦʧʨʝʯʝʥʦʩʪ ʙʘʨʘ ʩʠʛʫʨʥʘ ʩʨʝʜʠʥʘ, ʤʝʩʪʦ ʢʘʜʝ ˃ʝ ʩʝ ʯʫʚʩʪʚʫʚʘ ʝʤʦʮʠʦʥʘʣʥʦ ʙʝʟʙʝʜʥʦ, 

ʠʩʧʦʣʥʝʪʦ ʠ ʩʨʝ˃ʥʦ, ʊʦʢʤʫ ʟʘʪʦʘ ʧʦʩʝʪʫʚʘˁʝʪʦ ʨʝʜʦʚʥʘ ʥʘʩʪʘʚʘ ʟʘʝʜʥʦ ʩʦ ʜʨʫʛʠʪʝ ʫʯʝʥʠʮʠ ʠ 

ʚʢʣʫʯʝʥʦʩʪʘ ʚʦ ʧʨʦʮʝʩʦʪ ʟʘ ʩʦʚʝʪʫʚʘˁʝ ʟʘ ʢʘʨʠʝʨʘ ʥʝ ʪʨʝʙʘ, ʘ ʠ ʥʝ ʩʤʝʝ ʜʘ ʛʠ ʟʘʦʙʠʢʦʣʠ, ʥʘʧʨʦʪʠʚ, 

ʥʠʚʥʦʪʦ ʚʢʣʫʯʫʚʘˁʝ ʚʦ ʦʚʦʿ ʧʨʦʮʝʩ ʝ ʦʜ ʢʨʫʮʠʿʘʣʥʘ ʚʘʞʥʦʩʪ, ʘ ʫʣʦʛʘʪʘ ʥʘ ʩʦʚʝʪʥʠʢʦʪ ʟʘ ʢʘʨʠʝʨʘ ʠ 

ʥʘʩʪʘʚʥʠʮʠʪʝ-ʛʣʘʚʝʥ ʠ ʩʫʰʪʠʥʩʢʠ ʧʨʝʜʫʩʣʦʚ ʟʘ ʜʘʚʘˁʝ ʩʦʦʜʚʝʪʥʘ ʧʦʤʦʰ, ʧʦʜʜʨʰʢʘ ʠ ʧʨʠʬʘ˃ʘˁʝ ʥʘ 

ʫʯʝʥʠʮʠʪʝ ʩʦ ʨʘʟʣʠʯʥʘ ʧʦʧʨʝʯʝʥʦʩʪ. ʇʦʩʝʪʘʪʘ ʥʘ ʨʝʜʦʚʥʘʪʘ ʥʘʩʪʘʚʘ ʠ ʧʦʜʜʨʰʢʘʪʘ ʦʜ ʚʨʩʥʠʮʠʪʝ ʟʘ ʥʠʚ ʝ 

ʦʜ ʦʛʨʦʤʥʘ ʚʘʞʥʦʩʪ ʟʘʪʦʘ ʰʪʦ ʥʘ ʪʦʿ ʥʘʯʠʥ ʪʠʝ ʧʦʣʝʩʥʦ ʛʠ ʩʧʦʟʥʘʚʘʘʪ ʩʚʦʠʪʝ ʚʝʰʪʠʥʠ, ʩʧʦʩʦʙʥʦʩʪʠ ʠ ʛʠ 

ʦʩʪʚʘʨʫʚʘʘʪ ʩʚʦʠʪʝ ʩʦʥʠʰʪʘ.ɺʦʩʧʦʩʪʘʚʫʚʘˁʝʪʦ ʚʨʩʥʠʯʢʘ ʧʦʜʜʨʰʢʘ ʦʜ ʩʪʨʘʥʘ ʥʘ ʩʦʚʝʪʥʠʢʦʪ ʟʘ ʢʘʨʠʝʨʘ 

ʪʨʝʙʘ ʜʘ ʛʠ ʥʘʫʯʠ ʫʯʝʥʠʮʠʪʝ ʟʘ ʧʨʠʬʘ˃ʘˁʝ ʥʘ ʨʘʟʣʠʢʠʪʝ ʢʘʢʦ ʥʦʨʤʘʣʝʥ ʜʝʣ ʦʜ ʞʠʚʦʪʦʪ, ʝʜʝʥ 

ʧʦʚʝ˃ʝʥʘʩʦʯʝʥ ʧʨʦʮʝʩ ʚʦ ʢʦʿ ʩʦʚʝʪʥʠʢʦʪ ʟʘ ʢʘʨʠʝʨʘ, ʥʘʩʪʘʚʥʠʮʠʪʝ ʠ ʚʨʩʥʠʮʠʪʝ-ʫʯʝʥʠʮʠ ʜʘʚʘʘʪ 

ʧʦʜʜʨʰʢʘ ʥʘ ʚʨʩʥʠʮʠʪʝ ʩʦ ʨʘʟʣʠʯʥʘ ʧʦʧʨʝʯʝʥʦʩʪ ʟʘ ʩʪʝʢʥʫʚʘˁʝ ʚʝʰʪʠʥʠ ʠ ʥʝʟʘʚʠʩʥʦʩʪ ʦʜ ʜʨʫʛʠʪʝ ʩʦ 

ʠʟʙʦʨ ʥʘ ʚʠʩʪʠʥʩʢʘʪʘ ʠʜʥʘ ʧʨʦʬʝʩʠʿʘ.  

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʀʥʢʣʫʟʠʿʘ, ʧʦʧʨʝʯʝʥʦʩʪ, ʚʨʩʥʠʯʢʘ ʧʦʜʜʨʰʢʘ, ʢʘʨʠʝʨʘ 

 

1.ɺʆɺɽɼ 

 ʉʠʪʝ ʜʝʮʘ ʠʤʘʘʪ ʧʨʘʚʦ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝ, ʟʘʧʦʯʥʫʚʘʿ˃ʠ ʦʜ ʧʨʝʜʰʢʦʣʩʢʘ ʚʦʟʨʘʩʪ, ʜʦ ʚʠʩʦʢʦ 

ʦʙʨʘʟʦʚʘʥʠʝ. ʆʩʪʚʘʨʫʚʘˁʝʪʦ ʥʘ ʦʚʘ ʧʨʘʚʦ  ʝ ʚʦ ʩʫʰʪʠʥʘʪʘ ʥʘ ʧʦʠʤʦʪ ʠʥʢʣʫʟʠʿʘ. ʀʥʢʣʫʟʠʿʘʪʘ  ʦʧʬʘ˃ʘ: 

ü ɼʝʮʘ ʩʦ ʧʨʝʯʢʠ ʚʦ ʨʘʟʚʦʿʦʪ, 

ü ʜʝʮʘ ʩʦ ʠʥʚʘʣʠʜʠʪʝʪ, 

ü ʜʝʮʘ ʦʜ ʤʘʨʛʠʥʘʣʠʟʠʨʘʥʠ ʛʨʫʧʠ 

ü ʪʘʣʝʥʪʠʨʘʥʠ. 

 ʉʝʢʦʝ ʜʝʪʝ ʟʘʩʣʫʞʫʚʘ ʚʦ ʟʘʚʠʩʥʦʩʪ ʦʜ ʥʝʛʦʚʠʪʝ ʤʦʞʥʦʩʪʠ ʜʘ ʥʘʧʨʝʜʫʚʘ ʠ ʜʘ ʩʪʝʢʥʫʚʘ 

ʦʙʨʘʟʦʚʘʥʠʝ, ʪʦʢʤʫ ʟʘʪʦʘ ʩʠʪʝ ʥʘʚʝʜʝʥʠ ʛʨʫʧʠ ʥʘ ʜʝʮʘ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ ʨʝʜʦʚʥʠʦʪ ʦʙʨʘʟʦʚʝʥ ʩʠʩʪʝʤ ʪʨʝʙʘ 

ʠ ʤʦʨʘ ʜʘ ʩʝ ʥʘʿʜʘʪ. ʆʚʘ ʧʦʜʨʘʟʙʠʨʘ ʥʘ ʩʝʢʦʝ ʜʝʪʝ ʙʝʟ ʜʘ ʤʫ ʩʝ ʧʦʩʪʘʚʫʚʘʘʪ ʛʨʘʥʠʮʠ ʜʘ ʤʫ ʩʝ ʦʚʦʟʤʦʞʠ 

ʧʨʝʢʫ ʧʨʠʣʘʛʦʜʫʚʘˁʝ ʥʘ ʩʦʜʨʞʠʥʠʪʝ ʠ ʙʨʟʠʥʘʪʘ ʥʘ ʩʦʚʣʘʜʫʚʘˁʝ ʥʘ ʠʩʪʠʪʝ, ʚʦ ʠʩʪʦ ʦʜʜʝʣʝʥʠʝ/ʢʣʘʩ ʩʦ 

ʫʯʝʥʠʮʠʪʝ ʢʦʠ ʧʦʩʝʪʫʚʘʘʪ ʨʝʜʦʚʥʘ ʥʘʩʪʘʚʘ, ʜʘ ʫʯʠ ʨʘʟʣʠʯʥʠ ʩʦʜʨʞʠʥʠ ʚʦ ʨʘʤʢʠ ʥʘ ʧʨʝʜʚʠʜʝʥʘʪʘ 

ʤʘʪʝʨʠʿʘ ʠ ʥʘ ʢʨʘʿʦʪ ʦʮʝʥʢʠʪʝ ʜʘ ʙʠʜʘʪ ʠʩʪʠ. ɺʦ ʪʦʘ ʣʝʞʠ ʠ ʩʫʰʪʠʥʘʪʘ ʥʘ ʨʘʟʣʠʯʥʦʩʪʘ. ɼʝʮʘʪʘ ʦʜ ʤʘʣʠ 

ʥʦʟʝ ʪʨʝʙʘ ʜʘ ʛʠ ʫʯʠʤʝ ʥʘ ʧʨʠʬʘ˃ʘˁʝ ʠ ʧʦʯʠʪʫʚʘˁʝ ʥʘ ʨʘʟʣʠʯʥʦʩʪʘ.  

 ʄʥʦʛʫʤʠʥʘ ˃ʝ ʩʝ ʟʘʧʨʘʰʘʘʪ: ʢʘʢʦ ʪʦʘ? ʀ ʦʙʿʘʩʥʫʚʘˁʝʪʦ ʠ ʩʘʤʠʦʪ ʧʨʦʮʝʩ ʥʘ ʠʥʢʣʫʟʠʿʘ ˃ʝ ʙʠʜʝ 

ʤʥʦʛʫ ʝʜʥʦʩʪʘʚʝʥ ʘʢʦ ʥʘʩʪʘʚʥʠʮʠʪʝ, ʧʝʜʘʛʦʟʠʪʝ, ʜʝʬʝʢʪʦʣʦʟʠʪʝ ʠ ʚʦ ʧʦʩʣʝʜʥʠʪʝ ʥʝʢʦʣʢʫ ʛʦʜʠʥʠ ʠ 

mailto:katerinamiluseva@yahoo.com
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ʩʦʚʝʪʥʠʮʠʪʝ ʟʘ ʢʘʨʠʝʨʘ ʟʘʧʦʯʥʘʪ ʧʨʦʮʝʩ ʥʘ ʛʨʘʜʝˁʝ ʫʯʠʣʠʰʪʝ ʧʦ ʤʝʨʢʘ ʥʘ ʤʦʞʥʦʩʪʠʪʝ ʥʘ ʜʝʮʘʪʘ, ʘ ʥʝ 

ʢʘʢʦ ʜʦ ʩʝʛʘ-ʜʝʪʝ ʧʦ ʤʝʨʘ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ʠ ʦʧʰʪʝʩʪʚʝʥʠʪʝ ʧʨʠʣʠʢʠ.ʆʚʘ ʧʦʜʨʘʟʙʠʨʘ ʜʝʢʘ ʩʝʢʦʿ ʫʯʝʥʠʢ 

ʪʨʝʙʘ ʜʘ ʛʦ ʫʩʚʦʿʫʚʘ ʤʘʪʝʨʠʿʘʣʦʪ ʩʧʦʨʝʜ ʩʚʦʿʦʪ ʩʦʧʩʪʚʝʥ ʨʠʪʘʤ ʠ ʜʘ ʩʝ ʯʫʚʩʪʚʫʚʘ ʩʨʝ˃ʥʦ ʠ ʠʩʧʦʣʥʝʪʦ, ʙʝʟ 

ʩʦʣʟʠ  ʠ ʯʫʚʩʪʚʦ ʜʝʢʘ ʝ ʧʦʤʘʣʢʫ ʚʨʝʜʥʦ ʦʜ ʜʨʫʛʠʪʝ ʩʚʦʠ ʚʨʩʥʠʮʠ, ʠ ʪʦʘ ʙʠ ʜʦʙʠʚʘʣʦ ʧʝʪʢʠ ʟʘ ʧʦʤʘʣʢʫ 

ʫʩʚʦʝʥ ʤʘʪʝʨʠʿʘʣ ʦʜ ʥʘ ʧʨ. ʪʘʣʝʥʪʠʨʘʥʠʦʪ ʫʯʝʥʠʢ, ʥʦ ʪʘʘ ʦʮʝʥʢʘ ˃ʝ ʿʘ ʧʦʢʨʠʚʘ ʢʦʥʩʪʘʪʘʮʠʿʘʪʘ ʜʝʢʘ ʪʦʘ 

ʜʝʪʝ ʝ ʩʦ ʧʨʝʯʢʠ ʚʦ ʨʘʟʚʦʿʦʪ, ʠʣʠ ʩʦ ʠʥʚʘʣʠʜʠʪʝʪ, ʠʣʠ ʝ ʜʝʪʝ ʦʜ ʤʘʨʛʠʥʘʣʠʟʠʨʘʥʘ ʛʨʫʧʘ ʠ ʪʦʘ ʝ ʥʠʚʥʠʦʪ 

ʤʘʢʩʠʤʫʤ! 

 

ʅʘʿʚʘʞʥʦ ʦʜ ʩ¯ ʝ ʜʘ ʥʘʫʯʠʤʝ ʜʘ ʯʝʢʦʨʠʤʝ ʤʠʣʿʘ ʚʦ ʥʠʚʥʠʪʝ ʯʝʚʣʠ! 

 
 2. ʉʆɿɼɸɺɸɳɽ ʋʉʃʆɺʀ ɿɸ ʀʅʂʃʋɿʀɺʅɸ ʈɸɹʆʊɸ 

 ʉʦʚʨʝʤʝʥʘʪʘ ʥʘʩʪʘʚʘ ʧʦʜʨʘʟʙʠʨʘ ʩʦʟʜʘʚʘˁʝ ʧʦʜʝʜʥʘʢʚʠ ʫʩʣʦʚʠ ʟʘ ʩʠʪʝ ʫʯʝʥʠʮʠ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ 

ʩʣʝʜʝˁʝ ʠ ʥʘʧʨʝʜʫʚʘˁʝ ʚʦ ʠʩʪʘʪʘ, ʢʘʢʦ ʠ ʩʪʝʢʥʫʚʘˁʝ ʞʠʚʦʪʥʠ ʚʝʰʪʠʥʠ ʢʦʠ ʚʦ ʧʦʥʘʪʘʤʦʰʥʠʦʪ ʪʝʢ ʥʘ 

ʞʠʚʦʪʦʪ ˃ʝ ʙʠʜʘʪ ʥʠʚʥʠ ʨʘʙʦʪʥʠ ʚʝʰʪʠʥʠ. ɺʦ ʦʚʦʿ ʧʨʦʮʝʩ ʥʘ ʫʯʝˁʝ ʤʥʦʛʫʧʘʪʠ ʩʝ ʩʨʝ˃ʘʚʘʤʝ ʩʦ ʫʯʝʥʠʮʠ 

ʢʦʠ ʧʦʢʘʞʫʚʘʘʪ ʧʘʩʠʚʥʦʩʪ, ʧʦʤʘʣʢʫ ʩʘʤʠʪʝ ʩʝ ʚʢʣʫʯʫʚʘʘʪ ʚʦ ʦʜʨʝʜʝʥʠ ʘʢʪʠʚʥʦʩʪʠ, ʠʤʘʘʪ ʨʘʟʣʠʯʥʠ 

ʧʦʧʨʝʯʝʥʦʩʪʠ ʠʣʠ ʦʜ ʥʝʢʘʢʚʘ ʧʨʠʯʠʥʘ ʩʝ ʧʦʚʣʝʯʝʥʠ ʚʦ ʩʝʙʝ. ʇʨʝʧʦʟʥʘʚʘˁʝʪʦ ʥʘ ʨʘʟʣʠʯʥʦʩʪʘ ʢʘʿ 

ʫʯʝʥʠʮʠʪʝ ʥʝ ʪʨʝʙʘ ʜʘ ʩʝ ʩʣʫʯʠ ʪʦʛʘʰ ʢʦʛʘ ʨʦʜʠʪʝʣʦʪ/ʩʪʘʨʘʪʝʣʦʪ ˃ʝ ʜʘʜʝ ʩʠʛʥʘʣ ʟʘ ʥʝʢʘʢʚʘ ʧʦʩʝʙʥʘ 

ʩʠʪʫʘʮʠʿʘ, ʢʦʿʘ ʝ ʧʦʨʘʟʣʠʯʥʘ ʦʜ ʥʦʨʤʘʣʥʘʪʘ, ʟʘʪʦʘ ʰʪʦ ʩʝʢʦʝ ʜʝʪʝ ʝ ʨʘʟʣʠʯʥʦ ʥʘ ʩʚʦʿ ʥʘʯʠʥ. ʂʣʫʯʥʘʪʘ 

ʫʣʦʛʘ ʚʦ ʦʚʦʿ ʥʠ ʥʘʿʤʘʣʢʫ ʣʝʩʝʥ , ʘ ʤʥʦʛʫ ʙʣʘʛʦʨʦʜʝʥ ʧʨʦʮʝʩ, ʙʠ ʨʝʢʣʘ ʿʘ ʜʝʣʘʪ ʠ ʩʥʦʩʘʪ ʦʜʛʦʚʦʨʥʦʩʪ ʟʘ 

ʠʜʥʠʥʘʪʘ ʥʘ ʩʝʢʦʝ ʦʜ ʥʠʚ : 

ü ʥʘʩʪʘʚʥʠʮʠʪʝ, 

ü ʩʪʨʫʯʥʘʪʘ ʩʣʫʞʙʘ ʚʦ ʫʯʠʣʠʰʪʝʪʦ, 

ü ʩʦʚʝʪʥʠʮʠʪʝ ʟʘ ʢʘʨʠʝʨʘ. 

ʊʠʤʩʢʠ ʚʦʩʧʦʩʪʘʚʝʥʘʪʘ ʚʨʩʢʘ ʤʝʺʫ ʦʚʠʝ ʪʨʠ ʩʝʛʤʝʥʪʠ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ ʩʦʟʜʘʚʘˁʝ ʠʥʢʣʫʟʠʚʥʠ ʫʩʣʦʚʠ ʟʘ 

ʨʘʙʦʪʘ ʩʝʢʦʛʘʰ ˃ʝ ʛʠ ʜʘʜʝ ʧʦʩʘʢʫʚʘʥʠʪʝ ʨʝʟʫʣʪʘʪʠ.                                                                                            

ʈʘʟʣʠʯʥʦʩʪʘ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʚʦ ʧʦʛʣʝʜ ʥʘ ʥʘʯʠʥʦʪ ʥʘ ʢʦʿ ʛʠ ʩʧʨʦʚʝʜʫʚʘʘʪ ʘʢʪʠʚʥʦʩʪʠʪʝ ʤʦʞʝ ʜʘ 

ʙʠʜʝ ʦʜ ʨʘʟʣʠʯʥʘ ʧʨʠʨʦʜʘ ʠ ʪʦʢʤʫ ʟʘʪʦʘ ʩʝʢʦʿ ʦʜ ʧʘʨʪʠʮʠʧʠʝʥʪʠʪʝ ʚʦ ʚʦʩʧʠʪʥʦ-ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ 

ʪʨʝʙʘ ʜʘ ʟʥʘʝ ʜʘ ʿʘ ʧʨʝʧʦʟʥʘʝ ʠ ʜʘ ʫʤʝʝ ʩʦ ʥʝʘ ʜʘ ʩʝ ʩʧʨʘʚʠ, ʥʦ ʠ ʜʘ ʛʦ ʧʦʯʠʪʫʚʘ ʦʩʥʦʚʥʦʪʦ ʧʨʘʚʠʣʦ ʜʝʢʘ 

ʙʝʟ ʠʩʢʣʫʯʦʢ ʩʠʪʝ ʫʯʝʥʠʮʠ ʠ ʦʥʠʝ ʩʦ ʧʦʧʨʝʯʝʥʦʩʪ ʦʜ ʨʘʟʣʠʯʥʘ ʧʨʠʨʦʜʘ ʠʤʘʘʪ ʛʦʣʝʤ ʙʦʿ ʚʝʰʪʠʥʠ, 

ʩʦʥʠʰʪʘ, ʥʦ ʤʦʞʝʙʠ ʥʝ ʤʦʞʘʪ ʩʘʤʠʪʝ ʜʘ ʛʠ ʧʨʝʧʦʟʥʘʘʪ ʠ ʫʩʦʚʨʰʘʪ, ʟʘʪʦʘ ʜʘ ʥʝ ʛʠ ʦʛʨʘʥʠʯʫʚʘʤʝ ʩʦ 

ʧʦʩʪʘʚʫʚʘˁʝ ʥʘ ʥʝʢʘʢʚʠ ʛʨʘʥʠʮʠ ʠʣʠ ʙʘʨʠʝʨʠ ʥʘ ʤʦʞʥʦ ʠ ʥʝʤʦʞʥʦ, ʜʘ ʠʤ ʧʦʤʦʛʥʝʤʝ ʜʘ ʩʪʝʢʥʘʪ ʧʦʚʝ˃ʝ 

ʚʝʰʪʠʥʠ, ʜʘ ʛʠ ʥʘʫʯʠʤʝ ʥʝ ʩʘʤʦ ʜʘ ʯʠʪʘʘʪ, ʧʠʰʫʚʘʘʪ ʠ ʩʤʝʪʘʘʪ, ʪʫʢʫ ʠ ʢʘʢʦ ʜʘ ʫʯʘʪ, ʢʘʢʦ ʜʘ ʩʪʘʥʘʪ 

ʥʝʟʘʚʠʩʥʠ ʦʜ ʜʨʫʛʠʪʝ, ʩʠʛʫʨʥʠ ʚʦ ʩʝʙʝ ʚʦ ʫʯʠʣʠʰʪʝʪʦ , ʥʦ ʠ ʢʦʛʘ ˃ʝ ʠʟʣʝʟʘʪ ʦʜ ʥʝʛʦ. ʆʚʘ ʥʝ ʝ ʥʠ 

ʥʘʿʤʘʣʢʫ ʣʝʩʥʘ ʨʘʙʦʪʘ. ʂʘʢʦ ʜʘ ʛʦ ʥʘʧʨʘʚʠʤʝ ʦʚʘ? 

ʆʚʦʿ ʢʦʤʧʣʝʢʩʝʥ ʧʨʦʮʝʩ ʟʘ ʜʘ ʛʠ ʜʘʜʝ ʦʯʝʢʫʚʘʥʠʪʝ ʨʝʟʫʣʪʘʪʠ ʤʦʨʘ ʜʘ ʧʨʝʪʩʪʘʚʫʚʘ ʝʜʠʥʩʪʚʦ ʦʜ 

ʥʝʢʦʣʢʫ ʢʣʫʯʥʠ ʢʦʤʧʦʥʝʥʪʠ: 

 

ü ʉʦʦʜʚʝʪʥʘ ʝʜʫʢʘʮʠʿʘ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ, 

ü ʦʧʨʝʤʫʚʘˁʝ ʥʘ ʫʯʠʣʠʰʪʘʪʘ ʩʦ ʘʩʠʩʪʠʚʥʘ ʪʝʭʥʦʣʦʛʠʿʘ, 

ü ʧʦʜʛʦʪʦʚʢʘ ʥʘ ʨʦʜʠʪʝʣʠʪʝ ʟʘ ʧʨʠʬʘ˃ʘˁʝ ʥʘ ʜʝʮʘʪʘ ʩʦ ʧʦʧʨʝʯʝʥʦʩʪ ʚʦ ʧʘʨʘʣʘʣʝʢʘʪʘ, 

ü ʨʘʟʚʠʚʘˁʝ ʩʚʝʩʪ ʟʘ ʧʨʘʚʦʪʦ ʥʘ ʨʘʟʣʠʯʥʦʩʪ ʠ ʢʘʿ ʚʦʟʨʘʩʥʠʪʝ ʠ ʢʘʿ ʜʝʮʘʪʘ-ʚʨʩʥʠʮʠ. 

2.1  ʉʆʆɼɺɽʊʅɸ ɽɼʋʂɸʎʀɱɸ ʅɸ ʅɸʉʊɸɺʅʀʎʀʊɽ  

ʉʣʝʜʝˁʝʪʦ ʥʘ ʝʜʫʢʘʪʠʚʥʠ ʦʙʫʢʠ ʢʦʠ ʩʝ ʥʘʤʝʥʝʪʠ ʟʘ ʨʘʙʦʪʘ ʩʦ ʜʝʮʘ ʩʦ ʧʦʩʝʙʥʠ ʧʦʪʨʝʙʠ ʦʜ 

ʥʘʩʪʘʚʥʠʮʠʪʝ, ʩʪʨʫʯʥʘʪʘ ʩʣʫʞʙʘ ʠ ʩʦʚʝʪʥʠʮʠʪʝ ʟʘ ʢʘʨʠʝʨʘ ʤʦʞʝʙʠ ʥʝʤʘ ʜʘ ʥʘʧʨʘʚʠ ʩʪʨʫʯˁʘʮʠ ʟʘ ʪʘʘ 

ʦʙʣʘʩʪ, ʥʦ ˃ʝ ʠʤ ʧʦʤʦʛʥʝ:  

ü ɼʘ ʿʘ ʨʘʟʙʝʨʘʪ ʩʫʰʪʠʥʘʪʘ ʠ ʟʥʘʯʝˁʝʪʦ ʥʘ ʠʥʢʣʫʟʠʚʥʦʪʦ ʫʯʝˁʝ ʠ ʘʬʠʨʤʘʪʠʚʥʘ ʪʝʭʥʦʣʦʛʠʿʘ, 

ü ʜʘ ʩʝ ʦʪʪʨʛʥʘʪ ʦʜ ʩʦʧʩʪʚʝʥʠʪʝ ʧʨʝʜʨʘʩʫʜʠ ʠ ʩʠʣʘʪʘ ʥʘ ʥʠʚʥʦʪʦ ʚʣʠʿʘʥʠʝ, 

ü ʜʘ ʩʝ ʠʥʬʦʨʤʠʨʘʘʪ ʟʘ ʢʘʨʘʢʪʝʨʠʩʪʠʢʠʪʝ ʥʘ ʜʝʮʘʪʘ ʩʦ ʧʦʩʝʙʥʠ ʦʙʨʘʟʦʚʥʠ  ʧʦʪʨʝʙʠ ʠ ʢʦʠ ʤʝʪʦʜʠ ʠ 
ʪʝʭʥʠʢʠ ʥʘ ʨʘʙʦʪʘ ʩʦ ʥʠʚ ʛʠ ʜʘʚʘʘʪ ʥʘʿʜʦʙʨʠʪʝ ʨʝʟʫʣʪʘʪʠ, 

ü ʜʘ ʩʝ ʠʥʬʦʨʤʠʨʘʘʪ ʟʘ ʥʘʯʠʥʠʪʝ ʥʘ ʢʘʨʠʝʨʥʦ ʫʩʤʝʨʫʚʘˁʝ ʥʘ ʜʝʮʘʪʘ ʩʦ ʧʦʩʝʙʥʠ ʦʙʨʘʟʦʚʥʠ 

ʧʦʪʨʝʙʠ ʠ ʫʣʦʛʘʪʘ ʥʘ ʢʘʨʠʝʨʥʠʦʪ ʩʦʚʝʪʥʠʢ ʚʦ ʪʦʿ ʧʨʦʮʝʩ, 
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ü ʜʘ ʨʘʟʤʝʥʘʪ ʠʩʢʫʩʪʚʘ ʩʦ ʩʪʨʫʯˁʘʮʠ ʦʜ ʧʦʚʝ˃ʝ ʧʨʦʬʠʣʠ ʢʦʠ ʨʘʙʦʪʘʪ ʩʦ ʜʝʮʘ ʩʦ ʧʦʩʝʙʥʠ 
ʦʙʨʘʟʦʚʥʠ ʧʦʪʨʝʙʠ. 

 

2.2  ʆʇʈɽʄʋɺɸɳɽ ʅɸ ʋʏʀʃʀʐʊɸʊɸ  

ʋʩʧʝʰʥʦʩʪʘ  ʥʘ ʠʥʢʣʫʟʠʚʥʠʦʪ ʚʦʩʧʠʪʥʦ-ʦʙʨʘʟʦʚʝʥ ʧʨʦʮʝʩ  ʠ ʩʦʚʝʪʫʚʘˁʝ ʟʘ ʢʘʨʠʝʨʘ ʩʦ 

ʫʯʝʥʠʮʠʪʝ ʩʦ ʧʦʩʝʙʥʠ ʦʙʨʘʟʦʚʥʠ ʧʦʪʨʝʙʠ ʚʦ ʥʘʿʛʦʣʝʤʘ ʤʝʨʘ ʟʘʚʠʩʠ ʦʜ ʧʨʠʩʪʘʧʦʪ ʠ ʤʝʪʦʜʠʪʝ ʢʦʠ ʛʠ 

ʧʨʠʤʝʥʫʚʘʘʪ ʥʘʩʪʘʚʥʠʮʠʪʝ ʠ ʩʦʚʝʪʥʠʢʦʪ ʟʘ ʢʘʨʠʝʨʘ, ʥʦ ʥʝ ʩʤʝʝʤʝ ʜʘ ʟʘʙʦʨʘʚʠʤʝ ʠ ʜʝʢʘ ʢʦʨʠʩʪʝˁʝʪʦ ʥʘ 

ʘʩʠʩʪʠʚʥʘʪʘ ʪʝʭʥʦʣʦʛʠʿʘ ʚʦ ʪʝʢʦʪ ʥʘ ʥʘʩʪʘʚʘʪʘ ʠ ʩʦʚʝʪʫʚʘˁʝʪʦ ʤʥʦʛʫʢʨʘʪʥʦ ˃ʝ ʿʘ ʟʛʦʣʝʤʠ ʩʘʤʦʩʪʦʿʥʦʩʪʘ 

ʥʘ ʫʯʝʥʠʮʠʪʝ ʩʦ ʪʝʣʝʩʥʘ, ʩʝʪʠʣʥʘ ʠ ʠʥʪʝʣʝʢʪʫʘʣʥʘ ʧʦʧʨʝʯʝʥʦʩʪ. ʊʦʢʤʫ ʟʘʨʘʜʠ ʪʦʘ, ʙʠʜʝʿ˃ʠ ʩʦʟʜʘʚʘˁʝʪʦ 

ʯʫʚʩʪʚʦ ʥʘ ʩʘʤʦʩʪʦʿʥʦʩʪ ʠ ʥʝʟʘʚʠʩʥʦʩʪ ʦʜ ʜʨʫʛʠʪʝ ʝ ʦʜ ʧʦʩʝʙʥʘ ʚʘʞʥʦʩʪ ʟʘ ʥʠʚ, ʩʝʢʦʝ ʩʦʚʨʝʤʝʥʦ 

ʫʯʠʣʠʰʪʝ ʤʦʨʘ ʜʘ ʧʦʩʝʜʫʚʘ ʤʫʣʪʠʬʫʥʢʮʠʦʥʘʣʝʥ ʘʩʠʩʪʠʚʝʥ ʫʨʝʜ ʢʦʿ ʤʦʞʝ ʜʘ ʛʦ ʢʦʨʠʩʪʘʪ ʫʯʝʥʠʮʠ ʩʦ 

ʜʝʣʫʤʥʦ ʦʰʪʝʪʫʚʘˁʝ ʥʘ ʚʠʜʦʪ, ʩʦ ʩʝʨʠʦʟʥʠ ʦʰʪʝʪʫʚʘˁʘ ʥʘ ʤʦʪʦʨʠʢʘʪʘ ʥʘ ʛʦʨʥʠʪʝ ʝʢʩʪʨʝʤʠʪʝʪʠ, ʢʘʢʦ ʠ 

ʩʦ ʣʝʩʥʘ ʠʥʪʝʣʝʢʪʫʘʣʥʘ ʧʦʧʨʝʯʝʥʦʩʪ.ɷʦʿʩʪʠʢʦʪ, ʠʟʜʚʦʝʥʠʦʪ ʢʣʠʢ, ʪʨʘʢʙʦʣʦʪ ʠ ʯʠʪʘʯ ʥʘ ʝʢʨʘʥ NVDA ʟʘ 

ʣʠʮʘ ʩʦ ʮʝʣʦʩʥʦ ʦʰʪʝʪʫʚʘˁʝ ʥʘ ʚʠʜʦʪ ʩʝ ʩʘʤʦ ʝʜʝʥ ʤʘʣ ʜʝʣ ʦʜ ʛʦʣʝʤʠʦʪ ʙʨʦʿ ʚʘʢʚʠ ʘʩʠʩʪʠʚʥʠ ʫʨʝʜʠ ʠ 

ʩʦʬʪʚʝʨʠ ʢʦʠ ʜʝʥʝʩ ʤʦʞʘʪ ʜʘ ʩʝ ʥʘʿʜʘʪ. ʋʯʠʣʠʰʪʘʪʘ ʤʝʺʫ ʜʨʫʛʦʪʦ ʚʦ ʩʦʨʘʙʦʪʢʘ ʩʦ ʪʠʤʦʪ ʢʦʿ ʨʘʙʦʪʠ ʚʦ 

ʠʥʢʣʫʟʠʚʥʘ ʫʯʠʣʥʠʮʘ ʤʦʨʘʘʪ ʜʘ ʩʝ ʧʦʛʨʠʞʘʪ ʟʘ ʘʜʘʧʪʠʨʘˁʝ (ʝʜʥʦʩʪʘʚʝʥ ʠ ʨʘʟʙʠʨʣʠʚ ʿʘʟʠʢ, ʣʝʩʥʦ ʯʠʪʣʠʚ) 

ʥʘ ʩʠʪʝ ʨʘʙʦʪʥʠ ʤʘʪʝʨʠʿʘʣʠ ʩʧʦʨʝʜ ʧʦʪʨʝʙʠʪʝ ʠ ʤʦʞʥʦʩʪʠʪʝ ʥʘ ʫʯʝʥʠʮʠʪʝ. 

2.3 ʇʆɼɻʆʊʆɺʂɸ ʅɸ ʈʆɼʀʊɽʃʀʊɽ ɿɸ ʇʈʀʌɸɵɸɳɽ ʅɸ ɼɽʎɸʊɸ ʉʆ ʇʆʇʈɽʏɽʅʆʉʊ ɺʆ 

ʇɸʈɸʃɽʃʂɸʊɸ  

ʅʘʿʥʝʧʦʩʘʢʫʚʘʥʠʦʪ, ʥʦ ʥʘʿʯʝʩʪʦ ʧʨʠʩʫʪʝʥ ʧʨʦʙʣʝʤ ʚʦ ʧʨʘʢʩʘ - ʧʨʝʜʨʘʩʫʜʠʪʝ ʥʘ ʨʦʜʠʪʝʣʠʪʝ ʥʘ 

ʫʩʣʦʚʥʦ ʢʘʞʘʥʦ Ăʥʦʨʤʘʣʥʦ ʨʘʟʚʠʝʥʠʪʝ ʜʝʮʘñ, ʜʝʢʘ ʧʨʠʩʫʪʥʦʩʪʘ ʥʘ ʜʝʪʝ ʩʦ ʧʦʩʝʙʥʠ ʦʙʨʘʟʦʚʥʠ ʧʦʪʨʝʙʠ ʚʦ 

ʧʘʨʘʣʘʣʢʘʪʘ ˃ʝ ʿʘ ʧʦʧʨʝʯʠ ʨʘʙʦʪʘʪʘ ʥʘ ʦʩʪʘʥʘʪʠʪʝ! ʅʘ ʦʚʦʿ ʧʨʦʙʣʝʤ ʪʨʝʙʘ ʜʘ ʩʝ ʨʘʙʦʪʠ ʩʦ ʨʦʜʠʪʝʣʠʪʝ 

ʫʰʪʝ ʚʦ ʧʨʝʪʰʢʦʣʩʢʘ ʚʦʟʨʘʩʪ ʩʦ ʦʨʛʘʥʠʟʠʨʘˁʝ ʪʨʠʙʠʥʠ, ʧʨʝʜʘʚʘˁʘ ʠ ʨʘʙʦʪʠʣʥʠʮʠ ʟʘ ʨʘʟʙʠʚʘˁʝ ʥʘ 

ʧʨʝʜʨʘʩʫʜʠʪʝ ʠ ʩʪʝʨʝʦʪʠʧʠʪʝ ʠ ʧʨʠʬʘ˃ʘˁʝ ʥʘ ʨʘʟʣʠʯʥʦʩʪʘ ʦʜ ʧʨʠʯʠʥʘ ʰʪʦ ʩʝʢʦʝ ʜʝʪʝ ʝ Ăʩʧʝʮʠʿʘʣʥʦñ ʥʘ 

ʩʚʦʿ ʥʘʯʠʥ ʠ ʟʘʩʣʫʞʫʚʘ ʜʘ ʙʠʜʝ ʩʘʢʘʥʦ, ʧʨʠʬʘʪʝʥʦ ʠ ʥʘʫʯʝʥʦ ʥʘ ʞʠʚʦʪʥʠ ʚʝʰʪʠʥʠ ʢʦʠ ˃ʝ ʤʫ ʦʚʦʟʤʦʞʘʪ 

ʜʘ ʩʪʘʥʝ ʥʝʟʘʚʠʩʥʘ ʣʠʯʥʦʩʪ. ʆʨʛʘʥʠʟʠʨʘˁʝʪʦ ʨʘʙʦʪʠʣʥʠʮʠ ʚʦ ʢʦʠ ʫʯʝʩʥʠʮʠ ˃ʝ ʙʠʜʘʪ ʨʦʜʠʪʝʣʠʪʝ ʠ 

ʫʯʝʥʠʮʠʪʝ ˃ʝ ʠʤ ʧʦʢʘʞʝ ʜʝʢʘ ʟʘʜʘʯʠʪʝ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ/ʩʦʚʝʪʥʠʢʦʪ ʚʦ ʠʥʢʣʫʟʠʚʥʘ ʫʯʠʣʥʠʮʘ/ʛʨʫʧʘ ʥʝ ʩʝ 

ʧʦʩʪʦʿʘʥʦ ʜʘ ʠʤ ʜʘʚʘ ʧʦʜʜʨʰʢʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʩʦ ʧʦʧʨʝʯʝʥʦʩʪ, ʜʦʜʝʢʘ ʜʨʫʛʠʪʝ ʨʘʙʦʪʘʪ ʩʘʤʦʩʪʦʿʥʦ, ʪʫʢʫ 

ʜʘ ʛʠ ʧʦʪʪʠʢʥʝ ʠ ʜʘ ʛʠ ʥʘʩʦʯʠ ʫʯʝʥʠʮʠʪʝ ʜʘ ʨʘʙʦʪʘʪ ʟʘʝʜʥʦ ʠ ʜʘ ʩʠ ʜʘʚʘʘʪ ʤʝʺʫʩʝʙʥʘ ʧʦʜʜʨʰʢʘ. 

2.3 ʈɸɿɺʀɺɸɳɽ ʉɺɽʉʊ ɿɸ ʇʈɸɺʆʊʆ ʅɸ ʈɸɿʃʀʏʅʆʉʊ ʀ ʂɸɱ ɼɽʎɸʊɸ - ɺʈʉʅʀʎʀ ʀ ʂɸɱ 

ɺʆɿʈɸʉʅʀʊɽ  

ɸʢʦ ʮʝʣʪʘ ʥʠ ʝ ʢʘʢʦ ʧʝʜʘʛʦʟʠ ʜʘ ʧʦʤʦʛʥʝʤʝ ʚʦ ʛʨʘʜʝˁʝ ʩʚʝʪ ʚʦ ʢʦʿ ˃ʝ ʠʤʘ ʤʝʩʪʦ ʟʘ ʩʝʢʦʿ ʙʝʟ 

ʨʘʟʣʠʢʘ ʥʘ ʥʝʛʦʚʘʪʘ ʨʘʟʣʠʯʥʦʩʪ, ʪʦʛʘʰ ʚʦ ʥʘʰʠ ʨʘʮʝ ʝ ʨʘʟʚʠʚʘˁʝʪʦ ʩʚʝʩʪ ʟʘ ʧʨʠʬʘ˃ʘˁʝ ʥʘ ʨʘʟʣʠʯʥʦʩʪʘ ʠ 

ʟʘʪʦʘ  ʪʨʝʙʘ ʜʘ ʛʠ ʧʦʪʪʠʢʥʝʤʝ ʠ ʨʦʜʠʪʝʣʠʪʝ ʠ ʫʯʝʥʠʮʠʪʝ ï ʚʨʩʥʠʮʠ ʜʘ: 

ü ʀʤ ʜʘʜʘʪ ʧʦʜʜʨʰʢʘ ʥʘ ʣʠʮʘʪʘ ʩʦ ʧʦʧʨʝʯʝʥʦʩʪ ʦʜ ʨʘʟʣʠʯʝʥ ʚʠʜ, 

ü ʜʘ ʠʤ ʦʚʦʟʤʦʞʘʪ ʧʨʠʩʪʘʧʥʦʩʪ, 

ü ʜʘ ʠʤ ʧʦʤʦʛʥʘʪ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ ʩʪʝʢʥʫʚʘˁʝ ʩʘʤʦʩʪʦʿʥʦʩʪ, 

ü ʜʘ ʠʤʘʘʪ ʨʘʟʙʠʨʘˁʝ ʟʘ ʥʠʚʥʘʪʘ ʨʘʟʣʠʯʥʦʩʪ, 

ü ʜʘ ʢʘʞʘʪ Ăʅɽñ ʥʘ ʜʠʩʢʨʠʤʠʥʘʮʠʿʘʪʘ. 

 

3. ʇʆʊʊʀʂʅʋɺɸɳɽ ɺʈʉʅʀʏʂɸ ʇʆɼɼʈʐʂɸ 

ʉʦʟʜʘʚʘˁʝʪʦ ʘʪʤʦʩʬʝʨʘ ʥʘ ʤʝʺʫʩʝʙʥʘ ʜʦʚʝʨʙʘ ʚʦ ʢʦʿʘ ˃ʝ ʩʝ ʨʘʟʛʦʚʘʨʘ ʦʪʚʦʨʝʥʦ ʠ ʠʩʢʨʝʥʦ ʚʦ 

ʥʘʿʛʦʣʝʤʘ ʤʝʨʘ ʟʘʚʠʩʠ ʦʜ ʫʤʝʰʥʦʩʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ/ʩʦʚʝʪʥʠʢʦʪ ʟʘ ʢʘʨʠʝʨʘ ʢʦʿ ʿʘ ʦʨʛʘʥʠʟʠʨʘ ʨʘʙʦʪʘʪʘ ʚʦ 

ʠʥʢʣʫʟʠʚʥʘʪʘ ʫʯʠʣʥʠʮʘ/ʛʨʫʧʘ.ʊʠʝ ʚʨʩʥʠʯʢʘʪʘ ʧʦʜʜʨʰʢʘ ʥʝ ʿʘ ʩʬʘ˃ʘʘʪ ʝʜʥʦʩʪʨʘʥʦ ʢʘʢʦ ʧʨʦʮʝʩ ʚʦ ʢʦʿ 

Ăʧʦʩʧʦʩʦʙʥʠʪʝñ ʫʯʝʥʠʮʠ ʠʤ ʧʦʤʘʛʘʘʪ ʥʘ Ăʧʦʤʘʣʢʫñ ʩʧʦʩʦʙʥʠʪʝ ʚʨʩʥʠʮʠ ʩʦ ʧʦʧʨʝʯʝʥʦʩʪ, ʪʫʢʫ ʢʘʢʦ 

ʥʦʨʤʘʣʝʥ ʜʝʣ ʦʜ ʞʠʚʦʪʦʪ ʚʦ ʢʦʿ ʫʯʝʥʠʮʠʪʝ ʫʯʘʪ ʝʜʥʠ ʦʜ ʜʨʫʛʠ ʠ ʤʝʺʫʩʝʙʥʦ ʩʠ ʧʦʤʘʛʘʘʪ. ʅʘ ʪʘʢʦʚ ʥʘʯʠʥ 

ʥʘʩʪʘʚʥʠʢʦʪ/ʩʦʚʝʪʥʠʢʦʪ ʟʘ ʢʘʨʠʝʨʘ ʛʠ ʫʯʠ ʫʯʝʥʠʮʠʪʝ ʥʘ ʧʨʠʬʘ˃ʘˁʝ ʥʘ ʨʘʟʣʠʢʠʪʝ ʢʘʢʦ ʥʦʨʤʘʣʝʥ ʜʝʣ ʦʜ 

ʞʠʚʦʪʦʪ.ʀʜʝʥʪʠʬʠʢʫʚʘˁʝʪʦ ʥʘ ʩʠʣʥʠʪʝ ʠ ʩʣʘʙʠʪʝ ʩʪʨʘʥʠ ʥʘ ʫʯʝʥʠʮʠʪʝ ʠʤ ʦʚʦʟʤʦʞʫʚʘ ʧʦʣʝʩʥʦ ʜʘ ʿʘ 

ʚʦʩʧʦʩʪʘʚʘʪ ʚʨʩʥʠʯʢʘʪʘ ʧʦʜʜʨʰʢʘ, ʟʘʪʦʘ ʰʪʦ ʩʠʪʝ ʫʯʝʥʠʮʠ ʩʘʢʘʘʪ ʜʘ ʩʝ ʥʘʿʜʘʪ ʚʦ ʫʣʦʛʘ ʥʘ ʧʦʜʜʨʞʫʚʘʯʠ 

ʥʘ ʩʚʦʠʪʝ ʚʨʩʥʠʮʠ-ʫʣʦʛʘ ʢʦʿʘ ʩʝʢʦʛʘʰ ʿʘ ʠʟʚʨʰʫʚʘʘʪ ʩʦ ʟʘʜʦʚʦʣʩʪʚʦ. 

 

4. ʋʃʆɻɸʊɸ ʅɸ ʉʆɺɽʊʅʀʂʆʊ ɿɸ ʂɸʈʀɽʈɸ ɺʆ ʇʈʆʎɽʉʆʊ ʅɸ ʇʃɸʅʀʈɸɳɽ ʅɸ 

ʂɸʈʀɽʈɸʊɸ ʉʆ ʋʏɽʅʀʎʀ ʉʆ ʉɽʊʀʃʅɸ, ʊɽʃɽʉʅɸ ʀ ʀʅʊɽʃɽʂʊʋɸʃʅɸ ʇʆʇʈɽʏɽʅʆʉʊ  

 ɺʦ ʧʨʦʮʝʩʦʪ ʥʘ ʧʣʘʥʠʨʘˁʝ ʥʘ ʢʘʨʠʝʨʘʪʘ ʥʘ ʫʯʝʥʠʢ ʩʦ ʥʝʢʘʢʚʘ ʧʦʧʨʝʯʝʥʦʩʪ, ʩʦʚʝʪʥʠʢʦʪ ʟʘ 

ʢʘʨʠʝʨʘ ʪʨʝʙʘ:  

ü ɼʘ ʤʫ ʦʙʝʟʙʝʜʠ ʝʤʦʮʠʦʥʘʣʥʦ ʙʝʟʙʝʜʥʘ ʠ ʩʠʛʫʨʥʘ ʩʨʝʜʠʥʘ ʥʘ ʫʯʝʥʠʢʦʪ, 

ü ʜʦʙʨʦ ʜʘ ʩʝ ʠʥʬʦʨʤʠʨʘ ʟʘ ʩʪʝʧʝʥʦʪ ʥʘ ʥʝʛʦʚʘʪʘ ʧʦʧʨʝʯʝʥʦʩʪ ʠ ʩʝʥʟʠʙʠʣʠʪʝʪʦʪ ʥʘ ʫʯʝʥʠʢʦʪ, 

ü ʜʘ ʛʠ ʚʢʣʫʯʠ ʠ ʨʦʜʠʪʝʣʠʪʝ ʚʦ ʦʚʘʘ ʧʨʦʛʨʘʤʘ,  

ü ʜʘ ʙʠʜʝ ʩʠʛʫʨʝʥ ʜʝʢʘ ʫʯʝʥʠʢʦʪ ʛʠ ʨʘʟʙʠʨʘ ʪʚʨʜʝˁʘʪʘ/ʩʪʘʚʦʚʠʪʝ ʚʦ ʠʩʢʘʟʠʪʝ ʦʜ ʧʨʠʣʘʛʦʜʝʥʠʪʝ 
ʪʝʩʪʦʚʠ ʢʦʠ ʩʦ ʥʝʛʦ ʛʠ ʨʘʙʦʪʠ, 
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ü ʜʘ ʧʨʝʜʚʠʜʠ ʧʦʚʝ˃ʝ ʚʨʝʤʝ ʟʘ ʠʥʜʠʚʠʜʫʘʣʥʘ ʨʘʙʦʪʘ, 

ü ʜʘ ʛʦ ʚʢʣʫʯʠ ʫʯʝʥʠʢʦʪ ʠ ʚʦ ʛʨʫʧʥʘ ʬʦʨʤʘ ʥʘ ʨʘʙʦʪʘ ʚʦ ʛʨʫʧʠ ʥʝ ʧʦʛʦʣʝʤʠ ʦʜ 3-5 ʫʯʝʥʠʢʘ, 

ü ʜʘ ʤʫ ʿʘ ʩʪʘʚʠ ʥʘ ʨʘʩʧʦʣʘʛʘˁʝ ʩʝʪʘ ʘʩʠʩʪʠʚʥʘ ʪʝʭʥʦʣʦʛʠʿʘ ʢʦʿʘ ʫʯʠʣʠʰʪʝʪʦ ʿʘ ʧʦʩʝʜʫʚʘ, 

ü ʜʘ ʙʠʜʝ ʤʦʜʝʣ ʥʘ ʠʥʢʣʫʟʠʚʥʦ ʦʜʥʝʩʫʚʘˁʝ, 

ü ʜʘ ʛʦ ʧʦʪʪʠʢʥʫʚʘ ʜʘ ʛʦ ʩʧʦʜʝʣʠ ʩʚʦʝʪʦ ʞʠʚʦʪʥʦ ʠʩʢʫʩʪʚʦ ʩʦ ʚʨʩʥʠʮʠʪʝ, 

ü ʜʘ ʧʨʠʤʝʥʠ ʠʥʜʠʚʠʜʫʘʣʝʥ ʧʨʠʩʪʘʧ ʢʦʿ ˃ʝ ʩʝ ʪʝʤʝʣʠ ʠ ʥʘ ʩʧʦʩʦʙʥʦʩʪʠʪʝ ʠ ʠʥʪʝʨʝʩʠʪʝ, ʘ ʥʝ ʩʘʤʦ 

ʧʦʩʝʙʥʠʪʝ ʧʦʪʨʝʙʠ ʥʘ ʫʯʝʥʠʢʦʪ ʩʦ ʧʦʧʨʝʯʝʥʦʩʪ, 

ü ʜʘ ʢʦʥʪʘʢʪʠʨʘ ʩʦ ʦʨʛʘʥʠʟʘʮʠʠ ʚʦ ʢʦʠ ʯʣʝʥʫʚʘʘʪ ʣʠʮʘ ʩʦ ʧʦʧʨʝʯʝʥʦʩʪ ʠ ʦʨʛʘʥʠʟʘʮʠʠ/ʢʦʤʧʘʥʠʠ 
ʢʦʠ ʚʨʘʙʦʪʫʚʘʘʪ ʣʠʮʘ ʩʦ ʧʦʧʨʝʯʝʥʦʩʪ, 

ü ʨʝʜʦʚʥʦ ʜʘ ʢʦʤʫʥʠʮʠʨʘ ʩʦ ʨʦʜʠʪʝʣʠʪʝ/ʩʪʘʨʘʪʝʣʠʪʝ ʥʘ ʣʠʮʘʪʘ ʩʦ ʧʦʧʨʝʯʝʥʦʩʪ ʠ ʩʦ ʦʩʪʘʥʘʪʠʪʝ 

ʥʘʩʪʘʚʥʠʮʠ ʠ ʜʘ ʛʠ ʠʥʬʦʨʤʠʨʘ ʟʘ ʪʝʢʦʪ ʥʘ ʧʨʦʮʝʩʦʪ ʥʘ ʩʦʚʝʪʫʚʘˁʝ ʟʘ ʢʘʨʠʝʨʘ. 

  ʇʨʦʮʝʩʦʪ ʥʘ ʩʦʚʝʪʫʚʘˁʝʪʦ, ʩʦʚʝʪʥʠʢʦʪ ʟʘ ʢʘʨʠʝʨʘ ʧʨʝʧʦʨʘʯʣʠʚʦ ʝ ʩʝʢʦʛʘʰ ʜʘ ʛʦ ʟʘʧʦʯʥʝ ʩʦ 

ʩʝʩʠʠ ʟʘ ʠʥʜʠʚʠʜʫʘʣʥʦ ʩʦʚʝʪʫʚʘˁʝ ʩʦ ʮʝʣ ʜʘ ʿʘ ʩʪʝʢʥʝ ʜʦʚʝʨʙʘʪʘ ʥʘ ʫʯʝʥʠʢʦʪ ʠ ʜʘ ʤʫ ʦʙʿʘʩʥʠ ʜʝʢʘ ʚʦ 

ʧʨʦʮʝʩʦʪ ʥʘ ʨʝʰʘʚʘˁʝ ʪʝʩʪʦʚʠ ʚʦ  ʢʘʨʠʝʨʥʦʪʦ ʩʦʚʝʪʫʚʘˁʝ ʥʝʤʘ ʪʦʯʥʠ ʠ ʧʦʛʨʝʰʥʠ ʦʜʛʦʚʦʨʠ, ʘ 

ʧʨʠʩʫʩʪʚʦʪʦ ʥʘ ʣʠʮʝ-ʫʩʧʝʰʝʥ ʧʨʠʤʝʨ ʧʨʝʧʦʨʘʯʘʥ ʦʜ ʥʝʢʦʿʘ ʦʨʛʘʥʠʟʘʮʠʿʘ ʥʘ ʣʠʮʘ ʩʦ ʧʦʧʨʝʯʝʥʦʩʪ, 

ʩʝʢʦʛʘʰ ʜʘʚʘ ʜʦʧʦʣʥʠʪʝʣʝʥ ʧʦʟʠʪʠʚʝʥ ʝʬʝʢʪ.  

ɺʦ ʧʨʦʮʝʩʦʪ ʥʘ ʩʦʚʝʪʫʚʘˁʝʪʦ, ʩʦʚʝʪʥʠʢʦʪ ʟʘ ʢʘʨʠʝʨʘ ʛʠ ʧʦʯʠʪʫʚʘ ʧʨʠʥʮʠʧʠʪʝ ʥʘ: 

ü ʆʜʛʦʚʦʨʥʦʩʪ ʢʦʥ ʣʠʮʝʪʦ ʢʦʝ ʛʦ ʩʦʚʝʪʫʚʘ, 

ü ʜʦʚʝʨʣʠʚʦʩʪ, 

ü ʧʨʦʬʝʩʠʦʥʘʣʥʠ ʢʦʤʧʝʪʝʥʮʠʠ ʠ ʠʥʪʝʛʨʠʪʝʪ, 

ü ʦʜʛʦʚʦʨʥʦʩʪ ʢʦʥ ʧʨʦʬʝʩʠʿʘʪʘ. 

ʉʦʚʝʪʥʠʢʦʪ ʟʘ ʢʘʨʠʝʨʘ ʚʦ ʨʘʙʦʪʘʪʘ ʩʦ ʫʯʝʥʠʮʠʪʝ ʩʦ ʧʦʧʨʝʯʝʥʦʩʪ ʚʥʠʤʘʪʝʣʥʦ ʛʠ ʦʜʙʠʨʘ ʤʝʪʦʜʠʪʝ ʠ 

ʪʝʭʥʠʢʠʪʝ ʩʦ ʢʦʠ ˃ʝ ʨʘʙʦʪʠ, ʧʘ ʪʦʢʤʫ ʟʘʪʦʘ ʪʦʿ ʥʘʿʧʨʚʦ ʪʨʝʙʘ ʜʘ ʟʥʘʝ ʜʘ ʨʘʙʦʪʠ ʚʦ ʠʥʢʣʫʟʠʚʥʘ ʫʯʠʣʥʠʮʘ 

ʠ ʩʠʪʝ ʩʚʦʠ ʠʩʢʫʩʪʚʘ ʜʘ ʛʠ ʧʨʠʤʝʥʠ ʠ ʢʘʢʦ ʩʦʚʝʪʥʠʢ ʟʘ ʢʘʨʠʝʨʘ ʢʘʿ ʫʯʝʥʠʮʠ ʩʦ ʧʦʩʝʙʥʠ ʧʦʪʨʝʙʠ. ʂʘʢʦ 

ʧʨʝʧʦʨʘʯʣʠʚʠ ʙʠ ʤʦʞʝʣʝ ʜʘ ʛʠ ʠʟʜʚʦʠʤʝ: 

ü ʈʘʙʦʪʘ ʚʦ ʛʨʫʧʠ ( ʦʜ 3-5 ʫʯʝʥʠʢʘ ʟʘ ʜʘ ʤʦʞʝ ʣʝʩʥʦ ʜʘ ʩʝ ʩʣʝʜʠ ʪʝʢʦʪ ʥʘ ʜʠʩʢʫʩʠʠʪʝ ʠ ʨʘʙʦʪʘʪʘ). 

ü ɹʫʨʘ ʥʘ ʠʜʝʠ (ʪʨʝʙʘ ʜʘ ʧʨʝʪʭʦʜʠ ʦʙʿʘʩʥʫʚʘˁʝ ʜʝʢʘ ʥʝʤʘ ʩʦʦʜʚʝʪʥʠ ʠ ʥʝʩʦʦʜʚʝʪʥʠ ʠʜʝʠ ʟʘ ʜʘ ʩʝ 

ʠʟʙʝʛʥʘʪ ʥʝʦʯʝʢʫʚʘʥʠʪʝ ʨʝʘʢʮʠʠ ʘʢʦ ʩʝ ʢʘʞʝ ʥʝʰʪʦ ʰʪʦ ʜʨʫʛʠʪʝ ʯʣʝʥʦʚʠ ʥʘ ʛʨʫʧʘʪʘ ʙʠ ʛʦ 

ʩʤʝʪʘʣʝ ʟʘ ʩʤʝʰʥʦ ʠʣʠ ʥʝʘʜʝʢʚʘʪʥʦ). 

ü ʀʛʨʘˁʝ ʫʣʦʛʠ (ʩʝʢʦʛʘʰ ʜʘ ʩʝ ʢʦʨʠʩʪʘʪ ʨʝʘʣʥʠ ʧʨʠʤʝʨʠ ʦʜ ʩʝʢʦʿʜʥʝʚʥʠʦʪ ʞʠʚʦʪ). 

ü ʅʘʩʪʘʚʘ ʥʘʜʚʦʨ ʦʜ ʫʯʠʣʥʠʮʘ (ʩʝʢʦʛʘʰ ʜʘ ʩʝ ʠʟʚʝʜʫʚʘʘʪ ʩʦ ʜʦʙʨʦ ʠʩʧʣʘʥʠʨʘʥʘ ʚʨʩʥʠʯʢʘ 

ʧʦʜʜʨʰʢʘ). 

ʂʨʘʿʥʘʪʘ ʮʝʣ ʢʦʿʘ ʩʘʢʘ ʜʘ ʿʘ ʧʦʩʪʠʛʥʝ ʩʝʢʦʿ ʩʦʚʝʪʥʠʢ ʟʘ ʢʘʨʠʝʨʘ ʢʦʿ ʙʝʩʩʝʙʠʯʥʦ ʩʝ ʚʢʣʫʯʠʣ ʚʦ ʦʚʦʿ 

ʙʣʘʛʦʨʦʜʝʥ ʧʨʦʮʝʩ, ʩʝʢʘʢʦ ʝ ʢʘʿ ʫʯʝʥʠʢʦʪ ʩʦ ʧʦʩʝʙʥʠ ʧʦʪʨʝʙʠ ʢʦʿ ʠʤʘ ʨʘʟʣʠʯʥʠ ʠʥʪʝʨʝʩʠ ʠ ʩʧʦʩʦʙʥʦʩʪʠ 

ʜʘ ʥʘʧʨʘʚʠ ʧʨʝʩʝʢ ʤʝʺʫ ʠʩʪʠʪʝ ʠ ʜʘ ʤʫ ʧʦʤʦʛʥʝ ʥʘ ʫʯʝʥʠʢʦʪ ʚʦ ʙʘʨʘˁʝʪʦ ʧʦʚʝ˃ʝ ʦʧʮʠʠ ʟʘ ʢʘʨʠʝʨʘ, ʜʘ ʿʘ 

ʠʟʙʝʛʥʝ ʦʥʘʘ ʟʘ ʢʦʿʘ ʥʝʤʘ ʘʬʠʥʠʪʝʪʠ ʠ ʚʦ ʢʦʿʘ ʥʝʤʘ ʜʘ ʩʝ ʯʫʚʩʪʚʫʚʘ ʩʨʝ˃ʝʥ, ʘ ʜʘ ʦʜʙʝʨʝ ʪʘʢʚʘ ʢʦʿʘ ˃ʝ 

ʩʦʦʜʚʝʪʩʪʚʫʚʘ ʥʘ ʥʝʛʦʚʠʪʝ ʩʧʦʩʦʙʥʦʩʪʠ. 

 

5.ɿɸʂʃʋʏʆʂ 

 ʇʣʘʥʠʨʘˁʝʪʦ ʢʘʨʠʝʨʘ ʥʝ ʝ ʧʨʦʮʝʩ ʢʦʿ ʠʤʘ ʝʢʩʢʣʫʟʠʚʠʪʝʪ ʩʘʤʦ ʟʘ ʫʯʝʥʠʮʠʪʝ ʢʦʠ ʩʝ ʙʝʟ 

ʧʦʧʨʝʯʝʥʦʩʪ. ɸʢʦ ʩʤʝ ʧʦʜʛʦʪʚʝʥʠ ʜʘ ʠʤ ʜʘʜʝʤʝ ʧʦʜʜʨʰʢʘ ʥʘ ʥʘʰʠʪʝ ʫʯʝʥʠʮʠ ʢʦʠ ʩʝ ʙʝʟ ʧʦʧʨʝʯʝʥʦʩʪʠ 

ʚʦ ʨʘʟʚʦʿʦʪ ʦʢʦʣʫ ʠʟʙʦʨʦʪ ʥʘ ʥʠʚʥʘʪʘ ʠʜʥʘ ʧʨʦʬʝʩʠʿʘ, ʪʦʛʘʰ ʥʝ ʙʠ ʪʨʝʙʘʣʦ ʥʠʰʪʦ ʜʘ ʥʝ ʩʧʨʝʯʫʚʘ ʪʦʘ 

ʠʩʪʦʪʦ ʜʘ ʛʦ ʩʪʦʨʠʤʝ ʠ ʩʦ ʜʝʮʘʪʘ ʢʦʠ ʠʤʘʘʪ ʨʘʟʣʠʯʥʘ ʧʦʧʨʝʯʝʥʦʩʪ ʚʦ ʨʘʟʚʦʿʦʪ. ʂʘʢʦ ʩʦʚʝʪʥʠʮʠ ʟʘ 

ʢʘʨʠʝʨʘ ʜʘ ʿʘ ʨʝʩʧʝʢʪʠʨʘʤʝ ʨʘʟʣʠʯʥʦʩʪʘ, ʟʘʪʦʘ ʰʪʦ ʪʘʘ ʝ ʢʦʣʢʫ ʜʘʚʘˁʝ, ʪʦʣʢʫ ʠ ʟʝʤʘˁʝ, ʜʘ ʧʦʩʪʘʚʠʤʝ 

ʚʠʩʦʢʠ ʦʯʝʢʫʚʘˁʘ ʦʜ ʦʚʠʝ ʫʯʝʥʠʮʠ, ʥʦ ʥʝ ʠ ʥʝʚʦʟʤʦʞʥʠ!  
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Abstract:  Professional development is an ongoing process of learning, development, advancement and training. 

Because of that it is directly connected to the term permanent or life-long learning, continuous education. 

Education and work are not two separate processes. Education should be a process as long as life itself. ñThe 

teacher cannot remain static in knowledge because every teacher taking the students forward he himself feels the 

need to learnéò 
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ʈʝʟʠʤʝ: ʇʨʦʬʝʩʠʦʥʘʣʥʠʦʪ ʨʘʟʚʦʿ ʧʨʝʪʩʪʘʚʫʚʘ ʪʨʘʝʥ ʧʨʦʮʝʩ ʥʘ ʫʯʝˁʝ, ʫʩʦʚʨʰʫʚʘˁʝ, ʥʘʧʨʝʜʫʚʘˁʝ, 

ʦʩʧʦʩʦʙʫʚʘˁʝ. ɺʦ ʪʘʘ ʩʤʠʩʣʘ ʪʦʿ ʝ ʥʝʧʦʩʨʝʜʥʦ ʧʦʚʨʟʘʥ ʩʦ ʧʦʠʤʦʪ ʥʘ ʧʝʨʤʘʥʝʥʪʥʦ ʦʙʨʘʟʦʚʘʥʠʝ ʠʣʠ 

ʜʦʞʠʚʦʪʥʦ, ʢʦʥʪʠʥʫʠʨʘʥʦ ʦʙʨʘʟʦʚʘʥʠʝ. ʆʙʨʘʟʦʚʘʥʠʝʪʦ ʠ ʨʘʙʦʪʘʪʘ ʥʝ ʩʝ ʜʚʘ ʦʜʚʦʝʥʠ ʧʨʦʮʝʩʠ. 

ʆʙʨʘʟʦʚʘʥʠʝʪʦ ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʜʦʣʛ ʧʨʦʮʝʩ ʢʦʣʢʫ ʠ ʞʠʚʦʪʦʪ. Ăʋʯʠʪʝʣʦʪ ʥʝ ʤʦʞʝ ʜʘ ʦʩʪʘʥʝ ʩʪʘʪʠʯʝʥ, 

ʥʝʧʦʜʚʠʞʝʥ ʚʦ ʟʥʘʝˁʘʪʘ ʪʫʢʫ ʩʝʢʦʿ ʫʯʠʪʝʣ, ʚʦʜʝʿ˃ʠ ʛʠ ʫʯʝʥʠʮʠʪʝ ʥʘʧʨʝʜ ʯʫʚʩʪʚʫʚʘ ʧʦʪʨʝʙʘ ʠ ʩʘʤʠʦʪ ʜʘ 

ʫʯʠ.ñ 

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʦʙʨʘʟʦʚʘʥʠʝ, ʧʨʦʬʝʩʠʦʥʘʣʝʥ ʨʘʟʚʦʿ, ʫʯʝˁʝ, ʟʥʘʝˁʝ, ʜʦʞʠʚʦʪʝʥ ʧʨʦʮʝʩ 

 

"Koj ne se obiduva da se izdigne nad stvarnosta, toj vistinata nikoga{ nema da ja osvoi." 

 

Poim, opredelba i etapi na profesionalniot razvoj 

  

Kako sinonimi na poimot profesionalen razvoj, na koi sekoga{ ne im se dava podednakvo zna~ewe i dimenzii, 

se upotrebuvaat i poimite: razvoj na kadrite, razvoj na ~ove~kiot faktor na raboteweto ili razvoj na ~ove~kite 

resursi. Postojat pove}e razli~ni opredelbi na ovie poimi, {to proizleguva, pred se, od relativno kratkoto vreme 

od voveduvaweto na nivnata upotreba. 

 

Revolucionernite promeni na tehnikata i tehnologijata go menuvaat na~inot na proizvodstvoto, organizacijata na 

rabotata, zanimawata, u~ili{tata, pa go menuvaat i ~ovekot koj mora da im se prilagodi. Ve}e nema edno 

zanimawe za cel `ivot, tuku promena na dve, tri ili pove}e zanimawa vo tekot na `ivotot. Izborot na zanimawe 

sega e proces koj trae cel `ivot, a odlukite za izborot se donesuvaat vo razli~ni etapi vo tekot na detstvoto, 

{koluvaweto, vrabotuvaweto i napreduvaweto vo rabotata. Toj proces, koj se ostvaruva kontinirano, vo tekot na 

celiot `ivot, stru~wacite go narekuvaat profesionalen razvoj. A. Adkins istaknuva deka toa e, po svoja priroda, 

razvoen proces, koj mu pomaga na poedinecot da se prilagodi na promenite na dinami~noto op{testvo. 

 

 

Vo tekot na celiot raboten vek na ~ovekot doa|a do promeni vo rabotata, zanimawata i znaewata, koi se 

predizvikani pred se od `elbata za napreduvawe. Vraboteniot koj nema da se vklu~i vo sovremenite procesi na 

obrazovanie i usovr{uvawe ve}e za 5-6 godini, a ~esto i porano , ne }e mo`e uspe{no da gi izvr{uva svoite 

funkcii; po~nuva da gi gubi temelite vo svojata struka, pa mo`e da stane i izli{en. Isto taka i organizacijata koja 
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ne se gri`i za svoite kadri, }e zaostanuva vo razvojot. Promenite vo dene{niot svet se mnogu raznovidni, dlaboki 

i sodr`inski, a sekoj promena bara sovladuvawa na novi znaewa, umeewa i naviki. Bidej}i mnogu znaewa brgu 

zastaruvaat, potrebata za postojano u~ewe e sekoga{ aktuelna. 

 

Planirawe i realizacija na profesionalniot razvoj na vrabotenite                                                 

"Samo toga{ koga u~itelot postojano se usovr{uva, toj e sposoben, vistinski da pou~uva i 

vospituva."Vraboteniot koj nema da se vklu~i vo sovremenite procesi na obrazovanie i usovr{uvawe, ve}e za 5-

6 godini, a ~esto i porano , ne }e mo`e uspe{no da gi izvr{uva svoite funkcii; po~nuva da gi gubi temelite vo 

svojata struka, pa mo`e da stane i izli{en. Isto taka i organizacijata koja ne se gri`i za svoite kadri, }e zaostanuva 

vo razvojot. Promenite vo dene{niot svet se mnogu raznovidni, dlaboki i sodr`inski, a sekoj promena bara 

sovladuvawa na novi znaewa, umeewa i naviki. Bidej}i mnogu znaewa brgu zastaruvaat, potrebata za postojano 

u~ewe e sekoga{ aktuelna.  

U~eweto pretstavuva eden kontinuiran i do`ivoten proces, {to go sledi ~ovekoviot `ivot i razvitok od ra|aweto, 

pa sî do dlabokata  ~ovekova starost. 

Ottuka i filozofijata na permanentnoto obrazovanie pretstavuva voditelka na `ivotot na subjektot, za aktivna 

tvore~ka participacija vo site sferi i dejnosti. 

Za da mo`e u~ili{teto da odgovori na promenlivoto opkru`uvawe }e mora dase posveti na svoite vraboteni, na 

nivniot postojan proces na usovr{uvawe i profesionalen razvoj. 

Profesionalnoto usovr{uvawe na nastavniot kadar e edna od prioritetnite zada~i na programata vo u~ili{teto. 

 

Stru~no pedago{koto obrazovanie i usovr{uvawe na nastavniot kadar se realizira preku:  

 

 individualno stru~no usovr{uvawe i 

 kolektivno stru~no usovr{uvawe. 

 

Ako sakame da imame efikasen plan za aprofesionalen razvoj toga{ }e mora da gi opfa}a slednite podra~ja: 

1. Planirana aktivnost 

2. Celi na aktivnosta 

3. Vreme na realizacija 

4. U~esnici 

5. Realizator 

6. O~ekuvawe rezultati 

7. Kako toa }e se sledi 

 

Vaka podredeniot plan za prefesionalen razvoj dava mo`nost da se sledi negovata realizacija i istata da se 

vrednuva dokolku vo istiot se postaveni merlivi celi so relevatni pokazateli. 

Obu~uvaweto na nastavnicite pretstavuva va`en uslov za uspe{no organizirawe i realizirawe na celokupnata 

vospitno - obrazovna rabota vo u~ili{teto. 

Profesionalnoto usovr{uvawe na nastavniot kadar vo u~ili{teto, e edna od prioritetnite zada~i. 

 

Moe viduvawe: 

 

Starosnata granica ne pretstavuva bariera za profesionalniot razvoj i usovr{uvawe na nastavnikot. 

 

Kaj mladite da ima {to pogolem interes odnosno motivacija za nadgradba 

vo poleto na profesionalniot razvoj. 

 

Vo prilog vi dostavuvam anketen list preku koj vrabotenite se iska`aa za obukata koja sleduva{e vo ramkite na 

proektot "Modernizacija na obrazovanieto". 

 

Po realizacijata na gore navedenite obuki vo u~ili{teto }e se implementiraat promenite (istite ve}e se 

implementiraat vo u~ili{teto na poleto na vospitno - obrazovniot proces). 

 

Zaklu~ok:  

  

Da se docni vo oblasta na obrazovanieto e golema nesre}a. 

Permanentnoto stru~no i metodsko - pedago{ko obrazovanie i usovr{uvawe e potreba i obvrska na nastavniot 

kadar i toa pretstavuva va`en uslov za uspe{noto organizirawe i realizirawe na celokupnata vospitno - obrazovna 

rabota vo u~ili{teto.  
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Potrebata od istoto proizleguva, pred se, pedago{kata praksa koja sekojdnevno se zbogatuva so novi rabotni 

formi - inovacii, koi od u~itelot baraat da odi vo ~ekor so vremeto, da gi sledi i primenuva i na toj na~in da se 

usovr{uva samiot sebe si i nastavata vo u~ili{teto kade {to raboti. Ostanuvaweto samo so znaewata koi gi 

steknuva nastavnikot vo svoeto {koluvawe, go isklu~uva napredokot, uspehot, odnosno kvaliteto vo vospitno - 

obrazovnata rabota. 

Poznatite pedagozi otsekoga{ ja istaknuvale potrebata i zna~eweto na permanentnoto struno usovr{uvawe na 

nastavniot kadar i zatoa: 

Da ja intenzivirame i promovirame obukata i stru~noto usovr{uvawe so cel tie da slu`at na novite predizvici so 

koi se soo~uva obrazovanieto. 

 

Conclusion: 

Beeing late in education is the worst mistake. 

Permanent professional and methodical education and development is a need and an obligation of the teacher 

and it is an important condition for successful organization and realization of the whole educational work in the 

school. The educational work is a need that gets richer and richer ewvery day with new work forms ï creations, 

which want the teacher to go forward in time, to follow, apply and perfect himself and  his way of teaching. 

Leaving only with the knowledge that the teacher taught, turns off the progress, success, in fact it turns off the 

quality of the educational work. Famous educators have always brought out the need and meaning of the 

permanent professional development of the teachers and because of that: 

We enhance and promote the training and professional development with a goal to help defeat the new 

challenges in the future.   
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Abstract:Professional development of teachers is process that refers to the continuous development of 

knowledge,skills and abilities and contribute to improving the quality of work,strengthening motivation and 

develops the system of  evaluation and self-evaluation.Professional development of teachers is an open 

,dynamic and ondoing process that involves the transfer of new knowledge from various professional fields and 

disciplines into the world of practice and monitoring European trends in terms of improving the quality of 

education.Aplication of innovations in teaching is examined through self-evaluation,which provides objective 

data about the quality of schools in all major segments. 

Key words:Professional development,self-evaluation,professional development programs 
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ʈʝʟʠʤʝ:ʇʨʦʬʝʩʠʦʥʘʣʥʠʦʪ ʨʘʟʚʦʿ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʝ ʧʨʦʮʝʩ ʢʦʿ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʧʦʩʪʦʿʘʥʦ ʨʘʟʚʠʚʘˁʝ ʥʘ 

ʟʥʘʝˁʘ,ʚʝʰʪʠʥʠ ʠ ʩʧʦʩʦʙʥʦʩʪʠ ʠ ʜʦʧʨʠʥʝʩʫʚʘ ʟʘ ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ ʢʚʘʣʠʪʝʪʦʪ ʥʘ ʨʘʙʦʪʘʪʘ ,ʟʘʿʘʢʥʫʚʘˁʝ ʥʘ 

ʤʦʪʠʚʘʮʠʿʘʪʘ ʠ ʨʘʟʚʠʚʘˁʝ ʥʘ ʩʠʩʪʝʤ ʥʘ ʚʨʝʜʥʫʚʘˁʝ ʠ ʩʘʤʦʚʨʝʜʥʫʚʘˁʝ.ʇʨʦʬʝʩʠʦʥʘʣʥʠʦʪ ʨʘʟʚʦʿ ʥʘ 

ʥʘʩʪʘʚʥʠʢʦʪ ʝ ʦʪʚʦʨʝʥ,ʜʠʥʘʤʠʯʝʥ ʠ ʪʨʘʝʥ ʧʨʦʮʝʩ,ʢʦʿ ʧʦʜʨʘʟʙʠʨʘ ʠ ʧʨʝʥʝʩʫʚʘˁʝ ʥʘ ʥʦʚʠ ʟʥʘʝˁʘ ʦʜ 

ʨʘʟʣʠʯʥʠ ʧʨʦʬʝʩʠʦʥʘʣʥʠ ʦʙʣʘʩʪʠ ʠ ʥʘʫʯʥʠ ʜʠʩʮʠʧʣʠʥʠ ʚʦ ʩʚʝʪʦʪ ʥʘ ʧʨʘʢʩʘʪʘ,ʢʘʢʦ ʠ ʧʨʘʪʝˁʝ ʥʘ 

ʝʚʨʦʧʩʢʠʪʝ ʪʨʝʥʜʦʚʠ ʚʦ ʧʦʛʣʝʜ ʥʘ ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ ʢʚʘʣʠʪʝʪʦʪ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝʪʦ.ʇʨʠʤʝʥʘʪʘ ʥʘ 

ʠʥʦʚʘʮʠʠʪʝ ʚʦ ʥʘʩʪʘʚʘʪʘ ʩʝ ʩʦʛʣʝʜʫʚʘʘʪ ʧʨʝʢʫ ʩʘʤʦʚʨʝʜʥʫʚʘˁʝʪʦ,ʢʦʝ ʦʚʦʟʤʦʞʫʚʘ ʦʙʿʝʢʪʠʚʥʠ ʧʦʜʘʪʦʮʠ 

ʟʘ ʢʚʘʣʠʪʝʪʦʪ ʥʘ ʨʘʙʦʪʘʪʘ ʥʘ ʫʯʠʣʠʰʪʘʪʘ ʚʦ ʩʠʪʝ ʙʠʪʥʠ ʩʝʛʤʝʥʪʠ. 

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ:ʧʨʦʬʝʩʠʦʥʘʣʝʥ ʨʘʟʚʦʿ,ʩʘʤʦʚʨʝʜʥʫʚʘˁʝ,ʥʘʩʪʘʚʥʠʢ,ʧʨʦʛʨʘʤʠ ʟʘ ʩʪʨʫʯʥʦ ʫʩʦʚʨʰʫʚʘˁʝ 

 

1.ɺʦʚʝʜ 

ʂʚʘʣʠʪʝʪʝʥ ʥʘʩʪʘʚʥʠʢ ʟʥʘʯʠ ʦʩʥʦʚʘ ʟʘ ʦʙʝʟʙʝʜʫʚʘˁʝ ʥʘ ʢʚʘʣʠʪʝʪʥʘ ʥʘʩʪʘʚʘ ʚʦ ʚʦʩʧʠʪʥʦ-ʦʙʨʘʟʦʚʥʠʪʝ 

ʠʥʩʪʠʪʫʮʠʠ,ʥʦʩʠ ʦʩʥʦʚʘ ʟʘ ʩʦʟʜʘʚʘˁʝ ʢʚʘʣʠʪʝʪʝʥ ʢʘʜʘʨ,ʢʦʿ ʜʦʧʨʚʘ ˃ʝ ʪʨʝʙʘ ʜʘ ʛʦ ʜʘʜʝ ʩʚʦʿʦʪ ʧʨʠʜʦʥʝʩ 

ʢʦʥ ʨʘʟʚʦʿʦʪ ʥʘ ʣʦʢʘʣʥʘʪʘ ʟʘʝʜʥʠʮʘ ʠ ʦʧʰʪʝʩʪʚʦʪʦ ʠ ʩʧʦʨʝʜ ʪʦʘ ʦʜ ʦʛʨʦʤʥʦ ʟʥʘʯʝˁʝ ʝ ʟʘʣʦʞʙʘʪʘ ʟʘ 

ʧʨʦʬʝʩʠʦʥʘʣʝʥ ʨʘʟʚʦʿ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ. 

 

2.ʇʨʦʬʝʩʠʦʥʘʣʝʥ ʨʘʟʚʦʿ ïʧʨʠʜʦʥʝʩ 

ɿʘʣʦʞʙʘʪʘ ʟʘ ʧʨʦʬʝʩʠʦʥʘʣʝʥ ʨʘʟʚʦʿ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ  ʝ ʤʦʜʝʣ ʟʘ ʧʦʪʪʠʢ ʥʘ ʥʠʚʥʦʪʦ ʪʚʦʨʝʯʢʦ ʜʝʣʫʚʘˁʝ ʠ 

ʧʨʦʬʝʩʠʦʥʘʣʥʦ ʫʩʦʚʨʰʫʚʘˁʝ.ʃʦʢʘʣʥʘʪʘ ʟʘʝʜʥʠʮʘ ʝ ʥʝʜʝʣʣʠʚ ʩʝʛʤʝʥʪ ʦʜ ʩʧʨʦʚʝʜʫʚʘˁʝʪʦ ʥʘ 

ʩʦʮʠʦʢʫʣʪʫʨʥʘʪʘ,ʢʘʜʨʦʚʩʢʘʪʘ ʠ ʝʢʦʥʦʤʩʢʘʪʘ ʤʠʩʠʿʘ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝʪʦ.ɺʦ ʪʦʿ ʧʨʘʚʝʮ ʤʦʨʘ ʜʘ ʧʦʩʪʦʿʘʪ 

ʩʠʣʥʠ ʦʪʚʦʨʝʥʠ ʠʥʪʝʨʘʢʪʠʚʥʠ ʚʨʩʢʠ ʤʝʺʫ ʫʯʠʣʠʰʪʘʪʘ ʠ ʟʘʝʜʥʠʮʘʪʘ ʠ ʜʘ ʠʤʘ ʧʦʜʠʛʥʫʚʘˁʝ ʥʘ 

ʧʨʦʬʝʩʠʦʥʘʣʥʘʪʘ ʠ ʦʧʰʪʝʩʪʚʝʥʘʪʘ ʧʦʟʠʮʠʿʘ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʠ ʦʪʩʪʨʘʥʫʚʘˁʝ ʥʘ ʠʥʪʝʣʝʢʪʫʘʣʥʦʪʦ ʠ 

ʧʨʦʬʝʩʠʦʥʘʣʥʦ ʩʣʝʧʠʣʦ.ʆʙʨʘʟʦʚʘʥʠʝʪʦ ʝ ʦʧʰʪʝʩʪʚʝʥʘ ʧʦʿʘʚʘ  ʠ ʤʦʨʘ ʜʘ ʙʠʜʝ ʚʦ ʩʢʣʘʜ ʩʦ ʩʦʚʨʝʤʝʥʠʪʝ 

ʪʝʥʜʝʥʮʠʠ ʠ ʩʦʟʥʘʥʠʿʘ.ʇʨʦʬʝʩʠʦʥʘʣʥʠʦʪ ʨʘʚʦʿ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʝ ʧʨʦʮʝʩ,ʢʦʿ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʧʦʩʪʦʿʘʥʦ 

ʨʘʟʚʠʚʘˁʝ ʥʘ ʟʥʘʝˁʘ,ʚʝʰʪʠʥʠ ʠ ʩʧʦʩʦʙʥʦʩʪʠ ʠ ʧʨʠʜʦʥʝʩʫʚʘ ʟʘ ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ ʢʚʘʣʠʪʝʪʦʪ ʚʦ ʨʘʙʦʪʘʪʘ 

,ʟʘʿʘʢʥʫʚʘˁʝ ʥʘ ʤʦʪʠʚʘʮʠʿʘʪʘ ʠ ʨʘʟʚʠʚʘˁʝ ʩʠʩʪʝʤ ʥʘ ʚʨʝʜʥʫʚʘˁʝ ʠ ʩʘʤʦʚʨʝʜʥʫʚʘˁʝ. 

ʇʨʦʬʝʩʠʦʥʘʣʥʠʦʪ ʨʘʟʚʦʿ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʝ ʦʪʚʦʨʝʥ,ʜʠʥʘʤʠʯʝʥ ʠ ʪʨʘʝʥ ʧʨʦʮʝʩ,ʢʦʿ ʧʦʜʨʘʟʙʠʨʘ 

ʧʨʝʥʝʩʫʚʘˁʝ ʥʘ ʥʦʚʠ ʟʥʘʝˁʘ ʦʜ ʨʘʟʣʠʯʥʠ ʧʨʦʬʝʩʠʦʥʘʣʥʠ ʦʙʣʘʩʪʠ ʠ ʥʘʫʯʥʠ ʜʠʩʮʠʧʣʠʥʠ ʚʦ ʩʚʝʪʦʪ ʥʘ 

ʧʨʘʢʩʘʪʘ ʠ ʩʣʝʜʝˁʝ ʥʘ ʝʚʨʦʧʩʢʠʪʝ ʪʨʝʥʜʦʚʠ ʚʦ ʧʦʛʣʝʜ ʥʘ ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ ʢʚʘʣʠʪʝʪʦʪ ʥʘ 

ʦʙʨʘʟʦʚʘʥʠʝʪʦ.ʅʘʩʪʘʚʥʠʢʦʪ ʠʤʘ ʫʣʦʛʘ ʥʘ ʨʘʢʦʚʦʜʠʪʝʣ,ʩʦʚʝʪʥʠʢ,ʚʦʩʧʠʪʫʚʘʯ,ʯʠʿʘ ʨʘʙʦʪʘ ʝ ʥʘʩʦʯʝʥʘ  ʢʦʥ 

ʟʘʧʦʟʥʘʚʘˁʝ ʥʘ ʚʢʫʧʥʘʪʘ ʚʦʩʧʠʪʥʘ ʩʠʪʫʘʮʠʿʘ,ʦʪʢʨʠʚʘˁʝ ʧʨʝʢʫ ʠʩʪʨʘʞʫʚʘˁʝ ʥʘ ʥʘʿʩʦʦʜʚʝʪʥʠ ʧʝʜʘʛʦʰʢʠ 

ʥʘʩʦʢʠ ʠ ʤʝʨʢʠ.ʇʦʩʪʦʿʘʥʦʪʦ ʩʪʨʫʯʥʦ ʫʩʦʚʨʰʫʚʘˁʝ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʦʧʬʘ˃ʘ ʩʣʝʜʝˁʝ,ʫʩʚʦʿʫʚʘˁʝ ʠ 

ʧʨʠʤʝʥʘ ʥʘ ʩʦʚʨʝʤʝʥʠ ʜʦʩʪʠʛʥʫʚʘˁʘ ʚʦ ʥʘʫʢʘʪʘ ʠ ʧʨʘʢʩʘʪʘ ʧʦʨʘʜʠ ʦʩʪʚʘʨʫʚʘˁʝ ʥʘ ʮʝʣʠʪʝ ʠ ʟʘʜʘʯʠʪʝ ʥʘ 

ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʠ ʚʦʩʧʠʪʘʥʠʝʪʦ. 

mailto:karolina_nikoloska@yahoo.com
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ɹʝʟ ʦʙʨʘʟʦʚʘʥ ʥʘʩʪʘʚʥʠʢ ʠ ʥʝʛʦʚʠ ʧʨʦʰʠʨʝʥʠ ʠʥʜʠʚʠʜʫʘʣʥʠ 

ʩʧʦʩʦʙʥʦʩʪʠ,ʚʝʰʪʠʥʠ,ʧʨʦʬʝʩʠʦʥʘʣʥʠ ʬʫʥʢʮʠʠ,ʥʝ ʤʦʞʝ ʜʘ ʩʝ ʨʘʟʚʠʚʘ ʦʙʨʘʟʦʚʘʥʠʝʪʦ,ʥʠʪʫ ʜʘ ʩʝ 

ʫʥʘʧʨʝʜʫʚʘ ʧʨʦʮʝʩʦʪ ʥʘ ʩʘʤʦʝʚʘʣʫʘʮʠʿʘ,ʥʠʪʫ ʜʘ ʩʝ ʧʨʦʠʟʚʝʜʝĂʢʦʤʧʝʪʝʥʪʝʥ ñʫʯʝʥʠʢ.ʉʘʤʦʝʚʘʣʫʘʮʠʿʘʪʘ  ʝ 

ʜʦʙʘʨ ʠʥʩʪʨʫʤʝʥʪ ʟʘ ʚʦʩʧʦʩʪʘʚʫʚʘˁʝ ʪʦʯʥʘ ʜʠʿʘʛʥʦʟʘ ʢʘʜʝ ʩʤʝ ʩʝʛʘ ʠ ʢʦʠ ʩʝ ʜʦʙʨʠʪʝ ,ʘ ʢʦʠ ʣʦʰʠʪʝ 

ʩʪʨʘʥʠ.ʂʦʤʧʝʪʝʥʪʝʥ ʥʘʩʪʘʚʥʠʢ ʩʝ ʩʪʘʥʫʚʘ ʩʦ ʢʦʥʪʠʥʫʠʨʘʥ ʧʨʦʬʝʩʠʦʥʘʣʝʥ ʨʘʟʚʦʿ.ʆʜ ʢʦʤʧʝʪʝʥʮʠʿʘʪʘ ʥʘ 

ʥʘʩʪʘʚʥʠʢʦʪ ʟʘʚʠʩʘʪ ʩʪʘʥʜʘʨʜʠʪʝ ʥʘ ʧʦʩʪʠʛʥʫʚʘˁʘ ʥʘ ʫʯʝʥʠʢʦʪ. 

 

ɿʘʢʣʫʯʦʢ 

ʂʘʪʘʣʦʛʦʪ ʥʘ ʧʨʦʛʨʘʤʠ ʥʘ ʧʨʦʬʝʩʠʦʥʘʣʥʦ ʫʩʦʚʨʰʫʚʘˁʝ ʤʦʨʘ ʜʘ ʩʦʜʨʞʠ ʤʝʪʦʜʠʯʢʠ,ʜʠʜʘʢʪʠʯʢʠ,ʩʪʨʫʯʥʠ 

ʪʝʤʠ ʠ ʩʦʜʨʞʠʥʠ,ʠʥʦʚʘʪʠʚʥʠ ʤʝʪʦʜʠ ʠ ʠʥʪʝʛʨʘʪʠʚʥʘ ʥʘʩʪʘʚʘ.ʊʠʤʩʢʘʪʘ ʨʘʙʦʪʘ ʧʨʠʜʦʥʝʩʫʚʘ ʟʘ 

ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ ʧʨʦʬʝʩʠʦʥʘʣʥʠʦʪ ʨʘʟʚʦʿ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ. 

ɼʘ ʩʝ ʚʣʦʞʫʚʘ ʚʦ ʥʘʩʪʘʚʥʠʢʦʪ ʝ ʚʣʦʞʫʚʘˁʝ ʚʦ ʢʚʘʣʠʪʝʪʝʥ  ʠ ʧʨʦʬʝʩʠʦʥʘʣʝʥ ʢʘʜʘʨ  ʢʦʿ ˃ʝ ʧʨʦʠʟʣʝʟʝ ʦʜ 

ʛʝʥʝʨʘʮʠʠʪʝ ʩʝʜʥʘʪʠ ʚʦ ʫʯʠʣʠʰʥʠʪʝ ʢʣʫʧʠ. 
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THE EDUACTIONAL FUNCTION OF THE SCHOOL  
MA Ljiljana Ilioska  

MPS "Kuzman Shapkarev" - Skopje, Macedonia liljana.ilioska@yahoo.com 

 
Abstract: The school is an institution whose main function is to realize the goals and tasks of education. 

Education is an inevitable part of human life. It is inserted in all shapes and forms of society and human activity, 

contained and established in all relationships in a human community. The school, as an important factor in the 

formation of the young person, should pay more attention to the educational function of raising awareness 

among students about their proper behavior. Through education, it will enable them to accomplish their 

possibilities or to form as moral persons. 

Key terms: school, education, morality 

 

ɺʆʉʇʀʊʅɸʊɸ ʌʋʅʂʎʀɱɸ ʅɸ ʋʏʀʃʀʐʊɽʊʆ 

ʄ-ʨ ʃʠʣʿʘʥʘ ʀʣʠʦʩʢʘ 

ʆʆʋ Ăʂʫʟʤʘʥ ʐʘʧʢʘʨʝʚñ ï ʉʢʦʧʿʝ, ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ liljana.ilioska@yahoo.com 

 
ʈʝʟʠʤʝ: ʋʯʠʣʠʰʪʝʪʦ ʧʨʝʪʩʪʘʚʫʚʘ ʠʥʩʪʠʪʫʮʠʿʘ ʯʠʿʘ ʰʪʦ ʦʩʥʦʚʥʘ ʬʫʥʢʮʠʿʘ ʝ ʜʘ ʿʘ ʦʩʪʚʘʨʫʚʘ ʮʝʣʪʘ ʠ 

ʟʘʜʘʯʠʪʝ ʥʘ ʚʦʩʧʠʪʘʥʠʝʪʦ. ɺʦʩʧʠʪʘʥʠʝʪʦ ʝ ʥʝʠʟʙʝʞʝʥ ʜʝʣ ʦʜ ʞʠʚʦʪʦʪ ʥʘ ʯʦʚʝʢʦʪ. ʊʦʘ ʝ ʚʤʝʪʥʘʪʦ ʚʦ ʩʠʪʝ 

ʦʙʣʠʮʠ ʠ ʥʘʯʠʥʠ ʥʘ ʦʧʰʪʝʩʪʚʦʪʦ ʠ ʯʦʚʝʢʦʚʦʪʦ ʜʝʣʫʚʘˁʝ, ʩʦʜʨʞʘʥʦ ʚʦ ʩʠʪʝ ʦʜʥʦʩʠ ʢʦʠ ʚʦ ʝʜʥʘ ʯʦʚʝʯʢʘ 

ʟʘʝʜʥʠʮʘ ʩʝ ʚʦʩʧʦʩʪʘʚʫʚʘʘʪ. ʋʯʠʣʠʰʪʝʪʦ ʢʘʢʦ ʟʥʘʯʘʝʥ ʬʘʢʪʦʨ ʚʦ ʬʦʨʤʠʨʘˁʝʪʦ ʥʘ ʤʣʘʜʘʪʘ ʣʠʯʥʦʩʪ 

ʪʨʝʙʘ ʜʘ ʧʦʩʚʝʪʠ ʧʦʛʦʣʝʤʦ ʚʥʠʤʘʥʠʝ ʥʘ ʚʦʩʧʠʪʥʘʪʘ ʬʫʥʢʮʠʿʘ, ʥʘ ʧʦʜʠʛʥʫʚʘˁʝʪʦ ʥʘ ʩʚʝʩʪʘ ʢʘʿ ʫʯʝʥʠʮʠʪʝ 

ʟʘ ʥʠʚʥʦ ʧʨʘʚʠʣʥʦ ʦʜʥʝʩʫʚʘˁʝ. ʇʨʝʢʫ ʚʦʩʧʠʪʫʚʘˁʝʪʦ ˃ʝ ʠʤ ʩʝ ʦʚʦʟʤʦʞʠ ʪʠʝ ʜʘ ʛʠ ʦʩʪʚʘʨʘʪ ʩʚʦʠʪʝ 

ʤʦʞʥʦʩʪʠ ʠʣʠ ʜʘ ʩʝ ʬʦʨʤʠʨʘʘʪ ʢʘʢʦ ʤʦʨʘʣʥʠ ʣʠʯʥʦʩʪʠ. 

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʫʯʠʣʠʰʪʝ, ʚʦʩʧʠʪʘʥʠʝ, ʤʦʨʘʣ 

 

ɺʆɺɽɼ 

ʋʯʠʣʠʰʪʝʪʦ ʧʨʝʪʩʪʘʚʫʚʘʣʦ ʠ ʧʨʝʪʩʪʘʚʫʚʘ ʩʣʦʞʝʥ ʦʨʛʘʥʠʟʘʮʠʩʢʠ ʩʠʩʪʝʤ ʠ ʢʘʢʦ ʚʦʩʧʠʪʥʦ-

ʦʙʨʘʟʦʚʥʘ ʠʥʩʪʠʪʫʮʠʿʘ ʩʝ ʥʘʦʺʘ ʧʨʝʜ ʨʝʬʦʨʤʩʢʠ ʧʨʝʜʠʟʚʠʮʠ, ʰʪʦ ʥʘʩʪʘʥʫʚʘʘʪ ʢʘʢʦ ʨʝʟʫʣʪʘʪ ʥʘ 

ʤʥʦʛʫʙʨʦʿʥʠ ʦʧʰʪʝʩʪʚʝʥʠ, ʝʢʦʥʦʤʩʢʠ, ʜʝʤʦʢʨʘʪʩʢʦ-ʧʣʫʨʘʣʥʠ ʜʚʠʞʝˁʘ ʠ ʧʨʦʮʝʩʠ, ʘ ʠʩʪʦ ʪʘʢʘ, ʢʘʢʦ 

ʨʝʟʫʣʪʘʪ ʥʘ ʠʩʪʦʨʠʩʢʦʪʦ ʠ ʢʫʣʪʫʨʥʦʪʦ ʥʘʩʣʝʜʩʪʚʦ, ʧʦʩʝʙʥʦ ʚʦ ʩʬʝʨʘʪʘ ʥʘ ʚʦʩʧʠʪʘʥʠʝʪʦ ʠ ʦʙʨʘʟʦʚʘʥʠʝʪʦ. 

ʊʦʘ ʝ ʠʥʩʪʠʪʫʮʠʿʘ ʟʘ ʦʨʛʘʥʠʟʠʨʘʥʦ ʚʦʩʧʠʪʫʚʘˁʝ ʥʘ ʯʦʚʝʢʦʪ, ʩʣʦʞʝʥ, ʢʦʤʧʣʝʢʩʝʥ, ʜʠʥʘʤʠʯʝʥ, ʦʪʚʦʨʝʥ, 

ʮʝʣʝʩʦʦʙʨʘʟʝʥ ʩʠʩʪʝʤ. ʀʥʩʪʠʪʫʮʠʿʘ ʚʦ ʢʦʿʘ ʚʦʩʧʠʪʥʘʪʘ ʜʝʿʥʦʩʪ ʠ ʦʙʨʘʟʦʚʥʘʪʘ ʜʝʿʥʦʩʪ ʪʨʝʙʘ ʜʘ ʙʠʜʘʪ 

ʠʥʪʝʛʨʠʨʘʥʠ. ɼʝʥʝʩ ʩʝ ʧʦʚʝ˃ʝ ʩʝ ʟʘʥʝʤʘʨʫʚʘ ʚʦʩʧʠʪʥʘʪʘ ʬʫʥʢʮʠʿʘ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ʟʘ ʨʘʟʣʠʢʘ ʦʜ 

ʦʙʨʘʟʦʚʥʘʪʘ. 

ɺʦʩʧʠʪʘʥʠʝʪʦ ʝ ʥʝʠʟʙʝʞʝʥ ʜʝʣ ʦʜ ʞʠʚʦʪʦʪ ʥʘ ʯʦʚʝʢʦʪ. ʊʦʘ ʝ ʚʤʝʪʥʘʪʦ ʚʦ ʩʠʪʝ ʦʙʣʠʮʠ ʠ ʥʘʯʠʥʠ 

ʥʘ ʦʧʰʪʝʩʪʚʦʪʦ ʠ ʯʦʚʝʢʦʚʦʪʦ ʜʝʣʫʚʘˁʝ, ʩʦʜʨʞʘʥʦ ʚʦ ʩʠʪʝ ʦʜʥʦʩʠ ʢʦʠ ʚʦ ʝʜʥʘ ʯʦʚʝʯʢʘ ʟʘʝʜʥʠʮʘ ʩʝ 

ʚʦʩʧʦʩʪʘʚʫʚʘʘʪ. ɺʦʩʧʠʪʘʥʠʝʪʦ ʝ ʧʦʚʨʟʘʥʦ ʩʦ ʝʜʥʘ ʦʜ ʩʫʰʪʠʥʩʢʠʪʝ ʦʜʣʠʢʠ ʥʘ ʯʦʚʝʢʦʪ ʠ ʦʧʰʪʝʩʪʚʦʪʦ, ʩʦ 

ʫʩʣʦʚʠʪʝ ʥʘ ʥʠʚʥʘʪʘ ʝʛʟʠʩʪʝʥʮʠʿʘ ʠ ʝʩʝʥʮʠʿʘ, ʩʦ ʨʘʙʦʪʘʪʘ. ɺʦʩʧʠʪʘʥʠʝʪʦ ʠ ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʧʨʝʪʩʪʘʚʫʚʘʘʪ 

ʩʦʮʠʿʘʣʥʘ ʠ ʯʦʚʝʢʦʚʘ ʜʝʿʥʦʩʪ ʢʦʿʘ ʰʪʦ ʠʤʘ ʟʥʘʯʘʿʥʘ ʫʣʦʛʘ ʚʦ ʞʠʚʦʪʦʪ ʠ ʥʘ ʦʧʰʪʝʩʪʚʦʪʦ ʠ ʥʘ ʧʦʝʜʠʥʝʮʦʪ. 

ɺʦ ʩʦʚʨʝʤʝʥʠʦʪ ʩʚʝʪ ʥʘ ʧʦʩʪʦʿʘʥʠ ʧʨʦʤʝʥʠ, ʠʥʦʚʘʮʠʠ, ʨʘʟʚʠʝʥʘ ʥʘʫʢʘ ʠ ʪʝʭʥʦʣʦʛʠʿʘ, ʦʩʥʦʚʥʘ ʟʘʜʘʯʘ ʥʘ 

ʚʦʩʧʠʪʘʥʠʝʪʦ ʠ ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʝ ʜʘ ʛʦ ʦʩʧʦʩʦʙʠ ʠ ʜʘ ʛʦ ʧʦʜʛʦʪʚʠ ʯʦʚʝʢʦʪ ʟʘ ʞʠʚʦʪ.    

 

ɽʊʀʂɸʊɸ ïʅɸʋʂɸ ɿɸ ʄʆʈɸʃʆʊ 
ɺʦ ʩʝʢʦʿʜʥʝʚʥʠʦʪ ʞʠʚʦʪ ʩʝ ʿʘʚʫʚʘʘʪ ʨʘʟʣʠʯʥʠ ʩʠʪʫʘʮʠʠ ʧʦʚʨʟʘʥʠ ʩʦ ʝʪʠʢʘʪʘ ʢʘʢʦ ʥʘʫʢʘ ʠ 

ʤʦʨʘʣʦʪ ʢʘʢʦ ʧʨʝʜʤʝʪ ʥʘ ʥʝʿʟʠʥʦ ʠʟʫʯʫʚʘˁʝ. ɽʪʠʢʘʪʘ ʩʝ ʟʘʥʠʤʘʚʘ ʩʦ ʞʠʚʦʪʥʠʪʝ ʚʨʝʜʥʦʩʪʠ ʥʘ ʣʫʺʝʪʦ, ʩʦ 

ʪʦʘ ʢʘʢʦ ʣʫʺʝʪʦ ʠʟʙʠʨʘʘʪ ʜʦʙʨʠ ʮʝʣʠ ʠ ʢʘʢʦ ʩʝ ʟʘʩʪʘʧʫʚʘʘʪ ʟʘ ʪʠʝ ʮʝʣʠ ʚʦ ʞʠʚʝʝˁʝʪʦ. ɻʠ ʠʩʪʨʘʞʫʚʘ ʦʥʠʝ 

ʯʦʚʝʯʢʠ ʥʘʤʝʨʠ ʠ ʜʝʿʩʪʚʘ ʢʦʠ ʤʦʞʘʪ ʜʘ ʩʝ ʤʝʨʘʪ ʢʘʢʦ ʜʦʙʨʠ ʠʣʠ ʣʦʰʠ - ʜʦʙʨʠʪʝ ʩʝ ʩʣʝʜʘʪ ʠ ʩʝ 

ʠʟʚʨʰʫʚʘʘʪ, ʘ ʟʣʠʪʝ ʩʝ ʢʨʠʪʠʢʫʚʘʘʪ ʠ ʩʝ ʠʟʙʝʛʥʫʚʘʘʪ.
19

 ɽʪʠʢʘʪʘ ʝ ʢʦʜ ʥʘ ʤʦʨʘʣʥʠ ʧʨʠʥʮʠʧʠ ʠ ʚʨʝʜʥʦʩʪʠ 

ʢʦʠ ʛʦ ʥʘʩʦʯʫʚʘʘʪ ʦʜʥʝʩʫʚʘˁʝʪʦ ʥʘ ʧʦʝʜʠʥʝʮʦʪ ʠʣʠ ʛʨʫʧʘʪʘ ʢʦʥ ʧʦʯʠʪʫʚʘˁʝ ʥʘ ʪʦʘ ʰʪʦ ʝ ʧʨʘʚʠʣʥʦ ʠʣʠ 

ʧʦʛʨʝʰʥʦ. ɿʘ ʜʘ ʤʦʞʝ ʣʠʯʥʦʩʪʘ ʜʘ ʩʝ ʦʜʥʝʩʫʚʘ ʚʦ ʩʦʛʣʘʩʥʦʩʪ ʩʦ ʪʠʝ ʤʦʨʘʣʥʠ ʥʦʨʤʠ ʠ ʧʨʠʥʮʠʧʠ ʪʠʝ 

ʪʨʝʙʘ ʜʘ ʩʪʘʥʘʪ ʥʝʿʟʠʥʠ ʫʚʝʨʫʚʘˁʘ. ʇʨʚʘ ʬʘʟʘ ʚʦ ʬʦʨʤʠʨʘˁʝ ʥʘ ʤʦʨʘʣʥʠ ʫʚʝʨʫʚʘˁʘ ʝ ʜʦʙʠʚʘˁʝ ʤʦʨʘʣʥʠ 

ʩʦʟʥʘʥʠʿʘ. ʋʯʝʥʠʮʠʪʝ ʫʩʚʦʿʫʚʘʘʪ ʟʥʘʝˁʘ ʟʘ ʪʦʘ ʰʪʦ ʝ ʤʦʨʘʣʥʦ, ʘ ʰʪʦ ʥʝ ʝ, ʢʦʠ ʩʝ ʤʦʨʘʣʥʠ ʥʦʨʤʠ ʥʘ 

ʦʜʥʝʩʫʚʘˁʝ ʚʦ ʥʝʢʦʿʘ ʞʠʚʦʪʥʘ ʠ ʨʘʙʦʪʥʘ ʩʠʪʫʘʮʠʿʘ, ʢʦʠ ʩʝ ʟʘʢʦʥʩʢʠ, ʘ ʢʦʠ ʢʦʥʚʝʥʮʠʦʥʘʣʥʠ ʤʦʨʘʣʥʠ 

ʥʦʨʤʠ, ʢʘʢʚʦ ʟʥʘʯʝˁʝ ʠʤʘ ʧʦʯʠʪʫʚʘˁʝʪʦ ʥʘ ʤʦʨʘʣʥʠʪʝ ʥʦʨʤʠ ʠ ʧʨʠʥʮʠʧʠ ʚʦ ʞʠʚʦʪʦʪ ʥʘ ʯʦʚʝʢʦʪ ʠ ʩʣ. 

ɺʪʦʨʘʪʘ ʬʘʟʘ ʚʦ ʤʦʨʘʣʥʦʪʦ ʫʚʝʨʫʚʘˁʝ ʝ ʢʦʛʘ ʤʦʨʘʣʥʠʪʝ ʩʦʟʥʘʥʠʿʘ ˃ʝ ʩʝ ʩʬʘʪʘʪ ʠ ˃ʝ ʩʝ ʧʨʠʬʘʪʘʪ ʢʘʢʦ 

                                                           
19

 Temkov,K.,(2004),òEtika za gimnazisko obrazovanieò,Skopje,:Prosvetno delo,str.6. 
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ʠʩʧʨʘʚʥʠ, ʪʦʯʥʠ, ʨʝʘʣʥʠ, ʦʙʿʝʢʪʠʚʥʠ ʠ ʢʦʨʠʩʥʠ ʟʘ ʩʝʢʦʿ ʯʦʚʝʢ. ʆʚʘʘ ʬʘʟʘ ʝ ʫʩʣʦʚ ʜʘ ʩʝ ʧʨʝʤʠʥʝ ʥʘ 

ʪʨʝʪʘʪʘ ʬʘʟʘ, ʢʦʛʘ ʣʠʯʥʦʩʪʘ, ʩʦʟʥʘʝʥʠʪʝ, ʩʬʘʪʝʥʠʪʝ ʠ ʧʨʠʟʥʘʝʥʠʪʝ ʤʦʨʘʣʥʠ ʥʦʨʤʠ ʠ ʧʨʠʥʮʠʧʠ ʛʠ 

ʪʨʘʥʩʬʦʨʤʠʨʘʣʘ ʚʦ ʩʚʦʠ ʣʠʯʥʠ ʩʪʘʚʦʚʠ ʠ ʚʦ ʧʨʘʢʪʠʯʥʠʦʪ ʞʠʚʦʪ ʩʝ ʦʜʥʝʩʫʚʘ ʚʦ ʩʦʛʣʘʩʥʦʩʪ ʩʦ ʥʠʚ. 

ɼʦʢʦʣʢʫ ʩʬʘʪʝʥʠʪʝ ʤʦʨʘʣʥʠ ʥʦʨʤʠ ʠ ʧʨʠʥʮʠʧʠ ʥʝ ʩʝ ʪʨʘʥʩʬʦʨʤʠʨʘʘʪ ʚʦ ʤʦʨʘʣʥʠ ʩʪʘʚʦʚʠ ʠ ʤʦʨʘʣʥʦ 

ʦʜʥʝʩʫʚʘˁʝ ʚʦ ʧʨʘʢʪʠʢʘʪʘ, ʧʨʦʮʝʩʦʪ ʥʘ ʤʦʨʘʣʥʦʪʦ ʚʦʩʧʠʪʘʥʠʝ ʩʝ ʧʨʝʢʠʥʫʚʘ ʠ ʥʝʤʘ ʥʠʢʘʢʚʠ ʨʝʟʫʣʪʘʪʠ. 

ɺʦ ʪʘʢʦʚ ʩʣʫʯʘʿ, ʩʠʪʝ ʘʢʪʠʚʥʦʩʪʠ ʰʪʦ ʩʝ ʧʨʝʟʝʤʝʥʠ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ ʤʦʨʘʣʥʦʪʦ ʚʦʩʧʠʪʘʥʠʝ ʩʝ ʧʦʧʫʩʪʠ. 

ʉʧʦʨʝʜ ʪʦʘ ʣʠʯʥʦʩʪʘ ˃ʝ ʙʠʜʝ ʧʦʜʛʦʪʚʝʥʘ ʚʦ ʩʝʢʦʿʘ ʩʠʪʫʘʮʠʿʘ ʜʘ ʩʝ ʦʜʥʝʩʫʚʘ ʚʦ ʩʦʛʣʘʩʥʦʩʪ ʩʦ ʩʚʦʠʪʝ 

ʤʦʨʘʣʥʠ ʫʚʝʨʫʚʘˁʘ, ʤʦʨʘʣʥʦ ˃ʝ ʩʝ ʦʜʥʝʩʫʚʘ  ʠ ʜʝʿʩʪʚʫʚʘ ʪʦʛʘʰ ʢʦʛʘ ʤʦʨʘʣʥʠʪʝ ʩʦʟʥʘʥʠʿʘ ˃ʝ ʩʪʘʥʘʪ ʜʝʣ 

ʦʜ ʥʝʿʟʠʥʘʪʘ ʩʚʝʩʪ. 

ʄʦʨʘʣʥʦʪʦ ʚʦʩʧʠʪʘʥʠʝ ʝ ʧʨʦʮʝʩ ʥʘ ʤʦʨʘʣʥʦ ʬʦʨʤʠʨʘˁʝ, ʤʦʨʘʣʥʦ ʦʙʣʠʢʫʚʘˁʝ ʥʘ ʣʠʯʥʦʩʪʘ, 

ʧʨʦʮʝʩ ʥʘ ʬʦʨʤʠʨʘˁʝ ʥʘ ʧʦʝʜʠʥʮʝʦʪ ʠ ʦʧʰʪʝʩʪʚʝʥʘʪʘ ʣʠʯʥʦʩʪ. ʊʦʘ ʝ ʧʨʦʮʝʩ ʥʘ ʬʦʨʤʠʨʘˁʝ ʥʘ 

ʤʦʨʘʣʥʠʪʝ ʢʚʘʣʠʪʝʪʠ ʥʘ ʯʦʚʝʢʦʪ, ʥʝʛʦʚʘʪʘ ʤʦʨʘʣʥʘ ʩʚʝʩʪ, ʧʦʛʣʝʜʠ ʠ ʩʪʘʚʦʚʠ, ʨʘʟʚʠʚʘˁʝ ʥʘ ʤʦʨʘʣʥʠ 

ʯʫʚʩʪʚʘ, ʧʦʟʠʪʠʚʥʠ ʩʚʦʿʩʪʚʘ ʥʘ ʚʦʣʿʘʪʘ ʠ ʢʘʨʘʢʪʝʨʦʪ, ʬʦʨʤʠʨʘˁʝ ʥʘ ʚʝʰʪʠʥʠ ʠ ʥʘʚʠʢʠ ʥʘ ʤʦʨʘʣʥʦ 

ʦʜʥʝʩʫʚʘˁʝ ʠ ʜʝʣʫʚʘˁʝ ʚʦ ʦʜʨʝʜʝʥʦ ʦʧʰʪʝʩʪʚʦ ʚʦ ʩʦʛʣʘʩʥʦʩʪ ʩʦ ʧʨʠʬʘʪʝʥʠʪʝ ʤʦʨʘʣʥʦ-ʝʪʠʯʢʠ 

ʢʦʮʝʧʮʠʠ.
20

 ʅʘ ʤʦʨʘʣʦʪ ʤʦʞʝ ʜʘ ʩʝ ʛʣʝʜʘ ʢʘʢʦ ʥʘ ʝʜʥʘ ʦʜ ʥʦʨʤʘʪʠʚʥʠʪʝ ʬʦʨʤʠ ʥʘ ʯʦʚʝʯʢʦʪʦ 

ʜʝʿʩʪʚʫʚʘˁʝ, ʩʦ ʨʘʟʣʠʯʝʥ ʩʪʝʧʝʥ ʥʘ ʦʙʚʨʟʥʦʩʪ ʚʦ ʠʟʚʨʰʫʚʘˁʝʪʦ ʥʘ ʥʦʨʤʠʪʝ. ʅʘ ʤʦʨʘʣʦʪ ʤʦʞʝ ʜʘ ʩʝ 

ʛʣʝʜʘ ʠ ʢʘʢʦ ʥʘ ʝʜʥʘ ʦʜ ʜʠʤʝʥʟʠʠʪʝ ʥʘ ʯʦʚʝʯʢʦʪʦ ʧʦʩʪʦʝˁʝ ʠ ʦʜʥʝʩʫʚʘˁʝ, ʝʜʝʥ ʦʜ ʥʘʿʟʥʘʯʘʿʥʠʪʝ 

ʝʣʝʤʝʥʪʠ ʥʘ ʩʦʟʥʘʥʠʿʘʪʘ ʟʘ ʯʦʚʝʢʦʪ.  

ʄʦʨʘʣʥʠʪʝ ʦʧʨʝʜʝʣʙʠ ʟʘʚʠʩʘʪ ʦʜ ʩʧʝʮʠʬʠʯʥʦʩʪʠʪʝ ʥʘ ʝʧʦʭʘʪʘ, ʦʜ ʢʦʥʢʨʝʪʥʠʦʪ ʧʨʦʩʪʦʨ, ʦʜ 

ʦʢʦʣʥʦʩʪʠʪʝ ʥʘ ʞʠʚʝʝˁʝʪʦ ʥʘ ʣʫʺʝʪʦ, ʦʜ ʩʦʮʠʿʘʣʥʠʪʝ, ʧʦʣʠʪʠʯʢʠʪʝ ʠ ʦʜ ʜʫʭʦʚʥʠʪʝ ʪʝʥʜʝʥʮʠʠ. ʃʫʺʝʪʦ 

ʥʘʩʪʦʿʫʚʘʘʪ ʜʘ ʩʝ ʠʟʨʘʟʘʪ ʤʦʨʘʣʥʦ, ʜʘ ʠʤʘ ʜʦʙʨʘ ʝʪʠʢʘ ʥʘʩʝʢʘʜʝ ʦʢʦʣʫ ʥʠʚ ʠ ʜʘ ʞʠʚʝʘʪ ʚʦ ʜʦʙʨʠ 

ʤʝʺʫʯʦʚʝʯʢʠ ʦʜʥʦʩʠ. ʀʤʘ ʙʝʟʙʨʦʿ ʤʦʨʘʣʥʠ ʥʦʨʤʠ ʟʘ ʦʜʥʦʩʠʪʝ ʤʝʺʫ ʣʫʺʝʪʦ ʠ ʟʘ ʧʦʩʪʘʧʢʘʪʘ ʥʘ ʣʠʯʥʦʩʪʘ 

ʩʧʨʝʤʘ ʜʨʫʛʠʦʪ ʯʦʚʝʢ. ʈʝʯʠʩʠ ʩʝʢʦʿʘ ʥʦʨʤʘ ʧʦʩʦʯʫʚʘ ʢʘʢʦ ʪʨʝʙʘ ʜʘ ʩʝ ʦʜʥʝʩʫʚʘʤʝ ʢʦʥ ʜʨʫʛʠʦʪ ʠʣʠ ʜʝʢʘ 

ʪʨʝʙʘ ʜʘ ʠʟʙʝʛʥʫʚʘʤʝ ʜʘ ʧʨʘʚʠʤʝ ʥʝʰʪʦ ʣʦʰʦ. ʉʫʰʪʠʥʘʪʘ ʥʘ ʤʦʨʘʣʦʪ ʝ ʧʨʝʧʦʟʥʘʚʘˁʝ ʥʘ ʦʥʘ ʰʪʦ ʝ 

ʜʦʙʨʦ, ʩʘʢʘˁʝ ʥʘ ʜʦʙʨʦʪʦ ʠ ʜʦʙʨʦ ʧʦʩʪʘʧʫʚʘˁʝ, ʢʘʢʦ ʠ ʦʪʢʨʠʚʘˁʝ, ʢʨʠʪʠʢʫʚʘˁʝ ʠ ʦʪʬʨʣʘˁʝ ʥʘ ʟʣʦʪʦ. 

 

ɺʆʉʇʀʊʅɸʊɸ ʌʋʅʂʎʀɱɸ ʅɸ ʋʏʀʃʀʐʊɽʊʆ 

ʋʯʠʣʠʰʪʝʪʦ ʝ ʝʜʥʘ ʦʜ ʥʘʿʢʦʨʠʩʥʠʪʝ ʜʝʿʥʦʩʪʠ ʰʪʦ ʛʠ ʠʟʤʠʩʣʠʣʦ ʯʦʚʝʰʪʚʦʪʦ. ʉʝʢʦʝ ʜʝʪʝ ʪʨʝʙʘ ʜʘ 

ʥʘʫʯʠ ʤʥʦʛʫ ʥʝʰʪʘ ʟʘ ʞʠʚʦʪʦʪ, ʜʘ ʩʝ ʦʙʨʘʟʫʚʘ ʠ ʜʘ ʩʝ ʦʧʨʝʤʠ ʩʦ ʨʘʟʥʠ ʟʥʘʝˁʘ, ʜʘ ʩʝ ʦʬʦʨʤʠ ʢʘʢʦ 

ʣʠʯʥʦʩʪ. ʆʜ ʨʘʺʘˁʝʪʦ ʧʘ ʩʝ ʜʦ ʟʨʝʣʦʩʪʘ ʟʘ ʪʦʘ ʪʨʝʙʘ ʜʘ ʩʝ ʛʨʠʞʘʪ ʩʠʪʝ, ʠ ʨʦʜʠʪʝʣʠʪʝ, ʠ ʮʝʣʘʪʘ ʟʘʝʜʥʠʮʘ. 

ʋʯʠʣʠʰʪʝʪʦ ʝ ʚʪʦʨ ʜʦʤ ʟʘ ʜʝʮʘʪʘ, ʙʠʜʝʿ˃ʠ ʚʦ ʥʝʛʦ ʤʠʥʫʚʘʘʪ ʛʦʣʝʤ ʜʝʣ ʦʜ ʜʝʥʦʪ, ʩʝ ʜʨʫʞʘʪ ʩʦ ʚʨʩʥʠʮʠʪʝ, 

ʟʘʝʜʥʦ ʩʝ ʨʘʟʚʠʚʘʘʪ, ʩʪʘʥʫʚʘʘʪ ʜʨʫʛʘʨʠ ʠ ʛʠ ʥʘʫʯʫʚʘʘʪ ʥʘʿʚʘʞʥʠʪʝ ʟʥʘʝˁʘ ʠ ʚʝʰʪʠʥʠ ʢʦʠ ˃ʝ ʠʤ ʪʨʝʙʘʘʪ 

ʚʦ ʞʠʚʦʪʦʪ ʠ ʚʦ ʨʘʙʦʪʘʪʘ. ʋʯʝˁʝʪʦ ʝ ʤʥʦʛʫ ʚʘʞʥʦ ʟʘ ʜʝʮʘʪʘ ʠ ʦʜ ʥʠʚ ʩʝ ʦʯʝʢʫʚʘ ʜʦʙʨʦ ʦʜʥʝʩʫʚʘˁʝ ʚʦ 

ʫʯʠʣʠʰʪʝʪʦ. ʅʝʢʦʠ ʜʦʙʨʠ ʧʦʩʪʘʧʢʠ ʩʝ ʧʦʚʨʟʘʥʠ ʩʦ ʥʘʩʪʘʚʘʪʘ, ʜʨʫʛʠ ʩʦ ʦʜʥʦʩʦʪ ʩʦ ʜʨʫʛʠʪʝ ʫʯʝʥʠʮʠ, ʘ 

ʪʨʝʪʠ ʩʦ ʧʨʘʚʠʣʥʦʪʦ ʧʦʚʝʜʝʥʠʝ ʚʦ ʫʯʠʣʠʰʪʝʪʦ. ʋʯʠʣʠʰʪʝʪʦ ʝ ʠʥʩʪʠʪʫʮʠʿʘ ʚʦ ʢʦʿʘ ʤʣʘʜʘʪʘ ʣʠʯʥʦʩʪ 

ʧʦʯʥʫʚʘ ʜʘ ʛʠ ʜʦʙʠʚʘ ʧʨʚʠʪʝ ʮʝʣʦʩʥʠ ʠ ʩʠʩʪʝʤʩʢʠ ʟʥʘʝˁʘ, ʩʧʦʩʦʙʥʦʩʪʠ ʠ ʥʘʚʠʢʠ. ʊʦʘ ʝ ʧʝʜʘʛʦʰʢʘ, 

ʢʫʣʪʫʨʥʘ ʠ ʩʦʮʠʿʘʣʥʘ ʟʘʝʜʥʠʮʘ ʥʘ ʫʯʝʥʠʮʠʪʝ, ʥʘʩʪʘʚʥʠʮʠʪʝ, ʨʦʜʠʪʝʣʠʪʝ ʠ ʩʠʪʝ ʜʨʫʛʠ ʢʦʠ ʧʨʠʜʦʥʝʩʫʚʘʘʪ 

ʟʘ ʨʝʘʣʠʟʘʮʠʿʘ ʥʘ ʥʝʿʟʠʥʠʪʝ ʧʨʦʛʨʘʤʩʢʠ ʩʦʜʨʞʠʥʠ. ʀʤʘ ʟʘ ʮʝʣ ʥʘ ʫʯʝʥʠʮʠʪʝ ʜʘ ʠʤ ʛʠ ʧʨʫʞʠ ʧʦʪʨʝʙʥʠʪʝ 

ʟʥʘʝˁʘ, ʫʤʝʝˁʘ, ʥʘʚʠʢʠ ʠ ʩʪʘʚʦʚʠ ʧʦʪʨʝʙʥʠ ʟʘ ʞʠʚʦʪ ʠ ʧʦʥʘʪʘʤʦʰʥʦ ʜʝʣʫʚʘˁʝ. ʆʩʥʦʚʥʘ ʟʘʜʘʯʘ ʥʘ 

ʫʯʠʣʠʰʪʝʪʦ ʝ ʜʘ ʛʦ ʦʩʠʛʫʨʘ ʢʦʥʪʠʥʫʠʨʘʥʠʦʪ ʨʘʟʚʦʿ ʥʘ ʫʯʝʥʠʮʠʪʝ ʢʘʢʦ ʜʫʭʦʚʥʠ, ʠʥʪʝʣʝʢʪʫʘʣʥʠ, ʪʝʣʝʩʥʠ, 

ʦʧʰʪʝʩʪʚʝʥʠ ʠ ʧʨʝʜ ʩʝ ʤʦʨʘʣʥʠ ʩʫʰʪʝʩʪʚʘ ʩʦ ʥʠʚʥʠʪʝ ʩʧʦʩʦʙʥʦʩʪʠ ʠ ʥʘʢʣʦʥʝʪʦʩʪʠ. 

ʊʝʤʢʦʚ ʠʩʪʘʢʥʫʚʘ ʜʝʢʘ ʜʦʙʨʦʪʦ ʦʜʥʝʩʫʚʘˁʝ ʥʘ ʫʯʝʥʠʮʠʪʝ ʚʦ ʫʯʠʣʠʰʪʝʪʦ  ʟʥʘʯʠ ʪʠʝ ʜʘ ʛʦ ʯʫʚʘʘʪ 

ʫʯʠʣʠʰʪʝʪʦ ʠ ʠʤʦʪʦʪ, ʜʘ ʛʠ ʧʦʯʠʪʫʚʘʘʪ ʥʘʩʪʘʚʥʠʮʠʪʝ, ʜʘ ʫʯʘʪ ʠ ʜʘ ʛʦ ʧʦʯʠʪʫʚʘʘʪ ʟʥʘʝˁʝʪʦ ʰʪʦ ʝ 

ʟʜʦʙʠʝʥʦ ʥʠʟ ʮʝʣʠʦʪ ʩʚʝʪ ʠ ʜʘ ʠʤ ʩʝ ʧʦʤʘʛʘ ʥʘ ʜʨʫʛʠʪʝ ʜʘ ʫʯʘʪ. ʊʦʿ ʠʩʪʦ ʪʘʢʘ ʚʝʣʠ ʜʝʢʘ ʩʠʪʝ ʜʝʮʘ ʠʤʘʘʪ 

ʠʩʪʘ ʮʝʣ ʚʦ ʫʯʠʣʠʰʪʝʪʦ, ʘ ʪʦʘ ʝ ʜʘ ʠʟʨʘʩʥʘʪ ʚʦ ʟʨʝʣʠ ʣʠʯʥʦʩʪʠ, ʢʦʠ ˃ʝ ʤʦʞʘʪ ʜʘ ʨʘʙʦʪʘʪ ʜʦʙʨʦ ʠ 

ʧʨʘʚʠʣʥʦ ʜʘ ʩʝ ʦʜʥʝʩʫʚʘʘʪ. 

ʃʫʺʝʪʦ ʦʜ ʩʝʢʦʛʘʰ ʠʤʘʣʝ ʠʥʪʝʨʝʩ ʟʘ ʫʙʘʚʦ ʦʜʥʝʩʫʚʘˁʝ. ɾʠʚʦʪʦʪ ʩʝ ʦʜʚʠʚʘ ʩʧʦʨʝʜ ʦʜʨʝʜʝʥʠ 

ʥʘʚʠʢʠ, ʦʙʠʯʘʠ ʠ ʪʨʘʜʠʮʠʠ ʟʘ ʫʙʘʚʦ ʠ ʧʨʘʚʠʣʥʦ ʦʜʥʝʩʫʚʘˁʝ. ʊʦʘ ʩʦʟʜʘʚʘ ʩʣʠʢʘ ʠ ʪʨʘʛʘ ʟʘ ʦʜʨʘʟʦʪ ʥʘ 

ʝʜʥʦ ʚʨʝʤʝ ʠ ʤʝʩʪʦ. ʆʥʘ ʰʪʦ ʝ ʧʨʘʚʠʣʥʦ ʠ ʫʙʘʚʦ ʟʘ ʝʜʥʘ ʩʨʝʜʠʥʘ, ʟʘ ʜʨʫʛʘ ʤʦʞʝ ʜʘ ʥʝ ʝ. ʉʝʧʘʢ, ʚʦ 

ʧʦʚʝ˃ʝʪʦ ʟʝʤʿʠ ʚʦ ʩʚʝʪʦʪ ʚʣʘʜʝʘʪ ʫʥʠʚʝʨʟʘʣʥʠ ʧʨʘʚʠʣʘ ʟʘ ʫʙʘʚʦ ʦʜʥʝʩʫʚʘˁʝ. ɼʠʥʘʤʠʯʥʠʦʪ ʞʠʚʦʪ, 

ʧʦʩʪʦʿʘʥʦʪʦ ʪʨʯʘˁʝ, ʦʙʚʨʩʢʠʪʝ, ʘʤʙʠʮʠʠʪʝ ʠ ʘʩʧʠʨʘʮʠʠʪʝ ʥʘ ʣʫʺʝʪʦ ʩʝ ʤʦʪʠʚ ʪʠʝ ʜʘ ʟʘʙʦʨʘʚʘʪ ʥʘ ʫʙʘʚʦʪʦ 

ʦʜʥʝʩʫʚʘˁʝ. ɺʦ ʢʦʤʫʥʠʢʘʮʠʿʘʪʘ ʩʦ ʜʨʫʛʠʪʝ, ʧʦʨʘʜʠ ʧʨʝʪʭʦʜʥʦ ʥʘʚʝʜʝʥʠʪʝ ʧʨʠʯʠʥʠ, ʟʥʘʝʤʝ ʜʘ 

ʠʟʙʫʚʥʝʤʝ, ʜʘ ʢʘʞʝʤʝ ʥʝʢʦʿ ʥʘʚʨʝʜʣʠʚ, ʥʝʜʦʣʠʯʝʥ ʟʙʦʨ. ʏʝʩʪʦ ʝʜʝʥ ʫʙʘʚ ʠʣʠ ʣʦʰ ʟʙʦʨ ʟʥʘʝ ʜʘ ʨʘʩʠʧʝ 

ʠʣʠ ʜʘ ʧʦʧʨʘʚʠ ʩʝ, ʜʘ ʩʝ ʧʨʝʤʠʥʘʪ ʩʠʪʝ ʛʨʘʥʠʮʠ, ʜʘ ʩʝ ʨʘʟʛʦʨʠ ʦʛʥʦʪ. ʆʜʥʝʩʫʚʘˁʝʪʦ ʝ ʣʘʥʝʮ ʢʦʿ ʛʠ 

ʧʦʚʨʟʫʚʘ ʣʫʺʝʪʦ. ʋʙʘʚʦʪʦ ʦʜʥʝʩʫʚʘˁʝ ʝ ʢʦʤʧʣʝʢʩ ʥʘ ʨʘʟʥʦʚʠʜʥʠ ʝʣʝʤʝʥʪʠ ʥʘ ʝʜʥʘ ʣʠʯʥʦʩʪ. ɼʝʚʠʿʘʮʠʠ ʚʦ 

ʦʜʥʝʩʫʚʘˁʝʪʦ ʥʘ ʣʫʺʝʪʦ ʩʝ ʩʣʫʯʫʚʘʘʪ ʢʘʢʦ ʨʝʟʫʣʪʘʪ ʥʘ ʞʝʣʙʘʪʘ ʟʘ ʫʩʧʝʭ, ʟʘ ʧʨʦʬʠʪ, ʢʘʨʠʝʨʘ, ʤʦ˃, ʚʣʘʩʪ, 

ʜʦʤʠʥʘʥʪʥʦʩʪ ʥʘʜ ʜʨʫʛʠʪʝ. 
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ɺʦ ʩʦʚʨʝʤʝʥʦʪʦ ʦʧʰʪʝʩʪʚʦ ʩʝ ʧʦʛʦʣʝʤ ʧʨʦʙʣʝʤ ʥʝ ʩʘʤʦ ʚʦ ʫʯʠʣʠʰʪʝʪʦ, ʪʫʢʫ ʠ ʟʘ ʩʝʤʝʿʩʪʚʦʪʦ ʠ 

ʦʧʰʪʝʩʪʚʦʪʦ ʚʦʦʧʰʪʦ ʧʨʝʪʩʪʘʚʫʚʘ ʘʛʨʝʩʠʚʥʦʪʦ ʦʜʥʝʩʫʚʘˁʝ. ʇʦʩʣʝʜʥʠʚʝ ʛʦʜʠʥʠ ʩʝ ʧʦʯʝʩʪʦ ʝ ʧʨʠʩʫʪʥʘ 

ʧʦʿʘʚʘʪʘ ʥʘ ʥʘʩʠʣʥʠʯʢʦ - ʘʛʨʝʩʠʚʥʦ ʦʜʥʝʩʫʚʘˁʝ ʦʜ ʩʪʨʘʥʘ ʥʘ ʫʯʝʥʠʮʠʪʝ, ʢʦʝ ʩʝ ʤʘʥʠʬʝʩʪʠʨʘ ʢʘʢʦ ʥʘ 

ʫʯʠʣʠʰʪʝ ʪʘʢʘ ʠ ʥʘʜʚʦʨ ʦʜ ʥʝʛʦ. ɿʛʦʣʝʤʝʥʦʪʦ ʘʛʨʝʩʠʚʥʦ ʦʜʥʝʩʫʚʘˁʝ ʢʘʿ ʤʣʘʜʠʪʝ ʠ ʛʦʣʝʤʠʪʝ 

ʦʧʰʪʝʩʪʚʝʥʠ ʧʨʦʤʝʥʠ ʛʠ ʠʟʤʝʰʘʘ ʚʨʝʜʥʦʩʪʠʪʝ ʟʘ ʜʦʙʨʦ ʠ ʣʦʰʦ. ʅʘ ʢʦʥʬʣʠʢʪʥʠʪʝ ʩʠʪʫʘʮʠʠ ʥʝ ʪʨʝʙʘ ʜʘ 

ʩʝ ʛʣʝʜʘ ʢʘʢʦ ʥʘ ʙʠʪʢʘ ʥʘ ʩʧʨʦʪʠʚʩʪʘʚʝʥʠ ʩʪʨʘʥʠ, ʥʘ ʥʝʰʪʦ ʰʪʦ ʤʦʨʘ ʜʘ ʛʠ ʥʘʨʫʰʠ ʤʝʺʫʩʝʙʥʠʪʝ ʦʜʥʦʩʠ, 

ʪʫʢʫ ʢʘʢʦ ʥʘ ʥʝʰʪʦ ʰʪʦ ʧʨʝʪʩʪʘʚʫʚʘ ʧʨʝʜʠʟʚʠʢ ʠ ʥʫʜʠ ʤʦʞʥʦʩʪ ʟʘ ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ ʤʝʺʫʩʝʙʥʠʪʝ ʦʜʥʦʩʠ, 

ʙʠʜʝʿ˃ʠ ʪʠʝ ʩʝ ʜʝʣ ʦʜ ʥʘʰʠʦʪ ʩʝʢʦʿʜʥʝʚʝʥ ʞʠʚʦʪ, ʧʘ ʪʘʢʘ ʠ ʦʜ ʫʯʠʣʠʰʥʘʪʘ ʩʨʝʜʠʥʘ ʢʘʜʝ ʩʝ ʠʟʚʝʜʫʚʘ 

ʚʦʩʧʠʪʥʦ-ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ. ʇʨʦʬ. ɽʤʠʣʠʿʘ ʇʨʯʢʦʚʘ ʚʦ ʥʝʿʟʠʥʘʪʘ ʩʪʘʪʠʿʘ Ăʄʠʢʨʦʧʝʜʘʛʦʰʢʠ ʘʩʧʝʢʪʠ 

ʥʘ ʢʦʥʬʣʠʢʪʥʠʪʝ ʩʠʪʫʘʮʠʠ ʚʦ ʫʯʠʣʥʠʮʘʪʘò, ʟʙʦʨʫʚʘ ʟʘ ʢʦʥʬʣʠʢʪʥʠʪʝ ʩʠʪʫʘʮʠʠ ʚʦ ʫʯʠʣʥʠʮʘʪʘ, ʟʘ 

ʧʨʠʯʠʥʠʪʝ ʢʦʠ ʜʦʚʝʜʫʚʘʘʪ ʜʦ ʧʦʿʘʚʘ ʥʘ ʪʘʢʚʠ ʩʠʪʫʘʮʠʠ: Ăʂʦʥʬʣʠʢʪʥʠʪʝ ʩʠʪʫʘʮʠʠ ʚʦ ʫʯʠʣʥʠʮʘʪʘ ʩʝ 

ʿʘʚʫʚʘʘʪ ʢʘʢʦ ʧʦʩʣʝʜʠʮʘ ʥʘ ʨʘʟʣʠʯʥʠ ʧʨʠʯʠʥʠ: ʠʩʢʨʠʚʝʥʠ ʫʙʝʜʫʚʘˁʘ, ʧʨʦʙʣʝʤʠ ʩʦ ʤʝʺʫʩʝʙʥʦʪʦ 

ʚʨʝʜʥʫʚʘˁʝ, ʬʨʫʩʪʨʘʮʠʿʘ, ʨʘʟʣʠʯʥʠ ʢʨʠʪʝʨʠʫʤʠ, ʢʦʥʬʣʠʢʪʥʠ ʩʪʘʚʦʚʠ ʠ ʥʠʚʥʘ ʝʤʦʮʠʦʥʘʣʥʘ ʧʨʠʜʨʫʞʙʘ, 

ʧʦʛʨʝʰʥʠ ʧʨʦʮʝʥʢʠ, ʥʝʧʦʟʥʘʚʘˁʝ ʥʘ ʩʝʙʝʩʠ, ʩʪʨʘʚ, ʥʘʧʥʘʪʦʩʪ, ʧʨʝʜʨʘʩʫʜʠ, ʥʝʪʦʣʝʨʘʥʪʥʦʩʪ, ʘ ʧʦʥʝʢʦʛʘʰ 

ʠ ʥʝʜʦʩʪʘʪʦʢ ʥʘ ʩʤʠʩʣʘ ʟʘ ʭʫʤʦʨ, ʰʪʦ ʛʦ ʦʥʝʚʦʟʤʦʞʫʚʘ ʧʨʘʚʠʣʥʦʪʦ ʩʬʘ˃ʘˁʝ ʥʘ ʧʦʨʘʢʠʪʝ.ò
21

 ʉʝʢʦʿ 

ʢʦʥʬʣʠʢʪ ʝ ʨʘʟʣʠʯʝʥ ʠ ʧʦʪʨʝʙʥʦ ʝ ʨʘʟʣʠʯʥʦ ʜʘ ʩʝ ʧʨʠʩʪʘʧʫʚʘ ʢʦʥ ʥʝʛʦʚʦ ʨʘʟʨʝʰʫʚʘˁʝ. ʇʦʪʠʩʥʫʚʘˁʝʪʦ, 

ʠʟʙʝʛʥʫʚʘˁʝʪʦ, ʠʛʥʦʨʠʨʘˁʝʪʦ ʥʘ ʢʦʥʬʣʠʢʪʦʪ ʥʝ ʧʨʝʪʩʪʘʚʫʚʘ ʥʝʛʦʚʦ ʨʝʰʘʚʘˁʝ. ʅʘʧʨʦʪʠʚ, ʧʦʪʨʝʙʥʠ ʩʝ 

ʠʥʜʠʚʠʜʫʘʣʥʠ ʨʘʟʛʦʚʦʨʠ ʩʦ ʫʯʝʥʠʮʠʪʝ, ʧʨʠʤʝʥʘ ʥʘ ʩʦʚʝʪʦʜʘʚʥʘ ʨʘʙʦʪʘ ʩʦ ʫʯʝʥʠʮʠʪʝ ʢʘʢʦ ʠ ʩʦʚʝʪʦʜʘʚʥʘ 

ʨʘʙʦʪʘ ʩʦ ʨʦʜʠʪʝʣʠʪʝ.  

ɺʦ ʨʘʤʢʠʪʝ ʥʘ ʧʨʦʝʢʪʦʪ ʇʘʨʪʥʝʨʩʪʚʦ ʟʘ ʙʝʟʙʝʜʥʠ ʠ ʩʠʛʫʨʥʠ ʟʘʝʜʥʠʮʠ, ʦʨʛʘʥʠʟʠʨʘʥ ʦʜ ʋʅɼʇ, ʘ 

ʨʝʘʣʠʟʠʨʘʥ ʦʜ ʅɺʆ Ăɾʝʥʩʢʘ ɸʢʮʠʿʘò, ʩʧʨʦʚʝʜʥʦ ʝ ʠʩʪʨʘʞʫʚʘˁʝʪʦ Ăʋʯʠʣʠʰʪʝʪʦ ʙʝʟʙʝʜʥʦ ʠ ʩʠʛʫʨʥʦ 

ʤʝʩʪʦò. ɻʣʘʚʥʘʪʘ ʮʝʣ ʥʘ ʧʨʦʝʢʪʦʪ ʝ ʜʘ ʩʝ ʧʦʙʫʜʠ ʠʥʪʝʨʝʩ ʟʘ ʫʯʠʣʠʰʥʦʪʦ ʥʘʩʠʣʩʪʚʦ ʚʦ ʿʘʚʥʦʩʪʘ, 

ʥʘʜʣʝʞʥʠʪʝ ʠʥʩʪʠʪʫʮʠʠ ʢʘʢʦ ʰʪʦ ʩʝ ʫʯʠʣʠʰʪʘʪʘ ʠ ʜʨʞʘʚʘʪʘ ʚʦ ʮʝʣʦʩʪ, ʙʠʜʝʿ˃ʠ ʩʝ ʨʘʙʦʪʠ ʟʘ ʤʦʰʥʝ 

ʘʢʪʫʝʣʝʥ ʧʨʦʙʣʝʤ, ʢʦʿ ʯʝʩʪʦ ʩʝ ʟʘʧʦʩʪʘʚʫʚʘ ʠ ʤʘʨʛʠʥʘʣʠʟʠʨʘ. ɺʦ ʬʦʢʫʩʦʪ ʥʘ ʧʨʦʝʢʪʦʪ ʩʝ ʥʘʩʠʣʥʠʯʢʠ 

ʩʣʫʯʫʚʘˁʘ ʤʝʺʫ ʫʯʝʥʠʮʠʪʝ ʚʦ ʫʯʠʣʠʰʪʘʪʘ ʢʘʢʦ ʝʜʥʘ ʦʜ ʥʘʿʚʠʜʣʠʚʠʪʝ ʬʦʨʤʠ ʥʘ ʤʘʥʠʬʝʩʪʠʨʘˁʝ ʥʘ 

ʘʛʨʝʩʠʚʥʦʩʪ, ʬʠʟʠʯʢʠ ʥʘʧʘʜʠ, ʥʘʚʨʝʜʠ ʠ ʦʤʘʣʦʚʘʞʫʚʘˁʝ ʤʝʺʫ ʚʨʩʥʠʮʠʪʝ, ʧʦʤʘʣʠʪʝ ʠ ʧʦʩʪʘʨʠʪʝ 

ʫʯʝʥʠʮʠ, ʢʘʢʦ ʠ ʤʝʺʫ ʫʯʝʥʠʮʠ ʠ ʤʣʘʜʠ ʜʦʿʜʝʥʠ ʥʘʜʚʦʨ ʦʜ ʫʯʠʣʠʰʪʝʪʦ. ʀʩʪʨʘʞʫʚʘˁʝʪʦ ʙʠʣʦ ʠʟʚʨʰʝʥʦ ʚʦ 

ʰʝʩʪ ʩʨʝʜʥʠ ʫʯʠʣʠʰʪʘ ʥʘ ʪʝʨʠʪʦʨʠʿʘʪʘ ʥʘ ʦʧʰʪʠʥʘ ɻʘʟʠ ɹʘʙʘ ʚʦ ʛʨʘʜ ʉʢʦʧʿʝ. ɻʨʫʧʘʪʘ ʥʘ ʫʯʝʥʠʮʠ ʟʘ 

ʘʥʢʝʪʠʨʘˁʝ ʙʠʣʘ ʬʦʨʤʠʨʘʥʘ ʧʦ ʩʣʫʯʘʝʥ ʠʟʙʦʨ, ʚʢʫʧʥʦ 176 ʫʯʝʥʠʮʠ. ɿʘʢʣʫʯʦʮʠʪʝ ʦʜ ʠʩʪʨʘʞʫʚʘˁʝʪʦ 

ʙʠʣʝ: ʥʘʩʠʣʥʠʪʝ ʩʣʫʯʫʚʘˁʘ ʚʦ ʫʯʠʣʠʰʪʘʪʘ ʩʝ ʥʝʜʦʚʦʣʥʦ ʧʨʠʿʘʚʫʚʘʥʠ ʠ ʨʝʛʠʩʪʨʠʨʘʥʠ, ʧʦʪʨʝʙʥʦ ʝ 

ʘʥʛʘʞʠʨʘˁʝ ʥʘ ʛʨʘʺʘʥʩʢʠʦʪ ʩʝʢʪʦʨ ʟʘ ʠʩʪʨʘʞʫʚʘˁʝ ʥʘ ʧʦʚʘʞʥʠʪʝ ʧʦʿʘʚʠ ʧʦʚʨʟʘʥʠ ʩʦ ʚʦʩʧʠʪʫʚʘˁʝʪʦ ʠ 

ʦʜʥʝʩʫʚʘˁʝʪʦ ʥʘ ʤʣʘʜʠʪʝ. ʄʣʘʜʠʪʝ ʩʝ ʩʦʦʯʫʚʘʘʪ ʩʦ ʝʨʦʟʠʿʘ ʥʘ ʤʦʨʘʣʦʪ, ʢʦʿʘ ʟʥʘʯʠ ʥʘʧʫʰʪʘˁʝ ʥʘ 

ʦʧʰʪʦʧʨʠʬʘʪʝʥʠʪʝ ʚʨʝʜʥʦʩʪʠ ʠ ʥʦʨʤʠ, ʥʦ ʧʦʟʠʪʠʚʝʥ ʤʦʤʝʥʪ ʝ ʤʦʪʠʚʠʨʘʥʦʩʪʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʜʘ ʩʝ 

ʩʧʨʘʚʘʪ ʥʘ ʧʦʟʠʪʠʚʝʥ ʥʘʯʠʥ ʩʦ ʥʘʩʠʣʩʪʚʦʪʦ ʤʝʺʫ ʥʠʚ ʠ ʥʠʚʥʠʪʝ ʜʨʫʛʘʨʠ ʚʦ ʩʨʝʜʠʥʘʪʘ ʢʘʜʝ ʪʨʝʙʘ ʜʘ ʩʝ 

ʧʨʠʤʝʨʥʠ. ʀʩʪʨʘʞʫʚʘˁʝʪʦ ʧʦʢʘʞʘʣʦ ʜʝʢʘ ʧʦʪʨʝʙʥʦ ʝ ʜʘ ʩʝ ʨʘʟʨʘʙʦʪʘʪ ʧʨʘʚʠʣʘ ʠ ʩʣʫʞʙʝʥʘ ʩʪʘʪʠʩʪʠʢʘ ʩʦ 

ʮʝʣ ʦʚʘʘ ʧʦʿʘʚʘ ʜʘ ʩʪʘʥʝ ʚʠʜʣʠʚʘ ʚʦ ʦʧʰʪʝʩʪʚʦʪʦ ʠ ʢʘʢʦ ʪʘʢʚʘ ʜʘ ʙʠʜʝ ʧʨʝʚʝʥʠʨʘʥʘ.
22

 

 

ɿɸʂʃʋʏʆʂ 

ʋʯʠʣʠʰʪʝʪʦ ʪʨʝʙʘ ʜʘ ʩʝ ʥʘʩʦʯʠ ʢʦʥ ʛʨʘʜʝˁʝ ʥʘ ʦʜʛʦʚʦʨʥʘ, ʯʝʩʥʘ, ʭʫʤʘʥʘ, ʩʦʚʝʩʥʘ, ʠʩʢʨʝʥʘ 

ʣʠʯʥʦʩʪ. ʉʝʛʘʰʥʘʪʘ ʟʘʜʘʯʘ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ʝ ʚʦʩʧʠʪʘʥʠʝ ʠ ʦʙʨʘʟʦʚʘʥʠʝ ʥʘ ʤʣʘʜʠʪʝ. ʋʯʠʣʠʰʪʝʪʦ ʢʘʢʦ 
ʟʥʘʯʘʝʥ ʬʘʢʪʦʨ ʚʦ ʬʦʨʤʠʨʘˁʝʪʦ ʥʘ ʤʣʘʜʘʪʘ ʣʠʯʥʦʩʪ ʪʨʝʙʘ ʜʘ ʧʦʩʚʝʪʠ ʧʦʛʦʣʝʤʦ ʚʥʠʤʘʥʠʝ ʥʘ ʚʦʩʧʠʪʥʘʪʘ 

ʬʫʥʢʮʠʿʘ, ʥʘ ʧʦʜʠʛʥʫʚʘˁʝʪʦ ʥʘ ʩʚʝʩʪʘ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʟʘ ʥʠʚʥʦ ʧʨʘʚʠʣʥʦ ʦʜʥʝʩʫʚʘˁʝ. ɺʦ ʫʯʠʣʠʰʪʝʪʦ 

ʪʨʝʙʘ ʜʘ ʩʝ ʩʦʟʜʘʜʝ ʧʦʟʠʪʠʚʥʘ ʧʝʜʘʛʦʰʢʦ-ʧʩʠʭʦʣʦʰʢʘ  ʢʣʠʤʘ ʟʘ ʧʨʘʚʠʣʝʥ ʨʘʟʚʦʿ ʥʘ ʟʜʨʘʚʘ ʣʠʯʥʦʩʪ ʠ ʜʘ 

ʩʝ ʩʬʘʪʠ ʜʝʢʘ ʧʨʦʙʣʝʤʠʪʝ ʚʦ ʦʜʥʝʩʫʚʘˁʝʪʦ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʩʝ ʧʦʩʣʝʜʠʮʘ ʥʘ ʨʘʟʣʠʯʥʠ ʧʨʠʯʠʥʠ ʢʦʠ ʪʨʝʙʘ 

ʜʘ ʩʝ ʠʩʧʠʪʘʘʪ ʠ ʜʘ ʩʝ ʠʟʥʘʿʜʘʪ ʥʘʿʜʦʙʨʠ ʥʘʯʠʥʠ ʟʘ ʥʠʚʥʦ ʨʝʰʘʚʘˁʝ. ʊʨʝʙʘ ʜʘ ʩʝ ʩʦʟʜʘʜʘʪ ʫʩʣʦʚʠ ʟʘ 

ʩʣʦʙʦʜʝʥ ʠ ʜʦʙʨʦʚʦʣʝʥ ʠʟʙʦʨ ʠ ʜʘ ʤʫ ʩʝ ʧʦʤʦʛʥʝ ʥʘ ʫʯʝʥʠʢʦʪ ʜʘ ʧʨʦʥʘʿʜʝ ʤʦʨʘʣʥʦ ʨʝʰʝʥʠʝ ʢʦʝ ʤʫ 

ʦʜʛʦʚʘʨʘ ʥʘ ʥʝʛʦʚʠʪʝ ʨʘʟʚʦʿʥʠ ʤʦʞʥʦʩʪʠ. ʃʠʯʥʦʩʪʘ ʥʘ ʩʝʢʦʿ ʧʦʝʜʠʥʝʮ ʩʝ ʨʘʟʚʠʚʘ ʥʠʟ ʠʥʪʝʨʘʢʮʠʿʘʪʘ ʩʦ 

ʩʦʮʠʿʘʣʥʠʪʝ ʛʨʫʧʠ ʥʠʟ ʢʦʠ ʩʝ ʜʚʠʞʠ. ʂʦʤʫʥʠʮʠʨʘʿ˃ʠ ʩʦ ʩʚʦʠʪʝ ʥʘʿʙʣʠʩʢʠ ʚʦ ʩʝʤʝʿʩʪʚʦʪʦ, ʘ ʧʦʪʦʘ ʠ ʚʦ 

ʫʯʠʣʠʰʪʝʪʦ, ʤʣʘʜʠʦʪ ʯʦʚʝʢ ʛʠ ʩʪʝʢʥʫʚʘ ʧʨʚʠʪʝ ʠʩʢʫʩʪʚʘ ʟʘ ʞʠʚʦʪʦʪ, ʩʚʦʠʪʝ ʧʦʛʣʝʜʠ, ʤʦʨʘʣʥʠ ʥʦʨʤʠ ʠ 

ʚʨʝʜʥʦʩʪʠ, ʥʘʚʠʢʠ, ʩʢʣʦʥʦʩʪʠ ʢʦʠ ʚʣʠʿʘʘʪ ʚʦ ʥʝʛʦʚʦʪʦ ʧʦʜʦʮʥʝʞʥʦ ʦʜʥʝʩʫʚʘˁʝ. 
 ʋʯʠʣʠʰʪʝʪʦ ʛʠ ʧʦʜʛʦʪʚʫʚʘ ʫʯʝʥʠʮʠʪʝ ʟʘ ʞʠʚʦʪ, ʛʠ ʩʦʦʯʫʚʘ ʩʦ ʨʝʘʣʥʦʩʪʘ, ʠʤ ʧʦʤʘʛʘ ʜʘ ʩʪʘʥʘʪ 

ʩʚʝʩʥʠ ʟʘ ʬʘʢʪʦʨʠʪʝ ʢʦʠ ʜʦʚʝʜʫʚʘʘʪ ʜʦ ʪʘʢʚʠ ʢʦʥʬʣʠʢʪʥʠ ʩʠʪʫʘʮʠʠ, ʛʠ ʦʩʧʦʩʦʙʫʚʘ ʜʘ ʫʤʝʘʪ ʜʘ ʩʝ 

ʩʧʨʘʚʘʪ ʩʦ ʥʠʚ ʠ ʜʘ ʛʠ ʥʘʜʤʠʥʘʪ, ʘ ʚʦ ʩʝʪʦ ʪʦʘ ʛʦʣʝʤʦ ʟʥʘʯʝˁʝ ʠʤʘ ʫʣʦʛʘʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ. ʋʣʦʛʘʪʘ ʥʘ 

ʥʘʩʪʘʚʥʠʢʦʪ ʝ ʜʝʪʝʨʤʠʥʠʨʘʥʘ ʦʜ ʧʦʪʨʝʙʠʪʝ ʠ ʙʘʨʘˁʘʪʘ ʥʘ ʣʠʯʥʦʩʪʘ, ʦʜʥʦʩʥʦ ʦʜ ʧʦʪʨʝʙʠʪʝ ʠ ʙʘʨʘˁʘʪʘ 

ʢʦʠ ʛʠ ʥʦʩʠ ʥʦʚʦʪʦ ʚʨʝʤʝ. ʉʦʚʨʝʤʝʥʦʪʦ ʦʧʰʪʝʩʪʚʦ ʙʘʨʘ ʠʥʚʝʥʪʠʚʥʠ, ʢʨʝʘʪʠʚʥʠ ʠ ʦʜʛʦʚʦʨʥʠ ʥʘʩʪʘʚʥʠʮʠ. 

ʇʦʢʨʘʿ ʧʨʝʥʝʩʫʚʘˁʝ ʥʘ ʟʥʘʝˁʘ, ʪʦʿ ʛʠ ʧʨʝʥʝʩʫʚʘ ʤʦʨʘʣʥʠʪʝ ʥʦʨʤʠ ʠ ʚʨʝʜʥʦʩʪʠ, ʛʠ ʨʘʟʚʠʚʘ ʤʝʭʘʥʠʟʤʠʪʝ 

ʥʘ ʛʨʫʧʝʥ ʞʠʚʦʪ ʠ ʨʘʙʦʪʘ, ʢʦʤʫʥʠʢʘʮʠʿʘʪʘ, ʩʦʨʘʙʦʪʢʘʪʘ, ʧʨʠʿʘʪʝʣʩʪʚʦʪʦ ʠ ʜʨʫʛʘʨʩʪʚʦʪʦ, ʪʦʣʝʨʘʥʮʠʿʘʪʘ. 
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ʄʦʞʝ ʜʘ ʢʘʞʝʤʝ ʜʝʢʘ ʫʣʦʛʘʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʝ ʚʦʩʧʠʪʫʚʘˁʝ ʥʘ ʣʠʯʥʦʩʪʘ. ʋʩʧʝʰʥʦʩʪʘ ʚʦ ʪʦʘ ʟʘʚʠʩʠ ʦʜ 

ʚʦʩʧʦʩʪʘʚʝʥʠʦʪ ʦʜʥʦʩ ʤʝʺʫ ʥʘʩʪʘʚʥʠʢʦʪ ʠ ʫʯʝʥʠʢʦʪ. ɽʜʥʘ ʦʜ ʧʦʩʪʘʧʢʠʪʝ ʠ ʪʝʭʥʠʢʠʪʝ ʢʦʠ ʧʦʤʘʛʘʘʪ ʚʦ 

ʨʘʟʨʝʰʫʚʘˁʝ ʥʘ ʦʜʨʝʜʝʥʠ ʥʝʩʦʛʣʘʩʫʚʘˁʘ, ʧʦʿʘʚʘ ʥʘ ʢʦʥʬʣʠʢʪʥʠ ʩʠʪʫʘʮʠʠ ʚʦ ʫʯʠʣʠʰʪʝʪʦ ʝ ʧʨʠʤʝʥʘʪʘ ʥʘ 

ʨʝʩʪʠʪʫʮʠʿʘʪʘ. ʈʝʩʪʠʪʫʮʠʿʘʪʘ ʤʫ ʧʦʤʘʛʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʜʘ ʛʦ ʧʨʝʥʘʩʦʯʠ ʫʯʝʥʠʢʦʪ ʢʦʥ ʩʘʤʦʜʠʩʮʠʧʣʠʥʘ, 

ʤʦʞʥʦʩʪ ʥʘ ʫʯʝʥʠʢʦʪ ʜʘ ʿʘ ʧʦʧʨʘʚʠ ʩʚʦʿʘʪʘ ʛʨʝʰʢʘ, ʜʘ ʛʦ ʧʦʧʨʘʚʠ ʩʚʦʝʪʦ ʦʜʥʝʩʫʚʘˁʝ ʠ ʜʘ ʿʘ ʨʘʟʚʠʝ 

ʩʘʤʦʜʠʩʮʠʧʣʠʥʘʪʘ. ʉʦ ʧʦʤʦʰ ʥʘ ʩʘʤʦʜʠʩʮʠʧʣʠʥʘʪʘ ʫʯʝʥʠʢʦʪ ʩʝ ʩʘʤʦʨʝʘʣʠʟʠʨʘ, ʩʪʘʥʫʚʘ ʟʨʝʣʘ ʠ 

ʤʦʨʘʣʥʘ ʣʠʯʥʦʩʪ. 

 

ʃʀʊɽʈɸʊʋʈɸ: 

[1] Petrova,Gj.,E.,(2007),òSovremenoto uciliste i moralnoto vospitanieò, Stip:Pedagoski fakultet, str.69. 

[2] Petrova, Gj.E., (2007), ñSovremenoto uciliste i moralnoto vospitanieò, Stip: Peadgoski fakultet, str.41. 

[3]Temkov,K.,(2010),òEtika za VI oddelenieò,Skopje:Ministerstvo za obrazovanie i nauka na Republika 

Makedonija, str.50. 

[4]
 
Prckova, E., (2007), ñMikropedagoskite aspekti na konfliktnite situacii vo ucilnicataò, br.117/118,str.16. 

[5]
 
ñUcilisteto sigurno i bezbedno mestoòpriracnik, (2008),Skopje: Zenska Akcija, str.28. 



80 
 

 

THE INFLUENCE OF FAMILY AND SOCIALECONOMIC CONDITIONS ON 

EDUCATIONAL ACHIEVEMENTS OF THE STUDENTS IN RURAL 
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Abstract: This paper is based on the premise that education in Serbia today faces numerous challenges 

which causes and encourages different directions and processes in which education is heading today. 

However, different and unequal opportunities for education are created when it comes to the education of 

children from different social backgrounds, different areas in Serbia with different perception of the 

purpose, significance and the needs for education on the part of their parents. 

This paper also holds that socioeconomic conditions and family environment have strong and 

comprehensive impact on the development of thestudentsô interest, intrinsic motivation, attitude towards 

school, personality traits and abilities relevant for achievements in school, the development of 

competencies and even on success in life.  

By conducting a mini survey on the sample of one hundred 1
st
 to 4

th
 grade students of  óMionicaô 

secondary school  we tried to obtain the confirmation or opposing attitudes to these claims. The students 

are of three-year educational profile - waiter/chef (42) and four-year educational profile - economic 

technician (58).    

The aim of this survey was the assessment of studentsô success, level of motivation, socioeconomic 

conditions in which the students live and learn in the context of their achievements and their attitude 

towards schooling. Other aims of this survey are the aspects of educational and financial level of family 

members, the size of the families and the readiness of the parents to actively participate in the schoolôs 

work and support the achievements of their children. At the same time through the responses we got from 

the students we were able to compare socioeconomic statuses and educational achievements of the 

students between these two educational levels.  

Key words:  education, socioeconomic conditions, family, students, achievements.  
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ʈʝʟʠʤʝ: ʋ ʨʘʜʫ ʩʝ ʧʦʣʘʟʠ ʦʜ ʩʪʘʥʦʚʠʰʪʘ ʜʘ ʩʝ ʜʘʥʘʩ ʦʙʨʘʟʦʚʘˁʝ ʫ ʉʨʙʠʿʠ  ʩʫʩʨʝ˂ʝ ʩʘ ʙʨʦʿʥʠʤ 

ʠʟʘʟʦʚʠʤʘ ʰʪʦ ʠʟʘʟʠʚʘ ʠ ʧʦʢʨʝ˂ʝ ʨʘʟʣʠʯʠʪʝ ʧʨʦʮʝʩʝ ʠ ʧʨʘʚʮʝ ʫ ʢʦʿʠʤʘ ʩʝ ʦʙʨʘʟʦʚʘˁʝ ʜʘʥʘʩ ʢʨʝ˂ʝ, 

ʘʣʠ ʩʚʘʢʘʢʦ ʧʨʦʠʟʚʦʜʠ ʨʘʟʣʠʯʠʪʝ ʠ ʥʝʿʝʜʥʘʢʝ ʦʙʨʘʟʦʚʥʝ ʰʘʥʩʝ ʢʘʜʘ ʿʝ ʫ ʧʠʪʘˁʫ ʦʙʨʘʟʦʚʘˁʝ ʜʝʮʝ 

ʠʟ ʨʘʟʣʠʯʠʪʠʭ ʜʨʫʰʪʚʝʥʠʭ ʩʣʦʿʝʚʘ, ʨʘʟʣʠʯʠʪʠʭ ʧʦʜʨʫʯʿʘ ʉʨʙʠʿʝ ʩʘ ʨʘʟʣʠʯʠʪʦʤ ʧʝʨʮʝʧʮʠʿʦʤ 

ʩʚʨʭʝ, ʟʥʘʯʘʿʘ ʠ ʧʦʪʨʝʙʝ ʦʙʨʘʟʦʚʘˁʘ ʦʜ ʩʪʨʘʥʝ ˁʠʭʦʚʠʭ ʨʦʜʠʪʝˀʘ. 

ʊʘʢʦʹʝ, ʫ ʨʘʜʫ ʿʝ ʟʘʩʪʫʧˀʝʥ ʩʪʘʚ ʜʘ ʩʦʮʠʦʝʢʦʥʦʤʩʢʠ ʫʩʣʦʚʠ ʠ ʧʦʨʦʜʠʯʥʦ ʦʢʨʫʞʝˁʝ ʠʤʘ ʰʠʨʦʢ ʠ 

ʩʥʘʞʘʥ ʫʪʠʮʘʿ ʥʘ ʨʘʟʚʦʿ ʠʥʪʝʨʝʩʦʚʘˁʘ, ʫʥʫʪʨʘʰˁʝ ʤʦʪʠʚʘʮʠʿʝ, ʩʪʘʚʦʚʘ ʧʨʝʤʘ ʰʢʦʣʠ, ʦʩʦʙʠʥʘ 

ʣʠʯʥʦʩʪʠ ʠ ʩʧʦʩʦʙʥʦʩʪʠ ʢʦʿʝ ʩʫ ʨʝʣʝʚʘʥʪʥʝ ʟʘ ʰʢʦʣʩʢʦ ʧʦʩʪʠʛʥʫ˂ʝ, ʨʘʟʚʦʿ ʢʦʤʧʝʪʝʥʪʥʦʩʪʠ, ʘ 

ʟʘʪʠʤ ʠ ʰʠʨʝ, ʥʘ ʞʠʚʦʪʥʫ ʫʩʧʝʰʥʦʩʪ. 

ʇʦʪʚʨʜʫ ʠʣʠ ʦʧʦʥʠʨʘˁʝ ʦʚʠʭ ʪʚʨʜˁʠ ʧʦʢʫʰʘʣʠ ʩʤʦ ʜʘ ʜʦʙʠʿʝʤʦ ʧʫʪʝʤ ʤʠʥʠ ʠʩʪʨʘʞʠʚʘˁʘ ʥʘ 

ʫʟʦʨʢʫ ʦʜ 100 ʫʯʝʥʠʢʘ ʉʨʝʜˁʝ ʰʢʦʣʝ Ăʄʠʦʥʠʮʘñ ʦʜ ʧʨʚʝ ʜʦ ʯʝʪʚʨʪʝ ʛʦʜʠʥʝ ʩʨʝʜˁʝ ʰʢʦʣʝ 

ʪʨʦʛʦʜʠʰˁʝʛ ʦʙʨʘʟʦʚʥʦʛ ʧʨʦʬʠʣʘ ʢʫʚʘʨ/ʢʦʥʦʙʘʨ (42) ʠ ʯʝʪʚʦʨʦʛʦʜʠʰˁʝʛ, ʝʢʦʥʦʤʩʢʠ ʪʝʭʥʠʯʘʨ 

(58). 

ʎʠˀ ʠʩʪʨʘʞʠʚʘˁʘ ʿʝ ʠʩʧʠʪʠʚʘˁʝ ʫʩʧʝʭʘ, ʤʦʪʠʚʘʮʠʿʝ, ʩʦʮʠʦʝʢʦʥʦʤʩʢʠʭ ʫʩʣʦʚʘ ʫ ʢʦʿʠʤʘ ʫʯʝʥʠʮʠ 

ʫʯʝ ʠ ʞʠʚʝ ʫ ʢʦʥʪʝʢʩʪʫ ʫʯʝʥʠʯʢʠʭ ʧʦʩʪʠʛʥʫ˂ʘ ʠ ʦʜʥʦʩʘ ʫʯʝʥʠʢʘ ʧʨʝʤʘ ʰʢʦʣʦʚʘˁʫ. ʂˀʫʯʥʝ 

ʮʠˀʝʚʝ ʠʩʧʠʪʠʚʘˁʘ ʧʨʝʜʩʪʘʚˀʘʿʫ ʠ ʘʩʧʝʢʪʠ ʦʙʨʘʟʦʚʥʦ- ʤʘʪʝʨʠʿʘʣʥʦʛ ʩʪʘˁʘ ʧʦʨʦʜʠʮʝ, ʙʨʦʿʥʦʩʪ 

ʯʣʘʥʦʚʘ ʧʦʨʦʜʠʮʝ, ʢʘʦ ʠ  ʩʧʨʝʤʥʦʩʪ ʨʦʜʠʪʝˀʘ ʜʘ ʩʝ ʘʢʪʠʚʥʦ ʫʢˀʫʯʝ ʫ ʨʘʜ ʰʢʦʣʝ ʠ ʜʘ ʜʘʿʫ 

ʧʦʜʨʰʢʫ ʧʦʩʪʠʛʥʫ˂ʫ ʩʚʦʛ ʜʝʪʝʪʘ. ʀʩʪʦʚʨʝʤʝʥʦ, ʢʨʦʟ ʜʦʙʠʿʝʥʝ ʦʜʛʦʚʦʨʝ  ʚʨʰʝʥʦ ʿʝ ʧʦʨʝʹʝˁʝ 

ʩʦʮʠʦʝʢʦʥʦʤʩʢʦʛ ʩʪʘʪʫʩʘ ʠ ʦʙʨʘʟʦʚʥʠʭ ʧʦʩʪʠʛʥʫ˂ʘ ʫʯʝʥʠʢʘ ʠʟʤʝʹʫ ʫʯʝʥʠʢʘ ʪʨʦʛʦʜʠʰˁʝʛ ʠ 

ʯʝʪʚʦʨʦʛʦʜʠʰˁʝʛ ʩʪʝʧʝʥʘ ʦʙʨʘʟʦʚʘˁʘ. 

ʂˀʫʯʥʝ ʨʝʯʠ: ʦʙʨʘʟʦʚʘˁʝ, ʩʦʮʠʦʝʢʦʥʦʤʩʢʠ ʫʩʣʦʚʠ, ʧʦʨʦʜʠʮʘ, ʫʯʝʥʠʮʠ, ʧʦʩʪʠʛʥʫ˂ʘ 
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ʋɺʆɼ 
ʉʝʦʩʢʘ ʩʨʝʜʠʥʘ ʿʝ ʫʚʝʢ ʙʠʣʘ ʩʧʝʮʠʬʠʯʥʘ ʢʘʜʘ ʿʝ ʫ ʧʠʪʘˁʫ ʦʙʨʘʟʦʚʘˁʝ. ʇʨʦʬʝʩʠʿʘ 

ʫʯʠʪʝˀʘ ʫ ʩʝʦʩʢʦʿ ʩʨʝʜʠʥʠ ʙʠʣʘ ʿʝ ʥʘʨʦʯʠʪʦ ʮʝˁʝʥʘ, ʿʝʨ ʥʝʢʘʜʘ ʿʝ ʫʯʠʪʝˀ, ʧʦʨʝʜ ʩʚʝʰʪʝʥʠʢʘ, ʙʠʦ 

ʥʘʿʦʙʨʘʟʦʚʘʥʠʿʠ ʯʦʚʝʢ ʫ ʩʝʣʫ ʠ ʩʘʤʠʤ ʪʠʤ ʧʦʩʝʜʦʚʘʦ ʿʝ ʥʘʿʚʝ˂ʠ ʫʛʣʝʜ ʠ ʧʦʰʪʦʚʘˁʝ. ʋ ʪʦʤ 

ʢʦʥʪʝʢʩʪʫ, ʧʦʩʤʘʪʨʘʥʦ ʩʘ ʘʩʧʝʢʪʘ ʫʯʝʥʠʢʘ ʠ ˁʠʭʦʚʠʭ ʨʦʜʠʪʝˀʘ, ʧʨʦʬʝʩʠʿʘ ʫʯʠʪʝˀʘ ʙʠʣʘ ʿʝ ʚʨʣʦ 

ʤʦʪʠʚʠʰʫ˂ʘ ʫ ʩʤʠʩʣʫ ʧʦʪʨʝʙʝ ʩʪʠʮʘˁʘ ʦʙʨʘʟʦʚʘˁʘ ʠ ʟʘ ʨʦʜʠʪʝˀʝ ʠ ʟʘ ʫʯʝʥʠʢʝ. ʅʝʨʝʪʢʠ ʩʫ 

ʧʨʠʤʝʨʠ ʜʘ ʩʫ ʩʝ ʨʦʜʠʪʝˀʠ ʥʝʢʘʜʘ ʠʟʫʟʝʪʥʦ ʞʨʪʚʦʚʘʣʠ ʜʘ ʙʠ ʩʚʦʿʦʿ ʜʝʮʠ ʦʙʝʟʙʝʜʠʣʠ ʤʦʛʫ˂ʥʦʩʪ 

ʰʢʦʣʦʚʘˁʘ. ʄʝʹʫʪʠʤ, ʩʘ ʨʘʟʚʦʿʝʤ ʤʦʜʝʨʥʦʛ ʜʨʫʰʪʚʘ, ʫʯʠʪʝˀʠ, ʢʘʦ ʠ ʩʚʠ ʜʨʫʛʠ ʘʢʪʝʨʠ ʧʨʦʩʚʝʪʥʦʛ 

ʩʠʩʪʝʤʘ, ʧʦʯʝʣʠ ʩʫ ʜʘ ʛʫʙʝ ʥʘ ʟʥʘʯʘʿʫ ʠ ʫʛʣʝʜʫ, ʘ ʩʝʦʩʢʝ ʰʢʦʣʝ, ʫ ʥʝʜʦʩʪʘʪʢʫ ʹʘʢʘ, ʩʚʝ ʚʠʰʝ 

ʧʦʯʠˁʫ ʜʘ ʩʝ ʛʘʩʝ. ɼʘʥʘʩ ʠʤʘʤʦ ʥʝʧʦʜʝˀʝʥʝ ʰʢʦʣʝ, ʯʝʩʪʦ ʫ ʣʦʰʝʤ ʤʘʪʝʨʠʿʘʣʥʦʤ ʩʪʘˁʫ, ʢʦʿʝ 

ʝʛʟʠʩʪʠʨʘʿʫ ʩʘ ʧʦ ʿʝʜʥʠʤ ʹʘʢʦʤ ʠʣʠ ʥʝʢʦʣʠʢʦ ˁʠʭ ʫ ʜʚʘ-ʪʨʠ ʨʘʟʨʝʜʘ, ʰʪʦ ʫ ʩʪʘʨʪʫ ʧʨʝʜʩʪʘʚˀʘ 

ʥʝʿʘʜʥʘʢʦʩʪ ʫ ʧʦʛʣʝʜʫ ʩʦʮʠʿʘʣʠʟʘʮʠʿʝ ʠʣʠ ʤʘʪʝʨʠʿʘʣʥʠʭ ʫʩʣʦʚʘ ʠʟʤʝʹʫ ʫʯʝʥʠʢʘ ʩʝʦʩʢʝ ʠ  ʛʨʘʜʩʢʝ 

ʩʨʝʜʠʥʝ. ʅʦ, ʙʝʟ ʦʙʟʠʨʘ ʦ ʢʦʿʦʿ ʩʨʝʜʠʥʠ ʩʝ ʨʘʜʠ, ʫʦʧʰʪʝʥʦ  Ăʜʘʥʘʩ ʩʝ ʦʙʨʘʟʦʚʘˁʝ ʫ ʉʨʙʠʿʠ ʩʫʩʨʝ˂ʝ 

ʩʘ ʙʨʦʿʥʠʤ ʠʟʘʟʦʚʠʤʘ ʥʘʫʯʥʦʛ, ʭʫʤʘʥʠʩʪʠʯʢʦʛ, ʩʦʮʠʿʘʣʥʦʛ ʠ ʜʨʫʛʦʛ ʨʘʟʚʦʿʘ; ʩʘ ʚʝʣʠʢʠʤ 

ʪʝʭʥʦʣʦʰʢʠʤ ʧʨʦʤʝʥʘʤʘ, ʧʨʘʚʠʤ ʨʝʚʦʣʫʮʠʿʘʤʘ; ʩʘ ʛʣʦʙʘʣʠʟʘʮʠʿʦʤ ʠ ʦʧʰʪʦʤ ʤʦʙʠʣʥʦʰ˂ʫ ʩʚʝʛʘ 

ʰʪʦ ʩʝ ʤʦʞʝ ʢʨʝʪʘʪʠ, ʦʜ ʢʘʧʠʪʘʣʘ ʜʦ ʢʫʣʪʫʨʥʠʭ ʦʙʨʘʟʘʮʘ.ñ
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 ʉʚʝ ʪʦ ʠʟʘʟʠʚʘ ʠ ʧʦʢʨʝ˂ʝ ʨʘʟʣʠʯʠʪʝ 

ʧʨʦʮʝʩʝ ʠ ʧʨʘʚʮʝ ʫ ʢʦʿʠʤʘ ʩʝ ʦʙʨʘʟʦʚʘˁʝ ʜʘʥʘʩ ʢʨʝ˂ʝ, ʘʣʠ ʩʚʘʢʘʢʦ ʧʨʦʠʟʚʦʜʠ ʨʘʟʣʠʯʠʪʝ ʠ 

ʥʝʿʝʜʥʘʢʝ ʦʙʨʘʟʦʚʥʝ ʰʘʥʩʝ ʢʘʜʘ ʿʝ ʫ ʧʠʪʘˁʫ ʦʙʨʘʟʦʚʘˁʝ ʜʝʮʝ ʠʟ ʨʘʟʣʠʯʠʪʠʭ ʜʨʫʰʪʚʝʥʠʭ ʩʣʦʿʝʚʘ, 

ʨʘʟʣʠʯʠʪʠʭ ʧʦʜʨʫʯʿʘ ʉʨʙʠʿʝ ʩʘ ʨʘʟʣʠʯʠʪʦʤ ʧʝʨʮʝʧʮʠʿʦʤ ʩʚʨʭʝ, ʟʥʘʯʘʿʘ ʠ ʧʦʪʨʝʙʝ ʦʙʨʘʟʦʚʘˁʘ ʦʜ 

ʩʪʨʘʥʝ ˁʠʭʦʚʠʭ ʨʦʜʠʪʝˀʘ. 

 

ʅɽɱɽɼʅɸʂʆʉʊ ʆɹʈɸɿʆɺʅʀʍ ʐɸʅʉʀ 
ɸʢʦ ʦʙʨʘʟʦʚʘˁʝ ʧʦʩʤʘʪʨʘʤʦ ʢʘʦ ʢʦʥʪʠʥʫʠʨʘʥʠ ʧʨʦʮʝʩ ʢʦʿʠ ʟʘ ʮʠˀ ʠʤʘ ʧʨʝʥʦʰʝˁʝ ʟʥʘˁʘ ʠ 

ʚʝʰʪʠʥʘ, ʦʜʥʦʩʥʦ ʨʘʟʚʠʿʘˁʝ ʩʧʦʩʦʙʥʦʩʪʠ ʥʝʦʧʭʦʜʥʠʭ ʟʘ ʫʢˀʫʯʠʚʘˁʝ ʫ ʜʨʫʰʪʚʝʥʝ ʧʨʦʮʝʩʝ, ʦʜʥʦʩʥʦ 

ʬʫʥʢʮʠʦʥʠʩʘˁʝ ʫʥʫʪʘʨ ˀʫʜʩʢʝ ʟʘʿʝʜʥʠʮʝ (ʂʫʣʠ˂, 2008.), ʦʥʜʘ ʩʝ ʩʣʦʙʦʜʥʦ ʤʦʞʝ ʨʝ˂ʠ ʜʘ ʦʙʨʘʟʦʚʘˁʝ 

ʢʘʦ ʧʨʦʮʝʩ, ʙʠʪʥʦ ʫʪʠʯʝ ʥʘ ʧʦʜʠʟʘˁʝ ʢʚʘʣʠʪʝʪʘ ʞʠʚʦʪʘ ʠ ʥʘ ʧʦʙʦˀʰʘˁʝ ʞʠʚʦʪʥʦʛ ʩʪʘʥʜʘʨʜʘ. ʊʘʢʦʹʝ, 

ʦʩʣʘˁʘʿʫ˂ʠ ʩʝ ʥʘ ʣʠʪʝʨʘʪʫʨʫ ʠʟ ʦʙʣʘʩʪʠ ʩʦʮʠʦʣʦʛʠʿʝ ʦʙʨʘʟʦʚʘˁʘ ʢʦʿʘ ʧʨʫʞʘ ʫʚʠʜ ʫ ʪʝʦʨʠʿʝ ʢʦʿʝ ʩʝ ʙʘʚʝ 

ʫʪʠʮʘʿʝʤ ʦʙʨʘʟʦʚʘˁʘ ʥʘ ʧʦʿʝʜʠʥʮʝ, ʛʨʫʧʝ ʠ ʜʨʫʰʪʚʦ ʫ ʮʝʣʠʥʠ, ʤʦʞʝʤʦ ʟʘʢˀʫʯʠʪʠ ʜʘ ʩʝ ʚʝʣʠʢʘ ʚʝ˂ʠʥʘ 

ʪʝʦʨʝʪʠʯʘʨʘ ʩʣʘʞʝ ʜʘ ʿʝ ʥʘʢʦʥ ʧʨʠʤʘʨʥʠʭ ʦʙʣʠʢʘ ʩʦʮʠʿʘʣʠʟʘʮʠʿʝ, ʦʙʨʘʟʦʚʘˁʝ ʿʝʜʥʦ ʦʜ ʥʘʿʟʥʘʯʘʿʥʠʿʠʭ 

ʠʥʩʪʨʫʤʝʥʘʪʘ ʫʢʣʘʧʘˁʘ ʠ ʧʨʠʣʘʛʦʹʘʚʘˁʘ ʜʝʮʝ ʠ ʦʤʣʘʜʠʥʝ ʫ ʜʨʫʰʪʚʦ. ʉʭʦʜʥʦ ʪʦʤʝ, ʫ ʤʥʦʛʠʤ 

ʩʠʩʪʝʤʠʤʘ ʩʝ ʤʦʞʝ ʥʘ˂ʠ ʠ ʥʘʯʝʣʦ ʜʘ ʜʨʞʘʚʘ ʦʩʠʛʫʨʘʚʘ ʦʙʨʘʟʦʚʘˁʝ ʢʘʦ ʧʨʘʚʦ ʩʚʘʢʦʛ ʛʨʘʹʘʥʠʥʘ, ʠʘʢʦ 

ʦʙʨʘʟʦʚʥʝ ʠʥʩʪʠʪʫʮʠʿʝ ʠ ʬʦʨʤʘʣʥʦ ʦʙʨʘʟʦʚʘˁʝ, ʠ ʫ ʟʘʚʠʩʥʦʩʪʠ ʦʜ ʜʨʞʘʚʝ ʜʦ ʜʨʞʘʚʝ, ʦʩʪʘʿʝ ʦʩʠʛʫʨʘʥʦ 

ʩʘʤʦ ʟʘ ʦʜʨʝʹʝʥʝ ʩʣʦʿʝʚʝ ʠʣʠ ʛʨʫʧʘʮʠʿʝ ʫ ʜʨʫʰʪʚʫ.  

ʐʪʦ ʩʝ ʪʠʯʝ ʦʙʨʘʟʦʚʥʦʛ ʩʠʩʪʝʤʘ ʫ ʉʨʙʠʿʠ, ʟʘʢʦʥ ʧʨʝʜʚʠʹʘ ʙʝʩʧʣʘʪʥʦ ʧʨʝʜʰʢʦʣʩʢʦ, ʦʩʥʦʚʥʦ ʠ 

ʩʨʝʜˁʝ ʦʙʨʘʟʦʚʘˁʝ ʠ ʿʝʜʥʘʢʝ ʫʩʣʦʚʝ ʟʘ ʩʚʝ. ɿʘʢʦʥ ʦ ʫʯʝʥʠʯʢʦʤ ʠ ʩʪʫʜʝʥʪʩʢʦʤ ʩʪʘʥʜʘʨʜʫ ʫ ʯʣʘʥʫ 3 

ʧʨʝʜʚʠʹʘ ʜʘ ʩʪʫʜʝʥʪ ʠ ʫʯʝʥʠʢ ʩʨʝʜˁʝ ʰʢʦʣʝ ʠʤʘ ʧʨʘʚʦ ʥʘ: ʩʤʝʰʪʘʿ, ʠʩʭʨʘʥʫ, ʚʘʩʧʠʪʥʠ ʨʘʜ; ʫʯʝʥʠʯʢʠ 

ʢʨʝʜʠʪ; ʫʯʝʥʠʯʢʫ ʩʪʠʧʝʥʜʠʿʫ; ʩʪʠʧʝʥʜʠʿʫ ʟʘ ʠʟʫʟʝʪʥʦ ʥʘʜʘʨʝʥʝ ʫʯʝʥʠʢʝ; ʦʜʤʦʨ ʠ ʦʧʦʨʘʚʘʢ; ʢʫʣʪʫʨʥʝ, 

ʫʤʝʪʥʠʯʢʝ, ʩʧʦʨʪʩʢʝ ʠ ʨʝʢʨʝʘʪʠʚʥʝ ʘʢʪʠʚʥʦʩʪʠ ʠ ʠʥʬʦʨʤʠʩʘˁʝ 
24
, ʤʘʜʘ ʩʝ ʦʚʦ ʚʨʣʦ ʤʘʣʦ ʫʢʣʘʧʘ ʫ 

ʨʝʘʣʥʫ ʩʣʠʢʫ ʦʙʨʘʟʦʚʘˁʘ ʫ ʉʨʙʠʿʠ, ʿʝʨ ʫ ʧʨʘʢʩʠ ʪʦ ʯʝʩʪʦ ʥʠʿʝ ʪʘʢʦ. ʋ ʧʨʠʣʦʛ ʪʦʤʝ ʛʦʚʦʨʝ ʥʘʤ ʧʦʜʘʮʠ ʠʟ 

ʉʪʨʘʪʝʛʠʿʝ ʨʘʟʚʦʿʘ ʦʙʨʘʟʦʚʘˁʘ ʫ ʉʨʙʠʿʠ ʜʦ 2020. ʛʦʜʠʥʝ, ʛʜʝ ʩʝ ʥʘ ʿʝʜʥʦʤ ʤʝʩʪʫ ʢʘʞʝ ʜʘ Ăʜʝʮʘ ʠʟ 

ʦʩʝʪˀʠʚʠʭ ʛʨʫʧʘ ʠ ʧʦʨʝʜ ʩʚʦʿʠʭ ʩʧʦʩʦʙʥʦʩʪʠ ʯʝʩʪʦ ʥʝʤʘʿʫ ʤʦʛʫ˂ʥʦʩʪʠ ʜʘ ʩʝ ʦʙʨʘʟʫʿʫ ʫ ʛʠʤʥʘʟʠʿʘʤʘ ʠ 

ʫʤʝʪʥʠʯʢʠʤ ʰʢʦʣʘʤʘ, ʥʘʿʯʝʰ˂ʝ ʟʙʦʛ ʣʦʰʝʛ ʩʦʮʠʿʘʣʥʦʛ ʩʪʘʪʫʩʘ ʧʦʨʦʜʠʮʘ ʢʦʿʝ ʥʝ ʤʦʛʫ ʜʝʪʝʪʫ ʜʘ ʧʣʘ˂ʘʿʫ 

ʪʨʦʰʢʦʚʝ ʰʢʦʣʦʚʘˁʘ ʚʘʥ ʤʝʩʪʘ ʩʪʘʥʦʚʘˁʘ (ʧʨʝʚʦʟ ʠʣʠ ʩʪʘʥʦʚʘˁʝ ʫ ʜʨʫʛʦʤ ʤʝʩʪʫ), ʘ ʫʟ ʪʦ ʰʢʦʣʦʚʘˁʝ 

ʥʝ ʚʦʜʠ ʜʠʨʝʢʪʥʦ ʟʘʧʦʩʣʝˁʫ, ʜʫʛʦ ʪʨʘʿʝ ʠ ʪʨʘʞʠ ʫʣʘʛʘˁʘ. ʇʦʪʚʨʜʘ ʟʘ ʪʦ ʩʫ ʜʚʘ ʝʢʦʥʦʤʩʢʘ ʧʦʢʘʟʘʪʝˀʘ. 

ʂʘʜʘ ʩʝ ʧʦʛʣʝʜʘ ʧʨʦʩʝʯʥʘ ʟʘʨʘʜʘ ʧʦ ʦʧʰʪʠʥʘʤʘ ʠ ʦʢʨʫʟʠʤʘ ʫ ʿʫʥʫ 2010. ʛʦʜʠʥʝ, ʚʠʜʠ ʩʝ ʜʘ ʚʝʣʠʢʠ ʜʝʦ 

ʦʧʰʪʠʥʘ ʢʦʿʝ ʠʤʘʿʫ ʩʢʨʦʤʥʫ ʧʦʥʫʜʫ ʩʨʝʜˁʠʭ ʰʢʦʣʘ ʩʧʘʜʘ ʫ ʢʘʪʝʛʦʨʠʿʫ ʦʥʠʭ ʛʜʝ ʩʫ ʤʘˁʝ ʧʨʦʩʝʯʥʝ 

ʟʘʨʘʜʝ (ʈɿʉ, 2010). ɼʨʫʛʠ ʧʦʢʘʟʘʪʝˀ ʿʝ ʧʨʦʬʠʣ ʩʠʨʦʤʘʰʪʚʘ ʫ ʉʨʙʠʿʠ: ʩʠʨʦʤʘʰʪʚʦ ʿʝ ʟʥʘʪʥʦ ʚʠʰʝ 

ʨʘʩʧʨʦʩʪʨʘˁʝʥʦ ʫ ʨʫʨʘʣʥʠʤ ʥʝʛʦ ʫ ʫʨʙʘʥʠʤ ʧʦʜʨʫʯʿʠʤʘ (9,8% ʧʨʝʤʘ 4,3% ʫ 2007, ɸɾʉ, 2008), 

ʨʝʛʠʦʥʘʣʥʝ ʨʘʟʣʠʢʝ ʫ ʩʪʝʧʝʥʫ ʨʘʟʚʠʿʝʥʦʩʪʠ ʤʝʹʫ ʥʘʿʚʝ˂ʠʤ ʩʫ ʫ ɽʚʨʦʧʠ (ʅʘʮʠʦʥʘʣʥʘ ʩʪʨʘʪʝʛʠʿʘ 

ʧʨʠʚʨʝʜʥʦʛ ʨʘʟʚʦʿʘ ʈʉ, 2007), ʘ ʜʦʤʘ˂ʠʥʩʪʚʘ ʩ ʜʚʦʿʝ ʤʘʣʝ ʜʝʮʝ (ʢʦʿʘ ʥʝ ʦʩʪʚʘʨʫʿʫ ʧʨʠʭʦʜ) ʠʤʘʿʫ ʠʥʜʝʢʩ 

ʩʠʨʦʤʘʰʪʚʘ ʢʦʿʠ ʿʝ ʩʢʦʨʦ ʜʚʘʧʫʪ ʚʝ˂ʠ ʦʜ ʧʨʦʩʝʯʥʦʛ (12,7% ʧʨʝʤʘ 6,6%), ʜʦʢ ʦʥʘ ʩ ʪʨʦʿʝ ʠ ʚʠʰʝ ʜʝʮʝ 

ʠʤʘʿʫ ʠʥʜʝʢʩ ʩʠʨʦʤʘʰʪʚʘ ʯʘʢ 30,5%. ɿʙʦʛ ʧʨʦʮʝʩʘ ʪʨʘʥʟʠʮʠʿʝ, ʩ ʿʝʜʥʝ ʩʪʨʘʥʝ ʿʝ ʧʦʚʝ˂ʘʥʘ 

ʥʝʟʘʧʦʩʣʝʥʦʩʪ, ʧʘ ʪʠʤʝ ʠ ʩʠʨʦʤʘʰʪʚʦ ʧʦʨʦʜʠʮʘ, ʘ ʩʘ ʜʨʫʛʝ, ʤʥʦʛʘ ʚʝʣʠʢʘ ʜʨʫʰʪʚʝʥʘ ʧʨʝʜʫʟʝ˂ʘ ʩʫ 

ʟʘʪʚʦʨʝʥʘ, ʧʘ ʩʝ ʩʤʘˁʠʦ ʙʨʦʿ ʧʨʝʜʫʟʝ˂ʘ ʠ ʬʠʨʤʠ ʢʦʿʝ ʩʪʠʧʝʥʜʠʨʘʿʫ ʫʯʝʥʠʢʝ, ʘ ʪʦ ʿʝ ʙʠʦ ʜʦʧʫʥʩʢʠ 

ʢʦʨʝʢʪʠʚ ʟʘ ʿʝʜʥʘʢʦʧʨʘʚʥʦ ʰʢʦʣʦʚʘˁʝ ʜʝʮʝ ʠʟ ʨʘʟʣʠʯʠʪʠʭ ʨʝʛʠʦʥʘ.ñ
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ʅʘ ʦʩʥʦʚʫ ʦʚʠʭ ʧʦʜʘʪʘʢʘ ʤʦʞʝʤʦ ʟʘʢˀʫʯʠʪʠ ʜʘ ʿʝ ʩʠʨʦʤʘʰʪʚʦ ʿʝʜʥʘ ʦʜ ʙʠʪʥʠʭ ʦʜʨʝʜʥʠʮʘ ʢʦʿʘ 

ʫʩʣʦʚˀʘʚʘ ʥʝʿʝʜʥʘʢʦʩʪ ʦʙʨʘʟʦʚʥʠʭ ʰʘʥʩʠ ʢʘʜʘ ʿʝ ʫ ʧʠʪʘˁʫ ʦʙʨʘʟʦʚʘˁʝ ʜʝʮʝ ʠʟ ʨʘʟʣʠʯʠʪʠʭ ʢʨʘʿʝʚʘ 

ʉʨʙʠʿʝ.  

ʂʘʢʚʝ ʦʙʨʘʟʦʚʥʝ ʰʘʥʩʝ ʜʦʙʠʿʘ ʜʝʪʝ ʥʘ ʦʩʥʦʚʫ ʩʚʝʩʪʠ ʧʦʨʦʜʠʯʥʦʛ ʦʢʨʫʞʝˁʘ ʫ ʢʦʤʝ ʦʜʨʘʩʪʘ ʦ 

ʧʦʪʨʝʙʠ ʠ ʟʥʘʯʘʿʫ ʦʙʨʘʟʦʚʘˁʘ? 

ʋ ʠʩʪʨʘʞʠʚʘˁʠʤʘ ʦʙʘʚˀʝʥʠʤ ʫ ʉɸɼ ʜʦʰʣʦ ʩʝ ʜʦ ʨʝʟʫʣʪʘʪʘ ʜʘ ʿʝ ʥʝʦʧʭʦʜʥʦ ʫʣʘʛʘˁʝ ʫ 

ʢʚʘʣʠʪʝʪʥʦ ʧʨʝʜʰʢʦʣʩʢʦ ʦʙʨʘʟʦʚʘˁʝ. ʇʨʝʜʰʢʦʣʩʢʠ ʧʨʦʛʨʘʤʠ ʟʘʩʥʦʚʘʥʠ ʥʘ ʦʙʨʘʟʦʚʘˁʫ, ʪʿ. ʢʦʿʠ ʠʤʘʿʫ ʟʘ 

ʮʠˀ ʜʘ ʥʘʫʯʝ ʜʝʮʫ ʯʠʪʘˁʫ ʠ ʧʠʩʘˁʫ, ʧʦʢʘʟʫʿʫ ʜʫʛʦʪʨʘʿʥʠʿʝ ʝʬʝʢʪʝ ʥʝʛʦ ʧʨʝʜʰʢʦʣʩʢʠ ʧʨʦʛʨʘʤʠ ʢʦʿʠ ʩʫ 

ʙʘʟʠʨʘʥʠ ʥʘ ʠʛʨʠ. ʅʘ ʦʩʥʦʚʫ ʪʦʛʘ ʤʦʞʝ ʩʝ ʨʝ˂ʠ ʜʘ Ăʜʦʙʨʦ ʢʦʥʮʠʧʠʨʘʥʠʤ ʦʙʨʘʟʦʚʥʠʤ ʫʣʘʛʘˁʠʤʘ ʫ 

ʨʘʥʦʤ ʜʝʪʠˁʩʪʚʫ ʧʦʩʪʦʿʠ ʯʚʨʩʪʘ ʢʦʤʧʣʝʤʝʥʪʘʨʥʦʩʪ ʝʬʠʢʘʩʥʦʩʪʠ ʠ ʧʨʘʚʠʯʥʦʩʪʠ ʯʠʿʠ ʩʝ ʝʬʝʢʪʠ ʧʨʦʪʝʞʫ 

ʜʦ ʦʜʨʘʩʣʦʛ ʜʦʙʘ (Woessmann, 2006).ñ
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ɱʦʰ ʧʨʝ ʧʦʣʘʩʢʘ ʫ ʧʨʚʠ ʨʘʟʨʝʜ ʩʚʘʢʦ ʜʝʪʝ, ʠʤʘʿʫ˂ʠ ʨʘʟʣʠʯʠʪʝ ʫʩʣʦʚʝ ʦʜʨʘʩʪʘˁʘ, ʠʤʘ ʠ 

ʨʘʟʣʠʯʠʪʝ ʩʧʦʩʦʙʥʦʩʪʠ, ʧʨʝʜʟʥʘˁʘ, ʤʦʪʠʚʘʮʠʿʫ. ʉʘ ʧʦʭʘʹʘˁʝʤ ʧʨʝʜʰʢʦʣʩʢʦʛ ʧʨʦʛʨʘʤʘ, ʢʦʿʠ ʿʝ ʜʘʥʘʩ ʫ 

ʉʨʙʠʿʠ ʦʙʘʚʝʟʘʥ, ʠ ʧʦʩʝʙʥʦ ʩʘ ʧʦʣʘʩʢʦʤ ʫ ʧʨʚʠ ʨʘʟʨʝʜ, ʫʯʝʥʠʮʠ ʩʫ ʿʝʜʥʘʢʦ ʧʦʩʤʘʪʨʘʥʠ ʫ ʧʦʛʣʝʜʫ 

ʧʦʯʝʪʥʦʛ ʥʠʚʦʘ ʟʥʘˁʘ, ʪʿ. ʥʝ ʧʨʘʚʠ ʩʝ ʨʘʟʣʠʢʘ ʫ ʧʦʛʣʝʜʫ ʯʠˁʝʥʠʮʝ ʜʘ ʣʠ ʥʝʢʠ ʫʯʝʥʠʢ ʟʥʘ ʜʘ ʯʠʪʘ ʠ 

ʧʠʰʝ, ʘ ʥʝʢʠ ʥʝ. ʉʚʠ ʢʨʝ˂ʫ ʩʘ ʠʩʪʝ ʧʦʣʘʟʥʝ ʪʘʯʢʝ ʫ ʩʘʚʣʘʜʘʚʘˁʫ ʧʨʦʛʨʘʤʩʢʠʭ ʩʘʜʨʞʘʿʘ, ʘʣʠ ʚʨʣʦ ʙʨʟʦ ʩʝ 

ʤʦʛʫ ʫʦʯʠʪʠ ʙʠʪʥʝ ʨʘʟʣʠʢʝ ʫ ʦʙʨʘʟʦʚʥʠʤ ʧʦʩʪʠʛʥʫ˂ʠʤʘ. ɼʘ ʣʠ ʦʚʝ ʨʘʟʣʠʢʝ, ʢʦʿʝ ʩʝ ʥʘʿʯʝʰ˂ʝ ʩʘ 

ʧʨʦʪʦʢʦʤ ʚʨʝʤʝʥʘ ʩʘʤʦ ʧʦʚʝ˂ʘʚʘʿʫ, ʪʨʝʙʘ ʪʨʘʞʠʪʠ ʫ ʤʦʪʠʚʘʮʠʿʠ, ʥʠʚʦʫ ʠʥʪʝʣʠʛʝʥʮʠʿʝ ʫʯʝʥʠʢʘ ʠʣʠ 

ʩʦʮʠʦʝʢʦʥʦʤʩʢʠʤ ʫʩʣʦʚʠʤʘ ʞʠʚˀʝˁʘ. 

Ăɺʝʣʠʢʠ  ʙʨʦʿ  ʠʩʪʨʘʞʠʚʘˁʘ ʫʢʘʟʫʿʝ ʜʘ ʯʠʥʠʦʮʝ ʫʩʧʝʰʥʦʩʪʠ ʫ ʰʢʦʣʩʢʦʤ ʫʯʝˁʫ ʯʠʥʝ ʜʠʥʘʤʠʯʢʠ 

ʩʢʣʦʧ ʥʘʩʣʝʹʘ, ʧʨʠʨʦʜʥʦʛ ʨʘʟʚʦʿʥʦʛ ʪʦʢʘ ʠ ʫʪʠʮʘʿʘ ʩʨʝʜʠʥʝ, ʢʘʦ ʠ ʘʢʪʠʚʥʦʩʪʠ ʫʯʝʥʠʢʘ, ʧʨʠ ʯʝʤʫ ʿʝ 

ʠʟʚʝʩʥʦ ʜʘ ʿʝ ʧʦʜʨʞʘʚʘʿʫ˂ʘ ʧʦʨʦʜʠʯʥʘ ʩʨʝʜʠʥʘ ʦʜʣʫʯʫʿʫ˂ʘ ʟʘ ʨʘʟʚʦʿ ʢʘʧʘʮʠʪʝʪʘ ʠ ʨʝʘʣʠʟʘʮʠʿʫ ʜʘʪʠʭ 

ʤʦʛʫ˂ʥʦʩʪʠ. ʉʚʦʿʩʪʚʘ ʧʦʨʦʜʠʯʥʝ ʩʨʝʜʠʥʝ, ʨʝʣʝʚʘʥʪʥʘ ʟʘ ʫʩʧʝʰʘʥ ʠ ʢʦʥʪʠʥʫʠʨʘʥ ʨʘʟʚʦʿ, ʨʘʟʣʠʯʠʪʝ ʩʫ 

ʧʨʠʨʦʜʝ ʠ ʦʙʫʭʚʘʪʘʿʫ ʨʘʩʧʦʥ ʦʜ ʝʢʦʥʦʤʩʢʠʭ ʧʨʠʣʠʢʘ ʫ ʧʦʨʦʜʠʮʠ ʫʯʝʥʠʢʘ, ʧʨʝʢʦ ʢʚʘʣʠʪʝʪʘ ʧʦʨʦʜʠʯʥʠʭ 

ʦʜʥʦʩʘ, ʥʝʛʦʚʘˁʘ ʦʙʨʘʟʦʚʥʦ ʧʦʜʩʪʠʮʘʿʥʠʭ ʚʨʝʜʥʦʩʪʠ, ʜʦ ʨʦʜʠʪʝˀʩʢʦʛ ʧʨʘ˂ʝˁʘ ʨʘʜʘ ʫ ʰʢʦʣʠ. ʉʣʦʞʝʥʠ 

ʩʢʣʦʧ ʧʦʨʦʜʠʯʥʦʛ ʦʢʨʫʞʝˁʘ ʟʥʘʯʘʿʥʦ ʩʝ ʦʜʨʘʞʘʚʘ ʥʘ ʥʠʚʦ ʠ ʢʚʘʣʠʪʝʪ ʰʢʦʣʩʢʠʭ ʧʦʩʪʠʛʥʫ˂ʘ, ʢʘʦ ʠ ʥʘ 

ʯʠʪʘʚ ʥʠʟ ʣʠʯʥʠʭ ʩʚʦʿʩʪʘʚʘ ʫʯʝʥʠʢʘ. ʅʘʠʤʝ, ʫʪʠʮʘʿ ʧʦʨʦʜʠʮʝ ʦʜʩʣʠʢʘʚʘ ʩʝ ʰʠʨʦʢʦ ʠ ʩʥʘʞʥʦ ʠ ʥʘ ʨʘʟʚʦʿ 

ʠʥʪʝʨʝʩʦʚʘˁʘ, ʫʥʫʪʨʘʰˁʝ ʤʦʪʠʚʘʮʠʿʝ, ʩʪʘʚʦʚʘ ʧʨʝʤʘ ʰʢʦʣʠ, ʦʩʦʙʠʥʘ ʣʠʯʥʦʩʪʠ ʠ ʩʧʦʩʦʙʥʦʩʪʠ ʢʦʿʝ ʩʫ 

ʨʝʣʝʚʘʥʪʥʝ ʟʘ ʰʢʦʣʩʢʦ ʧʦʩʪʠʛʥʫ˂ʝ, ʨʘʟʚʦʿ ʢʦʤʧʝʪʝʥʪʥʦʩʪʠ, ʘ ʟʘʪʠʤ ʠ ʰʠʨʝ, ʥʘ ʞʠʚʦʪʥʫ ʫʩʧʝʰʥʦʩʪ.ñ
27

 

ʀʟ ʦʚʦʛ ʩʪʘʚʘ ʧʨʦʠʩʪʠʯʝ ʟʘʢˀʫʯʘʢ ʜʘ ʜʝʮʘ ʠʟ ʧʦʨʦʜʠʮʘ, ʢʦʿʝ ʥʝ ʛʘʿʝ ʧʨʝʚʝʣʠʢʝ ʘʩʧʠʨʘʮʠʿʝ ʧʨʝʤʘ 

ʦʙʨʘʟʦʚʘˁʫ, ʫ ʥʝʿʝʜʥʘʢʦʤ ʩʫ ʧʦʣʦʞʘʿʫ ʫ ʦʜʥʦʩʫ ʥʘ ʫʯʝʥʠʢʝ ʢʦʿʠ ʞʠʚʝ ʫ ʧʦʨʦʜʠʮʘʤʘ ʛʜʝ ʩʝ ʥʝʛʫʿʝ ʚʠʩʦʢ 

ʦʙʨʘʟʦʚʥʠ ʩʪʘʥʜʘʨʜ.  ʇʦʨʦʜʠʮʝ ʤʦʛʫ ʩʘʤʠʤ ʩʚʦʿʠʤ ʠʥʜʝʬʝʨʝʥʪʥʠʤ ʠʣʠ ʧʦʪʮʝˁʫʿʫ˂ʠʤ ʩʪʘʚʦʤ ʧʨʝʤʘ 

ʰʢʦʣʠ ʠ ʦʙʨʘʟʦʚʘˁʫ ʫʦʧʰʪʝ ʜʦʧʨʠʥʝʪʠ ʥʝʛʘʪʠʚʥʦʤ ʦʜʥʦʩʫ ʠ ʥʝʜʦʩʪʘʪʢʫ ʤʦʪʠʚʘʮʠʿʝ ʢʦʜ ʫʯʝʥʠʢʘ ʠ 

ʦʙʨʥʫʪʦ, ʩʚʦʿʠʤ ʧʦʟʠʪʠʚʥʠʤ ʚʨʝʜʥʦʩʥʠʤ ʩʪʘʚʦʚʠʤʘ ʜʦʧʨʠʥʝʪʠ ʨʘʟʚʦʿʫ ʤʦʪʠʚʘʮʠʿʝ ʠ ʪʝʞˁʠ ʢʘ ʚʠʰʠʤ 

ʩʬʝʨʘʤʘ ʦʙʨʘʟʦʚʘˁʘ.  ʀ, ʥʝ ʩʘʤʦ ʪʦ, ʥʝʿʝʜʥʘʢʦʩʪʠ ʩʝ ʤʦʛʫ ʫʦʯʠʪʠ ʠ ʥʘ ʜʨʫʛʠʤ ʥʠʚʦʠʤʘ, ʘ ʥʘʨʦʯʠʪʦ ʫ 

ʧʦʛʣʝʜʫ ʩʦʮʠʦʝʢʦʥʦʤʩʢʦʛ ʧʦʣʦʞʘʿʘ ʫʯʝʥʠʢʘ ʠ ˁʠʭʦʚʠʭ ʨʦʜʠʪʝˀʘ.  ʂʦʣʠʢʦ ʧʦʨʦʜʠʮʘ ʙʨʦʿʠ ʯʣʘʥʦʚʘ, ʜʘ 

ʣʠ ʫʯʝʥʠʮʠ ʠʤʘʿʫ ʩʚʦʿʫ ʩʦʙʫ, ʦʜʥʦʩʥʦ ʧʨʠʚʘʪʥʦʩʪ, ʢʦʣʠʢʦ ʩʫ ʦʧʪʝʨʝ˂ʝʥʠ ʢʫ˂ʥʠʤ ʧʦʩʣʦʚʠʤʘ, ʩʚʘʢʘʢʦ ʩʫ 

ʚʝʦʤʘ ʚʘʞʥʠ ʯʠʥʠʦʮʠ ʢʦʿʠ ʜʦʧʨʠʥʦʩʝ ʥʝʿʝʜʥʘʢʦʤ ʧʦʣʦʞʘʿʫ ʠʟʤʝʹʫ ʫʯʝʥʠʢʘ.  ʊʘʢʦʹʝ, ʫ ʚʝʦʤʘ ʥʝʿʝʜʥʘʢʦʤ 

ʧʦʣʦʞʘʿʫ ʥʘʣʘʟʝ ʩʝ ʫʯʝʥʠʮʠ ʫ ʟʘʚʠʩʥʦʩʪʠ ʦʜ ʪʦʛʘ ʜʘ ʣʠ ʞʠʚʝ ʫ ʛʨʘʜʩʢʦʿ ʠʣʠ ʨʫʨʘʣʥʦʿ ʩʨʝʜʠʥʠ, ʢʦʣʠʢʦ 

ʠʤ ʿʝ ʢʫ˂ʘ ʫʜʘˀʝʥʘ ʦʜ ʰʢʦʣʝ, ʦʜʥʦʩʥʦ, ʥʘ ʢʦʿʠ ʥʘʯʠʥ ʧʦʭʘʹʘʿʫ ʥʘʩʪʘʚʫ, ʿʝʨ ʪʘ ʯʠˁʝʥʠʮʘ ʜʠʨʝʢʪʥʦ ʫʪʠʯʝ 

ʥʘ ʨʘʩʧʦʣʦʞʠʚʦ ʚʨʝʤʝ ʢʦʿʝ ʫʯʝʥʠʮʠ ʠʤʘʿʫ ʜʘ ʧʦʩʚʝʪʝ ʫʯʝˁʫ ʠʣʠ ʦʜʨʝʹʝʥʠʤ ʚʘʥʥʘʩʪʘʚʥʠʤ 

ʘʢʪʠʚʥʦʩʪʠʤʘ. ʇʦʪʚʨʜʫ ʠʣʠ ʦʧʦʥʠʨʘˁʝ ʦʚʠʭ ʪʚʨʜˁʠ ʧʦʢʫʰʘʣʠ ʩʤʦ ʜʘ ʜʦʙʠʿʝʤʦ ʧʫʪʝʤ ʤʠʥʠ 

ʠʩʪʨʘʞʠʚʘˁʘ ʥʘ ʫʟʦʨʢʫ ʦʜ 100 ʫʯʝʥʠʢʘ ʉʨʝʜˁʝ ʰʢʦʣʝ Ăʄʠʦʥʠʮʘñ ʠʟ ʄʠʦʥʠʮʝ, ʂʦʣʫʙʘʨʩʢʠ ʦʢʨʫʛ, 

ʈʝʧʫʙʣʠʢʘ ʉʨʙʠʿʘ, ʦʜ ʧʨʚʝ ʜʦ ʯʝʪʚʨʪʝ ʛʦʜʠʥʝ ʩʨʝʜˁʝ ʰʢʦʣʝ ʪʨʦʛʦʜʠʰˁʝʛ ʦʙʨʘʟʦʚʥʦʛ ʧʨʦʬʠʣʘ 

ʢʫʚʘʨ/ʢʦʥʦʙʘʨ (42) ʠ ʯʝʪʚʦʨʦʛʦʜʠʰˁʝʛ, ʝʢʦʥʦʤʩʢʠ ʪʝʭʥʠʯʘʨ (58). 

 

ɸʅʂɽʊʀʈɸɳɽ ʀ ʈɽɿʋʃʊɸʊʀ 
ɸʥʢʝʪʠʨʘˁʝ ʿʝ ʙʠʣʦ ʘʥʦʥʠʤʥʦ, ʘ ʠʩʪʨʘʞʠʚʘˁʝ ʠʤʘ ʟʘ ʮʠˀ ʠʩʧʠʪʠʚʘˁʝ ʫʩʧʝʭʘ, ʤʦʪʠʚʘʮʠʿʝ, 

ʩʦʮʠʦʝʢʦʥʦʤʩʢʠʭ ʫʩʣʦʚʘ ʫ ʢʦʿʠʤʘ ʫʯʝʥʠʮʠ ʫʯʝ ʠ ʞʠʚʝ ʫ ʢʦʥʪʝʢʩʪʫ ʫʯʝʥʠʯʢʠʭ ʧʦʩʪʠʛʥʫ˂ʘ ʠ ʦʜʥʦʩʘ 

ʫʯʝʥʠʢʘ ʧʨʝʤʘ ʰʢʦʣʦʚʘˁʫ. ʂˀʫʯʥʝ ʮʠˀʝʚʝ ʠʩʧʠʪʠʚʘˁʝ ʧʨʝʜʩʪʘʚˀʘʿʫ ʠ ʘʩʧʝʢʪʠ ʦʙʨʘʟʦʚʥʦ- 

ʤʘʪʝʨʠʿʘʣʥʦʛ ʩʪʘˁʘ ʧʦʨʦʜʠʮʝ, ʙʨʦʿʥʦʩʪ ʯʣʘʥʦʚʘ ʧʦʨʦʜʠʮʝ, ʢʘʦ ʠ  ʩʧʨʝʤʥʦʩʪ ʨʦʜʠʪʝˀʘ ʜʘ ʩʝ ʘʢʪʠʚʥʦ 

ʫʢˀʫʯʝ ʫ ʨʘʜ ʰʢʦʣʝ ʠ ʜʘ ʜʘʿʫ ʧʦʜʨʰʢʫ ʧʦʩʪʠʛʥʫ˂ʫ ʩʚʦʛ ʜʝʪʝʪʘ. ʀʩʪʦʚʨʝʤʝʥʦ, ʢʨʦʟ ʜʦʙʠʿʝʥʝ ʦʜʛʦʚʦʨʝ  

                                                           
26

 ɽʬʠʢʘʩʥʦʩʪ ʠ ʧʨʘʚʠʯʥʦʩʪ ʦʙʨʘʟʦʚʥʠʭ ʩʠʩʪʝʤʘ ʫ ʝʚʨʦʧʩʢʠʤ ʧʦʣʠʪʠʢʘʤʘ ʦʙʨʘʟʦʚʘˁʘ, ʜʨ ɹʠˀʘʥʘ 

ɹʦʜʨʦʰʢʠ ʉʧʘʨʠʦʩʫ , ʌʠʣʦʟʦʬʩʢʠ ʬʘʢʫʣʪʝʪ, ɹʝʦʛʨʘʜ , ʊʝʢʩʪ ʦʙʿʘʚˀʝʥ ʫ ʯʘʩʦʧʠʩʫ "ʅʘʩʪʘʚʘ ʠ ʚʘʩʧʠʪʘˁʝ" 

ʙʨ. 3, 2007. ʛʦʜ. 

27
 ʆʙʨʘʟʦʚʥʦ-ʤʘʪʝʨʠʿʘʣʥʠ ʢʦʥʪʝʢʩʪ ʧʦʨʦʜʠʮʝ ʠ ʦʜʥʦʩ ʫʯʝʥʠʢʘ ʧʨʝʤʘ ʰʢʦʣʦʚʘˁʫ, ɹʣʘʥʢʘ ɹʦʛʫʥʦʚʠ˂ ʠ 

ʅʘʜʘ ʇʦʣʦʚʠʥʘ, ɿʙʦʨʥʠʢ ʀʥʩʪʠʪʫʪʘ ʟʘ ʧʝʜʘʛʦʰʢʘ ʠʩʪʨʘʞʠʚʘˁʘ,   ɻʦʜʠʥʘ39 Å ɹʨʦʿ1 Å ʫʿʥ 2007, ʩʪʨ.100 

http://www.pedagog.rs/casopis-3-2007.html
http://www.pedagog.rs/casopis-3-2007.html
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ʚʨʰʝʥʦ ʿʝ ʧʦʨʝʹʝˁʝ ʩʦʮʠʦʝʢʦʥʦʤʩʢʦʛ ʩʪʘʪʫʩʘ ʠ ʦʙʨʘʟʦʚʥʠʭ ʧʦʩʪʠʛʥʫ˂ʘ ʫʯʝʥʠʢʘ ʠʟʤʝʹʫ ʫʯʝʥʠʢʘ 

ʪʨʦʛʦʜʠʰˁʝʛ ʠ ʯʝʪʚʦʨʦʛʦʜʠʰˁʝʛ ʩʤʝʨʘ.  

ʅʘ ʦʩʥʦʚʫ ʜʦʙʠʿʝʥʠʭ ʨʝʟʫʣʪʘʪʘ ʘʥʢʝʪʠʨʘˁʘ ʟʘʢˀʫʯʝʥʦ ʿʝ ʜʘ: 

- ʋʯʝʥʠʮʠ ʉʨʝʜˁʝ ʰʢʦʣʝ Ăʄʠʦʥʠʮʘñ ʧʨʝʪʝʞʥʦ ʧʦʪʠʯʫ ʠʟ ʨʫʨʘʣʥʦʛ ʧʦʜʨʫʯʿʘ, ʘ ʪʦ 

ʧʦʜʨʘʟʫʤʝʚʘ ʜʘ ʠʤ ʿʝ ʰʢʦʣʘ ʦʜ ʢʫ˂ʝ ʫʜʘˀʝʥʘ ʦʜ 5 ï 20 ʢʤ ʠ ʜʘ ʿʝ ʥʝʦʧʭʦʜʥʦ ʢʦʨʠʰ˂ʝˁʝ 

ʦʜʨʝʹʝʥʦʛ ʧʨʝʚʦʟʘ. ʋʦʯˀʠʚʦ ʿʝ ʜʘ ʜʦʩʪʘ ʚʝ˂ʠ ʧʨʦʮʝʥʘʪ ʫʯʝʥʠʢʘ ʪʨʝ˂ʝʛ ʩʪʝʧʝʥʘ ʧʦʪʠʯʝ ʠʟ 

ʩʝʦʩʢʝ ʩʨʝʜʠʥʝ ʫ ʦʜʥʦʩʫ ʥʘ ʫʯʝʥʠʢʝ ʯʝʪʚʨʪʦʛ ʩʪʝʧʝʥʘ. 

- ɹʦˀʠ ʫʩʧʝʭ ʦʩʪʚʘʨʫʿʫ ʫʯʝʥʠʮʠ ʯʝʪʚʨʪʦʛ ʩʪʝʧʝʥʘ ʫ ʦʜʥʦʩʫ ʥʘ ʪʨʝ˂ʠ, ʘ ʢʘʦ ʨʘʟʣʦʛʝ ʟʘ ʣʦʰʠʿʝ 

ʨʝʟʫʣʪʘʪʝ ʫʯʝʥʠʮʠ ʥʘʚʦʜʝ ʟʘʫʟʝʪʦʩʪ ʢʫ˂ʥʠʤ ʧʦʩʣʦʚʠʤʘ ʠ ʥʝʨʘʟʫʤʝʚʘˁʝ ʥʘʩʪʘʚʥʦʛ ʧʨʦʮʝʩʘ. 

ʋʯʝʥʠʮʠ ʥʘʚʦʜʝ ʜʘ ʠʟ ʰʢʦʣʝ ʠʟʦʩʪʘʿʫ ʫʛʣʘʚʥʦʤ ʟʙʦʛ ʙʦʣʝʩʪʠ. 

- ʐʪʦ ʩʝ ʪʠʯʝ ʧʦʨʦʜʠʯʥʠʭ ʫʩʣʦʚʘ, ʩʢʦʨʦ ʧʦʣʦʚʠʥʘ ʠʩʧʠʪʘʥʠʭ ʫʯʝʥʠʢʘ ʞʠʚʠ ʫ ʧʦʨʦʜʠʮʠ ʩʘ 

ʧʝʪ ʠ ʰʝʩʪ ʯʣʘʥʦʚʘ, ʘ ʙʣʠʟʫ 80% ʠʩʧʠʪʘʥʠʢʘ ʞʠʚʠ ʫ ʧʦʨʦʜʠʮʠ ʩʘ ʦʙʘ ʨʦʜʠʪʝˀʘ, ʧʨʠ ʯʝʤʫ 

ʥʝʰʪʦ ʚʠʰʝ ʦʜ ʧʦʣʦʚʠʥʝ ʠʩʧʠʪʘʥʠʢʘ ʞʠʚʠ ʫ ʧʦʨʦʜʠʮʠ ʢʦʿʘ ʠʤʘ ʜʚʦʿʝ ʜʝʮʝ. ʇʦʟʠʪʠʚʘʥ 

ʘʩʧʝʢʪ ʧʦʨʦʜʠʯʥʦʛ ʞʠʚʦʪʘ ʩʘʜʨʞʠ ʯʠˁʝʥʠʮʘ ʜʘ ʙʣʠʟʫ 90% ʫʯʝʥʠʢʘ ʞʠʚʠ ʫ ʟʜʨʘʚʦʤ 

ʧʦʨʦʜʠʯʥʦʤ ʦʢʨʫʞʝˁʫ ʙʝʟ ʘʣʢʦʭʦʣʠʟʤʘ, ʥʘʩʠʣʥʠʰʪʚʘ ʠʣʠ ʪʝʞʠʭ ʙʦʣʝʩʪʠ. 

- ʀʩʧʠʪʠʚʘˁʝ ʝʢʦʥʦʤʩʢʦʛ ʩʪʘʪʫʩʘ ʨʦʜʠʪʝˀʘ ʠʩʧʠʪʘʥʠʢʘ ʫʢʘʟʫʿʝ ʥʘ ˁʠʭʦʚʦ ʠʩʧʦʜʧʨʦʩʝʯʥʦ 

ʤʘʪʝʨʠʿʘʣʥʦ ʩʪʘˁʝ, ʩ ʦʙʟʠʨʦʤ ʜʘ ʿʝ ʢʦʜ ʩʢʦʨʦ 50% ʠʩʧʠʪʘʥʠʢʘ ʩʘʤʦ ʿʝʜʘʥ ʨʦʜʠʪʝˀ 

ʟʘʧʦʩʣʝʥ. ʄʝʹʫʪʠʤ, ʚʠʩʦʢ ʧʨʦʮʝʥʘʪ ʠʩʧʠʪʘʥʠʢʘ ʩʝ ʠʟʿʘʩʥʠʦ ʜʘ ʩʚʘʢʠ ʜʘʥ ʜʦʙʠʿʘ ˅ʝʧʘʨʘʮ ʠ 

ʜʘ ʫ ʧʦʨʦʜʠʯʥʦʤ ʦʢʨʫʞʝˁʫ ʠʤʘ ʩʚʦʿʫ ʧʨʠʚʘʪʥʦʩʪ, ʪʿ. ʩʚʦʿʫ ʩʦʙʫ ʟʘ ʫʯʝˁʝ. 

- ʆʙʨʘʟʦʚʥʠ ʥʠʚʦ ʨʦʜʠʪʝˀʘ ʠʩʧʠʪʘʥʠʢʘ ʿʝ ʥʘ ʧʨʠʣʠʯʥʦ ʥʠʩʢʦʤ ʥʠʚʦʫ, ʩ ʦʙʟʠʨʦʤ ʜʘ 75% 

ʫʢʫʧʥʦʛ ʫʟʦʨʢʘ ʧʨʝʜʩʪʘʚˀʘʿʫ ʨʦʜʠʪʝˀʠ ʩʘ ʦʩʥʦʚʥʠʤ ʠ ʩʨʝʜˁʠʤ ʦʙʨʘʟʦʚʘˁʝʤ, ʘ ʩʘʤʦ 15% 

ʨʦʜʠʪʝˀʘ ʠʤʘ ʚʠʰʝ ʠʣʠ ʚʠʩʦʢʦ ʦʙʨʘʟʦʚʘˁʝ.  

-  ʇʦʜʨʰʢʘ ʫʯʝʥʠʮʠʤʘ ʠ ʟʘʠʥʪʝʨʝʩʦʚʘʥʦʩʪ ʨʦʜʠʪʝˀʘ ʟʘ ʦʙʨʘʟʦʚʥʘ ʧʦʩʪʠʛʥʫ˂ʘ ʫʯʝʥʠʢʘ ʪʘʢʦʹʝ 

ʿʝ ʥʘ ʥʠʩʢʦʤ ʥʠʚʦʫ, ʩ ʦʙʟʠʨʦʤ ʜʘ ʨʦʜʠʪʝˀʠ ʫ ʥʘʿʚʝ˂ʝʤ ʧʨʦʮʝʥʪʫ ʜʦʣʘʟʝ ʩʘʤʦ ʥʘ ʨʦʜʠʪʝˀʩʢʝ 

ʩʘʩʪʘʥʢʝ ʠ ʥʘ ʧʦʟʠʚ ʨʘʟʨʝʜʥʦʛ ʩʪʘʨʝʰʠʥʝ. ʏʠˁʝʥʠʮʫ ʜʘ ʨʦʜʠʪʝˀʠ ʥʝ ʧʨʫʞʘʿʫ ʜʦʚʦˀʥʫ 

ʤʦʪʠʚʘʮʠʿʫ ʥʠ ʘʤʙʠʮʠʿʫ ʜʘ ˁʠʭʦʚʘ ʜʝʮʘ ʦʩʪʚʘʨʝ ʦʜʣʠʯʘʥ ʫʩʧʝʭ ʠ ʙʫʜʫ ʤʝʹʫ ʥʘʿʙʦˀʠʤ 

ʹʘʮʠʤʘ, ʧʦʪʢʨʝʧˀʫʿʝ ʠ ʧʨʦʮʝʥʘʪ ʦʜ 12% ʨʦʜʠʪʝˀʘ ʢʦʿʠ ʩʤʘʪʨʘʿʫ ʜʘ ʿʝ ʧʦʩʝʙʥʦ ʚʘʞʥʦ ʜʘ 

ˁʠʭʦʚʘ ʜʝʮʘ ʙʫʜʫ ʤʝʹʫ ʥʘʿʙʦˀʠʤ ʹʘʮʠʤʘ ʫ ʦʜʝˀʝˁʫ. 

- ʉʣʘʙʘ ʧʦʜʨʰʢʘ ʨʦʜʠʪʝˀʘ ʫʯʝʥʠʮʠʤʘ ʦʛʣʝʜʘ ʩʝ ʠ ʫ ʜʨʫʛʠʤ ʚʘʩʧʠʪʥʠʤ, ʚʘʥʰʢʦʣʩʢʠʤ 

ʘʩʧʝʢʪʠʤʘ ʧʦʧʫʪ ʧʨʫʞʘˁʘ ʠʥʬʦʨʤʘʮʠʿʘ ʦ ʙʦʣʝʩʪʠʤʘ ʟʘʚʠʩʥʦʩʪʠ, ʢʦʥʪʨʘʮʝʧʮʠʿʠ, ʪʨʛʦʚʠʥʠ 

ˀʫʜʠʤʘ, ʩ ʦʙʟʠʨʦʤ ʜʘ ʩʝ 70% ʠʩʧʠʪʘʥʠʢʘ ʠʟʿʘʩʥʠʣʦ ʜʘ ʪʘʢʚʝ ʠʥʬʦʨʤʘʮʠʿʝ ʜʦʙʠʿʘ ʚʘʥ 

ʧʦʨʦʜʠʯʥʦʛ ʦʢʨʫʞʝˁʘ. 

-  ʋ ʦʜʥʦʩʫ ʥʘ ʥʠʟʘʢ ʥʠʚʦ ʧʦʜʨʰʢʝ ʧʦʨʦʜʠʯʥʦʛ ʦʢʨʫʞʝˁʘ ʠ ʥʠʟʘʢ ʥʠʚʦ ʦʙʨʘʟʦʚʘˁʘ 

ʨʦʜʠʪʝˀʘ, ʚʠʩʦʢ ʧʨʦʮʝʥʘʪ ʠʩʧʠʪʘʥʠʢʘ, ʯʘʢ 74%,   ʧʣʘʥʠʨʘ ʜʘ ʥʘʩʪʘʚʠ ʰʢʦʣʦʚʘˁʝ.  ʆʚʘʿ 

ʨʘʩʢʦʨʘʢ ʪʨʝʙʘ ʫʟʝʪʠ ʫʩʣʦʚʥʦ, ʿʝʨ ʩ ʿʝʜʥʝ ʩʪʨʘʥʝ ʧʦʜʘʮʠ ʥʝ ʤʦʨʘʿʫ ʙʠʪʠ ʩʘʩʚʠʤ ʨʝʣʝʚʘʥʪʥʠ, 

ʘ ʩʘ ʜʨʫʛʝ ʩʪʨʘʥʝ, ʤʦʞʝ ʫʢʘʟʘʪʠ ʥʘ ʯʠˁʝʥʠʮʫ ʢʦʿʫ ʥʘʚʦʜʠ ʉʪʘʥʦʿʝ ʀʚʘʥʦʚʠ˂ ʫ ʩʚʦʤ ʨʘʜʫ 

Ăʇʦʩʣʝʜʠʮʝ ʜʨʫʰʪʚʝʥʠʭ ʥʝʿʝʜʥʘʢʦʩʪʠ ʫ ʦʙʨʘʟʦʚʘˁʫñ ʜʘ ʥʘʿʚʝ˂ʠ ʙʨʦʿ ʨʦʜʠʪʝˀʘ ʜʝʮʝ ʠʟ 

ʨʫʨʘʣʥʠʭ ʩʨʝʜʠʥʘ ʞʝʣʠ ʜʘ ˁʠʭʦʚʘ ʜʝʮʘ ʥʘʩʪʘʚʝ ʰʢʦʣʦʚʘˁʝ ʫ ʥʝʢʦʤ ʚʝ˂ʝʤ ʛʨʘʜʫ, ʜʘ ʦʜʫ ʠʟ 

ʩʝʦʩʢʝ ʩʨʝʜʠʥʝ ʠ ʞʠʚʝ ʞʠʚʦʪ ʩʘʩʚʠʤ ʜʨʫʛʘʯʠʿʠ ʦʜ ˁʠʭʦʚʦʛ
28
, ʤʘʜʘ ʦʥʠ ʥʝʤʘʿʫ ʨʘʟʨʘʹʝʥʝ 

ʤʝʭʘʥʠʟʤʝ ʢʘʢʦ ʥʘ ʪʦ ʧʦʜʩʪʘ˂ʠ ʜʝʮʫ ʫ ʦʙʨʘʟʦʚʥʦʤ ʩʤʠʩʣʫ. 

 

ɿɸʂɲʋʏɸʂ 
ʅʘ ʦʩʥʦʚʫ ʩʧʨʦʚʝʜʝʥʦʛ ʠʩʪʨʘʞʠʚʘˁʘ ʤʦʞʝʤʦ ʟʘʢˀʫʯʠʪʠ ʜʘ ʿʝ ʥʝʿʝʜʥʘʢʦʩʪ ʫ ʧʨʠʩʪʫʧʫ 

ʦʙʨʘʟʦʚʘˁʫ ʠ ʪʝ ʢʘʢʦ ʧʨʠʩʫʪʥʘ. ʅʝʿʝʜʥʘʢʠ ʢʫʣʪʫʨʥʠ, ʩʦʮʠʿʘʣʥʠ, ʝʢʦʥʦʤʩʢʠ ʦʙʨʘʩʮʠ ʫʩʣʦʚʘˀʘʚʘʿʫ ʠ 

ʥʝʿʝʜʥʘʢʝ ʫʩʣʦʚʝ ʰʢʦʣʦʚʘˁʘ  ʢʘʢʦ ʫ ʠʩʧʠʪʘʥʦʤ ʫʟʦʨʢʫ ʫʯʝʥʠʢʘ ʪʨʝ˂ʝʛ ʠ ʯʝʪʚʨʪʦʛ ʩʪʝʧʝʥʘ, ʪʘʢʦ ʠ ʿʦʰ 

ʚʠʰʝ ʙʠ ʩʝ ʧʦʢʘʟʘʣʦ ʢʘʜʘ ʙʠ ʜʦʰʣʦ ʜʦ ʧʦʨʝʹʝˁʘ ʦʚʠʭ ʠʩʧʠʪʘʥʠʢʘ ʩʘ ʫʯʝʥʠʮʠʤʘ ʥʝʢʝ ʛʨʘʜʩʢʝ ʩʨʝʜʠʥʝ. 

ɼʘ ʙʠ ʩʝ ʜʦʰʣʦ ʜʦ ʫʿʝʜʥʘʯʝʥʠʿʠʭ ʦʙʨʘʟʦʚʥʠʭ ʤʦʛʫ˂ʥʦʩʪʠ ʪʨʝʙʘʣʦ ʙʠ ʧʦʢʨʝʥʫʪʠ ʠʩʪʨʘʞʠʚʘʯʢʝ 

ʧʨʦʿʝʢʪʝ ʥʘ ʥʠʚʦʫ ʧʦʿʝʜʠʥʘʯʥʠʭ ʦʧʰʪʠʥʘ ʢʘʢʦ ʙʠ ʩʝ ʧʨʠʢʫʧʠʣʠ ʨʝʣʝʚʘʥʪʥʠ ʧʦʜʘʮʠ ʦ ʫʯʝʥʠʮʠʤʘ  

ʟʘʚʨʰʥʠʭ ʨʘʟʨʝʜʘ ʦʩʥʦʚʥʝ ʠ ʩʨʝʜˁʝ ʰʢʦʣʝ, ˁʠʭʦʚʠʤ ʘʩʧʠʨʘʮʠʿʘʤʘ ʧʨʝʤʘ ʥʘʩʪʘʚʢʫ ʦʙʨʘʟʦʚʘˁʘ, ʩʘ ʿʝʜʥʝ 

ʩʪʨʘʥʝ ʠ ʧʦʜʘʮʠ ʦ ʦʙʨʘʟʦʚʘˁʫ,  ʩʦʮʠʦʝʢʦʥʦʤʩʢʦʤ ʩʪʘʪʫʩʫ ˁʠʭʦʚʠʭ ʨʦʜʠʪʝˀʘ, ˁʠʭʦʚʠʤ ʚʨʝʜʥʦʩʥʠʤ 

ʩʪʘʚʦʚʠʤʘ ʢʘʦ ʚʘʞʥʦʤ  ʝʣʝʤʝʥʪʫ  ʢʦʿʠ ʫʩʣʦʚʘˀʘʚʘ ʥʘʩʪʘʚʘʢ ʰʢʦʣʦʚʘˁʘ ʫʯʝʥʠʢʘ, ʩʘ ʜʨʫʛʝ ʩʪʨʘʥʝ. ʅʘ 

ʦʩʥʦʚʫ ʜʦʙʠʿʝʥʠʭ ʧʦʜʘʪʘʢʘ, ʤʦʛʣʠ ʙʠ ʩʝ ʧʨʝʜʚʠʜʝʪʠ ʩʪʨʘʪʝʰʢʠ ʢʦʨʘʮʠ ʥʘ ʥʠʚʦʫ ʦʧʰʪʠʥʝ ʢʦʿʠ ʙʠ ʙʠʣʠ 

ʧʨʝʜʫʟʝʪʠ ʫ ʧʦʛʣʝʜʫ ʝʜʫʢʘʮʠʿʝ ʦʥʝ ʧʦʧʫʣʘʮʠʿʝ ʨʦʜʠʪʝˀʘ ʢʦʿʘ ʩʝ ʘʥʢʝʪʠʨʘˁʝʤ ʧʦʢʘʞʝ ʢʘʦ ʧʦʧʫʣʘʮʠʿʘ 

ʢʦʿʘ ʧʨʫʞʘ ʥʝʜʦʚʦˀʥʫ ʧʦʜʨʰʢʫ ʦʙʨʘʟʦʚʥʠʤ ʘʤʙʠʮʠʿʘʤʘ ʩʚʦʿʝ ʜʝʮʝ, ʪʿ. ʪʨʝʙʘʣʦ ʙʠ ʨʘʜʠʪʠ ʥʘ ʧʦʜʠʟʘˁʫ 

ˁʠʭʦʚʝ ʩʚʝʩʪʠ ʫ ʧʦʛʣʝʜʫ ʯʠˁʝʥʠʮʝ ʜʘ ʿʝ 21. ʚʝʢ ʚʝʢ ʠʥʬʦʨʤʘʪʠʯʢʦʛ ʜʨʫʰʪʚʘ ʠ ʝʣʝʢʪʨʦʥʩʢʠʭ ʤʝʜʠʿʘ ʛʜʝ 

ʿʝ ʦʙʨʘʟʦʚʘˁʝ ʠʟʫʟʝʪʥʦ ʚʘʞʥʘ ʦʜʨʝʜʥʠʮʘ ʠ ʫ ʤʘʪʝʨʠʿʘʣʥʦʤ, ʢʫʣʪʫʨʥʦʤ ʠ ʩʚʘʢʦʤ ʜʨʫʛʦʤ ʩʤʠʩʣʫ. ʆʩʠʤ 

ʪʦʛʘ, ʥʘ ʥʠʚʦʠʤʘ ʦʧʰʪʠʥʘ ʪʨʝʙʘʣʦ ʙʠ ʜʘ ʧʦʩʪʦʿʝ ʠʟʨʘʹʝʥʠ ʧʨʦʛʨʘʤʠ ʧʦʜʩʪʠʮʘʿʘ ʠ ʧʦʜʨʰʢʝ ʦʜʣʠʯʥʠʤ 

ʫʯʝʥʠʮʠʤʘ ʩʘ ʦʛʨʘʥʠʯʝʥʠʤ ʤʘʪʝʨʠʿʘʣʥʠʤ ʤʦʛʫ˂ʥʦʩʪʠʤʘ ʫ ʚʠʜʫ ʩʪʠʧʝʥʜʠʿʘ ʠ ʧʦʩʝʙʥʦʛ ʚʨʝʜʥʦʚʘˁʘ 

                                                           
28

 Ăʇʦʩʣʝʜʠʮʝ ʜʨʫʰʪʚʝʥʠʭ ʥʝʿʝʜʥʘʢʦʩʪʠ ʫ ʦʙʨʘʟʦʚʘˁʫñ, ʉʪʘʥʦʿʝ ʀʚʘʥʦʚʠ˂, ʩʪʨ.165. 
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ˁʠʭʦʚʠʭ ʨʝʟʫʣʪʘʪʘ.  ʅʘ ʪʘʿ ʥʘʯʠʥ ʙʠ ʩʝ ʜʦʥʝʢʣʝ ʠʟʿʝʜʥʘʯʠʣʝ ʦʙʨʘʟʦʚʥʝ ʤʦʛʫ˂ʥʦʩʪʠ ʫʯʝʥʠʢʘ ʩʘ ʚʠʰʠʤ ʠ 

ʥʠʞʠʤ ʢʘʢʦ ʦʙʨʘʟʦʚʥʠʤ ʪʘʢʦ ʠ ʤʘʪʝʨʠʿʘʣʥʠʤ ʥʠʚʦʦʤ ˁʠʭʦʚʠʭ ʨʦʜʠʪʝˀʘ.  
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Abstract: Institutionalization of upbringing and education brought about its confinement in schools, thus 

alienating itself from work and life, which suggested the need for the school to become open, and to become not 

only a place where young generations prepare themselves for life, but to be the life itself. Educational system is 

an important section of social functioning and its quality affects all social areas and the personal development of 

an individual. By improving the quality and stimulating the effectiveness of school as a specific organizational 

culture on the way to its autonomy, we can improve the quality of education in its totality. In the process of 

creating a successful school- an Institution characterized by: common cause, stress on the learning and teaching 

and stimulating atmosphere- stands out a competent associate of the school, the pedagogue in particular, as an 

important human resource. The role of the pedagogue in pedagogic leading requires possession of crucial 

competences of the pedagogue in the course of upbringing and educational work. The way to the successful 

school lies in strengthening the characteristics which constitute the successful school and the competent 

associate - the pedagogue is an incumbent of the majority of activities, which contribute to the successfulness of 

the school on its way to the better education.  

Key words:  institution, successful school, pedagogue, role, competences 
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ʈʝʟʠʤʝ: ʀʥʩʪʠʪʫʮʠʦʥʘʣʠʟʦʚʘˁʝʤ ʚʘʩʧʠʪʘˁʘ ʠ ʦʙʨʘʟʦʚʘˁʘ, ʦʥʦ ʩʝ ʩʚʝ ʚʠʰʝ ʟʘʪʚʘʨʘʣʦ ʫ ʰʢʦʣʝ ʦʪʫʹʫʿʫ˂ʠ 

ʩʝ ʦʜ ʨʘʜʘ ʠ ʞʠʚʦʪʘ, ʰʪʦ ʿʝ  ʫʢʘʟʘʣʦ ʥʘ  ʧʦʪʨʝʙʫ  ʜʘ ʰʢʦʣʘ ʧʦʩʪʘʥʝ ʦʪʚʦʨʝʥʘ, ʜʘ ʥʝ ʙʫʜʝ ʩʘʤʦ ʤʝʩʪʦ ʛʜʝ 

ʩʝ ʤʣʘʜʝ ʛʝʥʝʨʘʮʠʿʝ ʧʨʠʧʨʝʤʘʿʫ ʟʘ ʞʠʚʦʪ, ʚʝ˂ ʠ ʜʘ ʩʘʤʘ ʙʫʜʝ ʞʠʚʦʪ. ʆʙʨʘʟʦʚʥʠ ʩʠʩʪʝʤ ʿʝ ʚʘʞʘʥ ʩʝʛʤʝʥʪ 

ʜʨʫʰʪʚʝʥʦʛ ʬʫʥʢʮʠʦʥʠʩʘˁʘ ʠ ˁʝʛʦʚ ʢʚʘʣʠʪʝʪ ʫʪʠʯʝ ʥʘ ʩʚʘ ʜʨʫʰʪʚʝʥʘ ʧʦʜʨʫʯʿʘ ʠ ʥʘ ʣʠʯʥʠ ʨʘʟʚʦʿ 

ʧʦʿʝʜʠʥʮʘ. ʇʦʙʦˀʰʘˁʝʤ ʢʚʘʣʠʪʝʪʘ ʠ ʧʦʜʩʪʠʮʘˁʝʤ ʝʬʝʢʪʠʚʥʦʩʪʠ ʰʢʦʣʝ ʢʘʦ ʩʧʝʮʠʬʠʯʥʝ ʦʨʛʘʥʠʟʘʮʠʦʥʝ 

ʢʫʣʪʫʨʝ ʥʘ ʧʫʪʫ ʢʘ ˁʝʥʦʿ ʘʫʪʦʥʦʤʠʿʠ, ʧʦʙʦˀʰʘʚʘ ʩʝ ʠ ʢʚʘʣʠʪʝʪ ʦʙʨʘʟʦʚʘˁʘ ʫ ʮʝʣʠʥʠ. ʋ ʧʨʦʮʝʩʫ 

ʩʪʚʘʨʘˁʘ ʫʩʧʝʰʥʝ ʰʢʦʣʝ - ʠʥʩʪʠʪʫʮʠʿʝ ʢʦʿʫ ʢʘʨʘʢʪʝʨʠʰʫ: ʟʘʿʝʜʥʠʯʢʘ ʤʠʩʠʿʘ, ʘʢʮʝʥʘʪ ʥʘ ʫʯʝˁʫ ʠ 

ʧʦʫʯʘʚʘˁʫ ʠ ʧʦʜʩʪʠʮʘʿʥʘ ʢʣʠʤʘ, ʠʩʪʠʯʫ ʩʝ ʩʪʨʫʯʥʠ ʩʘʨʘʜʥʠʮʠ ʰʢʦʣʝ, ʧʦʩʝʙʥʦ ʧʝʜʘʛʦʛ, ʢʘʦ ʚʘʞʘʥ 

ˀʫʜʩʢʠ ʧʦʪʝʥʮʠʿʘʣ. ʋʣʦʛʘ ʧʝʜʘʛʦʛʘ ʫ ʧʝʜʘʛʦʰʢʦʤ ʚʦʹʝˁʫ ʟʘʭʪʝʚʘ ʧʦʩʝʜʦʚʘˁʝ ʢˀʫʯʥʠʭ ʢʦʤʧʝʪʝʥʮʠʿʘ 

ʧʝʜʘʛʦʛʘ ʫ ʮʠˀʫ ʫʥʘʧʨʝʹʝˁʘ ʚʘʩʧʠʪʥʦ ï ʦʙʨʘʟʦʚʥʦʛ ʨʘʜʘ. ʇʫʪ ʜʦ ʫʩʧʝʰʥʝ ʰʢʦʣʝ ʿʝ ʫ ʿʘʯʘˁʫ 

ʢʘʨʘʢʪʝʨʠʩʪʠʢʘ, ʢʦʿʝ ʰʢʦʣʫ ʯʠʥʝ ʫʩʧʝʰʥʦʤ, ʘ ʩʪʨʫʯʥʠ ʩʘʨʘʜʥʠʢ ï ʧʝʜʘʛʦʛ ʿʝ ʥʦʩʠʣʘʮ ʚʝ˂ʠʥʝ ʘʢʪʠʚʥʦʩʪʠ, 

ʢʦʿʝ ʜʦʧʨʠʥʦʩʝ ʫʩʧʝʰʥʦʩʪʠ ʰʢʦʣʝ ʥʘ ʪʦʤ ʧʫʪʫ. 

ʂˀʫʯʥʝ ʨʝʯʠ: ʠʥʩʪʠʪʫʮʠʿʘ, ʫʩʧʝʰʥʘ ʰʢʦʣʘ, ʧʝʜʘʛʦʛ, ʫʣʦʛʘ, ʢʦʤʧʝʪʝʥʮʠʿʝ 

 

1. ʋɺʆɼ  
ʉʫʰʪʠʥʘ ʧʦʚʝʟʘʥʦʩʪʠ ʰʢʦʣʝ ʢʘʦ ʠʥʩʪʠʪʫʮʠʿʝ ʩʘ ʜʨʫʰʪʚʝʥʦʤ ʩʨʝʜʠʥʦʤ ʿʝ ʫ ʫʪʠʮʘʿʫ ʜʨʫʰʪʚʝʥʝ ʩʨʝʜʠʥʝ 

ʥʘ ʚʘʩʧʠʪʥʦ ï ʦʙʨʘʟʦʚʥʠ ʨʘʜ ʠ ʫʢˀʫʯʠʚʘˁʝ ʰʢʦʣʝ ʫ ʨʝʰʘʚʘˁʫ ʧʨʦʙʣʝʤʘ ʨʘʟʚʦʿʘ ʜʨʫʰʪʚʝʥʝ ʩʨʝʜʠʥʝ. 

ʂʘʢʦ ʜʨʫʰʪʚʦ ʪʝʞʠ ʨʘʟʚʦʿʫ ʠ ʧʨʦʤʝʥʘʤʘ, ʪʘʢʦ ʠ ʰʢʦʣʘ ʪʝʞʠ ʘʫʪʦʥʦʤʠʿʠ ʠ ʿʘʯʘˁʫ ʢʘʨʘʢʪʝʨʠʩʪʠʢʘ, ʢʦʿʝ ʿʝ 

ʯʠʥʝ ʫʩʧʝʰʥʦʤ. ɿʘʭʚʘˀʫʿʫ˂ʠ ʫʣʦʟʠ ʩʪʨʫʯʥʦʛ ʩʘʨʘʜʥʠʢʘ ï ʧʝʜʘʛʦʛʘ, ˁʝʛʦʚʠʤ ʢʦʤʧʝʪʝʥʮʠʿʘʤʘ ʠ 

ʧʝʜʘʛʦʰʢʦʤ ʚʦʹʝˁʫ, ʦʙʝʟʙʝʹʫʿʫ ʩʝ ʫʩʣʦʚʠ ʟʘ ʩʪʚʘʨʘˁʝ ʫʩʧʝʰʥʝ ʰʢʦʣʝ. 

 

2. ʀʅʉʊʀʊʋʎʀɱɸ ʐʂʆʃɽ 
ɺʘʩʧʠʪʘˁʝ ʠ ʦʙʨʘʟʦʚʘˁʝ ʩʧʘʜʘʿʫ ʫ ʜʨʫʰʪʚʝʥʝ ʢʘʪʝʛʦʨʠʿʝ, ʿʝʨ ʩʫ ʥʝʦʜʚʦʿʠʚʠ ʦʜ ʢʦʥʢʨʝʪʥʦʛ ʜʨʫʰʪʚʘ. 

ʉʘʩʪʘʚʥʠ ʩʫ ʜʝʦ ʨʘʟʚʦʿʥʠʭ ʝʪʘʧʘ ʜʨʫʰʪʚʘ, ʿʝʨ ʧʨʝʥʦʰʝˁʝʤ ʠʩʢʫʩʪʚʘ ʩʘ ʩʪʘʨʠʿʠʭ ʥʘ ʤʣʘʹʝ ʛʝʥʝʨʘʮʠʿʝ, ʦʥʝ 

ʩʝ ʦʩʧʦʩʦʙˀʘʚʘʿʫ ʟʘ ʫʥʘʧʨʝʹʠʚʘˁʝ ʜʨʫʰʪʚʝʥʦʛ ʞʠʚʦʪʘ.  

ʋ ʢʣʘʩʥʦʤ ʜʨʫʰʪʚʫ ʜʦʣʘʟʠ ʜʦ ʠʥʩʪʠʪʫʮʠʦʥʘʣʠʟʘʮʠʿʝ ʚʘʩʧʠʪʘˁʘ ʠ ʦʙʨʘʟʦʚʘˁʘ ʠ ʥʘʩʪʘʿʝ ʠʥʩʪʠʪʫʮʠʿʘ 

ʰʢʦʣʝ. ʋ ʇʝʜʘʛʦʰʢʦʿ ʝʥʮʠʢʣʦʧʝʜʠʿʠ ( 1989. ʛʦʜ. )
29
, ʰʢʦʣʘ ( school, lôecole, Schule ) ʩʝ ʦʜʨʝʹʫʿʝ ʢʘʦ 
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''ʠʥʩʪʠʪʫʮʠʿʘ (ʫʩʪʘʥʦʚʘ), ʯʠʿʠ ʿʝ ʦʩʥʦʚʥʠ ʟʘʜʘʪʘʢ ʜʘ ʦʩʪʚʘʨʫʿʝ ʮʠˀ ʠ ʟʘʜʘʪʢʝ ʚʘʩʧʠʪʘˁʘ''. ʉʚʝ ʜʦ ʜʘʥʘʩ 

ʰʢʦʣʝ ʧʦʩʪʦʿʝ ʫ ʩʚʘʢʦʿ ʨʘʟʚʠʿʝʥʠʿʦʿ ˀʫʜʩʢʦʿ ʟʘʿʝʜʥʠʮʠ ʥʝʧʨʝʩʪʘʥʦ ʩʝ ʤʝˁʘʿʫ˂ʠ ʠ ʧʨʠʣʘʛʦʹʘʚʘʿʫ˂ʠ ʥʦʚʠʤ 

ʟʘʭʪʝʚʠʤʘ ʜʨʫʰʪʚʘ, ʩʭʦʜʥʦ ʧʨʦʤʝʥʘʤʘ ʥʘʩʪʘʣʠʤ ˁʝʛʦʚʠʤ ʨʘʟʚʦʿʝʤ.  

ʄʦʜʝʨʥʦ ʜʨʫʰʪʚʦ ʫ ʩʚʘʢʦʿ ʟʝʤˀʠ ʥʘʩʪʦʿʠ ʤʝˁʘˁʝʤ ( ʨʝʬʦʨʤʠʩʘˁʝʤ ) ʰʢʦʣʝ ʜʘ ʿʝ ʧʨʠʣʘʛʦʜʠ ʩʚʦʿʠʤ 

ʩʘʚʨʝʤʝʥʠʤ ʧʦʪʨʝʙʘʤʘ ʥʘ ʠʜʝʿʥʦʤ, ʧʦʣʠʪʠʯʢʦʤ, ʜʨʫʰʪʚʝʥʦʤ, ʧʨʠʚʨʝʜʥʦʤ, ʢʫʣʪʫʨʥʦʤ, ˀʫʜʩʢʦʤ ʧʣʘʥʫ. 

ʈʝʬʦʨʤʝ ʰʢʦʣʩʪʚʘ, ʙʝʟ ʦʙʟʠʨʘ ʥʘ ʧʦʜʨʫʯʿʝ ʠ ʚʨʝʤʝ ʫ ʢʦʤʝ ʩʝ ʦʜʚʠʿʘʿʫ, ʠʤʘʿʫ ʩʚʦʿʘ ʟʘʿʝʜʥʠʯʢʘ ʦʙʝʣʝʞʿʘ. 

''ʊʦ ʿʝ ʜʨʫʰʪʚʝʥʠ ʧʝʜʘʛʦʰʢʠ ʧʨʦʮʝʩ ʪʝʤʝˀʠʪʠʿʝʛ ʤʝˁʘˁʘ: ʧʦʣʠʪʠʢʝ ʦʙʨʘʟʦʚʘˁʘ; ʜʨʫʰʪʚʝʥʝ ʬʫʥʢʮʠʿʝ ʠ 

ʧʦʟʠʮʠʿʝ ʦʙʨʘʟʦʚʘˁʘ; ʧʦʣʦʞʘʿʘ ʫʯʝʥʠʢʘ, ʩʪʫʜʝʥʘʪʘ, ʥʘʩʪʘʚʥʠʢʘ; ʿʘʚʥʦʩʪʠ; ʫʩʤʝʨʝʥʦʩʪʠ ʮʠˀʝʚʘ ʠ 

ʟʘʜʘʪʘʢʘ; ʦʨʛʘʥʠʟʘʮʠʿʝ ʩʠʩʪʝʤʘ ʦʙʨʘʟʦʚʘˁʘ ʠ ˁʝʛʦʚʠʭ ʜʝʣʦʚʘ; ʧʣʘʥʠʨʘˁʘ; ʦʨʛʘʥʠʟʘʮʠʿʝ ʰʢʦʣʝ; ʩʘʜʨʞʘʿʘ 

ʧʨʦʛʨʘʤʘ; ʦʙʣʠʢʘ, ʩʨʝʜʩʪʘʚʘ ʠ ʤʝʪʦʜʘ ʨʘʜʘ; ʠʟʛʨʘʜˁʝ ʰʢʦʣʝ ʠ ʦʧʨʝʤʝ; ʦʙʨʘʟʦʚʘˁʘ ʥʘʩʪʘʚʥʠʢʘ; 

ʬʠʥʘʥʩʠʨʘˁʘ ʠ ʫʧʨʘʚˀʘˁʘ ʠ ʪʦ ʥʘʿʚʠʰʝ ʫ ʬʫʥʢʮʠʿʠ ʜʝʤʦʢʨʘʪʠʟʘʮʠʿʝ, ʧʨʠʣʘʛʦʹʘʚʘˁʘ ʧʦʪʨʝʙʘʤʘ ʨʘʜʘ, 

ʨʘʮʠʦʥʘʣʠʟʘʮʠʿʝ, ʤʦʜʝʨʥʠʟʮʘʠʿʝ, ʧʦʜʠʟʘˁʘ ʝʬʠʢʘʩʥʦʩʪʠ ʠ ʧʦʙʦˀʰʘˁʘ ʢʚʘʣʠʪʝʪʘ ʨʘʜʘ''. ( ʇʝʜʘʛʦʰʢʘ 

ʝʥʮʠʢʣʦʧʝʜʠʿʘ, 1989: 183 )
30

 

ɼʘ ʙʠ ʩʝ ʨʘʟʫʤʝʦ ʦʜʥʦʩ ʰʢʦʣʝ ʠ ʜʨʫʰʪʚʘ, ʧʦʪʨʝʙʥʦ ʿʝ ʦʩʚʨʥʫʪʠ ʩʝ ʥʘ ʦʜʥʦʩ ʰʢʦʣʝ ʠ ʞʠʚʦʪʘ, ʿʝʨ ʦʜ 

ʪʨʝʥʫʪʢʘ ʠʥʩʪʠʪʫʮʠʦʥʘʣʠʟʘʮʠʿʝ ʰʢʦʣʝ ''ʥʝʧʨʝʢʠʜʥʦ ʩʝ ʫʧʦʟʦʨʘʚʘ ʥʘ ˁʝʥʦ ʦʜʚʘʿʘˁʝ ʦʜ ʞʠʚʦʪʘ ʠ ʪʨʘʞʝ 

ʦʙʣʠʮʠ ˁʝʥʦʛ ʧʨʠʣʘʛʦʹʘʚʘˁʘ ʞʠʚʦʪʫ'' ( ʄʘʣʠ˂, 1971:47).  ʉʘʚʨʝʤʝʥʝ ʪʝʥʜʝʥʮʠʿʝ ʨʝʬʦʨʤʠʩʘˁʘ ʰʢʦʣʝ 

ʫʩʤʝʨʝʥʝ ʩʫ ʥʘ ʧʨʠʧʨʝʤʫ ʤʣʘʜʠʭ ʛʝʥʝʨʘʮʠʿʘ, ʥʝ ʩʘʤʦ ʟʘ ʨʘʜʥʫ, ʚʝ˂ ʠ ʞʠʚʦʪʥʫ ʬʫʥʢʮʠʿʫ. ʉʣʦʞʝʥʦʩʪ 

ʞʠʚʦʪʘ ʜʘʥʘʩ ʥʘʤʝ˂ʝ ʧʦʪʨʝʙʫ ʫʥʘʧʨʝʹʠʚʘˁʘ ʦʙʨʘʟʦʚʥʦ ï ʚʘʩʧʠʪʥʦʛ ʨʘʜʘ ʰʢʦʣʝ, ʦʙʝʟʙʝʹʠʚʘˁʝ ʫʩʣʦʚʘ ʟʘ 

ʨʘʟʚʦʿ ʠ ʥʘʧʨʝʜʦʚʘˁʝ ʤʣʘʜʠʭ ʛʝʥʝʨʘʮʠʿʘ, ʥʝʧʦʜʣʦʞʥʦʩʪ ʩʪʠʭʠʿʠ, ʧʨʠʣʘʛʦʹʘʚʘˁʝ ʧʨʦʤʝʥʘʤʘ ʫ ʜʨʫʰʪʚʫ 

ʢʨʦʟ ʦʜʛʦʚʘʨʘʿʫ˂ʝ ʧʣʘʥʠʨʘˁʝ ʠ ʧʨʦʛʨʘʤʠʨʘˁʝ ʨʘʜʘ ʰʢʦʣʝ ʜʘ ʙʠ ʩʝ ʜʦʰʣʦ ʜʦ ʢʦʥʮʝʧʪʘ ʰʢʦʣʝ ʢʘʢʚʫ 

ʞʝʣʠʤʦ. 

 

3. ʐʂʆʃɸ ʂɸʆ ʉʇɽʎʀʌʀʏʅɸ ʆʈɻɸʅʀɿɸʎʀʆʅɸ ʂʋʃʊʋʈɸ  
ʐʢʦʣʫ ʢʘʦ ʦʨʛʘʥʠʟʘʮʠʿʫ ʦʜʨʝʹʫʿʫ ʩʣʝʜʝ˂ʘ ʧʠʪʘˁʘ: ʦʨʛʘʥʠ ʫʧʨʘʚˀʘˁʘ ʰʢʦʣʦʤ ʠ ˁʠʭʦʚʝ ʫʣʦʛʝ, 

ʦʨʛʘʥʠʟʘʮʠʿʘ ʨʝʩʫʨʩʘ  ʠ  ʧʨʦʮʝʩʘ ʨʘʜʘ ʰʢʦʣʝ, ʧʣʘʥʠʨʘˁʝ ʠ ʧʨʦʛʨʘʤʠʨʘˁʝ ʨʘʜʘ ʰʢʦʣʝ, ʧʣʘʥʠʨʘˁʝ ʨʘʜʥʠʭ 

ʦʙʘʚʝʟʘ ʟʘʧʦʩʣʝʥʠʭ, ʢʣʠʤʘ ʠ ʢʫʣʪʫʨʘ ʟʘʧʦʩʣʝʥʠʭ, ʫʧʨʘʚˀʘˁʝ ʢʚʘʣʠʪʝʪʦʤ, ʚʨʝʜʥʦʚʘˁʝ ʠ ʩʘʤʦʚʨʝʜʥʦʚʘˁʝ 

ʨʘʜʘ ʰʢʦʣʝ, ʰʢʦʣʘ ʢʘʦ ʦʨʛʘʥʠʟʘʮʠʿʘ ʢʦʿʘ ʫʯʠ, ʩʘʨʘʜˁʘ ʰʢʦʣʝ ʠ ʦʢʨʫʞʝˁʘ, ʦʨʛʘʥʠʟʘʮʠʿʘ ʥʘʩʪʘʚʝ ʠ 

ʚʘʥʥʘʩʪʘʚʥʠʭ ʘʢʪʠʚʥʦʩʪʠ ʠ ʜʨʫʛʘ ʧʠʪʘˁʘ ʘʢʪʫʝʣʥʘ ʟʘ ʧʨʦʙʣʝʤʘʪʠʢʫ ʰʢʦʣʝ. ( ʉʪʘʥʠʯʠ˂, 2006:302-308) 

ʐʢʦʣʘ ʢʘʦ ʩʧʝʮʠʬʠʯʥʘ ʦʨʛʘʥʠʟʘʮʠʦʥʘ ʢʫʣʪʫʨʘ, ʜʘ ʙʠ ʩʝ ʦʩʥʘʞʠʣʘ ʥʘ ʩʚʦʤ ʨʘʟʚʦʿʥʦʤ ʧʫʪʫ, ʪʨʝʙʘ ʿʘʩʥʦ 

ʜʘ ʠʩʪʘʢʥʝ ʩʚʦʿʫ ʤʠʩʠʿʫ ʠ ʜʘ ʩʝ ʩʭʦʜʥʦ ˁʦʿ ʧʦʥʘʰʘ. ʉʥʘʛʘ ʪʘʢʚʝ ʦʨʛʘʥʠʟʘʮʠʦʥʝ ʢʫʣʪʫʨʝ ʿʝ ʫ ˁʝʥʦʿ 

ʫʥʫʪʨʘʰˁʦʿ ʩʧʦʩʦʙʥʦʩʪʠ ʜʘ ʩʝ ʘʜʘʧʪʠʨʘ ʥʘ ʧʨʦʤʝʥˀʠʚʦʩʪ ʪʨʘʥʩʬʦʨʤʠʰʫ˂ʠ ʩʝ ʫ ''ʦʨʛʘʥʠʟʘʮʠʿʫ ʢʦʿʘ ʫʯʠ'' 

( ʄʠˀʢʦʚʠ˂, 2008:148 ) ɼʘ ʙʠ ʦʨʛʘʥʠʟʘʮʠʿʘ ʠʤʘʣʘ ʦʜʨʞʠʚ ʫʩʧʝʭ ʧʦʪʨʝʙʥʦ ʿʝ ʫʧʨʘʚˀʘˁʝ ʧʝʨʬʦʨʤʘʥʩʘʤʘ, 

ʢʦʿʝ ʿʝ ''ʩʪʨʘʪʝʰʢʦ'', ʿʝʨ ʿʝ ʧʦʚʝʟʘʥʦ ʩʘ ʰʠʨʠʤ ʠʩʭʦʜʠʤʘ ʠ ''ʠʥʪʝʛʨʠʩʘʥʦ ʩʘ ʪʝʥʜʝʥʮʠʿʦʤ ʢʘ ʧʦʩʪʠʟʘˁʫ 

ʜʫʛʦʨʦʯʥʠʭ ʮʠˀʝʚʘ( ɺʫʿʠ˂, 2009:301-324 ) ʇʦʩʪʘʚˀʘˁʝʤ ʮʠˀʝʚʘ ʦʙʝʟʙʝʹʫʿʝ ʩʝ ʩʚʨʭʘ ʠ ʫʩʤʝʨʝˁʝ 

ʘʢʪʠʚʥʦʩʪʠ. ʋʧʨʘʚˀʘˁʝ ʧʝʨʬʦʨʤʘʥʩʘʤʘ ʿʝ ʫʩʤʝʨʝʥʦ ʥʘ ʧʦʚʝ˂ʘˁʝ ʝʬʝʢʪʠʚʥʦʩʪʠ ʰʢʦʣʝ ʢʘʦ ʦʨʛʘʥʠʟʘʮʠʿʝ, 

ʝʬʠʢʘʩʥʦʩʪʠ ʪʠʤʦʚʘ ʠ ʧʦʿʝʜʠʥʘʮʘ, ʧʨʦʬʝʩʠʦʥʘʣʥʠ ʨʘʟʚʦʿ ʟʘʧʦʩʣʝʥʠʭ, ʫʚʘʞʘʚʘˁʝ ʠʥʪʝʨʝʩʘ ʧʦʿʝʜʠʥʘʮʘ ʠ 

ʪʠʤʦʚʘ, ʠ ʢʦʤʫʥʠʢʘʮʠʿʫ. 

ʉʪʨʫʢʪʫʨʘ, ʢʚʘʣʠʬʠʢʘʮʠʿʝ ʠ ʦʨʛʘʥʠʟʘʮʠʿʘ ˀʫʜʩʢʦʛ ʧʦʪʝʥʮʠʿʘʣʘʪʨʝʙʘ ʜʘ ʦʩʪʚʘʨʠ ʚʠʟʠʿʫ, ʤʠʩʠʿʫ ʠ ʮʠˀʝʚʝ 

ʰʢʦʣʝ, ʿʝʨ ʧʨʦʮʝʩ ʨʘʟʚʦʿʘ ʰʢʦʣʩʢʝ ʠʥʩʪʠʪʫʮʠʿʝ ʿʝ ʧʨʘ˂ʝʥ ʧʨʦʬʝʩʠʦʥʘʣʥʠʤʥ ʨʘʟʚʦʿʝʤ ʥʘʩʪʘʚʥʠʢʘ ʠ 

ʩʪʨʫʯʥʠʭ ʩʘʨʘʜʥʠʢʘ, ʩʪʚʘʨʘʿʫ˂ʠ ʫʩʣʦʚʝ ʟʘ ˁʠʭʦʚʦ ʢʦʥʩʪʨʫʢʪʠʚʥʦ ʫʯʝʰ˂ʝ ʫ ʧʨʦʮʝʩʫ ʧʨʦʛʨʘʤʠʨʘˁʘ 

ʰʢʦʣʩʢʦʛ ʨʘʜʘ, ʯʠʤʝ ʩʝ ʧʦʚʝ˂ʘʚʘʿʫ ʧʨʦʬʝʩʠʦʥʘʣʥʝ ʢʦʤʧʝʪʝʥʮʠʿʝ  ʠ ʦʩʪʚʘʨʫʿʝ ʧʨʦʬʝʩʠʦʥʘʣʥʘ ʘʫʪʦʥʦʤʠʿʘ 

ʥʘʩʪʘʚʥʠʢʘ ʠ ʩʪʨʫʯʥʠʭ ʩʘʨʘʜʥʠʢʘ. ʆʚʜʝ ʪʨʝʙʘ ʥʘʛʣʘʩʠʪʠ ''ʜʘ ʿʝ ʩʪʨʘʪʝʛʠʿʘ ʨʘʟʚʦʿʘ ʦʨʛʘʥʠʟʘʮʠʿʝ ʫʧʨʘʚʦ 

ʦʩʥʦʚʘ ʟʘ ʫʧʨʘʚˀʘˁʝ ʨʘʟʚʦʿʝʤ ˀʫʜʩʢʦʛ ʧʦʪʝʥʮʠʿʘʣʘ''. ( ɺʫʿʠ˂, 2009: 301-324 ) ʂʦʣʠʢʦ ʢʦʤʧʣʝʢʩʥʘ 

ʜʠʥʘʤʠʯʥʦʩʪ ʦʢʨʫʞʝˁʘ ʠʥʠʮʠʨʘ ʧʨʠʣʘʛʦʜˀʠʚʦʩʪ ʰʢʦʣʝ ʢʘʦ ʦʨʛʘʥʠʟʘʮʠʿʝ ʢʦʿʘ ʫʯʠ, ʪʦʣʠʢʦ ʿʝ ʰʢʦʣʘ ʢʦʜ 

ʥʘʩ ʮʝʥʪʨʘʣʠʟʦʚʘʥʘ ʦʨʛʘʥʠʟʘʮʠʿʘ ʩʘ ʤʘʣʠʤ ʫʯʝʰ˂ʝʤ ʟʘʧʦʩʣʝʥʠʭ ʧʦ ʧʠʪʘˁʫ ˁʝʥʦʛ ʞʠʚʦʪʘ ʠ ʨʘʜʘ. 

 

4. ʐʊɸ ʉɽ ʆʏɽʂʋɱɽ ʆɼ ʋʉʇɽʐʅɽ ʐʂʆʃɽ  
ʅʘ ʧʫʪʫ ʢʘ ʘʫʪʦʥʦʤʠʿʠ ʰʢʦʣʝ, ʝʬʝʢʪʠʚʥʦʩʪʠ ʠ ʧʦʙʦˀʰʘˁʘ ʰʢʦʣʝ, ʧʦʪʨʝʙʥʦ ʿʝ ʦʙʝʟʙʝʜʠʪʠ ʫʩʣʦʚʝ  

ʫʥʫʪʘʨ ʜʨʫʰʪʚʘ ʫ ʢʦʤʝ ʰʢʦʣʘ ʬʫʥʢʮʠʦʥʠʰʝ, ʦʜʥʦʩʥʦ ʦʙʝʟʙʝʜʠʪʠ ʟʜʨʘʚʫ ʦʩʥʦʚʫ ʟʘ ʢʦʥʩʪʨʫʢʪʠʚʥʫ 

ʦʙʨʘʟʦʚʥʫ ʧʦʣʠʪʠʢʫ. ʅʠʚʦ ʨʘʟʚʦʿʘ ʦʜʨʝʹʝʥʦʛ ʜʨʫʰʪʚʘ ʧʨʝʧʦʟʥʘʿʝ ʩʝ ʧʦ ''ʜʝʮʝʥʪʨʘʣʠʟʘʮʠʿʠ ʦʜʣʫʯʠʚʘˁʘ''. 

ʉʤʘʪʨʘ ʩʝ ʜʘ ʿʝ ʜʝʮʝʥʪʨʘʣʠʟʘʮʠʿʘ ʚʝ˂ʘ, ʘʢʦ ʿʝ ʧʨʘʚʦ ʥʘ ʜʦʥʦʰʝˁʝ ʦʜʣʫʢʘ, ʢʘʦ ʠ ʦʜʛʦʚʦʨʥʦʩʪ ʟʘ ˁʠʭʦʚʦ 

ʦʩʪʚʘʨʠʚʘˁʝ, ʫ ʚʝ˂ʦʿ ʤʝʨʠ ʧʨʝʥʝʪʘ ʩʘ ʥʘʮʠʦʥʘʣʥʦʛ ʥʘ ʨʝʛʠʦʥʘʣʥʠ ʠ ʣʦʢʘʣʥʠ ʥʠʚʦ. ʇʦʩʣʝʜʠʮʘ 

ʜʝʮʝʥʪʨʘʣʠʟʘʮʠʿʝ ʫ ʰʢʦʣʩʪʚʫ ʿʝ ʩʚʝ ʚʝ˂ʘ ʘʫʪʦʥʦʤʠʿʘ ʰʢʦʣʝ, ʰʪʦ ʩʘ ʩʦʙʦʤ ʥʦʩʠ ʧʦʚʝ˂ʘʥʫ  ʦʜʛʦʚʦʨʥʦʩʪ 

ʜʠʨʝʢʪʦʨʘ ʟʘ ʧʨʦʮʝʩ ʨʘʜʘ ʠ ʦʙʨʘʟʦʚʥʦ ï ʚʘʩʧʠʪʥʝ ʨʝʟʫʣʪʘʪʝ. ( ʉʪʘʥʠʯʠ˂, 2006: 66-74 ) 

ʂʘʦ ʥʘʿʚʘʞʥʠʿʠ ʮʠˀ ʜʝʮʝʥʪʨʘʣʠʟʘʮʠʿʝ ʠʩʪʠʯʝ ʩʝ ʦʩʠʛʫʨʘˁʝ ʠ ʫʥʘʧʨʝʹʠʚʘˁʝ ʢʚʘʣʠʪʝʪʘ ʦʙʨʘʟʦʚʘˁʘ ʯʠʤʝ 

˂ʝ ʰʢʦʣʝ ʙʠʪʠ ʫ ʧʨʠʣʠʮʠ ʜʘ ʙʦˀʝ ʧʨʠʣʘʛʦʜʝ ʥʘʩʪʘʚʥʠ ʧʣʘʥ ʠ ʧʨʦʛʨʘʤ ʣʦʢʘʣʥʠʤ ʫʩʣʦʚʠʤʘ, ʧʦʚʝ˂ʘʿʫ 

ʦʩʝ˂ʘʿ ʧʨʠʧʘʜʥʦʩʪʠ ʩʨʝʜʠʥʠ ʫ ʢʦʿʦʿ ʬʫʥʢʮʠʦʥʠʰʫ, ʧʦʙʦˀʰʘʿʫ ʤʦʪʠʚʘʮʠʿʫ ʫʯʝʥʠʢʘ, ʦʭʨʘʙʨʝ ʫʯʝʩʪʚʦʚʘˁʝ 
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ʨʦʜʠʪʝˁʘ ʫ ʨʘʟʣʠʯʠʪʠʤ ʚʠʜʦʚʠʤʘ ʨʘʜʘ ʰʢʦʣʝ ʠ ʧʦʚʝ˂ʘʿʫ ʩʧʨʝʤʥʦʩʪ ʣʦʢʘʣʥʝ ʟʘʿʝʜʥʠʮʝ ʫ ʬʠʥʘʥʩʠʿʩʢʦʿ 

ʧʦʜʨʰʮʠ ʰʢʦʣʝ. ʇʨʦʮʝʩ ʜʝʮʝʥʪʨʘʣʠʟʘʮʠʿʝ ʪʨʝʙʘ ʜʘ ʧʨʘʪʠ ʧʨʝʥʦʰʝˁʝ ʧʦʟʠʪʠʚʥʠʭ ʠʩʢʫʩʪʘʚʘ ʣʦʢʘʣʥʠʤ 

ʩʨʝʜʠʥʘʤʘ, ʘ ʥʝ ʫʚʦʹʝˁʝ ʥʦʚʠʭ ʧʨʦʙʣʝʤʘ ʠ ʜʦʜʘʪʥʠʭ ʦʧʪʝʨʝ˂ʝˁʘ, ʢʘʦ ʰʪʦ ʩʫ ʣʦʰʝ ʦʜʨʞʘʚʘʥʝ ʰʢʦʣʝ, 

ʥʝʫʚʘʞʘʚʘˁʝ ʧʦʪʨʝʙʝ ʟʘ ʩʪʨʫʯʥʠʤ ʫʩʘʚʨʰʘʚʘˁʝʤ ( ʧʨʦʬʝʩʠʦʥʘʣʥʠʤ ʨʘʟʚʦʿʝʤ ) ʥʘʩʪʘʚʥʠʢʘ ʠ ʩʪʨʫʯʥʠʭ 

ʩʘʨʘʜʥʠʢʘ, ʯʠʤʝ ʩʝ ʫʣʘʟʠ ʫ ʧʦʚʝ˂ʘʥʝ ʪʨʦʰʢʦʚʝ ʙʝʟ ʦʜʛʦʚʘʨʘʿʫ˂ʠʭ ʠʟʚʦʨʘ ʬʠʥʘʥʩʠʨʘˁʘ. ɼʦʩʘʜʘʰˁʘ 

ʠʩʢʫʩʪʚʘ ʫʢʘʟʫʿʫ ʥʘ ʥʝʦʜʛʦʚʦʨʥʦʩʪ ʣʦʢʘʣʥʠʭ ʩʨʝʜʠʥʘ ʫ ʦʜʥʦʩʫ ʥʘ ʬʫʥʢʮʠʦʥʠʩʘˁʝ ʰʢʦʣʝ ʢʘʦ 

ʦʨʛʘʥʠʟʘʮʠʿʝ, ʯʠʤʝ ʩʝ ʰʢʦʣʠ ʫʩʢʨʘ˂ʫʿʝ ʦʙʝʟʙʝʹʠʚʘˁʝ ʤʦʛʫ˂ʥʦʩʪʠ ʟʘ ʫʯʝʥʠʢʝ, ʰʪʦ ʿʝ ˁʝʥʘ ʤʦʨʘʣʥʘ, 

ʧʨʦʬʝʩʠʦʥʘʣʥʘ ʠ ʜʨʫʰʪʚʝʥʘ ʦʙʘʚʝʟʘ. ʇʦʜʠʟʘˁʝ ʥʠʚʦʘ ʩʚʝʩʪʠ ʫ ʢʨʝʠʨʘˁʫ ʦʙʨʘʟʦʚʥʝ ʧʦʣʠʪʠʢʝ ʿʝ 

''ʜʦʩʪʠʟʘˁʝ ʜʝʚʦʣʫʮʠʿʝ ʢʘʦ ʥʘʿʚʠʰʝʛ ʩʪʫʧˁʘ ʜʝʮʝʥʪʨʘʣʠʟʘʮʠʿʝ'', ʢʦʿʘ ʩʝ ʦʛʣʝʜʘ ʫ ʧʨʝʥʦʰʝˁʫ ʦʚʣʘʰ˂ʝˁʘ 

ʠ ʦʜʛʦʚʦʨʥʦʩʪʠ ʣʦʢʘʣʥʠʤ ʿʝʜʠʥʠʮʘʤʘ ʧʨʦʩʚʝʪʥʠʭ ʚʣʘʩʪʠ ʠ ʩʘʤʠʤ ʰʢʦʣʘʤʘ ʫ ʧʨʦʮʝʩʫ ʦʜʣʫʯʠʚʘˁʘ. 

(ʉʪʘʥʠʯʠ˂, 2006:66-74) 

ʋʟʠʤʘʿʫ˂ʠ ʫ ʦʙʟʠʨ ʨʝʘʣʥʫ ʩʪʨʫʢʪʫʨʫ ʦʢʨʫʞʝˁʘ ʥʘʰʠʭ ʰʢʦʣʘ, ʩʧʫʪʘʚʘʿʫ˂ʝ ʠ ʧʦʜʩʪʠʮʘʿʥʝ ʬʘʢʪʦʨʝ ʥʘ ʧʫʪʫ 

ʢʘ ʘʫʪʦʥʦʤʠʿʠ ʰʢʦʣʝ, ʧʦʪʨʝʙʥʦ ʿʝ ʩʪʚʦʨʠʪʠ ʫʩʣʦʚʝ ʟʘ ʨʘʟʚʦʿ ʫʩʧʝʰʥʝ ʰʢʦʣʝ. ʆʜ ʫʩʧʝʰʥʝ ʰʢʦʣʝ ʩʝ 

ʦʯʝʢʫʿʝ ʜʘ ʙʫʜʝ ʤʝʩʪʦ ʥʘ ʢʦʤʝ ˂ʝ ʫʯʝʥʠʢ ʩʪʠʮʘʪʠ ʟʥʘˁʘ ʠ ʨʘʟʚʠʿʘʪʠ ʤʠʰˀʝˁʝ ʠ ʫʩʪʘʥʦʚʘ ʢʦʿʘ ˂ʝ ʫ ʧʫʥʦʿ 

ʤʝʨʠ ʦʩʠʛʫʨʘʪʠ ʬʦʨʤʠʨʘˁʝ ʜʝʤʦʢʨʘʪʠʯʥʝ ʩʚʝʩʪʠ ʠ ʩʦʮʠʿʘʣʥʠʭ ʢʦʤʧʝʪʝʥʮʠʿʘ ʩʚʦʿʠʭ ʫʯʝʥʠʢʘ; ʦʤʦʛʫ˂ʠʪʠ 

ʩʪʠʮʘˁʝ ʩʧʦʩʦʙʥʦʩʪʠ ʟʘ ʩʘʤʦʦʨʛʘʥʠʟʦʚʘʥʦ ʫʯʝˁʝ, ʧʦʜʩʪʠʮʘʪʠ ʢʨʠʪʠʯʢʠ ʦʜʥʦʩ ʧʨʝʤʘ ʩʘʜʨʞʘʿʠʤʘ ʠ 

ʧʦʜʩʪʠʮʘʪʠ ʢʨʝʘʪʠʚʥʦʩʪ; ʫʩʚʘʿʘˁʝ ʩʧʨʝʤʥʦʩʪʠ ʥʘ ʩʘʨʘʜˁʫ, ʚʝ˂ʫ ʩʦʮʠʿʘʣʥʫ ʦʜʛʦʚʦʨʥʦʩʪ,  ʨʘʟʚʠʿʘˁʝ 

ʦʩʝ˂ʘʿʘ ʟʘ ʧʨʘʚʝʜʥʦʩʪ ʠ ʦʩʧʦʩʦʙˀʘʚʘˁʝ ʟʘ ʧʨʠʭʚʘʪʘˁʝ ʨʘʟʣʠʢʘ. ʋʩʧʝʰʥʘ ʰʢʦʣʘ, ʫʟ ʜʦʧʨʠʥʦʩ ʚʠʰʝʤ 

ʥʠʚʦʫ ʦʙʨʘʟʦʚʘʥʿʘ ʤʣʘʜʠʭ, ʪʨʝʙʘ ʜʘ ʢʨʝʠʨʘ ʧʦʟʠʪʠʚʥʝ ʞʠʚʦʪʥʝ ʩʪʘʚʦʚʝ ʠ ʚʨʝʜʥʦʩʪʠ ʫ ʩʢʣʘʜʫ ʩʘ ʩʪʘʣʥʠʤ 

ʜʨʫʰʪʚʝʥʠʤ ʧʨʦʤʝʥʘʤʘ. 

 

5. ʉʊʈʋʏʅʀ ʉɸʈɸɼʅʀʎʀ ï ɺɸɾɸʅ ɲʋɼʉʂʀ ʇʆʊɽʅʎʀɱɸʃ ʐʂʆʃɽ   
ɱʝʜʥʘ ʦʜ ʟʥʘʯʘʿʥʠʭ ʢʘʨʘʢʪʝʨʠʩʪʠʢʘ ʥʘʰʝʛ ʦʙʨʘʟʦʚʥʦʛ ʩʠʩʪʝʤʘ ʿʝʩʪʝ ʧʘʨʪʠʮʠʧʘʮʠʿʘ ʢʚʘʣʠʬʠʢʦʚʘʥʦʛ ʠ 

ʩʧʝʮʠʿʘʣʠʟʦʚʘʥʦʛ ʩʪʨʫʯʥʦʛ ʢʘʜʨʘ ʫ ʬʫʥʢʮʠʿʠ ʨʘʟʚʦʿʘ ʰʢʦʣʝ ï ʩʪʨʫʯʥʠʭ ʩʘʨʘʜʥʠʢʘ: ʧʝʜʘʛʦʛʘ, ʧʩʠʭʦʣʦʛʘ, 

ʣʦʛʦʧʝʜʘ, ʜʝʬʝʢʪʦʣʦʛʘ, ʩʦʮʠʿʘʣʥʠʭ ʨʘʜʥʠʢʘ, ʙʠʙʣʠʦʪʝʢʘʨʘ. ʆʩʥʦʚʥʘ ʫʣʦʛʘ ˁʠʭʦʚʝ ʧʝʜʘʛʦʰʢʝ ʜʝʣʘʪʥʦʩʪʠ 

ʿʝ ʧʨʝʜʚʠʹʘˁʝ, ʦʩʤʠʰˀʘʚʘˁʝ, ʧʦʜʩʪʠʮʘˁʝ ʠ ʫʩʤʝʨʘʚʘˁʝ  ʧʝʜʘʛʦʰʢʦʛ ʧʨʦʮʝʩʘ ʫ ʩʢʣʘʜʫ ʩʘ ʧʦʪʨʝʙʘʤʘ ʠ 

ʨʘʟʚʦʿʥʠʤ ʢʘʨʘʢʪʝʨʠʩʪʠʢʘʤʘ ʠ ʧʦʪʝʥʮʠʿʘʣʠʤʘ ʫʯʝʥʠʢʘ, ʦʜʥʦʩʥʦ ʩʪʚʘʨʘˁʝ ʥʘʿʧʦʚʦˀʥʠʿʠʭ ʫʩʣʦʚʘ ʟʘ 

ʮʝʣʦʢʫʧʥʠ ʨʘʟʚʦʿ ʣʠʯʥʦʩʪʠ ʫʯʝʥʠʢʘ ʠ ʢʨʝʠʨʘˁʝ ʧʦʜʩʪʠʮʘʿʥʝ ʚʘʩʧʠʪʥʝ ʩʨʝʜʠʥʝ ʟʘ ʫʩʧʝʰʥʦ ʫʯʝˁʝ ʫ 

ʰʢʦʣʩʢʠʤ ʠ ʚʘʥʰʢʦʣʩʢʠʤ ʫʩʣʦʚʠʤʘ. 

ʉʪʨʫʯʥʠ ʩʘʨʘʜʥʠʮʠ ʫ ʰʢʦʣʠ ʩʫ  ʫʩʤʝʨʝʥʠ ʩʫ ʥʘ ʫʥʫʪʨʘʰˁʠ ʨʘʟʚʦʿ ʦʙʨʘʟʦʚʥʦ ï ʚʘʩʧʠʪʥʦʛ ʧʨʦʮʝʩʘ ʠ 

ʧʨʫʞʘˁʝ ʧʦʜʨʰʢʝ ʫʯʝʥʠʮʠʤʘ ʠ ʥʘʩʪʘʚʥʠʮʠʤʘ. ʊʘʢʦʹʝ ʦʩʪʚʘʨʫʿʫ ʩʣʝʜʝ˂ʝ ʬʫʥʢʮʠʿʝ ʫ ʦʢʚʠʨʫ ʩʚʦʿʝ ʫʣʦʛʝ: 

ʦʧʝʨʘʪʠʚʥʫ, ʩʪʫʜʠʿʩʢʦ ï ʘʥʘʣʠʪʠʯʢʫ, ʠʥʬʦʨʤʘʪʠʚʥʫ, ʠʥʩʪʨʫʢʪʠʚʥʫ, ʩʘʚʝʪʦʜʘʚʥʫ, ʪʝʨʘʧʠʿʩʢʫ ʠ 

ʩʫʧʝʨʚʠʟʠʿʩʢʫ, ʠʩʪʨʘʞʠʚʘʯʢʫ ʠ ʥʦʨʤʘʪʠʚʥʫ. ʇʦʜʨʫʯʿʘ ʨʘʜʘ ʢʦʿʘ ʧʦʢʨʠʚʘʿʫ ʩʚʦʿʠʤ ʧʨʦʬʝʩʠʦʥʘʣʥʠʤ 

ʜʝʣʦʚʘˁʝʤ ʩʫ: ʧʨʠʧʨʝʤʘˁʝ ʟʘ ʦʩʪʚʘʨʠʚʘˁʝ ʧʨʦʛʨʘʤʘ ʦʙʨʘʟʦʚʥʦ ï ʚʘʩʧʠʪʥʝ ʫʩʪʘʥʦʚʝ ( ʰʢʦʣʝ ), 

ʥʝʧʦʩʨʝʜʥʦ ʫʯʝʩʪʚʦʚʘˁʝ ʫ ʦʙʨʘʟʦʚʥʦ ï ʚʘʩʧʠʪʥʦʤ ʨʘʜʫ, ʧʨʘ˂ʝˁʝ ʠ ʚʨʝʜʥʦʚʘˁʝ ʦʙʨʘʟʦʚʥʦ ï ʚʘʩʧʠʪʥʦʛ 

ʧʨʦʮʝʩʘ, ʦʩʧʧʩʦʙˀʘʚʘˁʝ ʠ ʩʪʨʫʯʥʦ ʫʩʘʚʨʰʘʚʘˁʝ, ʠʥʬʦʨʤʘʮʠʿʩʢʘ ʜʝʣʘʪʥʦʩʪ ʠ ʚʦʹʝˁʝ ʜʦʢʫʤʝʥʪʘʮʠʿʝ. 

ʀʘʢʦ ʩʫ ʫʣʦʛʝ, ʬʫʥʢʮʠʿʝ ʠ ʧʦʜʨʫʯʿʘ ʨʘʜʘ ʩʪʨʫʯʥʠʭ ʩʘʨʘʜʥʠʢʘ ʨʘʟʣʠʯʠʪʘ, ˁʠʭʦʚʦ ʫʯʝʩʪʚʦʚʘˁʝ ʫ 

ʦʩʪʚʘʨʝˁʫ ʤʠʩʠʿʝ ʠ ʚʠʟʠʿʝ ʰʢʦʣʝ ʿʝ ʢʦʤʧʣʝʤʝʥʪʘʨʥʦ ʠ ʩʚʦʿʠʤ ʨʘʜʦʤ ʜʦʧʨʠʥʦʩʝ ʢʚʘʣʠʪʝʪʫ ʦʙʨʘʟʦʚʥʦ ï 

ʚʘʩʧʠʪʥʦʛ ʨʘʜʘ ʫ ʰʢʦʣʠ. 

 

6. ʉʊʈʋʏʅʀ ʉɸʈɸɼʅʀʂ ï ʇɽɼɸɻʆɻ  
ʄʘʹʫ ʩʪʨʫʯʥʠʤ ʩʘʨʘʜʥʠʮʠʤʘ ʫ ʰʢʦʣʘʤʘ ʩʝ ʧʦʩʝʙʥʦ ʠʩʪʠʯʝ ʫʣʦʛʘ ʩʪʨʫʯʥʦʛ ʩʘʨʘʜʥʠʢʘ ï ʧʝʜʘʛʦʛʘ. ɳʝʛʦʚʦ 

ʤʝʩʪʦ ʿʝ ʢˀʫʯʥʦ ʫ ʩʪʨʫʯʥʦʿ ʩʣʫʞʙʠ ʰʢʦʣʝ  ʿʦʰ ʦʜ ʫʚʦʹʝˁʘ ʦʚʝ ʩʣʫʞʙʝ ʫ ʥʘʰʝ ʰʢʦʣʝ ʆʧʰʪʠʤ ʟʘʢʦʥʦʤ ʦ 

ʰʢʦʣʩʪʚʫ, 1958. ʛʦʜʠʥʝ ʧʨʦʰʣʦʛ ʚʝʢʘ ( ʇʝʜʘʛʦʰʢʘ ʝʥʮʠʢʣʦʧʝʜʠʿʘ, 1989:179 )
31

 ʇʨʚʦʙʠʪʥʦ ʿʝ ʩʪʨʫʯʥʘ 

ʩʣʫʞʙʘ ʙʠʣʘ ʦʨʛʘʥʠʟʦʚʘʥʘ ʢʘʦ ʧʝʜʘʛʦʰʢʦ ï ʧʩʠʭʦʣʦʰʢʘ ʩʣʫʞʙʘ, ʘ ʢʘʩʥʠʿʝ ʧʨʦʰʠʨʠʚʘʥʘ ʩʘ ʩʪʨʫʯˁʘʮʠʤʘ 

ʜʨʫʛʠʭ ʧʨʦʬʠʣʘ, ʢʘʦ ʰʪʦ ʩʫ ʩʦʮʠʿʘʣʥʠ ʨʘʜʥʠʮʠ, ʣʦʛʦʧʝʜʠ, ʜʝʬʝʢʪʦʣʦʟʠ, ʘʣʠ ʫ  ʚʝ˂ʠʥʠ ʰʢʦʣʘ  ʠ ʜʘʥʘʩ 

ʬʫʥʢʮʠʦʥʠʰʝ ʢʘʦ ʧʝʜʘʛʦʰʢʦ ï ʧʩʠʭʦʣʦʰʢʘ ʩʣʫʞʙʘ. ʉ ʦʙʟʠʨʦʤ ʜʘ ʦʚʫ ʩʣʫʞʙʫ ʯʠʥʝ ʩʪʨʫʯˁʘʮʠ ʜʚʘ 

ʨʘʟʣʠʯʠʪʘ ʧʨʦʬʠʣʘ, ˁʠʭʦʚ ʨʘʜ ʩʝ ʥʝ ʧʦʢʣʘʧʘ ʫ ʧʦʪʧʫʥʦʩʪʠ, ʘ ''ʰʢʦʣʩʢʠ ʧʝʜʘʛʦʛ ʿʝ ʥʘʿʘʜʝʢʚʘʪʥʠʿʝ ʩʪʨʫʯʥʘ 

ʦʩʦʙʘ, ʢʦʿʘ ʤʦʞʝ ʚʦʜʠʪʠ ʧʝʜʘʛʦʰʢʫ ʩʣʫʞʙʫ ʰʢʦʣʝ''. ( ɱʫʨʠ˂, 1988:13 ) 

ʋ ʧʨʘʢʩʠ ʿʝ ʯʝʩʪʦ ʧʨʠʩʫʪʥʦ ʥʝʨʘʟʫʤʝʚʘˁʝ ʠ ʥʝʩʭʚʘʪʘˁʝ ʫʣʦʛʝ, ʟʘʜʘʪʘʢʘ ʠ ʢʦʤʧʝʪʝʥʮʠʿʘ ʧʝʜʘʛʦʛʘ ʫ 

ʰʢʦʣʠ. ʇʝʜʘʛʦʛ ʧʨʠʣʘʟʠ ʧʨʦʙʣʝʤʠʤʘ ʥʘ ʦʩʥʦʚʫ ʧʦʟʥʘʚʘˁʘ ʧʦʝʜʘʛʦʰʢʠʭ ʤʝʨʘ ʫ ʚʝʟʠ ʩʘ ʠʥʪʝʥʟʠʚʠʨʘˁʝʤ, 

ʨʘʮʠʦʥʘʣʠʟʘʮʠʿʦʤ ʠ ʤʦʜʝʨʥʠʟʘʮʠʿʦʤ ʚʘʩʧʠʪʥʦ - ʦʙʨʘʟʦʚʥʦʛ ʨʘʜʘ. ʋ ʦʜʥʦʩʫ ʧʨʝʤʘ ʦʩʦʙʘʤʘ ʫ ʰʢʦʣʠ ʠ ʚʘʥ 

ˁʝ, ʧʝʜʘʛʦʛ ʢʦʨʠʩʪʠ ʩʚʦʿʝ ʩʪʨʫʯʥʝ ( ʧʨʦʬʝʩʠʦʥʘʣʥʝ ) ʠ ʣʠʯʥʝ ( ʠʥʜʠʚʠʜʫʘʣʥʝ ) ʦʩʦʙʠʥʝ ʫ ʪʦʿ ʤʝʨʠ ʠ ʥʘ 

ʪʘʿ ʥʘʯʠʥ ʜʘ ʥʝʧʨʝʢʠʜʥʦ ʘʥʘʣʠʟʠʨʘ ʩʚʦʿʝ ʧʦʩʪʫʧʢʝ ʠ ʧʦʩʪʫʧʢʝ ʦʩʪʘʣʠʭ ʩʫʙʿʝʢʘʪʘ ʫʩʤʝʨʘʚʘʿʫ˂ʠ ʠʭ ʧʨʝʤʘ 

ʿʝʜʠʥʩʪʚʝʥʦʤ ʮʠˀʫ. ʇʨʝʤʘ ʪʦʤʝ, ʧʝʜʘʛʦʛ ʠʤʘ ʜʝʬʠʥʠʩʘʥʝ ʦʙʘʚʝʟʝ ʫ ʦʢʚʠʨʫ ʧʦʜʨʫʯʿʘ ʨʘʜʘ ʧʨʝʤʘ 

                                                           
2. 

31
 ˽ ͔͎͒͊ͦ΄͊͟ ͔ͤͼ͙͔͙ͦͨ͒͊͟͡͞  2. ʪʦʤ ( 1989. ), ɹʝʦʛʨʘʜ, ɿʘʚʦʜ ʟʘ ʫ˅ʙʝʥʠʢʝ ʠ ʥʘʩʪʘʚʥʘ ʩʨʝʜʩʪʚʘ. 
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ʫʯʝʥʠʢʫ, ʥʘʩʪʘʚʥʠʢʫ, ʨʦʜʠʪʝˀʠʤʘ ( ʩʪʘʨʘʪʝˀʠʤʘ ), ʜʠʨʝʢʪʦʨʫ, ʦʩʪʘʣʠʤ ʦʩʦʙʘʤʘ ( ʩʘʨʘʜʥʠʮʠʤʘ ʠʟ ʜʨʫʛʠʭ 

ʫʩʪʘʥʦʚʘ ʠ ʠʥʩʪʠʪʫʮʠʿʘ ). 

ʉʘʚʨʝʤʝʥʘ ʧʝʜʘʛʦʰʢʘ ʧʨʘʢʩʘ ʧʦʩʪʘʚˀʘ ʧʨʝʜ ʩʪʨʫʯʥʝ ʩʘʨʘʜʥʠʢʝ ï ʧʝʜʘʛʦʛʝ ʚʝʣʠʢʝ ʠʟʘʟʦʚʝ, ʿʝʨ ʩʪʨʫʯʥʠ 

ʩʘʨʘʜʥʠʢ ï ʧʝʜʘʛʦʛ ʠʤʘ ʰʠʨʦʢʦ ʧʦʜʨʫʯʿʝ ʩʪʨʫʯʥʦʛ ʨʘʜʘ. ɿʘʪʦ ʛʘ ʧʦʥʝʢʘʜ ʠ ʥʘʟʠʚʘʿʫ ''ʩʧʝʮʠʿʘʣʠʩʪ ʦʧ˂ʝ 

ʧʨʘʢʩʝ''. ( ɱʫʨʠ˂, 1988:21 ) ʆʥ ʿʝ ʩʪʨʫʯˁʘʢ ʢʦʤʝ ʿʝ ʦʩʥʦʚʥʘ ʧʨʦʛʨʘʤʩʢʘ ʦʨʠʿʝʥʪʘʮʠʿʘ ʫʚʦʹʝˁʝ ʠʥʦʚʘʮʠʿʘ ʫ 

ʚʘʩʧʠʪʥʦ ï ʦʙʨʘʟʦʚʥʠ ʨʘʜ, ʜʦʙʨʦ ʧʦʟʥʘʚʘˁʝ ʧʨʦʛʨʘʤʘ, ʢʦʿʠ ʩʝ ʨʝʘʣʠʟʫʿʫ ʫ ʰʢʦʣʠ, ʢʘʦ ʠ ʥʘʯʝʣʘ ˁʠʭʦʚʦʛ 

ʦʩʪʚʘʨʠʚʘˁʘ, ʧʦʩʝʜʦʚʘˁʝ ʦʪʚʦʨʝʥʦʩʩʪʠ, ʠʩʢʨʝʥʦʩʪʠ  ʠ ʜʦʩʣʝʜʥʦʩʪʠ ʫ ʨʘʜʫ, ʫʤʝ˂ʝ ʩʣʫʰʘˁʘ ʩʘʨʘʜʥʠʢʘ, 

ʥʘʩʪʘʚʥʠʢʘ ʠ ʫʯʝʥʠʯʢʠʭ ʨʦʜʠʪʝˀʘ, ʢʘʦ ʠ ʜʘʚʘˁʝ ʢʚʘʣʠʪʝʪʥʠʭ ʧʨʦʬʝʩʠʦʥʘʣʥʠʭ ʩʘʚʝʪʘ. 

 

7. ʂʆʄʇɽʊɽʅʎʀɱɽ ʇɽɼɸɻʆɻɸ ʀ ʇɽɼɸɻʆʐʂʆ ɺʆɫɽɳɽ  
ʂʦʤʧʝʪʝʥʮʠʿʩʢʠ ʧʨʠʩʪʫʧ ʩʝ ʩʚʝ ʯʝʰ˂ʝ ʢʦʨʠʩʪʠ ʫ ʫʧʨʘʚˀʘˁʫ ˀʫʜʩʢʠʤ ʨʝʩʫʨʩʠʤʘ ʠ ʧʝʜʘʛʦʛ ʨʘʟʚʠʿʘ 

ʩʧʝʮʠʬʠʯʥʝ ʢʦʤʧʝʪʝʥʮʠʿʝ ʟʘ ʫʥʘʧʨʝʹʠʚʘˁʝ ʚʘʩʧʠʪʥʦ ï ʦʙʨʘʟʦʚʥʦʛ ʨʘʜʘ ʫ ʮʝʣʠʥʠ. ʋ ʦʜʥʦʩʫ ʥʘ ʧʦʪʨʝʙʝ 

ʧʝʜʘʛʦʰʢʦʛ ʚʦʹʝˁʘ, ʢʘʦ ʿʝʜʥʝ ʦʜ ʫʣʦʛʘ ʩʪʨʫʯʥʦʛ ʩʘʨʘʜʥʠʢʘ ï ʧʝʜʘʛʦʛʘ, ʢʦʤʧʝʪʝʥʮʠʿʩʢʠ ʧʨʦʬʠʣ ʩʘʩʪʦʿʠ 

ʩʝ ʫ ʨʘʟʚʠʿʝʥʦʩʪʠ ʩʣʝʜʝ˂ʠʭ ʦʩʦʙʠʥʘ: ʦʜʛʦʚʦʨʥʦʩʪ, ʢʦʤʫʥʠʢʘʮʠʿʝʢʩ ʚʝʰʪʠʥʝ, ʩʘʚʝʪʦʜʘʚʥʠ ʨʘʜ, ʜʦʩʣʝʜʥʦʩʪ 

ʫ ʨʘʜʫ, ʧʦʟʥʘʚʘˁʝ ʧʦʪʨʝʙʘ ʫʯʝʥʠʢʘ ʠ ʥʘʩʪʘʚʥʠʢʘ, ʧʦʟʥʘʚʘˁʝ ʜʠʜʘʢʪʠʯʢʦ ï ʤʝʪʦʜʠʯʢʠʭ ʥʘʯʝʣʘ, ʘʥʘʣʠʟʘ 

ʚʘʩʧʠʪʥʦ ï ʦʙʨʘʟʦʚʥʦʛ ʨʘʜʘ, ʩʘʨʘʜˁʘ ʩʘ ʫʯʝʥʠʮʠʤʘ, ʥʘʩʪʘʚʥʠʮʠʤʘ ʠ ʨʦʜʠʪʝˀʠʤʘ, ʫʤʝ˂ʝ ʜʝʤʦʢʨʘʪʩʢʦʛ 

ʧʝʜʘʛʦʰʢʦʛ ʚʦʹʝˁʘ.  

ʇʨʦʛʨʘʤʩʢʠ ʟʘʜʘʮʠ ʰʢʦʣʝ, ʧʨʦʬʝʩʠʦʥʘʣʥʝ ʫʣʦʛʝ ʠ ʢʦʤʧʝʪʝʥʮʠʿʝ, ʫʧʫ˂ʫʿʫ ʜʠʨʝʢʪʦʨʝ ʠ ʧʝʜʘʛʦʛʝ ʥʘ 

ʩʘʨʘʜˁʫ. ʇʨʝʤʘ (ʉʪʘʥʠʯʠ˂, 2006:154-159 ) ʨʘʟʣʠʢʫʿʫ ʩʝ ʧʦʩʝʙʥʝ ʠ ʦʧʰʪʝ ( ʩʧʝʮʠʬʠʯʥʝ ) ʢʦʤʧʝʪʝʥʮʠʿʝ 

ʜʠʨʝʢʪʦʨʘ ʠ ʧʝʜʘʛʦʛʘ ʰʢʦʣʝ: ʣʠʯʥʘ, ʨʘʟʚʦʿʥʘ, ʩʪʨʫʯʥʘ, ʩʦʮʠʿʘʣʥʘ ʠ ʘʢʮʠʿʩʢʘ ʢʦʤʧʝʪʝʥʮʠʿʘ. ʃʠʯʥʘ 

ʢʦʤʧʝʪʝʥʮʠʿʘ ʦʙʫʭʚʘʪʘ ʩʣʝʜʝ˂ʝ ʦʩʦʙʠʥʝ: ʠʩʢʨʝʥʦʩʪ, ʜʦʩʣʝʜʥʦʩʪ, ʢʦʤʫʥʠʢʘʪʠʚʥʦʩʪ, ʧʨʠʩʪʫʧʘʯʥʦʩʪ, 

ʧʦʚʝʨʝˁʝ, ʧʨʝʜʫʟʠʤˀʠʚʦʩʪ. ʈʘʟʚʦʿʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘ ʩʝ ʦʜʥʦʩʠ ʥʘ: ʧʨʝʮʠʟʥʦʩʪ ʚʠʟʠʿʝ ʨʘʟʚʦʿʘ ʰʢʦʣʝ, 

ʫʚʦʹʝˁʝ ʠʥʦʚʘʮʠʿʘ ʫ ʧʝʜʘʛʦʰʢʠ ʨʘʜ, ʨʘʮʠʦʥʘʣʥʫ ʦʨʛʘʥʠʟʘʮʠʿʫ ʨʘʜʘ ʫ ʰʢʦʣʠ ʠ ʜʨ. ʉʪʨʫʯʥʫ ʢʦʤʧʝʪʝʥʮʠʿʫ 

ʢʘʨʘʢʪʝʨʠʰʫ: ʧʦʟʥʘʚʘˁʝ ʧʣʘʥʠʨʘˁʘ ʠ ʧʨʦʛʨʘʤʠʨʘˁʘ, ʩʧʦʩʦʙʥʦʩʪ ʦʨʛʘʥʠʟʦʚʘˁʘ ʧʝʜʘʛʦʰʢʦʛ ʨʘʜʘ, 

ʩʧʦʩʦʙʥʦʩʪ ʚʨʝʜʥʦʚʘˁʘ ʨʘʜʘ ʥʘʩʪʘʚʥʠʢʘ, ʘ ʩʦʮʠʿʘʣʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘ ʧʦʜʨʘʟʫʤʝʚʘ ʩʧʦʩʦʙʥʦʩʪʠ ʫ ʦʙʣʘʩʪʠ 

ʤʝʹʫˀʫʜʩʢʠʭ ʦʜʥʦʩʘ ʫ ʦʢʚʠʨʫ ʩʘʨʘʜˁʝ ʩʘ ʜʠʨʝʢʪʦʨʦʤ, ʥʘʩʪʘʚʥʠʮʠʤʘ, ʨʦʜʠʪʝˀʠʤʘ. ɸʢʮʠʿʩʢʘ 

ʢʦʤʧʝʪʝʥʮʠʿʘ ʩʝ ʦʜʥʦʩʠ ʥʘ ʘʢʪʠʚʥʦʩʪʠ ( ʜʝʣʘˁʝ ) ʫ ʰʢʦʣʠ ʠ ʢʘʨʘʢʪʝʨʠʰʝ ʿʝ ʦʜʛʦʚʦʨʥʦʩʪ ʠ ʘʢʪʠʚʥʦ 

ʫʯʝʩʪʚʦʚʘˁʝ ʫ ʨʘʜʫ. ʇʦʿʤʦʚʠ ʤʝʥʘ˅ʤʝʥʪ, ʫʧʨʘʚˀʘˁʝ ʠ ʚʦʹʝˁʝ ʩʝ ʯʝʩʪʦ ʢʦʨʠʩʪʝ ʢʘʦ ʩʠʥʦʥʠʤʠ, ʠʘʢʦ ʠʤ ʿʝ 

ʟʥʘʯʝˁʝ ʨʘʟʣʠʯʠʪʦ. ʄʝʥʘ˅ʤʝʥʪ ʩʝ ʦʩʪʚʘʨʫʿʝ ʢʨʦʟ ʥʝʢʦʣʠʢʦ ʬʫʥʢʮʠʿʘ: ʧʣʘʥʠʨʘˁʝ, ʦʨʛʘʥʠʟʦʚʘˁʝ, 

ʫʧʨʘʚˀʘˁʝ ˀʫʜʩʢʠʤ ʨʝʩʫʨʩʠʤʘ, ʚʦʹʝˁʝ ʠ ʝʚʘʣʫʘʮʠʿʘ ʨʝʟʫʣʪʘʪʘ. ʋ ʰʠʨʝʤ ʩʤʠʩʣʫ ʤʝʥʘ˅ʤʝʥʪ ʦʙʫʭʚʘʪʘ 

ʫʧʨʘʚˀʘˁʝ, ʨʫʢʦʚʦʹʝˁʝ ʠ ʚʦʹʝˁʝ, ʘ ʫ ʫʞʝʤ ʩʝ ʦʜʥʦʩʠ ʥʘ ʨʫʢʦʚʦʹʝˁʝ ʠ ʚʦʹʝˁʝ. ''ɺʦʹʝˁʝ ʩʝ ʦʜ ʢˀʫʯʥʝ 

ʬʫʥʢʮʠʿʝ ʤʝʥʘ˅ʤʝʥʪʘ ʧʦʩʪʫʧʥʦ ʦʩʘʤʦʩʪʘˀʫʿʝ ʠ ʧʨʝʨʘʩʪʘ ʫ ʢʦʤʧʣʝʤʝʥʪʘʨʥʫ ʬʫʥʢʮʠʿʫ ʠʟʨʘʟʠʪʦ 

ʦʩʣʦˁʝʥʫ ʥʘ ˀʫʜʩʢʠ ʧʦʪʝʥʮʠʿʘʣ.'' ( ʉʪʘʥʠʯʠ˂,  2006:219 ) 

ɿʘ ʨʘʟʣʠʢʫ ʦʜ ʫʧʨʘʚˀʘˁʘ ʰʢʦʣʩʪʚʦʤ, ʦʜʥʦʩʥʦ  ʤʝʥʘ˅ʤʝʥʪʘ ʰʢʦʣʩʢʦʛ ʩʠʩʪʝʤʘ, ʠ ʨʫʢʦʚʦʹʝˁʘ ʰʢʦʣʦʤ, 

ʰʢʦʣʩʢʦʛ ʤʝʥʘ˅ʤʝʥʪʘ , ʚʦʹʝˁʝ ʫ ʰʢʦʣʠ  ʠʣʠ  ʤʝʥʘ˅ʤʝʥʪ ˀʫʜʩʢʦʛ ʧʦʪʝʥʮʠʿʘʣʘ ʿʝ ʫʩʢʣʘʹʠʚʘˁʝ ˀʫʜʩʢʦʛ 

ʧʦʪʝʥʮʠʿʘʣʘ ʜʘ ʙʠ ʩʝ ʦʩʪʚʘʨʠʣʠ ʮʠˀʝʚʠ ʚʘʩʧʠʪʥʦ ï ʦʙʨʘʟʦʚʥʦʛ ʧʨʦʮʝʩʘ. ɺʦʹʝˁʝ ʿʝ ʿʝʜʥʘ ʦʜ ʨʫʢʦʚʦʜʝ˂ʠʭ 

ʫʣʦʛʘ, ʢʦʿʫ ʜʝʣʦʤ ʦʩʪʚʘʨʫʿʝ ʜʠʨʝʢʪʦʨ, ˁʝʛʦʚ ʧʦʤʦ˂ʥʠʢ, ʩʪʨʫʯʥʠ ʩʘʨʘʜʥʠʮʠ ( ʧʦʩʝʙʥʦ ʧʝʜʘʛʦʛ ), ʫʯʠʪʝˀʠ 

ʠ ʥʘʩʪʘʚʥʠʮʠ. ʋ ʦʢʚʠʨʫ ʚʦʹʝˁʘ ʥʘʿʚʘʞʥʠʿʘ ʧʠʪʘˁʘ ʦʜʥʦʩʝ ʩʝ ʥʘ ʩʦʮʠʿʘʣʥʝ ʦʜʥʦʩʝ, ʿʝʨ ʩʝ ʜʝʣʫʿʝ ʫʥʫʪʘʨ 

ʫʩʪʘʥʦʚʝ, ʦʜ ʢʦʿʠʭ ʫʤʥʦʛʦʤʝ ʟʘʚʠʩʝ ʚʘʩʧʠʪʥʦ ï ʦʙʨʘʟʦʚʥʠ ʨʝʟʫʣʪʘʪʠ, ʜʦʢ ʿʝ ʘʫʪʦʥʦʤʠʿʘ ʫ ʨʘʜʫ ʧʦʤʝʥʫʪʠʭ 

ʘʢʪʝʨʘ ʠʟʨʘʞʝʥʘ. ɺʦʹʝˁʝ ʧʦʜʨʘʟʫʤʝʚʘ ʫʩʢʣʘʹʠʚʘˁʝ ʮʠˀʝʚʘ, ʠʥʩʧʠʨʠʩʘˁʝ ʠ ʧʦʜʩʪʠʮʘˁʝ, ʩʘʨʘʜˁʫ ʠ 

ʢʦʤʫʥʠʢʘʮʠʿʫ, ʠʥʠʮʠʨʘˁʝ ʧʦʟʠʪʠʚʥʝ ʰʢʦʣʩʢʝ ʢʣʠʤʝ ʠ ʦʜʘʙʠʨ ʦʜʛʦʚʘʨʘʿʫ˂ʝ ʢʦʥʮʝʧʮʠʿʝ ʚʦʹʝˁʘ, ʦʜ ʢʦʿʠʭ 

ʿʝ ʥʘʿʧʨʠʭʚʘ˂ʝʥʠʿʝ ʪʨʘʥʩʬʦʨʤʘʮʠʿʩʢʦ ʚʦʹʝˁʝ ʠ ʦʜʥʦʩʠ ʩʝ ʥʘ: ʨʘʟʚʠʿʘˁʝ ʧʨʦʬʝʩʠʦʥʘʣʥʦʛ ʦʜʥʦʩʘ ʧʨʝʤʘ 

ʨʘʜʫ ʢʦʜ ʟʘʧʦʩʣʝʥʠʭ, ʥʝʛʦʚʘˁʝ ʩʘʨʘʜʥʠʯʢʝ ʘʪʤʦʩʬʝʨʝ, ʧʦʜʩʪʠʮʘˁʝ ʧʨʦʬʝʩʠʦʥʘʣʥʦʛ ʨʘʟʚʦʿʘ ʟʘʧʦʩʣʝʥʠʭ ʠ 

ʫʯʝʩʪʚʦʚʘˁʝ ʫ ʘʢʪʠʚʥʦʩʪʠʤʘ, ʢʦʿʝ ʩʝ ʪʠʯʫ ʙʦʛʘ˂ʝˁʘ ʰʢʦʣʩʢʦʛ ʧʨʦʛʨʘʤʘ.  

ʇʨʝʤʘ ʨʝʟʫʣʪʘʪʠʤʘ ʥʦʚʠʿʠʭ ʠʩʪʨʘʞʠʚʘˁʘ, ( ʉʪʘʥʠʯʠ˂, 2014:ʇʇʊ )
32

 ʥʘʚʦʜʠ ʜʘ ʫʩʧʝʰʥʫ ʰʢʦʣʫ 

ʢʘʨʘʢʪʝʨʠʰʫ: ʿʘʩʥʘ ʦʨʠʿʝʥʪʘʮʠʿʘ, ʚʠʩʦʢʘ ʦʯʝʢʠʚʘˁʘ, ʩʚʨʩʠʩʭʦʜʥʦ ʚʦʹʝˁʝ, ʩʘʨʘʜˁʘ ʠ ʢʦʤʫʥʠʢʘʮʠʿʘ, 

ʫʩʢʣʘʹʝʥʦʩʪ ʩʘ ʩʪʘʥʜʘʨʜʠʤʘ, ʧʨʘ˂ʝˁʝ ʫʯʝˁʘ ʠ ʧʦʫʯʘʚʘˁʘ, ʧʨʦʬʝʩʠʦʥʘʣʥʠ ʨʘʟʚʦʿ, ʧʦʜʩʪʠʮʘʿʥʦ ʦʢʨʫʞʝˁʝ 

ʟʘ ʫʯʝˁʝ ʠ  ʫʢˀʫʯʝʥʦʩʪ ʧʦʨʦʜʠʮʝ ʠ ʣʦʢʘʣʥʝ ʟʘʿʝʜʥʠʮʝ ʫ ʧʦʜʨʰʮʠ ʰʢʦʣʩʢʦʤ ʞʠʚʦʪʫ ʠ ʨʘʜʫ. ʉʭʦʜʥʦ 

ʪʦʤʝ, ʚʦʹʝˁʝ ʿʝ ʧʨʦʮʝʩ ʢʦʿʠ ʦʙʫʭʚʘʪʘ ʢʦʥʢʨʝʪʥʫ ʩʘʨʘʜˁʫ ʩʪʨʫʯʥʦʛ ʩʘʨʘʜʥʠʢʘ ï ʧʝʜʘʛʦʛʘ ʩʘ ʦʩʪʘʣʠʤ 

ʘʢʪʝʨʠʤʘ ʚʘʩʧʠʪʥʦ -ʦʙʨʘʟʦʚʥʦʛ ʧʨʦʮʝʩʘ ʠ ʧʨʠʤʘʨʥʘ ʤʫ ʿʝ ʬʫʥʢʮʠʿʘ ʧʨʠʤʝˁʠʚʘ ʠ ʢʦʥʩʪʨʫʢʪʠʚʥʘ 

ʧʨʦʤʝʥʘ, ʢʦʿʘ ʚʦʜʠ ʚʝ˂ʦʿ ʫʩʧʝʰʥʦʩʪʠ ʰʢʦʣʝ. 

 

8. ɿɸʂɲʋʏɸʂ  
ʋʟʠʤʘʿʫ˂ʠ ʫ ʦʙʟʠʨ ʥʘʚʝʜʝʥʝ  ʢʘʨʘʢʪʝʨʠʩʪʠʢʝ ʫʩʧʝʰʥʝ ʰʢʦʣʝ ʥʘ ʿʝʜʥʦʿ ʩʪʨʘʥʠ ʠ ʧʨʦʬʝʩʠʦʥʘʣʥʫ ʫʣʦʛʫ ʠ 

ʢʦʤʧʝʪʝʥʮʠʿʝ ʩʪʨʫʯʥʦʛ ʩʘʨʘʜʥʠʢʘ ï ʧʝʜʘʛʦʛʘ, ʥʘ ʜʨʫʛʦʿ ʩʪʨʘʥʠ, ʤʦʞʝ ʩʝ ʟʘʢˀʫʯʠʪʠ ʜʘ ʿʝ ʧʝʜʘʛʦʛ 

ʠʥʠʮʠʿʘʪʦʨ ʠ ʢʦʦʨʜʠʥʘʪʦʨ ʧʝʜʘʛʦʰʢʦʛ ʨʘʟʚʦʿʘ ʰʢʦʣʝ. ʆʙʝʟʙʝʹʠʚʘˁʝ ʫʩʣʦʚʘ ʟʘ ʩʪʚʘʨʘˁʝ ʫʩʧʝʰʥʝ ʰʢʦʣʝ 

                                                           
32
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ʪʨʝʙʘ ʩʭʚʘʪʠʪʠ ʢʘʦ ʥʝʧʨʝʩʪʘʥ ʧʨʦʮʝʩ ʧʨʠʙʣʠʞʘʚʘˁʘ ʥʘʿʦʧʪʠʤʘʣʥʠʿʠʤ ʫʩʣʦʚʠʤʘ, ʘ ʥʝ ʢʘʦ ʜʦʩʪʠʛʥʫʪʦ 

ʩʪʘˁʝ ʿʝʜʥʦʤ ʦʩʪʚʘʨʝʥʦ ʟʘ ʜʫʞʠ ʚʨʝʤʝʥʩʢʠ ʧʝʨʠʦʜ. 

ʈʝʜʝʬʠʥʠʩʘˁʝʤ ʫʣʦʛʝ ʧʝʜʘʛʦʛʘ ʫ ʰʢʦʣʠ, ʦʚʦʤ ʩʪʨʫʯʥʦʤ ʩʘʨʘʜʥʠʢʫ ʜʘʪʘ ʿʝ ʚʝ˂ʘ ʠʥʠʮʠʿʘʪʠʚʘ ʫ ʨʝʰʘʚʘˁʫ 

ʘʢʪʫʝʣʥʠʭ ʰʢʦʣʩʢʠʭ ʧʨʦʙʣʝʤʘ, ʘʢʪʠʚʥʠʿʝ ʫʯʝʰ˂ʝ ʫ ʫʥʘʧʨʝʹʝˁʫ ʨʘʜʘ ʰʢʦʣʝ, ʜʦʧʨʠʥʦʩ ʨʘʟʚʦʿʫ 

ʦʙʨʘʟʦʚʥʦʛ ʩʠʩʪʝʤʘ, ʢʘʦ ʠ  ʧʨʦʬʝʩʠʦʥʘʣʠʟʘʮʠʿʠ ʠ ʘʬʠʨʤʘʮʠʿʠ ʚʣʘʩʪʠʪʝ ʩʪʨʫʢʝ. ʉ ʪʠʤ ʫ ʚʝʟʠ, ʧʝʜʘʛʦʛ ʿʝ 

ʢʦʤʧʝʪʝʥʪʘʥ ʩʪʨʫʯʥʠ ʩʘʨʘʜʥʠʢ ʫ ʦʩʪʚʘʨʝˁʫ ʢʘʨʘʢʪʝʨʠʩʪʠʢʘ ʫʩʧʝʰʥʝ ʰʢʦʣʝ, ʢʘʦ ʨʘʟʚʦʿʥʠʭ 

ʢʘʨʘʢʪʝʨʠʩʪʠʢʘ ʫ ʩʘʦʜʥʦʩʫ ʰʢʦʣʝ ʠ ʜʨʫʰʪʚʘ ʫ ʢʦʿʦʿ ʦʥʘ ʦʙʠʪʘʚʘ. 
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THE TEACHER - THE STUDENTS` BIGGEST MOTIVATOR  
Biljana Mirkovic  

Municipal Primary School ñBlaze Koneskiò-Skopje, Republic of Macedonia bkarovska@gmail.com 

 
Summary: Through education as the core of academic activities, students gain knowledge, mental and physical 

abilities and learn to accept certain values, beliefs, attitudes and a positive approach towards society and culture. 

Motivation is of crucial importance for school and leads to success. Only a motivated person (the teacher) can 

easily motivate others (the students). There are principles regarding lack of motivation and questions for the 

terms: motive, motivation and motivator. Good aim and factors of motivation lead students to success. 

Key words: education, teacher, motivation, principles and factors.  

 

ʅɸʉʊɸɺʅʀʂʆʊ- ʅɸɱɻʆʃɽʄ ʄʆʊʀɺɸʊʆʈ ɿɸ ʋʏɽʅʀʎʀʊɽ 
ɹʠʣʿʘʥʘ ʄʠʨʢʦʚʠ˃ 

ʆʆʋ ,,ɹʣʘʞʝ ʂʦʥʝʩʢʠò- ʉʢʦʧʿʝ, ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ bkarovska@gmail.com 
 

ʈʝʟʠʤʝ: ʇʨʝʢʫ ʥʘʩʪʘʚʘʪʘ ʢʘʢʦ ʿʘʜʨʦ ʥʘ ʘʢʘʜʝʤʩʢʠ ʘʢʪʠʚʥʦʩʪʠ, ʫʯʝʥʠʮʠʪʝ ʩʝ ʟʜʦʙʠʚʘʘʪ ʩʦ ʟʥʘʝˁʘ, 

ʤʝʥʪʘʣʥʠ ʠ ʬʠʟʠʯʢʠ ʩʧʦʩʦʙʥʦʩʪʠ ʠ ʫʯʘʪ ʜʘ ʧʨʠʬʘ˃ʘʘʪ ʦʜʨʝʜʝʥʠ ʚʨʝʜʥʦʩʪʠ, ʚʝʨʫʚʘˁʘ, ʩʪʘʚʦʚʠ, ʠ 

ʧʦʟʠʪʠʚʝʥ ʧʨʠʩʪʘʧ  ʢʦʥ ʦʧʰʪʝʩʪʚʦʪʦ ʠ ʢʫʣʪʫʨʘʪʘ. ʄʦʪʠʚʘʮʠʿʘʪʘ ʝ ʦʜ ʩʫʰʪʠʥʩʢʦ ʟʥʘʯʝˁʝ ʟʘ ʫʯʠʣʠʰʪʝʪʦ 

ʠ ʚʦʜʠ ʢʦʥ ʫʩʧʝʭ. ʉʘʤʦ ʤʦʪʠʚʠʨʘʥ ʯʦʚʝʢ( ʥʘʩʪʘʚʥʠʢʦʪ) ʣʝʩʥʦ ʛʠ ʤʦʪʠʚʠʨʘ ʜʨʫʛʠʪʝ( ʫʯʝʥʠʮʠʪʝ). ʇʦʩʪʦʿʘʪ 

ʧʨʠʮʠʥʠ ʟʘ ʥʝʤʦʪʠʚʠʨʘʥʦʩʪ ʠ ʧʨʘʰʘˁʘ ʟʘ ʧʦʠʤʠʪʝ: ʤʦʪʠʚ,ʤʦʪʠʚʘʮʠʿʘ ʠ ʤʦʪʠʚʘʪʦʨ. ɼʦʙʨʘʪʘ ʮʝʣ ʠ 

ʬʘʢʪʦʨʠʪʝ ʢʦʠ ʩʝ ʠʟʚʦʨ ʥʘ ʤʦʪʠʚʘʮʠʿʘ ʛʠ ʚʦʜʘʪ ʫʯʝʥʠʮʠʪʝ ʜʦ ʫʩʧʝʭ. 

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʥʘʩʪʘʚʘ, ʥʘʩʪʘʚʥʠʢ, ʤʦʪʠʚʘʮʠʿʘ, ʧʨʠʥʮʠʧʠ ʠ ʬʘʢʪʦʨʠ. 

 

1. ɺʆɺɽɼ 
 

 

,,ʅʝʤʦʨʘ  ʜʘ ʙʠʜʝʰ ʛʦʣʝʤ ʟʘ ʜʘ ʧʦʯʥʝʰ,  

ʥʦ ʤʦʨʘʰ ʜʘ ʧʦʯʥʝʰ ʟʘ ʜʘ ʩʪʘʥʝʰ ʛʦʣʝʤôô 

 ~ Zig Ziglar  

 ʅʘʩʪʘʚʘʪʘ ʚʦ ʫʯʠʣʠʰʪʘʪʘ ʝ ʦʩʥʦʚʥʘ ʜʝʪʝʨʤʠʥʘʥʪʘ ʥʘ ʫʯʠʣʠʰʥʠʦʪ ʞʠʚʦʪ. ʊʘʘ ʛʠ ʦʧʬʘ˃ʘ ʥʘʿʚʘʞʥʠʪʝ 

ʬʘʢʪʦʨʠ: ʫʯʝʥʠʮʠ, ʥʘʩʪʘʚʥʠʮʠ, ʨʦʜʠʪʝʣʠ, ʤʝʜʠʫʤʠ, ʩʨʝʜʠʥʘʪʘ ʚʦ ʢʦʿʘ ʩʝ ʨʘʙʦʪʠ, ʥʘʯʠʥʦʪ ʥʘ 

ʢʦʤʫʥʠʢʘʮʠʿʘ ʠ ʬʦʨʤʘʪʘ ʥʘ ʜʦʙʠʚʘˁʝ ʥʘ ʠʥʬʦʨʤʘʮʠʠ. ʇʨʝʢʫ ʥʘʩʪʘʚʘʪʘ, ʢʘʢʦ ʿʘʜʨʦ ʥʘ ʘʢʘʜʝʤʩʢʠ 

ʘʢʪʠʚʥʦʩʪʠ, ʫʯʝʥʠʮʠʪʝ ʩʝ ʟʜʦʙʠʚʘʘʪ ʩʦ ʟʥʘʝˁʘ, ʤʝʥʪʘʣʥʠ ʠ ʬʠʟʠʯʢʠ ʩʧʦʩʦʙʥʦʩʪʠ ʠ ʫʯʘʪ ʜʘ ʧʨʠʬʘ˃ʘʘʪ 

ʦʜʨʝʜʝʥʠ ʚʨʝʜʥʦʩʪʠ, ʠʟʛʨʘʜʙʘ ʚʝʨʫʚʘˁʘ, ʩʪʘʚʦʚʠ, ʠ ʧʦʟʠʪʠʚʝʥ ʧʨʠʩʪʘʧ  ʢʦʥ ʦʧʰʪʝʩʪʚʦʪʦ ʠ ʢʫʣʪʫʨʘʪʘ. 

ʋʯʠʣʠʰʪʝʪʦ ʤʦʨʘ ʜʘ ʠʤʘ ʠʟʛʨʘʜʝʥʦ  ʩʨʝʜʠʥʘ ʢʦʿʘ ʠʤ ʧʦʤʘʛʘ ʥʘ ʫʯʝʥʠʮʠʪʝ  ʜʘ ʛʦ ʧʨʦʥʘʿʜʘʪ ʩʚʦʿʦʪ 

ʠʜʝʥʪʠʪʝʪ, ʙʠʜʘʪ ʧʦʜʜʨʰʢʘ ʚʦ ʪʝʰʢʠʦʪ  ʧʝʨʠʦʜ ʥʘ ʘʜʦʣʝʩʮʝʥʮʠʿʘ ʠ ʜʘ ʠʤ ʧʦʤʦʛʥʘʪ, ʥʘʩʦʯʘʪ ʠ 

ʤʦʪʠʚʠʨʘʘʪ ʜʘ ʛʦ   ʠʟʙʝʨʘʪ ʥʠʚʥʠʦʪ ʧʘʪ ʚʦ ʞʠʚʦʪʦʪ. 

 ʋʯʝʥʠʮʠʪʝ ʪʨʝʙʘ ʜʘ ʙʠʜʘʪ ʤʦʪʠʚʠʨʘʥʠ ʟʘ ʜʘ ʠʤʘʘʪ ʠʥʪʝʨʝʩ ʟʘ ʫʯʝˁʝʪʦ. ʄʦʪʠʚʘʮʠʿʘʪʘ ʝ ʦʜ ʩʫʰʪʠʥʩʢʦ 
ʟʥʘʯʝˁʝ ʟʘ ʫʯʠʣʠʰʪʝʪʦ ʠ ʚʦʜʠ ʢʦʥ ʫʩʧʝʭ. ɿʙʦʨʦʪ ʤʦʪʠʚʘʮʠʿʘ ʧʦʪʝʢʥʫʚʘ ʦʜ ʣʘʪʠʥʩʢʠʦʪ ʟʙʦʨ movere, ʰʪʦ 

ʚʦ ʧʨʝʚʦʜ ʥʘ ʤʘʢʝʜʦʥʩʢʠ ʿʘʟʠʢ ʟʥʘʯʠ- ʜʚʠʞʝˁʝ. ʋʯʝˁʝʪʦ ʝ ʩʣʦʞʝʥ ʧʨʦʮʝʩ, ʘ ʫʯʝʥʠʮʠʪʝ ʩʝ ʪʠʝ ʰʪʦ ʪʨʝʙʘ 

ʜʘ ʛʠ ʦʩʪʚʘʨʘʪ ʩʚʦʠʪʝ ʮʝʣʠ. 

 ɿʘ ʦʚʦʿ ʪʨʫʜ ʧʨʚʝʥʩʪʚʝʥʦ ʪʨʝʙʘ ʜʘ ʩʝ ʥʘʛʣʘʩʠ ʚʘʞʥʦʩʪʘ ʥʘ ʤʦʪʠʚʘʮʠʿʘ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ. 

ʄʦʪʠʚʘʮʠʿʘʪʘ ʤʦʨʘ ʜʘ ʩʝ ʙʘʟʠʨʘ ʥʘ ʦʥʘ ʰʪʦ ʩʘʢʘʪʝ ʜʘ ʧʦʩʪʠʛʥʝʪʝ, ʠ ʜʘ ʛʠ ʦʭʨʘʙʨʠ ʦʥʠʝ ʦʜʥʝʩʫʚʘˁʘ ʢʦʠ  

ʚʦʜʘʪ ʢʦʥ ʧʦʩʪʠʛʥʫʚʘˁʝ ʥʘ ʮʝʣʠʪʝ ʚʦ ʫʯʠʣʥʠʮʘʪʘ. ʉʘʤʦ ʤʦʪʠʚʠʨʘʥ ʯʦʚʝʢ ʣʝʩʥʦ ʛʠ ʤʠʪʠʚʠʨʘ ʜʨʫʛʠʪʝ! 

ʇʦʩʪʦʿʘʪ ʜʚʘ ʚʠʜʘ ʥʘ ʤʦʪʠʚʘʮʠʿʘ: ʚʥʘʪʨʝʰʥʘ ʠ ʥʘʜʚʦʨʝʰʥʘ. 

ɺʥʘʪʨʝʰʥʘʪʘ ʤʦʪʠʚʘʮʠʿʘ ʝ ʢʦʛʘ ʠʤʘʤʝ ʜʚʠʞʝʯʢʘ ʩʠʣʘ, ʦʜʚʥʘʪʨʝ ʜʘ ʥʘʧʨʝʜʫʚʘʤʝ ʠ ʜʘ ʫʩʧʝʝʤʝ ʟʘ ʥʘʰʠ 

ʧʦʪʨʝʙʠ - ʫʯʝʥʠʢʦʪ ʝ ʛʣʘʜʝʥ ʟʘ ʟʥʘʝˁʝ ʠ ʫʯʠ ʟʘʪʦʘ ʰʪʦ ʪʦʘ ʥʝʛʦ ʛʦ ʠʩʧʦʣʥʫʚʘ ʠ ʛʦ ʧʨʘʚʠ ʩʨʝ˃ʝʥ. 

ʅʘʜʚʦʨʝʰʥʘʪʘ ʤʦʪʠʚʘʮʠʿʘ ʝ ʢʦʛʘ ʫʯʠʤʝ ʠ ʨʘʙʦʪʠʤʝ ʦʜ ʥʝʢʦʿ ʠʥʪʝʨʝʩ, ʪ.ʝ ʜʘ ʜʦʙʠʝʤʝ ʥʝʰʪʦ ʦʜ ʪʦʘ - 

ʫʯʝʥʠʢʦʪ ʫʯʠ ʟʘʪʦʘ ʰʪʦ ʥʝʢʦʿ ʠʣʠ ʥʝʰʪʦ ʛʦ ʧʨʠʩʠʣʫʚʘ ʥʘ ʪʦʘ. 

ʇʦʩʪʦʿʘʪ ʯʝʪʠʨʠ ʧʨʠʮʠʥʠ ʧʦʨʘʜʠ ʢʦʠ ʫʯʝʥʠʢʦʪ ʤʦʞʝ ʜʘ ʙʠʜʝ ʥʝʤʦʪʠʚʠʨʘʥ: 

*ʅʝʤʘ ʮʝʣ - Ăɿʦʰʪʦ ʜʘ ʛʦ ʥʘʧʨʘʚʘʤ ʪʦʘ? ɿʘ ʰʪʦ ˃ʝ ʤʠ ʢʦʨʠʩʪʠ ʚʦ ʞʠʚʦʪʦʪ?ñ 

*ʉʝ ʩʦʤʥʝʚʘ ʚʦ ʩʝʙʝ - Ăʊʦʘ ʝ ʧʨʝʪʝʰʢʦ ʟʘ ʤʝʥʝ, ʠʤʘ ʧʨʝʤʥʦʛʫ ʤʘʪʝʨʠʿʘʣ, ʥʠʢʦʛʘʰ ʥʝʤʘ ʜʘ ʛʦ ʥʘʫʯʘʤ.ñ 

*ʅʝ ʚʝʨʫʚʘʤ ʚʦ ʥʘʯʠʥʦʪ - Ăʄʘʪʝʨʠʿʘʣʦʪ ʝ ʪʝʞʦʢ ʠ ʠʤʘ ʢʦʤʧʣʠʮʠʨʘʥʦ ʫʧʘʪʩʪʚʦ.ñ 

*ʅʝ ʚʝʨʫʚʘʤ ʚʦ ʥʘʩʪʘʚʥʠʢʦʪ - Ăʄʠ ʜʘʚʘ ʧʦʥʠʩʢʠ ʦʮʝʥʢʠ, ʦʪʢʦʣʢʫ ʰʪʦ ʟʘʩʣʫʞʫʚʘʤ, ʪʦʿ ʥʝ ʤʝ ʩʘʢʘ ʠ 

ʩʝʢʦʛʘʰ ʤʠ ʧʦʩʪʘʚʫʚʘ ʪʝʰʢʠ ʧʨʘʰʘˁʘ.ñ 

ʋʯʝʥʠʢʦʪ ʪʨʝʙʘ ʜʘ ʩʝ ʤʦʪʠʚʠʨʘ, ʦʭʨʘʙʨʫʚʘ ʠ ʟʘʠʥʪʝʨʝʩʠʨʘ ʟʘ ʫʯʝˁʝʪʦ. ɸʢʦ ʪʦʿ ʩʝ ʩʦʤʥʝʚʘ ʚʦ ʩʝʙʝ ʠ 

ʩʚʦʠʪʝ ʩʧʦʩʦʙʥʦʩʪʠ, ʪʨʝʙʘ ʜʘ ʩʝ ʦʭʨʘʙʨʠ:  
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- ʧʦʤʦʛʥʠ ʤʫ ʜʘ ʥʘʧʨʘʚʠ ʧʣʘʥ ʥʘ ʤʘʣʠ ʮʝʣʠ ʢʦʠ ʤʦʞʝ ʜʘ ʛʠ ʠʩʧʦʣʥʠ- ʦʩʪʚʘʨʠ, 

- ʜʘ ʛʠ ʠʩʧʦʣʥʫʚʘ ʝʜʝʥ ʧʦ ʝʜʝʥ ʠ ʜʘ ʧʨʠʬʘ˃ʘ ʧʦʤʦʰ. ʊʦʿ ʦʯʝʢʫʚʘ ʥʘʩʪʘʚʥʠʢʦʪ ʜʘ ʙʠʜʝ ʦʙʿʝʢʪʠʚʝʥ. 

ʆʮʝʥʘʪʘ ʠʣʠ ʧʦʬʘʣʙʘʪʘ ʥʠʢʦʛʘʰ ʜʘ ʥʝ ʟʘʚʠʩʠ ʦʜ (ʥʝ) ʨʘʩʧʦʣʦʞʝʥʠʝʪʦ , ʥʠʪʫ ʦʜ (ʥʝ) ʩʠʤʧʘʪʠʠʪʝ ʢʦʥ 

ʫʯʝʥʠʢʦʪ. 

- ʋʯʝʥʠʢʦʪ ʦʯʝʢʫʚʘ ʦʜ ʥʘʩʪʘʚʥʠʢʦʪ ʜʘ ʛʦ ʚʦʟʜʠʛʥʫʚʘ, ʘ ʥʘʩʪʘʚʥʠʢʦʪ ʤʦʨʘ ʜʘ ʙʠʜʝ ʜʦʩʣʝʜʝʥ ʥʘ ʩʝʙʝ. 

-  ʋʯʝʥʠʢʦʪ ʤʫ ʚʝʨʫʚʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʢʦʿ ʝ ʦʙʿʝʢʪʠʚʝʥ, ʢʦʿ ʩʝ ʜʨʞʠ ʜʦ ʧʨʘʚʠʣʘʪʘ, ʢʦʿ ʛʦ ʚʦʟʜʠʛʥʫʚʘ ʠ ʥʘ 

ʢʦʛʦ ʤʫ ʝ ʛʨʠʞʘ ʜʦ ʥʝʛʦ. 

-  ʇʆɿʀʊʀɺʅɸ ʤʦʪʠʚʘʮʠʿʘ- ʛʦ ʧʦʪʪʠʢʥʫʚʘ ʫʯʝʥʠʢʦʪ ʥʘ ʟʘʜʦʚʦʣʩʪʚʦ ʠ ʦʧʪʠʤʠʟʘʤ. 

-  ʅɽɻɸʊʀɺʅɸ ʤʦʪʠʚʘʮʠʿʘ- ʛʦ ʧʦʪʪʠʢʥʫʚʘ ʫʯʝʥʠʢʦʪ ʥʘ ʩʪʘʚ ʦʜ ʥʝʫʩʧʝʭ ʠʣʠ ʢʘʟʥʘ. 

 

2.ʅɸʉʊɸɺʅʀʂʆʊ- ʅɸɱɻʆʃɽʄ ʄʆʊʀɺɸʊʆʈ ɿɸ ʋʏɽʅʀʎʀʊɽ 

ʇʦʩʪʦʿʘʪ ʪʨʠ ʛʣʘʚʥʠ ʧʨʘʰʘˁʘ: ʐʪʦ ʝ ʤʦʪʠʚʘʮʠʿʘ ? ʂʘʢʦ ʜʘ ʛʠ ʤʦʪʠʚʠʨʘʪʝ ʜʨʫʛʠʪʝ ʠ ʩʝʙʝʩʠ ʟʘ ʧʦʛʦʣʝʤʘ 

ʧʦʩʚʝʪʝʥʦʩʪ ? ʂʘʢʦ ʜʘ ʩʝ ʦʨʛʘʥʠʟʠʨʘʘʪ ʯʘʩʦʚʠ ʟʘ ʜʘ ʩʝ ʦʚʦʟʤʦʞʠ ʟʘʜʦʚʦʣʫʚʘˁʝ ʥʘ ʦʩʥʦʚʥʠʪʝ ʯʦʚʝʢʦʚʠ 

ʧʦʪʨʝʙʠ ? 

ʄʦʪʠʚʘʮʠʿʘ = ʧʨʦʮʝʩʠ ʢʦʠ ʧʨʝʜʠʟʚʠʢʫʚʘʘʪ ʜʝʿʩʪʚʠʿʘ ʟʘ ʜʘ ʩʝ ʧʦʩʪʠʛʥʝ ʥʝʢʦʿʘ ʮʝʣ ! 

ʄʦʪʠʚ = ʚʥʘʪʨʝʰʝʥ ʬʘʢʪʦʨ ʢʦʿ ʛʠ ʜʚʠʞʠ ʠ ʥʘʩʦʯʫʚʘ ʯʦʚʝʯʢʠʪʝ ʘʢʪʠʚʥʦʩʪʠ ! 

ʄʦʪʠʚʘʪʦʨ = ʚʠʩʪʠʥʩʢʠ ʧʨʝʜʤʝʪ ʠʣʠ ʧʦʿʘʚʘ ʢʦʿʘ ʧʨʝʜʠʟʚʠʢʘ ʧʨʦʮʝʩʦʪ ʥʘ ʤʦʪʠʚʘʮʠʿʘ ! 

ʇʦʜ ʧʦʠʤʦʪ ʤʦʪʠʚʘʮʠʿʘ ʠʩʪʦ ʪʘʢʘ ʧʦʜʨʘʟʙʠʨʘʤʝ ʩʢʣʦʧ ʥʘ ʚʥʘʪʨʝʰʥʠ ʬʘʢʪʦʨʠ ʠ ʧʨʦʮʝʩʠ ʢʦʠ ʛʦ 

ʥʘʩʦʯʫʚʘʘʪ ʯʦʚʝʢʦʚʦʪʦ ʦʜʥʝʩʫʚʘˁʝ ʥʘ ʥʝʢʦʿʘ ʘʢʪʠʚʥʦʩʪ ʢʦʿʘ ʠʤʘ ʦʜʨʝʜʝʥʘ ʮʝʣ, ʦʜʨʝʜʫʚʘʿ˃ʠ ʤʫ 

ʠʥʪʝʥʟʠʪʝʪ ʠ ʠʩʪʨʘʿʥʦʩʪ.  

ɼʘ ʩʝ ʙʠʜʝ ʩʠʣʥʦ ʤʦʪʠʚʠʨʘʥ ʟʘ ʥʝʰʪʦ, ʟʥʘʯʠ ʜʝʢʘ ʪʨʝʙʘ ʜʘ ʩʝ ʩʦʙʝʨʘʪ ʩʠʪʝ ʩʠʣʠ ʟʘ ʜʘ ʧʦʩʪʠʛʥʝ ʦʜʨʝʜʝʥʘ 

ʮʝʣ, ʥʠʰʪʦ ʜʘ ʥʝ ʚʝ ʦʜʚʨʘʪʠ ʦʜ ʪʘʘ ʬʠʢʩʠʨʘʥʘ ʮʝʣ ʠ ʜʝʢʘ ʥʝʤʘ ʜʘ ʩʝ ʩʤʠʨʠ ʜʦʜʝʢʘ ʥʝ ʿʘ ʦʩʪʚʘʨʠ ʮʝʣʪʘ. 

ʈʝʯʠʩʠ ʩʝʢʦʿ ʫʯʝʥʠʢ ʙʘʨʝʤ ʚʦ ʝʜʝʥ ʚʨʝʤʝʥʩʢʠ ʧʝʨʠʦʜ ʠʤʘʣ ʧʦʪʝʰʢʦʪʠʠ ʩʦ ʤʦʪʠʚʘʮʠʿʘʪʘ ʟʘ ʫʯʝˁʝ.  

ɿʘ ʜʘ ʩʝ ʦʜʨʞʠ ʤʦʪʠʚʠʨʘʥʦʩʪʘ, ʥʘʩʪʘʚʥʠʢʦʪ ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʝʥʪʫʟʠʿʘʩʪ... 

ɽʜʝʥ ʥʘʩʪʘʚʥʠʢ ʢʦʿ ʝ ʚʦ ʜʦʙʨʦ ʨʘʩʧʦʣʦʞʝʥʠʝ ʦʢʦʣʫ ʩʝʙʝ ʢʨʝʠʨʘ ʧʨʠʿʘʪʥʘ ʩʚʝʪʣʠʥʘ ʠ ʧʦʪʪʠʢ. 

ʋʯʝʥʠʯʢʠʦʪ ʪʨʫʜ ʪʨʝʙʘ ʜʘ ʩʝ ʥʘʛʨʘʜʫʚʘ ʠʣʠ ʧʦʬʘʣʫʚʘ, ʥʘ ʪʘʢʚʘʪʘ ʨʘʙʦʪʘ ʪʨʝʙʘ ʜʘ ʩʝ ʢʦʤʝʥʪʠʨʘ, ʙʠʜʝʿ˃ʠ 

ʪʦʘ ˃ʝ ʤʫ ʧʦʢʘʞʝ ʥʘ ʫʯʝʥʠʢʦʪ ʢʘʢʦ ʜʘ ʩʝ ʩʣʝʜʠ ʥʝʛʦʚʦʪʦ ʜʝʣʦ ʠ ʜʘ ʩʝ ʦʭʨʘʙʨʠ ʜʦ ʩʘʤʦʦʮʝʥʫʚʘˁʝ 

ʥʘʩʚʦʿʘʪʘ ʨʘʙʦʪʘ. 

ʆʥʘ ʰʪʦ ʩʘʢʘʤʝ ʜʘ ʛʦ ʧʦʩʪʠʛʥʝʤʝ ʛʦ ʥʘʨʝʢʫʚʘʤʝ ʮʝʣ, ʪʘʢʘ ʰʪʦ ʧʨʘʚʠʤʝ  ʨʘʟʣʠʢʘ ʧʦʤʝʺʫ ʦʥʘʘ 

ʢʨʘʪʢʦʨʦʯʥʘ ʠ ʜʦʣʛʦʨʦʯʥʘ. ʂʨʘʪʢʦʨʦʯʥʘ ʮʝʣ ʝ ʥʝʰʪʦ ʰʪʦ ʩʘʢʘʤʝ (ʠ ʤʦʞʝʤʝ) ʜʘ ʛʦ ʧʦʩʪʠʛʥʝʤʝ  ʥʘʩʢʦʨʦ. 

ʆʚʘʘ ʮʝʣ ʥʘ ʧʨʠʤʝʨ ʤʦʞʝ ʜʘ ʝ ʯʠʪʘˁʝ ʦʜʨʝʜʝʥ ʙʨʦʿ ʥʘ ʩʪʨʘʥʠʮʠ ʥʘ ʣʝʢʪʠʨʘʪʘ ʚʦ ʥʘʨʝʜʥʠʪʝ ʜʚʘ ʜʝʥʘ. 

ɼʦʣʛʦʨʦʯʥʘʪʘ ʮʝʣ ʝ ʥʝʰʪʦ ʰʪʦ ʧʣʘʥʠʨʘʤʝ ʜʘ ʩʝ ʧʦʩʪʠʛʥʝ ʚʦ ʪʝʢʦʪ ʥʘ ʝʜʝʥ ʧʦʜʦʣʛ ʚʨʝʤʝʥʩʢʠ ʧʝʨʠʦʜ, ʥʘ 

ʧʨʠʤʝʨ, ʜʘ ʛʠ ʨʝʰʘʤ ʩʠʪʝ ʟʘʜʘʯʠ ʥʘ ʪʝʩʪʦʪ ʧʦ ʤʘʪʝʤʘʪʠʢʘ. ʅʝʦʧʭʦʜʥʦ ʝ ʜʘ ʩʝ ʫʪʚʨʜʘʪ ʢʦʥʢʨʝʪʥʠʪʝ  ʮʝʣʠ 

ʠ ʿʘʩʥʦ ʜʘ ʩʝ ʜʝʬʠʥʠʨʘʘʪ. ɼʦʢʦʣʢʫ ʥʝ ʩʝ ʿʘʩʥʦ ʜʝʬʠʥʠʨʘʥʠ ʠ ʥʘʚʝʜʝʥʠ, ʚʘʰʠʪʝ ʥʘʧʦʨʠ ˃ʝ ʥʝʤʘʘʪ ʧʨʘʚʝʮ. 

ɿʘʪʦʘ, ʚʘʞʥʦ ʝ ʜʘ ʛʠ ʟʘʧʠʰʝʪʝ ʚʘʰʠʪʝ ʮʝʣʠ ʠ ʜʘ ʩʝ ʚʦʜʠ  ʝʚʠʜʝʥʮʠʿʘ ʟʘ ʥʠʚ.  

ʇʨʝʜ ʩʝʢʦʿʘ ʧʦʩʪʘʚʝʥʘ ʮʝʣ ʪʨʝʙʘ ʜʘ ʩʠ ʛʠ ʧʦʩʪʘʚʠʪʝ ʧʨʘʰʘˁʘʪʘ ʐʊʆ ˃ʝ ʥʘʧʨʘʚʠʪʝ ʠ ʂʆɻɸ ʪʦʘ ˃ʝ ʩʝ 

ʩʣʫʯʠ - ʠʩʧʦʣʥʠ.  ʇʨʠ ʰʪʦ ʩʝʢʦʿʘ ʮʝʣ ʿʘ ʫʢʘʞʫʚʘ ʪʚʦʿʘʪʘ ʨʝʰʝʥʦʩʪ ʜʘ ʩʝ ʥʘʧʨʘʚʠ. 

ɼʦʙʨʘʪʘ ʮʝʣ ʩʝ ʦʜʣʠʢʫʚʘ ʩʦ ʩʣʝʜʥʠʚʝ ʢʘʨʘʢʪʝʨʠʩʪʠʢʠ:  

ʇʦʟʥʘʚʘˁʝ ʥʘ ʩʚʦʠʪʝ ʚʝʰʪʠʥʠ ʠ ʩʧʦʩʦʙʥʦʩʪʠ- ( ʟʥʘʝʿ˃ʠ ʛʠ ʚʘʰʠʪʝ ʧʨʝʜʥʦʩʪʠ ʠ ʩʣʘʙʦʩʪʠ ˃ʝ ʚʠ 

ʧʦʤʦʛʥʘʪ ʚʦ ʧʦʩʪʘʚʫʚʘˁʝ ʥʘ ʮʝʣʠ ʢʦʠ ʤʦʞʝ ʜʘ ʩʝ ʧʦʩʪʠʛʥʘʪ).  

ʈʝʘʣʥʠ ʮʝʣʠ - ( ʧʦʩʪʘʚʠ ʮʝʣ ʟʘ ʢʦʣʢʫ ʚʨʝʤʝ ˃ʝ ʧʨʦʯʠʪʘʪʝ 50 ʩʪʨʘʥʠʮʠ ʦʜ  ʩʦʜʨʞʠʥʘʪʘ ʥʘ ʤʘʪʝʨʠʿʘʣʦʪ, ʚʦ 

ʨʦʢ ʦʜ ʝʜʝʥ ʯʘʩ- ʥʝ ʝ ʨʝʘʣʝʥ. ʆʙʠʜʝʪʝ ʩʝ ʜʘ ʛʠ ʫʩʚʦʠʪʝ ʚʘʞʥʠʪʝ ʩʦʜʨʞʠʥʠ ʚʦ 10-ʩʪʨʘʥʠʮʘ ʥʘ ʤʘʪʝʨʠʿʘʣʦʪ 

ʟʘ ʩʘʤʦ ʥʝʢʦʣʢʫ ʯʘʩʘ ʝ ʧʦʚʝ˃ʝ ʨʝʘʣʥʘ ʮʝʣ).  

ʌʣʝʢʩʠʙʠʣʥʠ ʮʝʣʠ - (ʧʦʥʝʢʦʛʘʰ ʨʘʙʦʪʠʪʝ ʥʝ ʦʜʘʪ ʪʦʢʤʫ ʦʥʘʢʘ ʢʘʢʦ ʰʪʦ ʝ ʧʨʝʜʚʠʜʝʥʦ, ʠ ʤʦʞʝ ʜʘ ʙʠʜʝ 

ʧʦʪʨʝʙʥʦ ʜʘ ʿʘ ʧʨʠʣʘʛʦʜʠʪʝ ʮʝʣʪʘ. ʆʩʪʘʥʝʪʝ ʬʣʝʢʩʠʙʠʣʥʠ ʠ ʥʘ ʪʦʿ ʥʘʯʠʥ ˃ʝ ʙʠʜʘʪ ʧʦʚʝ˃ʝ ʧʦʜʛʦʪʚʝʥʠ ʜʘ 

ʛʠ ʧʨʠʣʘʛʦʜʘʪ ʩʚʦʠʪʝ ʮʝʣʠ, ʢʦʛʘ ʝ ʧʦʪʨʝʙʥʦ).  

ʄʝʨʣʠʚʠ ʮʝʣʠ - (ɺʘʞʥʦ ʝ ʜʘ ʩʝ ʙʠʜʝ ʚʦ ʤʦʞʥʦʩʪ ʜʘ ʩʝ ʠʟʤʝʨʠ ʚʘʰʠʦʪ ʥʘʧʨʝʜʦʢ ʢʦʥ ʮʝʣʪʘ. ʊʦʘ ʝ 

ʦʩʦʙʝʥʦ ʚʘʞʥʦ ʟʘ ʜʘ ʩʝ ʧʨʝʧʦʟʥʘʝ ʩʠʪʫʘʮʠʿʘʪʘ ʢʘʜʝ ʰʪʦ ʮʝʣʪʘ ʝ ʧʦʩʪʠʛʥʘʪʘ ʠ ʪʨʝʙʘ ʜʘ ʩʝ ʦʜʠ ʧʦʥʘʪʘʤʫ). 

 ɱʘʩʥʠ ʠ ʢʦʥʢʨʝʪʥʠ ʮʝʣʠ - (ʧʦʩʪʘʚʫʚʘˁʝ ʥʘ ʩʝʦʧʬʘʪʥʠ ʠʣʠ ʩʣʦʞʝʥʠ ʮʝʣʠ ˃ʝ ʚʝ ʩʧʨʝʯʠ ʚʦ ʥʠʚʥʦ 

ʫʩʧʝʰʥʦ ʠʟʚʨʰʫʚʘˁʝ). 

ʬʘʢʪʦʨʠʪʝ ʢʦʠ ʩʝ ʠʟʚʦʨʠ ʥʘ ʤʦʪʠʚʘʮʠʿʘ ʚʦ ʦʙʨʘʟʦʚʘʥʠʝʪʦ: 

ʇʩʠʭʦ-ʬʠʟʠʯʢʘ ʩʪʨʫʢʪʫʨʘ ʠ ʫʯʝʥʠʮʠʪʝ ; 

ʂʘʨʘʢʪʝʨʠʩʪʠʢʠ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ; 

ʂʘʨʘʢʪʝʨʠʩʪʠʢʠ ʥʘ ʩʦʜʨʞʠʥʘ (ʧʨʦʛʨʘʤʘ);  

ʆʙʨʘʟʦʚʥʘ ʪʝʭʥʦʣʦʛʠʿʘ ; 

ʉʦʮʠʦ - ʢʫʣʪʫʨʝʥ ʫʩʣʦʚʠ ʠ ʞʠʚʦʪʥʘʪʘ ʩʨʝʜʠʥʘ. 

ʋʯʝʥʠʮʠʪʝ ʜʘ ʩʝ ʤʦʪʠʚʠʨʘʘʪ ʟʘ ʫʩʧʝʰʥʦ ʟʥʘʝˁʝ ! 
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3.ɿɸʂʃʋʏʆʂ 
ʅʘʿʚʘʞʥʘʪʘ ʧʨʠʯʠʥʘ ʟʘ ʫʯʝˁʝ ʝ ʧʨʠʨʦʜʥʘʪʘ ʯʦʚʝʢʦʚʘ ˀʫʙʦʧʠʪʥʦʩʪ, ʞʝʣʙʘ ʟʘ ʟʥʘʝˁʝ, ʧʦʪʨʝʙʘʪʘ ʜʘ ʩʝ 

ʩʧʨʘʚʠ ʩʦ ʩʝ ʦʥʘ ʰʪʦ ʛʦ ʟʥʘʝ. ʋʯʝʥʠʮʠʪʝ ʩʦ ʟʘʜʦʚʦʣʩʪʚʦ ˃ʝ ʛʦ ʫʯʘʪ ʦʥʘ ʰʪʦ ʝ ʠʥʪʝʨʝʩʥʦ ʠ ʥʘ ʩʝ ʜʘ 

ʧʦʩʪʘʚʫʚʘʘʪ ʧʨʘʰʘˁʘ ʰʪʦ ˃ʝ ʠʤ ʙʠʜʝ ʧʦʪʨʝʙʥʦ ʟʘ ʜʘ ʩʝ ʟʥʘʝ. ʊʘʢʘ ˃ʝ ʜʦʟʥʘʘʪ  ʜʘʣʠ ʤʘʪʝʨʠʿʘʣʦʪ ʝ 

ʠʥʪʝʨʝʩʝʥ ʥʘʯʠʥ ʥʘ ʫʯʝˁʝ. 

ɺʘʞʥʦ ʝ ʜʘ ʛʦ ʩʦʚʣʘʜʘʘʪ ʮʝʣʦʢʫʧʥʠʦʪ ʤʘʪʝʨʠʿʘʣ ʥʘ ʧʦʠʥʪʝʨʝʩʝʥ ʥʘʯʠʥ. ɺʘʞʥʦ ʝ ʜʝʢʘ ʤʘʪʝʨʠʿʘʣʦʪ ʩʝ 

ʜʠʩʢʫʪʠʨʘ ʠ ʟʘ ʧʦʜʦʙʨʦ ʜʘ ʩʝ ʨʘʟʙʝʨʝ ʧʦʛʦʣʝʤʠʦʪ ʜʝʣ ʦʜ ʩʦʜʨʞʠʥʘʪʘ, ʧʦ ʤʦʞʥʦʩʪ ʪʦʘ ʜʘ ʛʦ ʧʦʩʪʠʛʥʘʪ 

ʩʠʪʝ ʫʯʝʥʠʮʠ ʚʦ ʦʜʜʝʣʝʥʠʝʪʦ- ʘʢʦ ʝ ʧʦʪʨʝʙʥʦ ˃ʝ ʩʝ ʦʙʿʘʩʥʠ ʠ ʥʝʢʦʣʢʫ ʧʘʪʠ. ʇʦʩʪʘʚʫʚʘʿ˃ʠ ʧʦʚʝ˃ʝ 

ʧʨʘʰʘˁʘ ʧʦʚʨʟʘʥʠ ʩʦ ʤʘʪʝʨʠʿʘʣʦʪ, ʫʯʝʥʠʢʦʪ ʛʦ ʤʦʪʠʚʠʨʘʘʪ ʠ ʦʭʨʘʙʨʫʚʘʘʪ ʜʘ ʙʘʨʘ ʧʦʚʝ˃ʝ, ʜʘ ʩʝ ʚʣʦʞʫʚʘ 

ʧʦʚʝ˃ʝ, ʜʘ ʧʨʘʰʫʚʘ ʧʦʚʝ˃ʝ ʠ  ʜʘ ʙʠʜʝ ʥʝʟʘʩʠʪʝʥ. 

 ʅʘʩʪʘʚʥʠʢʦʪ ʚʦ ʥʘʩʪʘʚʥʠʦʪ ʧʨʦʮʝʩ ʤʦʞʝ ʜʘ ʠʤʘ ʥʝʢʦʣʢʫ ʫʣʦʛʠ. ʊʦʿ ʝ ʤʝʥʪʦʨ ʠ ʠʤʘ ʫʣʦʛʘ ʥʘ 

ʥʘʿʚʘʞʝʥ ʤʦʪʠʚʘʮʠʦʥʝʥ ʬʘʢʪʦʨ. ʅʘʩʪʘʚʥʠʢʦʪ ʢʘʢʦ ʤʝʥʪʦʨ ʠʤʘ ʦʙʚʨʩʢʘ ʜʘ ʛʦ ʩʣʝʜʠ ʥʘʧʨʝʜʦʢʦʪ ʥʘ ʩʚʦʠʪʝ 

ʫʯʝʥʠʮʠ, ʜʘ ʛʠ ʥʘʩʦʯʫʚʘ, ʜʘ ʠʤ ʜʘʚʘ ʧʦʜʜʨʰʢʘ ʠ ʜʘ ʩʝ ʛʨʠʞʠ ʟʘ ʥʠʚʥʠʦʪ ʨʘʟʚʦʿ. 

ʎʝʣʪʘ ʥʘ ʦʚʘ ʠʩʪʨʘʞʫʚʘˁʝ ʝ ʜʘ ʩʝ ʧʨʦʫʯʫʚʘ, ʠʩʧʠʪʫʚʘ ʠ ʘʥʘʣʠʟʠʨʘ ʤʦʪʠʚʘʮʠʿʘʪʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʚʦ 

ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ ʠ ʦʥʘ ʰʪʦ ʝ ʥʝʿʟʠʥʦʪʦ ʚʣʠʿʘʥʠʝ ʚʨʟ ʧʦʩʪʠʛʥʫʚʘˁʘʪʘ ʥʘ ʫʯʝʥʠʮʠʪʝ.  

ʄʦʿʘʪʘ ʩʝʤʠʥʘʨʩʢʘ ʨʘʙʦʪʘ ˃ʝ ʿʘ ʟʘʚʨʰʘʤ ʩʦ ʤʠʩʣʘʪʘ ʥʘ ( Draģena Filipoviĺ ) 

,, ʋʯʝʥʠʢʦʪ ʥʝ ʝ ʢʘʥʪʘ ʢʦʿʘ ʪʨʝʙʘ ʜʘ ʿʘ ʥʘʧʦʣʥʠʰ ʩʦ ʟʥʘʝˁʝ, ʪʫʢʫ ʣʘʤʧʘ ʢʦʿʘ ʪʨʝʙʘ ʜʘ ʿʘ ʟʘʧʘʣʠʰ 

ʩʦ ʩʦʧʩʪʚʝʥʠʦʪ ʧʣʘʤʝʥ.ò  
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THE UNBREAKABLE BOND BETWEEN THE METHODOLOGY OF TEACHING 

LANGUAGE AND THE METHODOLOGY OF TEACHING LITERATURE  
Borkica Fileva 

High School ĂJane Sandanskiñ ï Strumica,  Republic of Macedonia, borkicat@gmail.com 

 
Abstract:  The subject of Macedonian language and literature is a complex one and it opens the possibility to 

apply a variety of methods when processing curriculum units, depending on whether dealing with curriculum 

units from the area of language or curriculum units in the area of literature. However, the teacher being the 

driving force in the teaching process and led by the fundamental maxim in methodology to turn the student into 

an active participant in the implication of their own knowledge, thinking and judging on their own and having 

the opportunity to use their creativity in order to make a correlation between language and literature, and 

ultimately show the unbreakable bond between the two segments through such coherence. 

Key words: methodology, language, literature, correlation, creativity. 

 

ʅɽʈɸʉʂʀʅʃʀɺɸʊɸ ɺʈʉʂɸ ʇʆʄɽɬʋ ʄɽʊʆɼʀʂɸʊɸ ʇʆ ɱɸɿʀʂ ʀ 

ʄɽʊʆɼʀʂɸʊɸ ʇʆ ʃʀʊɽʈɸʊʋʈɸ 
ɹʦʨʢʠʮʘ ʌʠʣʝʚʘ 

ʉʆʋ Ăɱʘʥʝ ʉʘʥʜʘʥʩʢʠñ ï ʉʪʨʫʤʠʮʘ, ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ 
ʈʝʟʠʤʝ: ʂʦʤʧʣʝʢʩʥʦʩʪʘ ʥʘ ʧʨʝʜʤʝʪʦʪ ʄʘʢʝʜʦʥʩʢʠ ʿʘʟʠʢ ʠ ʣʠʪʝʨʘʪʫʨʘ ʦʪʚʘʨʘ ʤʦʞʥʦʩʪ ʟʘ ʠʤʧʣʠʢʘʮʠʿʘ ʥʘ 

ʧʦʚʝ˃ʝ ʤʝʪʦʜʠ ʧʨʠ ʦʙʨʘʙʦʪʢʘ ʥʘ ʥʘʩʪʘʚʥʠʪʝ ʝʜʠʥʠʮʠ, ʚʦ ʟʘʚʠʩʥʦʩʪ ʦʜ ʪʦʘ ʜʘʣʠ ʩʪʘʥʫʚʘ ʟʙʦʨ ʟʘ ʥʘʩʪʘʚʥʠ 

ʝʜʠʥʠʮʠ ʦʜ ʦʙʣʘʩʪʘ ʥʘ ʿʘʟʠʢʦʪ ʠʣʠ ʦʜ ʦʙʣʘʩʪʘ ʥʘ ʣʠʪʝʨʘʪʫʨʘʪʘ. ʅʦ, ʥʘʩʪʘʚʥʠʢʦʪ ʢʘʢʦ ʜʚʠʛʘʪʝʣ ʚʦ 

ʥʘʩʪʘʚʥʠʦʪ ʧʨʦʮʝʩ ʚʦʜʝʿ˃ʠ ʩʝ ʦʜ ʦʩʥʦʚʥʘʪʘ ʤʘʢʩʠʤʘ ʚʦ ʤʝʪʦʜʠʢʘʪʘ ʦʜ ʫʯʝʥʠʢʦʪ ʜʘ ʩʦʟʜʘʜʝ ʘʢʪʠʚʝʥ 

ʩʫʙʿʝʢʪ ʢʦʿ ʩʚʦʠʪʝ ʟʥʘʝˁʘ ʫʩʧʝʰʥʦ ˃ʝ ʛʠ ʠʤʧʣʠʮʠʨʘ, ʩʘʤʦʩʪʦʿʥʦ ˃ʝ ʤʠʩʣʠ ʠ ʨʘʩʫʜʫʚʘ ʠ ˃ʝ ʿʘ ʠʤʘ 

ʤʦʞʥʦʩʪʘ ʧʨʝʢʫ ʩʚʦʿʘʪʘ ʢʨʝʘʪʠʚʥʦʩʪ ʜʘ ʫʩʧʝʝ ʜʘ ʥʘʧʨʘʚʠ ʢʦʨʝʣʘʮʠʿʘ ʧʦʤʝʺʫ ʿʘʟʠʢʦʪ ʠ ʣʠʪʝʨʘʪʫʨʘʪʘ, a 

ʧʨʝʢʫ ʪʘʘ ʢʦʭʝʨʝʥʪʥʦʩʪ ʫʩʧʝʰʥʦ ʜʘ ʿʘ ʧʨʠʢʘʞʝ ʥʝʨʘʩʢʠʥʣʠʚʘʪʘ ʚʨʩʢʘ ʧʦʤʝʺʫ ʜʚʘʪʘ ʩʝʛʤʝʥʪʠ. 

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʤʝʪʦʜʠʢʘ, ʿʘʟʠʢ, ʣʠʪʝʨʘʪʫʨʘ, ʢʦʨʝʣʘʮʠʿʘ, ʢʨʝʘʪʠʚʥʦʩʪ. 

 

ʇʨʠʦʜ ʢʦʥ ʩʝʛʤʝʥʪʦʪ ʿʘʟʠʢ 

ʅʘʩʪʘʚʥʠʦʪ ʧʨʝʜʤʝʪ ʤʘʢʝʜʦʥʩʢʠ ʿʘʟʠʢ ʠ ʣʠʪʝʨʘʪʫʨʘ ʧʦʛʣʝʜʥʘʪ ʢʘʢʦ ʢʦʭʝʨʝʥʮʠʿʘ ʥʘ ʜʚʘ ʝʣʝʤʝʥʪʠ ʢʦʠ ʩʝ 

ʦʜ ʦʩʦʙʝʥʘ ʚʘʞʥʦʩʪ ʤʦʞʝʤʝ ʜʘ ʛʦ ʘʥʘʣʠʟʠʨʘʤʝ ʦʜ ʿʘʟʠʯʝʥ ʠ ʢʥʠʞʝʚʝʥ ʘʩʧʝʢʪ, ʥʦ ʠʩʪʦʚʨʝʤʝʥʦ ʜʘ 

ʥʘʧʨʘʚʠʤʝ ʮʚʨʩʪʘ ʠ ʥʝʨʘʩʢʠʥʣʠʚʘ ʢʦʥʝʢʮʠʿʘ ʧʦʤʝʺʫ ʦʚʠʝ ʜʚʘ ʩʝʛʤʝʥʪʠ. ʆʪʪʫʢʘ ʠʤʘʤʝ ʰʠʨʦʢ ʩʧʝʢʪʘʨ ʥʘ 

ʤʝʪʦʜʠ ʢʦʠ ʤʦʞʝʤʝ ʜʘ ʛʠ ʠʤʧʣʠʮʠʨʘʤʝ ʧʨʠ ʦʙʨʘʙʦʪʢʘ ʥʘ ʥʘʩʪʘʚʥʠʪʝ ʩʦʜʨʞʠʥʠ. ʇʦʛʣʝʜʥʘʪʦ ʦʜ ʿʘʟʠʯʝʥ 

ʘʩʧʝʢʪ, ʧʨʝʜʤʝʪʦʪ ʤʘʢʝʜʦʥʩʢʠ ʿʘʟʠʢ ʠ ʣʠʪʝʨʘʪʫʨʘ  ʧʨʝʢʫ ʩʚʦʠʪʝ ʦʙʨʘʟʦʚʥʠ ʠ ʚʦʩʧʠʪʥʠ ʮʝʣʠ ʛʠ ʚʦʚʝʜʫʚʘ 

ʫʯʝʥʠʮʠʪʝ  ʚʦ ʣʠʪʝʨʘʪʫʨʥʠʦʪ ʿʘʟʠʢ ʫʰʪʝ ʦʜ ʥʘʿʨʘʥʘ ʚʦʟʨʘʩʪ ʧʨʝʢʫ ʟʘʧʦʟʥʘʚʘˁʝ ʩʦ ʥʝʛʦʚʘʪʘ ʛʨʘʤʘʪʠʯʢʘ 

ʩʪʨʫʢʪʫʨʘ ʠ ʥʝʛʦʚʘʪʘ ʙʦʛʘʪʘ ʣʝʢʩʠʢʘ. ʅʠʟ ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ ʩʝ ʠʟʥʘʦʺʘʘʪ ʨʘʟʥʠ ʤʦʞʥʦʩʪʠ ʨʝʯʪʘ ʥʘ 

ʫʯʝʥʠʮʠʪʝ ʜʘ ʙʠʜʝ ʣʠʪʝʨʘʪʫʨʥʦ ʠʟʜʨʞʘʥʘ, ʥʦ ʠ ʧʨʠʨʦʜʥʘ. ɺʦ ʦʜʥʦʩ ʥʘ ʧʠʩʤʝʥʦʪʦ ʠʟʨʘʟʫʚʘˁʝ 

ʦʙʨʘʟʦʚʥʠʪʝ ʮʝʣʠ ʩʝ ʧʦʿʘʚʫʚʘʘʪ ʩʦ ʠʟʦʩʪʨʝʥ ʠʟʨʘʟ ʩʦ ʠʟʨʘʟʠʪʦ ʥʘʛʣʘʩʝʥʠ ʧʨʘʚʦʧʠʩʥʠ ʠ ʠʥʪʝʨʧʫʥʢʮʠʩʢʠ 

ʧʨʘʚʠʣʘ, ʢʘʢʦ ʠ ʩʪʨʫʢʪʫʨʘ ʥʘ ʠʟʨʘʟʦʪ ʠ ʨʝʯʝʥʠʮʘʪʘ ʩʦ ʰʪʦ ʩʝ ʠʟʨʘʟʫʚʘ ʧʦʟʥʘʚʘˁʝʪʦ ʥʘ ʥʦʨʤʘʪʠʚʠʪʝ ʦʜ 

ʛʨʘʤʘʪʠʯʢʠ ʘʩʧʝʢʪ, ʥʦ ʩʝ ʧʦʩʪʠʛʥʫʚʘ ʠ ʧʨʘʢʪʠʯʥʦ ʧʨʠʤʝʥʫʚʘˁʝ ʥʘ ʪʝʦʨʝʪʩʢʠʪʝ ʟʥʘʝˁʘ. ʇʨʝʢʫ 

ʥʘʩʪʘʚʥʠʦʪ ʧʨʝʜʤʝʪ ʤʘʢʝʜʦʥʩʢʠ ʿʘʟʠʢ ʠ ʣʠʪʝʨʘʪʫʨʘ ʛʣʝʜʘʥʦ ʦʜ ʿʘʟʠʯʥʦʪʦ ʩʪʘʥʦʚʠʰʪʝ ʫʯʝʥʠʮʠʪʝ ʩʝ 

ʚʦʚʝʜʫʚʘʘʪ ʠ ʚʦ ʩʚʝʪʦʪ ʥʘ ʢʥʠʞʝʚʥʦʩʪʘ ʢʦʿʘ ʢʘʿ ʫʯʝʥʠʮʠʪʝ / ʨʝʮʠʧʠʝʥʪʠ ʧʨʝʜʠʟʚʠʢʫʚʘ ʩʠʣʥʠ ʜʦʞʠʚʫʚʘˁʘ 

ʠ ʚʧʝʯʘʪʦʮʠ. ʊʠʝ ʚʧʝʯʘʪʦʮʠ ʩʝ ʠʥʬʠʣʪʨʠʨʘʘʪ ʢʘʢʦ ʚʦʩʧʠʪʥʠ ʝʣʝʤʝʥʪʠ ʢʦʠ ʠʛʨʘʘʪ ʛʦʣʝʤʘ ʫʣʦʛʘ ʚʦ 

ʬʦʨʤʠʨʘˁʝʪʦ ʥʘ ʫʯʝʥʠʢʦʪ / ʨʝʮʠʧʠʝʥʪʦʪ ʢʘʢʦ ʣʠʯʥʦʩʪ. ʆʙʨʘʟʦʚʥʘʪʘ ʮʝʣ ˃ʝ ʩʝ ʨʝʘʣʠʟʠʨʘ ʩʦ 

ʚʦʚʝʜʫʚʘˁʝʪʦ ʥʘ ʥʘʿʨʘʟʣʠʯʥʠʪʝ ʟʘʢʦʥʠʪʦʩʪʠ ʥʘ ʢʥʠʞʝʚʥʘʪʘ ʫʤʝʪʥʦʩʪ, ʪʝʦʨʠʩʢʠ, ʠʩʪʦʨʠʩʢʠ, ʧʩʠʭʦʣʦʰʢʠ 

ʠ ʝʩʪʝʪʩʢʠ. ʎʝʣʠʪʝ ʠ ʟʘʜʘʯʠʪʝ ʦʜ ʿʘʟʠʯʝʥ ʘʩʧʝʢʪ ʩʝ ʜʦʣʛʦʨʦʯʥʠ ʟʘʪʦʘ ʰʪʦ ʧʨʝʢʫ ʤʘʿʯʠʥʠʦʪ ʿʘʟʠʢ ʠ 

ʥʝʛʦʚʠʪʝ ʩʧʝʮʠʬʠʢʠ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʩʝ ʛʨʘʜʠ ʠʥʜʠʚʠʜʫʘ ʢʦʿʘ ʝ ʧʦʜʛʦʪʚʝʥʘ ʩʦ ʩʚʦʿʦʪ ʩʝʥʟʠʙʠʣʠʪʝʪ ʜʘ 

ʧʨʠʜʦʥʝʩʝ ʟʘ ʢʫʣʪʫʨʥʠʦʪ ʠ ʦʧʰʪʝʩʪʚʝʥʠʦʪ ʧʦʨʝʜʦʢ. ʇʨʝʢʫ ʦʙʨʘʟʦʚʥʠʪʝ ʠ ʚʦʩʧʠʪʥʠʪʝ ʮʝʣʠ ʠ ʟʘʜʘʯʠ ʩʝ 

ʦʩʪʚʘʨʫʚʘ ʠ ʥʠʚʥʠʦʪ ʬʫʥʢʮʠʦʥʘʣʝʥ ʘʩʧʝʢʪ. ʆʩʚʝʥ ʩʦ ʩʝʛʤʝʥʪʦʪ ʣʠʪʝʨʘʪʫʨʘ, ʤʝʪʦʜʠʢʘʪʘ ʧʦ ʿʘʟʠʢ 

ʢʦʨʝʩʧʦʥʜʠʨʘ ʠ ʩʦ ʦʩʪʘʥʘʪʠʪʝ ʥʘʫʢʠ ʠ ʥʘʫʯʥʠ ʜʠʩʮʠʧʣʠʥʠ: 

 

ʄʝʪʦʜʠʢʘʪʘ ʥʘ ʥʘʩʪʘʚʘʪʘ ʧʦ ʤʘʢʝʜʦʥʩʢʠ ʿʘʟʠʢ 

                                                                              Ź 

ʦʩʥʦʚʠ : ʣʠʥʛʚʠʩʪʠʢʘ, ʧʩʠʭʦʣʦʛʠʿʘ, ʧʝʜʘʛʦʛʠʿʘ 

Ź 
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ʈʝʣʘʮʠʠ ʩʦ ʜʠʩʮʠʧʣʠʥʠʪʝ ʥʘ ʣʠʥʛʚʠʩʪʠʢʘʪʘ: 

ʬʦʥʝʪʠʢʘ, ʬʦʥʦʣʦʛʠʿʘ, ʤʦʨʬʦʣʦʛʠʿʘ, 

ʣʝʢʩʠʢʦʣʦʛʠʿʘ, ʩʠʥʪʘʢʩʘ, ʜʠʿʘʣʝʢʪʦʣʦʛʠʿʘ, 

ʠʩʪʦʨʠʿʘ ʥʘ ʿʘʟʠʢ ʠ ʜʨ. 

Ź 

ʈʝʣʘʮʠʠ ʩʦ ʣʠʪʝʨʘʪʫʨʘʪʘ ʢʘʢʦ ʢʦʥʭʝʨʝʥʪʥʘ 

ʥʘʫʢʘ ʠ ʩʦ ʥʝʿʟʠʥʠʪʝ ʜʠʩʮʠʧʣʠʥʠ :ʪʝʦʨʠʿʘ ʥʘ 

ʣʠʪʝʨʘʪʫʨʘ, ʠʩʪʦʨʠʿʘ ʥʘ ʣʠʪʝʨʘʪʫʨʘ, ʣʠʪʝʨʘʪʫʨʥʘ 

ʢʨʠʪʠʢʘ. 

Ź 

ʂʦʨʝʣʘʮʠʿʘ ʩʦ ʥʘʩʪʘʚʥʠ ʧʨʝʜʤʝʪʠ:  ʠʩʪʦʨʠʿʘ, ʩʪʨʘʥʩʢʠ 

ʿʘʟʠʮʠ, ʫʤʝʪʥʦʩʪ (ʤʫʟʠʯʢʘ, ʣʠʢʦʚʥʘ) ʠ ʩʦ ʜʨʫʛʠʪʝ 

ʥʘʩʪʘʚʥʠ ʧʨʝʤʝʪʠ. 

 

ʇʨʠʦʜ ʢʦʥ ʩʝʛʤʝʥʪʦʪ ʣʠʪʝʨʘʪʫʨʘ 

ʉʝʛʤʝʥʪʦʪ ʣʠʪʝʨʘʪʫʨʘ ʦʜ ʧʨʝʜʤʝʪʦʪ ʤʘʢʝʜʦʥʩʢʠ ʿʘʟʠʢ ʠ ʣʠʪʝʨʘʪʫʨʘ ʦʪʚʘʨʘ ʤʦʞʥʦʩʪ ʥʘʩʪʘʚʥʠʢʦʪ 

ʢʘʢʦ ʜʚʠʛʘʪʝʣ ʚʦ ʥʘʩʪʘʚʘʪʘ ʜʘ ʛʠ ʥʘʩʦʯʠ ʫʯʝʥʠʮʠʪʝ ʢʘʢʦ ʨʝʮʠʧʠʝʥʪʠ ʚʦ ʥʘʩʪʘʚʘʪʘ ʜʘ ʛʠ 

ʠʤʧʣʠʮʠʨʘʘʪ ʩʚʦʠʪʝ ʪʝʦʨʝʪʩʢʠ ʟʥʘʝˁʘ ʚʨʟ ʣʠʪʝʨʘʪʫʨʥʠʪʝ ʜʝʣʘ, ʥʦ ʠ ʧʨʝʢʫ ʣʠʪʝʨʘʪʫʨʘʪʘ ʢʘʢʦ 

ʫʤʝʪʥʦʩʪ ʜʘ ʛʦ ʩʧʦʟʥʘʘʪ ʩʚʝʪʦʪ ʥʘ ʤʝʺʫʢʫʣʪʫʨʥʦ ʨʘʟʙʠʨʘˁʝ, ʩʦʮʠʿʘʣʠʟʘʮʠʿʘ, ʝʥʢʫʣʪʫʨʘʮʠʿʘ ʠ ʜʨ. 

ʃʠʪʝʨʘʪʫʨʘʪʘ ʝ ʚʘʞʝʥ ʩʝʛʤʝʥʪ ʦʜ ʞʠʚʦʪʦʪ ʥʘ ʤʣʘʜʠʪʝ ʠ ʜʝʮʘʪʘ. ʇʨʝʢʫ ʣʠʪʝʨʘʪʫʨʘʪʘ ʫʯʝʥʠʮʠʪʝ 

ʢʘʢʦ ʨʝʮʠʧʠʝʥʪʠ ʚʦ ʥʘʩʪʘʚʘʪʘ ʤʦʞʘʪ ʜʘ ʛʠ ʠʩʪʘʢʥʘʪ ʩʚʦʠʪʝ ʩʪʝʢʥʘʪʠ ʟʥʘʝˁʘ ʦʜ ʪʝʦʨʝʪʩʢʠ ʘʩʧʝʢʪ 

ʩʦ ʧʨʦʰʠʨʫʚʘˁʝ ʭʦʨʠʟʦʥʪʦʪ ʥʘ ʧʦʛʣʝʜ ʥʘ ʩʚʝʪʦʪ, ʢʘʢʦ ʠ ʨʘʟʚʠʚʘˁʝ ʥʘ ʢʨʝʘʪʠʚʥʦ ʠ ʢʨʠʪʠʯʢʦ 

ʤʠʩʣʝˁʝ. ʇʨʝʢʫ ʚʩʘʜʫʚʘˁʝʪʦ ˀʫʙʦʚ ʢʘʿ ʨʝʮʠʧʠʝʥʪʠʪʝ ʢʦʥ ʣʠʪʝʨʘʪʫʨʘʪʘ. Oʜ ʚʦʩʧʠʪʝʥ ʠ  

ʧʩʠʭʦʣʦʰʢʠ ʘʩʧʝʢʪ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʥʫʜʠʤʝ ʤʦʞʥʦʩʪ ʣʠʪʝʨʘʪʫʨʥʦʪʦ ʜʝʣʦ ʜʘ ʧʨʝʜʠʟʚʠʢʘ ʝʤʦʮʠʠ, 

ʘʩʦʮʠʿʘʮʠʠ ʠ ʤʠʩʣʠ ʩʦ ʢʦʠ ˃ʝ ʫʯʝʩʪʚʫʚʘ ʚʦ ʛʨʘʜʝˁʝʪʦ ʥʘ ʣʠʯʥʦʩʪʘ ʠ ʥʘ ʝʩʪʝʪʩʢʠʦʪ ʚʢʫʩ ʢʘʿ 

ʨʝʮʠʧʠʝʥʪʦʪ, ʩʦ  ʰʪʦ ʩʝ ʨʘʟʚʠʚʘ ʩʝʥʟʘʙʠʣʠʪʝʪ ʠ ˀʫʙʦʚ ʢʦʥ ʣʠʪʝʨʘʪʫʨʥʘʪʘ ʫʤʝʪʥʦʩʪ. 

ʃʠʪʝʨʘʪʫʨʘʪʘ ʢʘʢʦ ʫʤʝʪʥʦʩʪ ʦʪʚʘʨʘ ʤʦʞʥʦʩʪ ʟʘ ʨʘʟʚʠʚʘˁʝ ʥʘ ˀʫʙʦʚ ʢʦʥ  ʞʠʚʦʪʦʪ, ʪʘʪʢʦʚʠʥʘʪʘ, 

ʧʦʯʠʪ ʢʦʥ ʪʨʘʜʠʮʠʿʘʪʘ ʠ ʩʦʧʩʪʚʝʥʠʪʝ ʥʘʮʠʦʥʘʣʥʠ ʢʦʨʝʥʠ, ʘ ʩʦ ʟʘʧʦʟʥʘʚʘˁʝ ʥʘ ʪʫʺʠʪʝ ʢʫʣʪʫʨʠ 

ʨʘʟʚʠʚʘˁʝ ʧʦʯʠʪ ʠ ʢʦʥ ʜʨʫʛʠʪʝ ʥʘʮʠʦʥʘʣʥʦʩʪʠ ʠ ʝʪʥʠʢʫʤʠ. ʃʠʪʝʨʘʪʫʨʥʘʪʘ ʫʤʝʪʥʦʩʪ ʝ 

ʘʥʛʘʞʠʨʘʥʘ ʟʘ ʫʩʚʦʿʫʚʘˁʝ ʥʘ ʫʥʠʚʝʨʟʘʣʥʠʪʝ ʧʨʠʜʦʙʠʚʢʠ ʥʘ ʯʦʚʝʰʪʚʦʪʦ. ʉʦʚʨʝʤʝʥʘʪʘ ʥʘʩʪʘʚʘ ʧʦ 

ʣʠʪʝʨʘʪʫʨʘ ʥʫʜʠ ʤʦʞʥʦʩʪ ʟʘ ʨʘʟʚʠʚʘˁʝ ʢʨʝʘʪʠʚʥʠ ʠ ʤʠʩʣʦʚʥʠ ʩʧʦʩʦʙʥʦʩʪʠ ʢʘʿ ʨʝʮʠʧʠʝʥʪʦʪ, ʿʘ 

ʧʦʪʪʠʢʥʫʚʘ ʬʘʥʪʘʟʠʿʘʪʘ, ʢʨʝʘʪʠʚʥʦʩʪʘ, ʠʩʪʨʘʞʫʚʘʯʢʠʦʪ ʜʫʭ, ʢʨʠʪʠʯʥʦʩʪʘ ʠ ʩʧʦʩʦʙʥʦʩʪʘ 

ʫʯʝʥʠʮʠʪʝ ʜʘ ʛʠ ʘʥʘʣʠʟʠʨʘʘʪ ʣʠʪʝʨʘʪʫʨʥʠʪʝ ʜʝʣʘ ʢʦʠ ʩʝ ʧʨʝʜʤʝʪ ʥʘ ʥʘʩʪʘʚʥʘʪʘ ʠʥʪʝʨʧʨʝʪʘʮʠʿʘ 

ʧʨʝʢʫ ʠʤʧʣʠʮʠʨʘˁʝ ʥʘ ʩʪʝʢʥʘʪʠʪʝ ʟʥʘʝˁʘ ʦʜ ʪʝʦʨʝʪʩʢʠ ʠ ʣʠʪʝʨʘʪʫʨʝʥ ʘʩʧʝʢʪ. ʆʩʚʝʥ ʩʦ 

ʩʝʛʤʝʥʪʦʪ ʿʘʟʠʢ, ʤʝʪʦʜʠʢʘʪʘ ʧʦ ʣʠʪʝʨʘʪʫʨʘ ʢʦʨʝʩʧʦʥʜʠʨʘ ʠ ʩʦ ʦʩʪʘʥʘʪʠʪʝ ʥʘʫʢʠ ʠ ʥʘʫʯʥʠ 

ʜʠʩʮʠʧʣʠʥʠ: 

ʄʝʪʦʜʠʢʘ ʥʘ ʥʘʩʪʘʚʘʪʘ ʧʦ ʣʠʪʝʨʘʪʫʨʘ 

Ź 
ʂʦʤʫʥʠʢʘʮʠʿʘ (ʩʧʠʩʘʥʠʿʘ, 

ʤʝʜʠʫʤʠ, ʢʦʤʫʥʠʢʘʮʠʩʢʠ ʩʠʩʪʝʤʠ, 

ʄɸʉ ʤʝʜʠʫʤʠ) 

                       

Ź 

                

ʀʩʪʦʨʠʿʘ, ʉʦʮʠʦʣʦʛʠʿʘ, 

ʌʠʣʦʟʦʬʠʿʘ 

                

Ź 

ʇʝʜʘʛʦʛʠʿʘ, ʇʩʠʭʦʣʦʛʠʿʘ 

                 

Ź 

ʋʤʝʪʥʦʩʪ (ʊʝʘʪʘʨʩʢʘ, ʄʫʟʠʢʘ, 

ʬʠʣʤʩʢʘ, ʣʠʢʦʚʥʘ, ʝʩʪʝʪʩʢʘ 

ʫʤʝʪʥʦʩʪ). 

 

ɱʘʟʠʢʦʪ ʝ ʚʦ ʣʠʪʝʨʘʪʫʨʘʪʘ ʠ ʣʠʪʝʨʘʪʫʨʘʪʘ ʝ ʚʦ ʿʘʟʠʢʦʪ 

ʀʘʢʦ ʛʠ ʧʦʜʝʣʠʚʤʝ ʜʝʣʦʚʠʪʝ ʦʜ ʧʨʝʜʤʝʪʦʪ ʤʘʢʝʜʦʥʩʢʠ ʿʘʟʠʢ ʠ ʛʠ ʨʘʟʛʣʝʜʘʚʤʝ ʢʘʢʦ ʮʚʩʪʦ ʢʦʥʝʢʮʠʩʢʠ 

ʮʝʣʠʥʠ ʢʦʠ ʩʝ ʥʘʜʦʧʦʣʥʫʚʘʘʪ ʠ ʚʦ ʦʛʣʝʜ ʥʘ ʚʦʩʧʠʪʥʦ, ʦʙʨʘʟʦʚʥʠʪʝ ʠ ʬʫʥʢʮʠʦʥʘʣʥʠʪʝ ʟʘʜʘʯʠ ʠ ʚʦ ʦʜʥʦʩ 
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ʥʘ ʥʘʩʪʘʚʥʠʪʝ ʤʝʪʦʜʠ  ʢʦʠʰʪʦ ʤʦʞʝʤʝ ʜʘ ʛʠ ʠʤʧʣʠʮʠʨʘʤʝ ʠ ʢʘʿ ʥʘʩʪʘʚʥʠ ʝʜʠʥʠʮʠ ʦʜ ʦʙʣʘʩʪʘ ʥʘ ʿʘʟʠʢʦʪ 

ʠ ʣʠʪʝʨʘʪʫʨʘʪʘ.  ʀ ʦʜ ʢʦʤʧʘʨʘʪʠʚʝʥ ʧʨʠʦʜ ʚʦ ʚʨʩʢʘ ʩʦ ʢʦʨʝʣʘʮʠʿʘʪʘ  ʩʦ ʜʨʫʛʠʪʝ ʥʘʫʢʠ ʠ ʥʘʩʪʘʚʥʠ 

ʧʨʝʜʤʝʪʠ ʤʦʞʝʤʝ ʜʘ ʫʚʠʜʠʤʝ ʜʝʢʘ ʮʝʣʠʥʠʪʝ ʿʘʟʠʢ ʠ ʣʠʪʝʨʘʪʫʨʘ ʫʩʧʝʰʥʦ ʩʝ ʥʘʜʦʧʦʣʥʫʚʘʘʪ . ɱʘʟʠʢʦʪ ʝ ʚʦ 

ʣʠʪʝʨʘʪʫʨʘʪʘ ʠ ʣʠʪʝʨʘʪʫʨʘʪʘ ʝ ʚʦ ʿʘʟʠʢʦʪ. ʀʤʝʥʦ ʤʘʢʝʜʦʥʩʢʠʦʪ ʿʘʟʠʢ ʟʘʟʝʤʘ ʮʝʥʪʨʘʣʥʦ ʤʝʩʪʦ ʚʦ 

ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ  ʠ ʧʨʝʢʫ ʪʢʘʝˁʝʪʦ ʥʘ ʟʥʘʝˁʘʪʘ ʠ ʥʦʨʤʘʪʠʚʠʪʝ ʥʘ ʤʘʢʝʜʦʥʩʢʠʦʪ ʿʘʟʠʢ ʥʠʝ ʢʘʿ 

ʫʯʝʥʠʮʠʪʝ ʠʤʧʣʠʮʠʨʘʤʝ ʠ ʧʦʟʠʪʠʚʝʥ ʦʜʥʦʩ ʢʦʥ ʣʠʪʝʨʘʪʫʨʘʪʘ ʩʦ ʰʪʦ ʥʠʝ ʧʨʘʚʠʤʝ ʢʦʨʝʣʘʮʠʿʘ ʧʦʤʝʺʫ 

ʦʙʨʘʟʦʚʥʠʪʝŸ ʚʦʩʧʠʪʥʠʪʝŸ ʬʫʥʢʮʠʦʥʘʣʥʠʪʝ ʮʝʣʠ ʠ ʟʘʜʘʯʠ ʥʘ ʧʨʝʜʤʝʪʦʪ ʤʘʢʝʜʦʥʩʢʠ ʿʘʟʠʢ ʠ 

ʣʠʪʝʨʘʪʫʨʘ.  ʅʘʩʪʘʚʥʠʢʦʪ ʢʘʢʦ ʫʩʧʝʰʝʥ ʠʤʧʣʠʢʘʪʦʨ ʥʘ ʩʠʪʝ ʦʥʠʝ ʤʦʞʥʦʩʪʠ ʢʦʠ ʛʠ ʥʫʜʠ ʤʝʪʦʜʠʢʘʪʘ ʢʘʢʦ 

ʥʘʫʢʘ ʿʘ ʠʤʘ ʦʩʥʦʚʥʘʪʘ ʮʝʣ ʜʘ ʨʘʟʚʠʝ ʩʝʥʟʘʙʠʣʠʪʝʪ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʢʦʥ ʤʘʢʝʜʦʥʩʢʠʦʪ ʿʘʟʠʢ ʠ ʣʠʪʝʨʘʪʫʨʘ ʠ 

ʧʨʝʢʫ ʥʝʛʦ ʜʘ ʨʘʟʚʠʝ ˀʫʙʦʚ ʢʦʥ ʫʥʠʚʝʨʟʘʣʥʠʪʝ ʧʦʟʠʪʠʚʥʠ ʧʨʠʜʦʙʠʚʢʠ ʥʘ ʯʦʚʝʰʪʚʦʪʦ, ʜʘ ʿʘ ʨʘʟʚʠʝ 

ʢʨʠʪʠʯʢʘʪʘ ʤʠʩʣʘ  ʢʘʿ ʫʯʝʥʠʢʦʪ ʠ ʧʨʝʢʫ  ʩʚʦʠʪʝ ʩʪʝʢʥʘʪʠ ʟʥʘʝˁʘ ʦʜ ʦʙʣʘʩʪʘ ʥʘ ʤʘʢʝʜʦʥʩʢʠʦʪ ʿʘʟʠʢ, ʥʦ ʠ 

ʦʜ ʦʙʣʘʩʪʘ ʥʘ ʣʠʪʝʨʘʪʫʨʘʪʘ ʢʘʢʦ ʫʤʝʪʥʦʩʪ ʫʩʧʝʰʥʦ ʜʘ  ʛʠ ʠʤʧʣʠʮʠʨʘ  ʠ ʢʨʝʘʪʠʚʥʦ ʜʘ ʛʠ ʬʦʨʤʫʣʠʨʘ 

ʩʚʦʠʪʝ ʩʪʘʚʦʚʠ ʠ ʤʠʩʣʠ ʛʨʘʜʝʿ˃ʠ ʿʘ ʩʚʦʿʘʪʘ ʣʠʯʥʦʩʪ ʥʠʟ ʧʨʠʟʤʘʪʘ ʥʘ ʠʟʦʩʪʨʝʥʠʦʪ ʧʦʛʣʝʜ ʢʦʥ ʠʜʥʠʥʘʪʘ. 
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LEXICAL COMPETENCE  
Valentina Risteska Rubanoska 

PS ñSS.Naum Ohridskiò,Ohrid,Republic of Macedonia vaskoohr@t-home.mk 

 
Abstract: The study of foreign languages is a long, comprehensive and complex process, as a whole 

incorporates different types of competences that give students a spectrum of practical implementations in 

different speaking situations. One of them is lexical competence. According to the Common European 

Framework of Reference for Languages, quantity, distribution and vocabulary skills' quality are the main 

parameters in the adoption of the linguistic norm for establishing the level of competence and planning of 

educational processes. Despite the methodological issue in the context of lexical competence at the state level 

has not yet built and noted adequate theory about which factors affect the development of lexical competence. 

From that point of view in this paper we will emphasis the different approaches to defining the lexical 

knowledge and models of lexical competence. I will put an accent at the approaches in adopting the vocabulary 

as a crucial basis in the development of communicative competence of the students and the necessity of 

devoting particular attention to the vocabulary implemented in teaching foreign languages. 

During elaboration of the essential components of this paper, I will define the following key lexemes of 

communicative competence, lexical competence, knowledge aspects of the word, levels of knowledge, models 

of lexical competence. 

 

ʃɽʂʉʀʏʂɸ ʂʆʄʇɽʊɽʅʎʀɱɸ 
ɺʘʣʝʥʪʠʥʘ ʈʠʩʪʝʩʢʘ ʈʫʙʘʥʦʩʢʘ 

ʆʆʋ Ăʉʚ.ʅʘʫʤ ʆʭʨʠʜʩʢʠñ, ʆʭʨʠʜ, ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ vaskoohr@t-home.mk 

 
ɸʧʩʪʨʘʢʪ: ʀʟʫʯʫʚʘˁʝʪʦ ʥʘ ʩʪʨʘʥʩʢʠ ʿʘʟʠʮʠ ʝ ʜʦʣʛ, ʩʝʦʧʬʘʪʝʥ  ʠ ʢʦʤʧʣʝʢʩʝʥ ʧʨʦʮʝʩ, ʢʦʿ ʚʦ ʮʝʣʠʥʘ ʛʠ 

ʠʥʢʦʨʧʦʨʠʨʘ ʨʘʟʣʠʯʥʠʪʝ ʚʠʜʦʚʠ ʢʦʤʧʝʪʝʥʮʠʠ, ʢʦʠ ʠʤ ʦʚʦʟʤʦʞʫʚʘʘʪ ʥʘ ʫʯʝʥʠʮʠʪʝ ʣʝʧʝʟʘ ʧʨʘʢʪʠʯʥʠ 

ʠʤʧʣʝʤʝʥʪʘʮʠʠ ʚʦ ʨʘʟʣʠʯʥʠ ʛʦʚʦʨʥʠ ʩʠʪʫʘʮʠʠ. ɽʜʥʘ ʦʜ ʥʠʚ ʝ ʣʝʢʩʠʯʢʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘ. ʉʧʦʨʝʜ 

ɿʘʝʜʥʠʯʢʘʪʘ ʝʚʨʦʧʩʢʘ ʨʝʬʝʨʝʥʪʥʘ ʨʘʤʢʘ ʟʘ ʿʘʟʠʮʠʪʝ, ʢʚʘʥʪʠʪʝʪʦʪ, ʜʠʩʪʨʠʙʫʮʠʿʘʪʘ ʠ ʢʚʘʣʠʪʝʪʦʪ ʥʘ 

ʚʦʢʘʙʫʣʘʨʥʠʪʝ ʚʝʰʪʠʥʠ ʩʝ ʛʣʘʚʥʠʪʝ ʧʘʨʘʤʝʪʨʠ ʚʦ ʫʩʚʦʿʫʚʘˁʝʪʦ ʥʘ ʣʠʥʛʚʠʩʪʠʯʢʠʦʪ ʥʦʨʤʘʪʠʚ, ʟʘ 

ʦʧʨʝʜʝʣʫʚʘˁʝ ʥʘ ʥʠʚʦʪʦ ʥʘ ʿʘʟʠʯʥʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘ ʠ ʟʘ ʧʣʘʥʠʨʘˁʝʪʦ ʥʘ ʥʘʩʪʘʚʥʠʪʝ ʧʨʦʮʝʩʠ. ʀ ʧʦʢʨʘʿ 

ʩʪʫʜʠʦʟʥʦʩʪʘ ʥʘ ʤʝʪʦʜʦʣʦʰʢʘʪʘ ʧʨʦʙʣʝʤʘʪʠʢʘ ʚʦ ʢʦʥʪʝʢʩʪ ʥʘ ʣʝʢʩʠʯʢʘʪʘ  ʢʦʤʧʝʪʝʥʮʠʿʘ, ʥʘ ʜʨʞʘʚʥʦ 

ʥʠʚʦ ʩʝʫʰʪʝ ʥʝʤʘ ʠʟʛʨʘʜʝʥʘ ʠ ʥʦʪʠʨʘʥʘ ʩʦʦʜʚʝʪʥʘ ʪʝʦʨʠʿʘ ʟʘ ʪʦʘ ʢʦʠ ʬʘʢʪʦʨʠ ʚʣʠʿʘʘʪ ʚʨʟ ʨʘʟʚʠʚʘˁʝʪʦ ʥʘ 

ʣʝʢʩʠʯʢʘʪʘ  ʢʦʤʝʪʝʥʮʠʿʘ. ʆʜ ʪʘʘ ʛʣʝʜʥʘ ʪʦʯʢʘ ʚʦ ʦʚʦʿ ʪʨʫʜ ˃ʝ ʛʠ ʘʢʮʝʧʪʠʨʘʤ ʨʘʟʣʠʯʥʠʪʝ ʧʨʠʦʜʠ ʟʘ 

ʜʝʬʠʥʠʨʘˁʝ ʥʘ ʣʝʢʩʠʯʢʦʪʦ ʟʥʘʝˁʝ ʠ ʤʦʜʝʣʠʪʝ ʟʘ ʣʝʢʩʠʯʢʘ ʢʦʤʧʝʪʝʥʮʠʿʘ. ɸʢʮʝʥʪʠ ˃ʝ ʩʪʘʚʘʤ ʠ ʥʘ  

ʧʨʠʦʜʠʪʝ ʚʦ ʫʩʚʦʿʫʚʘˁʝʪʦ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ ʢʘʢʦ ʪʝʤʝʣʥʘ ʦʩʥʦʚʘ ʚʦ ʨʘʟʚʦʿʦʪ ʥʘ ʢʦʤʫʥʠʢʘʪʠʚʥʘʪʘ 

ʢʦʤʧʝʪʝʥʮʠʿʘ ʢʘʿ ʫʯʝʥʠʮʠʪʝ ʠ ʥʝʦʧʭʦʜʥʦʩʪʘ ʦʜ ʧʦʩʚʝʪʫʚʘˁʝ ʦʩʦʙʝʥʦ ʚʥʠʤʘʥʠʝ  ʥʘ ʠʤʧʣʝʤʝʥʪʠʨʘʥʠʦʪ  

ʚʦʢʘʙʫʣʘʨ  ʚʦ ʥʘʩʪʘʚʘʪʘ ʧʦ ʩʪʨʘʥʩʢʠ ʿʘʟʠʮʠ. 

ʇʨʠ ʝʣʘʙʦʨʘʮʠʿʘʪʘ ʥʘ ʩʫʰʪʠʥʩʢʠʪʝ ʢʦʤʧʦʥʝʥʪʠ ʥʘ ʦʚʦʿ ʪʨʫʜ, ˃ʝ ʛʠ ʜʝʬʠʥʠʨʘʤ ʩʣʝʜʥʠʪʝ ʢʣʫʯʥʠ 

ʣʝʢʩʝʤʠ ʢʦʤʫʥʠʢʘʪʠʚʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘ, ʣʝʢʩʠʯʢʘ ʢʦʤʧʝʪʝʥʮʠʿʘ, ʘʩʧʝʢʪʠ ʥʘ ʟʥʘʝˁʝ ʥʘ ʟʙʦʨʦʪ, ʥʠʚʦʘ ʥʘ 

ʟʥʘʝˁʝ ʥʘ ʟʙʦʨʦʪ, ʤʦʜʝʣʠ ʥʘ ʣʝʢʩʠʯʢʘ ʢʦʤʧʝʪʝʥʮʠʿʘ. 

 

ɺʆɺɽɼ 

 ɽʜʥʘ ʦʜ ʛʣʘʚʥʠʪʝ ʧʨʠʦʨʠʪʝʪʥʠ ʮʝʣʠ ʚʦ ʥʘʩʪʘʚʘʪʘ ʧʦ ʩʪʨʘʥʩʢʠ ʿʘʟʠʮʠ ʝ ʜʘ ʩʝ ʩʪʝʢʥʝ ʩʧʦʩʦʙʥʦʩʪ 

ʟʘ ʝʬʝʢʪʠʚʥʘ ʢʦʤʫʥʠʢʘʮʠʿʘ ʚʦ ʨʘʟʣʠʯʥʠ ʛʦʚʦʨʥʠ ʩʠʪʫʘʮʠʠ. ɺʦ ʪʘʘ ʩʤʠʩʣʘ ʥʘʿʬʨʝʢʚʝʥʪʝʥ ʪʝʨʤʠʥ ʢʦʿ ʩʝ 

ʫʧʦʪʨʝʙʫʚʘ ʚʦ ʢʦʥʪʝʢʩʪ ʥʘ ʠʟʫʯʫʚʘˁʝʪʦ ʥʘ ʩʪʨʘʥʩʢʠ ʿʘʟʠʮʠ ʝ ʪʝʨʤʠʥʦʪ Ăʢʦʤʫʥʠʢʘʪʠʚʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘñ, 

ʚʦʚʝʜʝʥ ʦʜ ʍʘʿʤʩ (Hymes, 1979), ʢʘʢʦ ʨʝʘʢʮʠʿʘ ʥʘ ʜʝʬʠʥʠʮʠʿʘʪʘ ʟʘ ʢʦʤʧʝʪʝʥʮʠʿʘ ʥʘ ʩʝʤʠʦʣʦʛʦʪ ʅʦʘʤ 

ʏʦʤʩʢʠ. ʉʧʦʨʝʜ ʏʦʤʩʢʠ, ʢʦʤʧʝʪʝʥʮʠʿʘʪʘ (competence) ʩʝ ʩʦʩʪʦʠ ʦʜ ʤʝʥʪʘʣʥʠ ʧʨʝʪʩʪʘʚʠ ʥʘ 

ʣʠʥʛʚʠʩʪʠʯʢʠʪʝ ʧʨʘʚʠʣʘ, ʢʦʠ ʿʘ ʩʦʯʠʥʫʚʘʘʪ ʚʥʘʪʨʝʰʥʘʪʘ ʛʨʘʤʘʪʠʢʘ ʥʘ ʛʦʚʦʨʠʪʝʣʦʪ ʠʣʠ ʩʣʫʰʘʪʝʣʦʪ. ʊʘʘ 

ʛʨʘʤʘʪʠʢʘ ʝ ʠʤʧʣʠʮʠʪʥʘ ʠ ʜʦʘʺʘ ʜʦ ʠʟʨʘʟ ʚʦ ʠʥʪʫʠʮʠʿʘʪʘ  ʢʦʿʘ ʛʦʚʦʨʠʪʝʣʦʪ ʦʜʥʦʩʥʦ ʩʣʫʰʘʪʝʣʦʪ ʿʘ ʠʤʘ ʟʘ 

ʛʨʘʤʘʪʠʯʢʘʪʘ ʩʪʨʫʢʪʫʨʘ ʥʘ ʨʝʯʝʥʠʮʘʪʘ, ʜʦʜʝʢʘ ʫʧʦʪʨʝʙʘʪʘ (performance) ʩʝ ʩʦʩʪʦʠ ʦʜ ʢʦʨʠʩʪʝˁʝ ʥʘ 

ʛʨʘʤʘʪʠʢʘʪʘ ʧʨʠ ʨʘʟʙʠʨʘˁʝʪʦ ʠ ʧʨʦʜʫʢʮʠʿʘʪʘ ʥʘ ʿʘʟʠʢʦʪ. ʂʦʤʧʝʪʝʥʮʠʿʘʪʘ ʩʧʦʨʝʜ ʏʦʤʩʢʠ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ 

Ăʠʜʝʘʣʝʥñ ʛʦʚʦʨʠʪʝʣ/ʩʣʫʰʘʪʝʣ, ʢʦʿ ʥʝ ʝ ʧʦʜʣʦʞʝʥ ʥʘ ʦʛʨʘʥʠʯʝʥʦʩʪ ʚʦ ʤʝʤʦʨʠʿʘʪʘ ʠ ʧʨʦʤʝʥʘ ʥʘ 

ʚʥʠʤʘʥʠʝʪʦ ʠ ʠʥʪʝʨʝʩʦʪ, ʛʨʝʰʢʠ, ʧʦʚʪʦʨʫʚʘˁʘ, ʧʘʫʟʠ, ʠʩʧʫʰʪʘˁʘ ʠ ʜʦʜʘʚʘˁʝ ʟʙʦʨʦʚʠ. ʊʦʿ ʩʤʝʪʘʣ ʜʝʢʘ 

ʣʠʥʛʚʠʩʪʠʯʢʘʪʘ ʪʝʦʨʠʿʘ ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʪʝʦʨʠʿʘ ʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘʪʘ, ʙʠʜʝʿ˃ʠ ʚʘʨʠʿʘʮʠʠʪʝ ʢʦʠ ʩʝ ʿʘʚʫʚʘʘʪ 

ʧʨʠ ʫʧʦʪʨʝʙʘʪʘ ʥʘ ʿʘʟʠʢʦʪ ʥʝ ʿʘ ʨʝʬʣʝʢʪʠʨʘʘʪ ʣʠʥʛʚʠʩʪʠʯʢʘʪʘ ʩʧʦʩʦʙʥʦʩʪ ʥʘ ʛʦʚʦʨʠʪʝʣʦʪ/ʩʣʫʰʘʪʝʣʦʪ. 

 ʂʨʝʠʨʘʿ˃ʠ ʛʦ ʪʝʨʤʠʥʦʪ Ăʢʦʤʫʥʠʢʘʪʠʚʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘñ, ʍʘʿʤʩ ʜʝʤʦʥʩʪʨʠʨʘʣ ʧʨʦʤʝʥʘ ʥʘ 

ʬʦʢʫʩʦʪ,  ʢʦʿ ʜʦʪʦʛʘʰ ʙʠʣ ʥʘʩʦʯʝʥ ʢʦʥ ʿʘʟʠʢʦʪ, ʢʘʢʦ ʬʦʨʤʘʣʝʥ ʩʠʩʪʝʤ ʦʜ ʟʥʘʮʠ. ʂʘʢʦ ʩʦʮʠʦʣʠʥʛʚʠʩʪ, ʪʦʿ 

ʙʠʣ ʟʘʠʥʪʝʨʝʩʠʨʘʥ ʟʘ ʦʧʰʪʝʩʪʚʝʥʦʪʦ ʠ ʢʫʣʪʫʨʥʦʪʦ ʟʥʘʝˁʝ ʢʦʝ ʠʤ ʝ ʧʦʪʨʝʙʥʦ ʥʘ ʛʦʚʦʨʥʠʮʠʪʝ, ʟʘ ʜʘ 

ʤʦʞʘʪ ʜʘ ʛʠ ʨʘʟʙʝʨʘʪ ʠ ʧʨʘʢʪʠʯʥʦ ʜʘ ʛʠ ʠʤʧʣʝʤʝʥʪʠʨʘʘʪ ʿʘʟʠʯʥʠʪʝ ʬʦʨʤʠ. ɿʘʪʦʘ, ʩʧʦʨʝʜ ʥʝʛʦ ʥʝ ʝ 

ʜʦʚʦʣʥʦ ʩʘʤʦ ʟʥʘʝˁʝ, ʪʫʢʫ ʠ ʩʧʦʩʦʙʥʦʩʪ ʟʘ ʘʜʝʢʚʘʪʥʘ  ʠʤʧʣʝʤʝʥʪʘʮʠʿʘ  ʚʦ ʢʦʤʫʥʠʢʘʪʠʚʥʠ ʚʝʰʪʠʥʠ. ʊʦʿ 
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ʪʚʨʜʝʣ ʜʝʢʘ ʧʦʢʨʘʿ ʣʠʥʛʚʠʩʪʠʯʢʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘ, ʠʟʚʦʨʥʠʦʪ ʛʦʚʦʨʠʪʝʣ ʠʤʘ ʠ ʜʨʫʛ ʩʠʩʪʝʤ ʥʘ ʧʨʘʚʠʣʘ, 

ʦʜʥʦʩʥʦ ʪʦʿ ʠʥʪʫʠʪʠʚʥʦ ʟʥʘʝ ʰʪʦ ʝ ʦʧʰʪʝʩʪʚʝʥʦ ʩʦʦʜʚʝʪʥʦ ʠʣʠ ʥʝʩʦʦʜʚʝʪʥʦ ʠ ʤʦʞʝ ʜʘ ʛʦ ʧʨʠʩʧʦʩʦʙʠ 

ʩʚʦʿʦʪ ʿʘʟʠʢ ʩʧʦʨʝʜ ʪʝʤʘʪʘ, ʩʠʪʫʘʮʠʿʘʪʘ ʠ ʫʯʝʩʥʠʮʠʪʝ ʚʦ ʢʦʤʫʥʠʢʘʮʠʿʘʪʘ. ʍʘʿʤʩ ʚʝʣʠ Ăʄʦʨʘ ʜʘ ʟʥʘʝʤʝ 

ʜʝʢʘ ʜʝʮʘʪʘ ʩʪʝʢʥʫʚʘʘʪ ʟʥʘʝˁʝ ʟʘ ʨʝʯʝʥʠʮʠʪʝ ʥʝ ʩʘʤʦ ʢʘʢʦ ʛʨʘʤʘʪʠʯʢʠ ʩʪʨʫʢʪʫʨʠ, ʪʫʢʫ ʠ ʢʘʢʦ ʨʝʯʝʥʠʮʠ 

ʢʦʠ ʩʝ ʩʦʦʜʚʝʪʥʠ ʥʘ ʜʘʜʝʥʘʪʘ ʩʠʪʫʘʮʠʿʘ. ʊʠʝ ʩʪʝʢʥʫʚʘʘʪ ʢʦʤʧʝʪʝʥʮʠʿʘ ʟʘ ʪʦʘ ʢʦʛʘ ʜʘ ʟʙʦʨʫʚʘʘʪ, ʘ ʢʦʛʘ ʥʝ, 

ʢʘʢʦ ʠ ʰʪʦ, ʩʦ ʢʦʛʦ  ʠ ʥʘ ʢʦʿ ʥʘʯʠʥ  ʜʘ ʛʠ ʠʥʪʝʨʧʨʝʪʠʨʘʘʪ ʩʦʧʩʪʚʝʥʠʪʝ  ʯʫʚʩʪʚʘ, ʤʠʩʣʠ ʠ ʠʜʝʠ.  ʇʦʩʪʦʿʘʪ 

ʧʨʘʚʠʣʘ ʥʘ ʫʧʦʪʨʝʙʘ ʙʝʟ ʢʦʠ ʛʨʘʤʘʪʠʯʢʠʪʝ ʥʦʨʤʠ  ʙʠ ʙʠʣʝ ʙʝʩʢʦʨʠʩʥʠñ. 

 ʉʧʦʨʝʜ ʂʘʥʘʣ ʠ ʉʚʝʿʥ (Canale & Swain) ʢʦʤʫʥʠʢʘʪʠʚʥʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘ ʩʝ ʩʦʩʪʦʠ ʦʜ ʪʨʠ 

ʢʦʤʧʦʥʝʥʪʠ ʛʨʘʤʘʪʠʯʢʘ, ʩʦʮʠʦʣʠʥʛʚʠʩʪʠʯʢʘ ʠ ʩʪʨʘʪʝʛʠʩʢʘ. ɻʨʘʤʘʪʠʯʢʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘ ʩʝ ʦʜʥʝʩʫʚʘ 

ʥʘ ʟʥʘʝˁʝʪʦ ʥʘ ʿʘʟʠʢʦʪ, ʥʝʛʦʚʘʪʘ ʬʦʨʤʘ ʠ ʟʥʘʯʝˁʝ. ʊʘʘ ʠʥʢʦʨʧʦʨʠʨʘ ʟʥʘʝˁʝ ʟʘ ʧʨʘʚʦʧʠʩʦʪ, 

ʧʨʘʚʦʛʦʚʦʨʦʪ, ʚʦʢʘʙʫʣʘʨʦʪ, ʩʪʨʫʢʪʫʨʘʪʘ ʥʘ ʨʝʯʝʥʠʮʘʪʘ ʠ ʩʝʤʘʥʪʠʢʘʪʘ. ʉʦʮʠʦʣʠʥʛʚʠʩʪʠʯʢʘʪʘ 

ʢʦʤʧʝʪʝʥʮʠʿʘ ʩʝ ʩʦʩʪʦʠ ʦʜ ʜʚʝ ʢʦʤʧʦʥʝʥʪʥʠ ʧʨʘʚʠʣʘ -  ʩʦʮʠʦʢʫʣʪʫʨʥʠ ʧʨʘʚʠʣʘ ʠ ʧʨʘʚʠʣʘ ʥʘ ʜʠʩʢʫʨʩ. 

ɿʥʘʝˁʝʪʦ ʥʘ ʪʠʝ ʧʨʘʚʠʣʘ ʙʠ ʙʠʣʦ ʢʣʫʯʥʦ ʟʘ ʠʥʪʝʨʧʨʝʪʠʨʘˁʝ ʥʘ ʧʦʨʘʢʠʪʝ, ʢʦʛʘ ʧʦʩʪʦʠ ʤʘʣʘ 

ʪʨʘʥʩʧʘʨʝʥʪʥʦʩʪ ʧʦʤʝʺʫ ʙʫʢʚʘʣʥʦʪʦ ʟʥʘʯʝˁʝ ʥʘ ʧʦʨʘʢʘʪʘ ʠ ʥʘʤʝʨʘʪʘ ʥʘ ʛʦʚʦʨʠʪʝʣʦʪ. ʉʪʨʘʪʝʛʠʩʢʘʪʘ 

ʢʦʤʧʝʪʝʥʮʠʿʘ  ʩʝ ʩʦʩʪʦʠ ʦʜ ʚʝʨʙʘʣʥʠ ʠ ʥʝʚʝʨʙʘʣʥʠ ʢʦʤʫʥʠʢʘʮʠʩʢʠ ʩʪʨʘʪʝʛʠʠ,  ʢʘʢʦ ʢʦʤʧʝʥʟʘʮʠʩʢʠ 

ʩʝʛʤʝʥʪʠ ʩʦ ʮʝʣ ʜʘ ʛʦ ʧʦʧʦʣʥʘʪ ʣʠʥʛʚʠʩʪʠʯʢʠʦʪ ʚʘʢʫʫʤ, ʢʦʿ ʩʝ ʩʦʟʜʘʚʘ ʢʦʛʘ ʛʦʚʦʨʠʪʝʣʦʪ ʠʤʘ ʣʠʤʠʪʠʨʘʥ 

ʚʦʢʘʙʫʣʘʨ ʥʘ ʢʦʤʫʥʠʢʘʮʠʿʘ. ʆʚʠʝ ʢʦʤʧʦʥʝʥʪʠ ʧʦʜʦʮʥʘ ʩʝ ʥʘʜʦʧʦʣʥʫʚʘʘʪ  ʩʦ ʫʰʪʝ ʝʜʥʘ ʜʠʩʢʫʨʩʥʘ 

ʢʦʤʧʝʪʝʥʮʠʿʘ, ʢʦʿʘ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʩʧʦʩʦʙʥʦʩʪʘ ʟʘ ʨʘʟʙʠʨʘˁʝ ʥʘ ʧʨʘʚʠʣʘʪʘ ʥʘ ʜʠʩʢʫʨʩʦʪ ʚʦ ʛʦʚʦʨʥʠ ʠ 

ʧʠʩʤʝʥʠ ʪʝʢʩʪʦʚʠ ʠ  ʩʝʤʘʥʪʠʯʢʠʪʝ ʚʨʩʢʠ  ʧʦʤʝʺʫ ʨʝʯʝʥʠʮʠʪʝ. 

  ɼʝʬʠʥʠʨʘˁʝʪʦ ʥʘ ʣʝʢʩʠʯʢʦʪʦ ʟʥʘʝˁʝ ʥʘ ʣʝʢʩʝʤʠʪʝ ʩʝ ʙʘʟʠʨʘ ʚʨʟ ʜʚʝ ʩʪʘʪʝʛʠʩʢʠ ʦʧʨʝʜʝʣʙʠ. 

ü ʇʨʚʘʪʘ ʦʧʨʝʜʝʣʙʘ ʩʝ ʬʦʢʫʩʠʨʘ ʥʘ ʨʘʟʣʠʯʥʠʪʝ ʘʩʧʝʢʪʠ ʥʘ ʟʥʘʝˁʝʪʦ ʥʘ ʟʙʦʨʦʪ. 

ü ɺʪʦʨʘʪʘ ʦʧʨʝʜʝʣʙʘ  ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʥʠʚʦʘʪʘ ʥʘ ʟʥʘʝˁʝ ʦʜʥʦʩʥʦ ʬʘʟʠʪʝ ʥʘ ʫʩʚʦʿʫʚʘˁʝʪʦ 
ʥʘ ʟʙʦʨʦʪ. 

 ɸʩʧʝʢʪʠ ʥʘ ʟʥʘʝˁʝ ʥʘ ʟʙʦʨʦʪ 

ɺʦ 1942 ʛʦʜʠʥʘ ʂʨʦʥʙʘʭ ʧʨʝʜʣʦʞʠʣ 5 ʘʩʧʝʢʪʠ ʚʦ ʜʝʬʠʥʠʨʘˁʝʪʦ ʥʘ ʨʘʟʙʠʨʘˁʝ ʥʘ ʟʙʦʨʦʪ. 

× ɻʝʥʝʨʘʣʠʟʘʮʠʿʘ (  ʩʧʦʩʦʙʥʦʩʪ ʜʘ ʩʝ ʜʝʬʠʥʠʨʘ ʟʙʦʨʦʪ ) 

× ɸʧʣʠʢʘʮʠʿʘ ( ʩʧʦʩʦʙʥʦʩʪ ʜʘ ʩʝ  ʫʧʦʪʨʝʙʠ  ʟʙʦʨʦʪ ʚʦ ʜʘʜʝʥ ʿʘʟʠʯʝʥ ʜʠʩʢʫʨʩ) 

× ʐʠʨʦʯʠʥʘ ʥʘ ʟʥʘʯʝˁʝ  ( ʩʧʦʩʦʙʥʦʩʪ ʜʘ ʩʝ ʜʝʬʠʥʠʨʘʘʪ  ʨʘʟʣʠʯʥʠʪʝ ʟʥʘʯʝˁʝ ʥʘ ʟʙʦʨʦʪ ) 

× ʇʨʝʮʠʟʥʦʩʪ ʥʘ ʟʥʘʯʝˁʝʪʦ  ( ʧʨʘʢʪʠʯʥʘ ʠʤʧʣʝʤʝʥʪʘʮʠʿʘ  ʥʘ ʟʙʦʨʦʪ ʚʦ ʜʘʜʝʥʘ ʛʦʚʦʨʥʘ 

ʩʠʪʫʘʮʠʿʘ ) 

× ʈʘʩʧʦʣʦʞʣʠʚʦʩʪ  ( ʩʧʦʩʦʙʥʦʩʪ ʟʘ ʥʝʛʦʚʘ ʧʨʦʜʫʢʪʠʚʥʘ ʫʧʦʪʨʝʙʘ ). 

 

ʅʠʚʦʘ ʥʘ ʟʥʘʝˁʝ ʥʘ ʟʙʦʨʦʪ 

ʆʜʨʝʜʝʥʠ ʥʘʫʯʥʦ-ʠʩʪʨʘʞʫʚʘʯʢʠ ʬʘʢʪʠ ʛʦʚʦʨʘʪ ʜʝʢʘ ʟʥʘʝˁʝʪʦ ʥʘ ʟʙʦʨʦʪ ʚʢʣʫʯʫʚʘ ʣʝʧʝʟʘ ʦʜ 

ʤʝʺʫʩʝʙʥʦ ʧʦʚʨʟʘʥʠ ʘʩʧʝʢʪʠ ʥʘ ʟʥʘʝˁʝ, ʢʦʠ ʩʝ ʬʦʢʫʩʠʨʘʘʪ ʥʘ ʤʦʨʬʦʣʦʰʢʦʪʦ, ʛʨʘʤʘʪʠʯʢʦʪʦ ʠ 

ʩʝʤʘʥʪʠʯʢʦʪʦ  ʟʥʘʝˁʝ ʟʘ ʟʙʦʨʦʪ. ɺʦ ʜʨʫʛʠ ʥʘʫʯʥʠ ʩʪʫʜʠʠ  ʧʨʠʦʜʦʪ ʢʦʥ ʜʝʬʠʥʠʨʘˁʝʪʦ ʥʘ ʣʝʢʩʠʯʢʦʪʦ 

ʟʥʘʝˁʝ ʠʥʪʝʨʧʨʝʪʠʨʘ ʧʨʦʛʨʝʩʠʚʥʠ ʥʠʚʦʘ ʥʘ ʟʥʘʝˁʝ ʦʜ ʝʣʝʤʝʥʪʘʨʥʦ ʥʠʚʦ ʥʘ ʟʥʘʝˁʝ ʜʦ ʩʧʦʩʦʙʥʦʩʪ ʟʙʦʨʦʪ 

ʜʘ ʩʝ ʠʤʧʣʝʤʝʥʪʠʨʘ ʚʦ ʜʘʜʝʥʘ ʛʦʚʦʨʥʘ ʩʠʪʫʘʮʠʿʘ. ʊʦʿ ʧʨʠʦʜ ʈʠʜ (Read) ʛʦ ʥʘʨʝʢʫʚʘ Ăʨʘʟʚʦʝʥ ʧʨʦʮʝʩñ, 

ʙʠʜʝʿ˃ʠ ʠʜʝʥʪʠʬʠʢʫʚʘ ʥʠʚʦʘ ʥʘ ʟʥʘʝˁʘ,  ʢʦʠ ʤʦʞʝ ʜʘ ʩʝ ʠʥʪʝʨʧʨʝʪʠʨʘʘʪ ʢʘʢʦ ʬʘʟʠ ʚʦ ʫʩʚʦʿʫʚʘˁʝʪʦ ʥʘ 

ʟʙʦʨʦʪ. ɺʦ ʪʦʿ ʢʦʥʪʝʢʩʪ ʣʝʢʩʠʯʢʠʦʪ ʨʘʟʚʦʿ ʩʝ ʢʘʨʘʢʪʝʨʠʟʠʨʘ ʢʘʢʦ ʜʚʠʞʝˁʝ ʠʣʠ ʧʨʦʛʨʝʩʠʿʘ ʦʜ ʦʧʰʪʘ 

ʢʘʪʝʛʦʨʠʟʘʮʠʿʘ ï ʧʦʠʤʘˁʝ ʥʘ ʟʙʦʨʦʪ ʜʦ ʧʦʛʦʣʝʤʘ ʧʨʝʮʠʟʥʦʩʪ ʚʦ ʚʣʘʜʝʝˁʝʪʦ ʥʘ ʥʠʿʘʥʩʠʪʝ ʥʘ ʟʥʘʯʝˁʝʪʦ 

ʥʘ ʟʙʦʨʦʪ. ɿʙʦʨʫʚʘʿ˃ʠ ʟʘ ʜʠʤʝʥʟʠʠʪʝ ʥʘ ʨʘʟʚʦʿʦʪ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ ʣʠʥʛʚʠʩʪʦʪ ʍʝʥʨʠʢʩʝʥ (Henriksen) ʩʤʝʪʘ 

ʜʝʢʘ ʤʥʦʛʫ ʟʙʦʨʦʚʠ ʥʠʢʦʛʘʰ ʥʝʤʘ ʜʘ ʙʠʜʘʪ ʮʝʣʦʩʥʦ ʥʘʫʯʝʥʠʠ. ɼʝ ʬʘʢʪʦ ʥʠʪʫ ʝʜʝʥ ʠʟʚʦʨʝʥ ʛʦʚʦʨʠʪʝʣ ʥʝ 

ʤʦʞʝ ʜʘ ʛʦ ʟʥʘʝ ʮʝʣʠʦʪ ʧʦʪʝʥʮʠʿʘʣ ʥʘ ʟʥʘʯʝˁʘ ʥʘ ʝʜʝʥ ʟʙʦʨ. ʈʘʟʙʠʨʘˁʝʪʦ ʧʦʩʪʝʧʝʥʦ ʩʝ ʤʝʥʫʚʘ ʢʘʢʦ ʰʪʦ 

ʩʝ ʟʛʦʣʝʤʫʚʘ ʠʩʢʫʩʪʚʦʪʦ ʩʦ ʩʚʝʪʦʪ ʠ ʿʘʟʠʢʦʪ. ʌʘʢʪ ʝ ʜʝʢʘ ʩʘʤʦ ʤʘʣ ʜʝʣ ʦʜ ʟʙʦʨʦʚʠʪʝ ʰʪʦ ʛʠ ʟʥʘʝʤʝ 

ʨʝʮʝʧʪʠʚʥʦ ʥʝʢʦʛʘʰ ˃ʝ ʩʪʘʥʘʪ ʧʨʦʜʫʢʪʠʚʥʠ. ʇʦʛʦʣʝʤ ʙʨʦʿ ʟʙʦʨʦʚʠ ʧʨʚʦ ʚʣʝʛʫʚʘʘʪ ʚʦ ʨʝʮʝʧʪʠʚʥʠʦʪ 

ʚʦʢʘʙʫʣʘʨ, ʘ ʧʦʪʦʘ ʤʦʞʘʪ ʜʘ ʩʪʘʥʘʪ ʧʨʦʜʫʢʪʠʚʥʠ. ɽʜʝʥ ʦʜ ʧʨʚʠʪʝ ʠʩʪʨʘʞʫʚʘʯʠ ʣʠʥʛʚʠʩʪʠ ʢʦʿ ʧʨʝʜʣʦʞʠʣ 

ʩʢʘʣʘ ʟʘ ʠʜʝʥʪʠʬʠʢʫʚʘˁʝ ʥʘ ʥʠʚʦʘʪʘ ʥʘ ʟʥʘʝˁʝ ʥʘ ʟʙʦʨʦʚʠʪʝ ʢʘʿ ʠʟʚʦʨʥʠʪʝ ʛʦʚʦʨʠʪʝʣʠ ʝ ɼʝʿʣ (Dale), ʢʦʿ 

ʜʝʬʠʥʠʨʘʣ 4 ʦʩʥʦʚʥʠ ʬʘʟʠ ʚʦ ʟʥʘʝˁʝʪʦ ʥʘ ʟʙʦʨʦʪ. 

V ʌʘʟʘ 1. Ăʅʠʢʦʛʘ ʥʝ ʩʫʤ ʛʦ ʚʠʜʝʣñ 

V ʌʘʟʘ2. Ăʉʫʤ ʛʦ ʩʣʫʰʥʘʣ, ʥʦ ʥʝ ʟʥʘʤ ʰʪʦ ʟʥʘʯʠñ 

V ʌʘʟʘ3. Ăɻʦ ʧʨʝʧʦʟʥʘʚʘʤ ʚʦ ʢʦʥʪʝʢʩʪ ï ʤʦʞʝ ʜʘ ʟʥʘʯʠ...ñ 

V ʌʘʟʘ4. Ăɻʦ ʟʥʘʤñ. 

ɺʦ ʪʘʘ ʩʤʠʩʣʘ ɼʝʿʣ ʜʠʩʢʫʪʠʨʘ  ʟʘ 5 ʬʘʟʘ ï ʩʧʦʩʦʙʥʦʩʪ ʜʘ ʩʝ ʨʘʟʣʠʢʫʚʘ ʟʙʦʨʦʪ ʦʜ ʜʨʫʛʠ ʟʙʦʨʦʚʠ 

ʪʝʩʥʦ ʧʦʚʨʟʘʥʠ ʩʦ ʜʘʜʝʥʠʦʪ ʟʙʦʨ ʧʦ ʬʦʨʤʘ ʠ ʫʧʦʪʨʝʙʘ. 

 ʉʢʘʣʘʪʘ ʥʘ ʟʥʘʝˁʝ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ ʪʨʝʙʘ ʜʘ ʩʝ ʩʬʘʪʠ ʢʘʢʦ ʧʨʘʢʪʠʯʝʥ ʠʥʩʪʨʫʤʝʥʪ ʟʘ ʦʜʨʝʜʫʚʘˁʝ 

ʥʘ ʧʨʚʠʯʥʦʪʦ ʧʨʝʧʦʟʥʘʚʘˁʝ ʠ ʫʧʦʪʨʝʙʘʪʘ ʥʘ ʟʙʦʨʦʚʠʪʝ. 
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 ʄʦʜʝʣʠ ʥʘ ʣʝʢʩʠʯʢʘ ʢʦʤʧʝʪʝʥʮʠʿʘ 

ʇʨʘʢʪʠʢʘʪʘ ʧʦʪʚʨʜʠʣʘ ʧʨʘʚʦʧʨʦʧʦʨʮʠʦʥʘʣʝʥ ʦʜʥʦʩ  ʚʦ ʩʝʛʤʝʥʪʘʨʥʠʦʪ ʘʩʧʝʢʪ ʥʘ ʤʦʜʝʣʠʪʝ ʥʘ 

ʣʝʢʩʠʯʢʘ ʢʦʤʧʝʪʝʥʮʠʿʘ. ʋʯʝʥʠʮʠʪʝ ʩʦ ʧʦʛʦʣʝʤ ʚʦʢʘʙʫʣʘʨ ʧʦʢʘʞʫʚʘʘʪ ʧʦʛʦʣʝʤ ʫʩʧʝʭ ʚʦ ʧʦʛʦʣʝʤ ʙʨʦʿ 

ʿʘʟʠʯʥʠ ʚʝʰʪʠʥʠ ʦʪʢʦʣʢʫ ʫʯʝʥʠʮʠʪʝ ʩʦ ʧʦʤʘʣ ʚʦʢʘʙʫʣʘʨ. ʆʜ ʪʘʘ ʛʣʝʜʥʘ ʪʦʯʢʘ ʚʦʢʘʙʫʣʘʨʦʪ ʜʘʚʘ 

ʟʥʘʯʠʪʝʣʝʥ ʧʨʠʜʦʥʝʩ ʚʦ ʩʠʪʝ ʘʩʧʝʢʪʠ ʥʘ ʿʘʟʠʯʥʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘ. ʄʝʘʨʘ (Meara) ʚʦ 1996 ʛʦʜʠʥʘ 

ʢʦʥʩʪʘʪʠʨʘʣ ʜʝʢʘ ʧʦʩʪʦʿʘʪ ʤʘʣ ʙʨʦʿ ʩʪʫʜʠʠ ʢʦʠ ʿʘ ʠʩʪʨʘʞʫʚʘʘʪ ʛʦʣʝʤʠʥʘʪʘ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ ʢʘʿ ʫʯʝʥʠʮʠʪʝ 

ʢʦʠ ʛʠ ʠʟʫʯʫʚʘʘʪ ʩʪʨʘʥʩʢʠʪʝ ʿʘʟʠʮʠ. ʊʦʿ ʧʨʦʙʣʝʤʦʪ ʛʦ ʣʦʮʠʨʘ ʚʦ ʥʝʤʘˁʝʪʦ ʘʜʝʢʚʘʪʥʠ ʪʝʩʪʦʚʠ ʟʘ ʤʝʨʝˁʝ 

ʥʘ ʛʦʣʝʤʠʥʘʪʘ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ. Ăʊʝʩʪʦʪ ʥʘ ʥʠʚʦʘ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪñ,  ʢʨʝʠʨʘʥ ʦʜ ʅʝʿʰʥ ʝ ʥʘʿʙʣʠʟʦʢ ʜʦ 

ʩʪʘʥʜʘʨʜʥʠʦʪ ʪʝʩʪ ʟʘ ʤʝʨʝˁʝ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ. ʅʦ, ʩʦ ʥʝʛʦ ʩʝ ʪʝʩʪʠʨʘʘʪ ʩʘʤʦ ʤʘʣ ʙʨʦʿ ʟʙʦʨʦʚʠ ʛʨʫʧʠʨʘʥʠ 

ʩʧʦʨʝʜ ʬʨʝʢʚʝʥʪʥʦʩʪʘ ʩʦ ʢʦʨʠʩʪʝˁʝ ʥʘ ʢʦʤʧʣʝʢʩʝʥ ʬʦʨʤʘʪ ʩʦ ʧʦʚʝ˃ʝʢʨʘʪʝʥ ʠʟʙʦʨ. ʇʦʨʘʜʠ ʛʦʣʝʤʠʦʪ 

ʙʨʦʿ ʟʙʦʨʦʚʠ ʚʦ ʝʜʝʥ ʧʨʦʩʝʯʝʥ ʣʝʢʩʠʢʦʥ ʥʝ ʝ ʧʨʘʢʪʠʯʥʦ ʜʘ ʩʝ ʪʝʩʪʠʨʘʘʪ ʩʠʪʝ ʟʙʦʨʦʚʠ, ʧʘ ʧʦʪʨʝʙʥʦ ʝ ʜʘ ʩʝ 

ʢʦʨʠʩʪʠ ʘʜʝʢʚʘʪʝʥ ʤʝʪʦʜ ʟʘ ʩʝʣʝʢʪʠʨʘˁʝ ʥʘ ʟʙʦʨʦʚʠʪʝ.ɸʢʦ ʢʚʘʥʪʫʤʦʪ  ʥʘ ʟʙʦʨʦʚʠʪʝ ʢʘʿ ʛʦʚʦʨʠʪʝʣʦʪ ʝ ʥʘ 

ʤʠʥʠʤʘʣʥʦ ʥʠʚʦ, ʪʦʛʘʰ ʝ ʨʝʣʘʪʠʚʥʦ ʣʝʩʥʦ ʜʘ ʩʝ ʪʝʩʪʠʨʘ ʨʘʟʫʤʥʘ ʧʨʦʧʦʨʮʠʿʘ ʦʜ ʪʠʝ ʟʙʦʨʦʚʠ. ʇʨʘʢʪʠʯʥʦ 

ʘʢʦ ʥʝʢʦʿ ʟʥʘʝ 400 ʟʙʦʨʦʚʠ, ʪʝʩʪ ʩʦ 40 ʟʙʦʨʘ ʙʠ ʙʠʣ ʧʨʠʣʠʯʥʦ ʨʝʧʨʝʟʝʥʪʘʪʠʚʝʥ ʟʘ ʚʦʢʘʙʫʣʘʨʦʪ ʥʘ 

ʛʦʚʦʨʠʪʝʣʦʪ. ʅʦ, ʢʦʣʢʫ ʰʪʦ ʝ ʧʦʛʦʣʝʤ ʚʦʢʘʙʫʣʘʨʦʪ ʥʘ ʠʩʧʠʪʘʥʠʮʠʪʝ ʧʨʦʙʣʝʤʦʪ ʝ ʧʦʠʟʨʘʟʝʥ. ʆʪʪʫʢʘ 

ʄʝʘʨʘ ʟʘʢʣʫʯʫʚʘ ʜʝʢʘ ʦʥʘ ʰʪʦ ʥʘʚʠʩʪʠʥʘ ʝ ʧʦʪʨʝʙʥʦ ʝ ʪʝʩʪ ʢʦʿ ˃ʝ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʮʝʣʦʢʫʧʥʠʦʪ  

ʚʦʢʘʙʫʣʘʨ, ʘ ʥʝ ʥʘ ʦʜʜʝʣʥʠ  ʟʙʦʨʦʚʠ. ʇʦʪʨʝʙʥʘ ʝ ʣʝʢʩʠʯʢʘ ʢʘʨʘʢʪʝʨʠʩʪʠʢʘ ʢʘʢʦ ʜʠʩʪʠʥʢʮʠʿʘ ʤʝʺʫ 

ʨʝʧʨʝʟʝʥʪʘʪʠʚʥʠʦʪ  ʚʦʢʘʙʫʣʘʨ ʥʘ ʛʦʚʦʨʠʪʝʣʠʪʝ ʩʦ ʠʤʧʦʟʘʥʪʥʘ ʣʠʩʪʘ  ʥʘ ʟʙʦʨʦʚʠ ʠ ʣʠʮʘ ʯʠʿ ʚʦʢʘʙʫʣʘʨ 

ʠʤʘ ʢʚʘʣʠʪʝʪʥʦ ʧʦʜʦʙʨʘ ʩʪʨʫʢʪʫʨʘ ʠ ʘʜʘʧʪʠʙʠʣʥʘ  ʤʨʝʞʘ ʥʘ ʘʩʦʮʠʿʘʮʠʠ ʤʝʺʫ ʟʙʦʨʦʚʠʪʝ. ʊʘʢʚʠʪʝ ʪʝʩʪʦʚʠ 

ʙʠ ʛʦ ʚʢʣʫʯʫʚʘʣʝ ʩʪʝʧʝʥʦʪ ʥʘ ʧʦʚʨʟʘʥʦʩʪ ʥʘ ʟʙʦʨʦʚʠʪʝ ʚʦ ʤʨʝʞʘʪʘ, ʧʨʦʩʝʯʥʠʦʪ ʙʨʦʿ ʥʘ ʚʨʩʢʠ ʤʝʺʫ 

ʟʙʦʨʦʚʠʪʝ ʠ ʧʨʦʩʝʯʥʘʪʘ ʦʜʘʣʝʯʝʥʦʩʪ ʤʝʺʫ ʦʜʨʝʜʝʥʠ ʟʙʦʨʦʚʠ ʚʦ ʤʨʝʞʘʪʘ. ɺʘʢʚʠʪʝ ʚʨʩʢʠ ʩʝ ʜʠʩʪʠʥʢʪʠʚʥʠ 

ʝʣʝʤʝʥʪʠ ʢʦʠ ʦʚʦʟʤʦʞʫʚʘʘʪ ʜʘ ʩʝ ʨʘʟʣʠʢʫʚʘʘʪ ʚʠʩʪʠʥʩʢʠʦʪ  ʚʦʢʘʙʫʣʘʨ ʩʦ ʢʚʘʣʠʪʘʪʠʚʥʘʪʘ  ʣʠʩʪʘ ʥʘ 

ʟʙʦʨʦʚʠ. ɺʦʢʘʙʫʣʘʨʦʪ ʥʘ ʣʠʮʘʪʘ ʢʦʠ ʫʯʘʪ ʩʪʨʘʥʩʢʠ ʿʘʟʠʮʠ ʥʝʤʘ ʪʦʣʢʫ ʜʦʙʨʘ ʩʪʨʫʢʪʫʨʘ ʢʘʢʦ ʢʘʿ 

ʠʟʚʦʨʥʠʪʝ ʛʦʚʦʨʠʪʝʣʠ. ɸʧʩʦʣʫʪʝʥ ʝ ʬʘʢʪʦʪ ʰʪʦ ʪʠʝ ʧʦʪʝʰʢʦ ˃ʝ ʧʨʦʥʘʿʜʘʪ ʘʩʦʮʠʿʘʮʠʠ  ʟʘ ʜʘʜʝʥʠʪʝ 

ʟʙʦʨʦʚʠ ʠ ʯʝʩʪʦ ʥʝ ʤʦʞʝ ʜʘ ʛʠ ʩʦʛʣʝʜʘʘʪ ʚʨʩʢʠʪʝ ʤʝʺʫ ʟʙʦʨʦʚʠʪʝ ʢʦʠ  ʦʯʠʛʣʝʜʥʦ ʩʝ  ʩʧʝʮʠʬʠʯʥʠ  ʟʘ 

ʠʟʚʦʨʥʠʪʝ ʛʦʚʦʨʠʪʝʣʠ. ʊʦʘ ʩʫʛʝʨʠʨʘ ʜʝʢʘ Ăʣʝʢʩʠʯʢʘʪʘ ʦʨʛʘʥʠʟʘʮʠʿʘñ ʝ ʚʘʞʥʘ ʜʠʤʝʥʟʠʿʘ ʥʘ ʣʝʢʩʠʯʢʘʪʘ 

ʢʦʤʧʝʪʝʥʮʠʿʘ. ʠ ʜʝʢʘ Ăʦʨʛʘʥʠʟʘʮʠʿʘʪʘñ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʢʦʤʧʣʝʪʥʠʦʪ  ʚʦʢʘʙʫʣʘʨ, ʘ ʥʝ ʥʘ ʦʜʜʝʣʥʠ ʟʙʦʨʦʚʠ 

ʢʘʢʦ ʠʟʦʣʠʨʘʥʠ ʝʜʠʥʠʮʠ. 

 ɽʜʝʥ ʦʜ ʥʘʿʧʦʟʥʘʪʠʪʝ ʪʝʩʪʦʚʠ ʟʘ ʤʝʨʝˁʝ ʥʘ ʜʣʘʙʦʯʠʥʘʪʘ ʥʘ ʟʥʘʯʝˁʝʪʦ ʥʘ ʟʙʦʨʦʚʠʪʝ, ʢʨʝʠʨʘʥ ʦʜ 

ʈʠʜ ʢʦʨʠʩʪʠ ʬʦʨʤʘʪ ʥʘ ʟʙʦʨʦʚʥʠ ʘʩʦʮʠʿʘʮʠʠ. ʇʦʢʨʘʿ ʮʝʣʥʠʦʪ ʟʙʦʨ ʜʘʜʝʥʠ ʩʝ 8 ʜʨʫʛʠ ʟʙʦʨʦʚʠ ʦʜ ʢʦʠ 

ʠʩʧʠʪʘʥʠʮʠʪʝ ʪʨʝʙʘ ʜʘ ʠʟʙʝʨʘʪ 4,  ʢʦʠ ʩʝʤʘʥʪʠʯʢʠ ʩʝ ʧʦʚʨʟʘʥʠ ʩʦ ʮʝʣʥʠʦʪ ʟʙʦʨ. ʏʝʪʠʨʠʪʝ ʘʩʦʮʠʿʘʮʠʠ 

ʧʨʝʪʩʪʘʚʫʚʘʘʪ ʨʘʟʣʠʯʥʠ ʦʜʥʦʩʠ ʧʘʨʘʜʠʛʤʘʪʩʢʠ              ( ʩʠʥʦʥʠʤʠ ), ʩʠʥʪʘʛʤʘʪʩʢʠ, ʩʝʤʘʥʪʠʯʢʠ  ʠ 

ʘʥʘʣʠʪʠʯʢʠ. ʉʝ ʧʨʝʪʧʦʩʪʘʚʫʚʘ ʜʝʢʘ ʫʯʝʥʠʮʠʪʝ ʢʦʠ ʧʦʩʝʜʫʚʘʘʪ ʜʣʘʙʦʢʦ ʣʝʢʩʠʯʢʦ ʟʥʘʝˁʝ,  ʧʦʣʝʩʥʦ ˃ʝ ʛʠ 

ʠʜʝʥʪʠʬʠʢʫʚʘʘʪ ʘʩʦʮʠʿʘʮʠʠʪʝ ʦʜ ʦʥʠʝ ʫʯʝʥʠʮʠ,  ʯʠʝ ʟʥʘʝˁʝ ʥʝ ʝ ʪʦʣʢʫ ʜʣʘʙʦʢʦ, ʪʘʢʘ ʰʪʦ ʜʣʘʙʦʢʦʪʦ 

ʣʝʢʩʠʯʢʦ ʟʥʘʝˁʝ ʥʘ ʛʦʣʝʤ ʙʨʦʿ ʟʙʦʨʦʚʠ ʤʦʞʝ ʜʘ ʩʝ ʪʝʩʪʠʨʘ ʥʘ ʝʢʦʥʦʤʠʯʝʥ ʥʘʯʠʥ. ɺʘʢʚʠʦʪ ʬʦʨʤʘʪ 

ʦʚʦʟʤʦʞʫʚʘ ʤʝʨʝˁʝ ʥʘ ʩʧʝʮʠʬʠʯʥʠʪʝ ʩʝʤʘʥʪʠʯʢʠ ʚʨʩʢʠ ʰʪʦ ʫʢʘʞʫʚʘ ʥʘ ʪʠʧʦʪ ʥʘ ʟʥʘʝˁʝ ʰʪʦ ʛʦ 

ʧʦʩʝʜʫʚʘʘʪ ʫʯʝʥʠʮʠʪʝ ʟʘ ʜʘʜʝʥʠʪʝ ʟʙʦʨʦʚʠ ʢʘʢʦ ʠ ʨʘʟʚʠʚʘˁʝʪʦ ʥʘ ʪʦʘ ʟʥʘʝˁʝ.  

 ɺʦ ʩʦʛʣʘʩʥʦʩʪ ʩʦ ʢʦʤʫʥʠʢʘʪʠʚʥʠʪʝ ʪʨʝʥʜʦʚʠ ʚʦ ʥʘʩʪʘʚʘʪʘ ʧʦ ʩʪʨʘʥʩʢʠ ʿʘʟʠʮʠ ʠ ʚʨʟ ʦʩʥʦʚʘ ʥʘ 

ʜʝʬʠʥʠʮʠʿʘʪʘ ʟʘ ʿʘʟʠʯʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘ,  ʢʦʿʘ ʚʢʣʫʯʫʚʘ ʟʥʘʝˁʝ ʥʘ ʿʘʟʠʢʦʪ ʠ ʩʧʦʩʦʙʥʦʩʪ ʟʘ ʢʦʨʠʩʪʝˁʝ ʥʘ 

ʠʩʪʠʦʪ, ʏʘʧʝʣ (Chapelle) ʧʨʝʜʣʦʞʠʣʘ ʣʝʢʩʠʯʢʠ ʤʦʜʝʣ ʢʦʿ ʩʦʜʨʞʠ ʪʨʠ ʢʦʤʧʦʥʝʥʪʠ ʥʘ ʣʝʢʩʠʯʢʘ 

ʢʦʤʧʝʪʝʥʮʠʿʘ. 

ü ʂʦʥʪʝʢʩʪ ʥʘ ʫʧʦʪʨʝʙʘ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ 

ü ɿʥʘʝˁʝ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ ʠ ʬʫʥʜʘʤʝʥʪʘʣʥʠʪʝ ʧʨʦʮʝʩʠ 

ü ʄʝʪʘʢʦʛʥʠʪʠʚʥʠ ʩʪʨʘʪʝʛʠʠ ʧʦʪʨʝʙʥʠ ʟʘ ʫʧʦʪʨʝʙʘ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ. 

ʇʦʛʣʝʜʥʘʪʦ ʦʜ ʦʚʘʘ ʧʝʨʩʧʝʢʪʠʚʘ ʠʩʪʨʘʞʫʚʘˁʘʪʘ ʚʦ ʦʙʣʘʩʪʘ ʥʘ ʪʝʩʪʠʨʘˁʝʪʦ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ ʩʝ 

ʬʦʢʫʩʠʨʘʘʪ ʥʘ ʚʪʦʨʘʪʘ ʢʦʤʧʦʥʝʥʪʘ, ʟʥʘʝˁʝ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ ʠ ʬʫʥʜʘʤʝʥʪʘʣʥʠʪʝ ʧʨʦʮʝʩʠ, ʢʦʿʘ ʚʢʣʫʯʫʚʘ 

ʛʦʣʝʤʠʥʘ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ, ʟʥʘʝˁʝ ʥʘ ʢʘʨʘʢʪʝʨʠʩʪʠʢʠʪʝ ʥʘ ʟʙʦʨʦʚʠʪʝ, ʦʨʛʘʥʠʟʘʮʠʿʘ ʥʘ ʤʝʥʪʘʣʥʠʦʪ 

ʣʝʢʩʠʢʦʥ ʠ ʧʨʦʮʝʩʠʪʝ ʧʦʪʨʝʙʥʠ ʟʘ ʧʨʠʩʪʘʧʫʚʘˁʝ ʢʦʥ ʤʝʥʪʘʣʥʠʦʪ ʣʝʢʩʠʢʦʥ. ʈʝʟʫʣʪʘʪʦʪ ʦʜ ʚʘʢʚʘʪʘ 

ʬʦʢʫʩʠʨʘʥʦʩʪ ʩʝ ʪʝʤʝʣʠ ʥʘ  ʟʙʦʨʦʚʠʪʝ, ʢʦʠ  ʩʝ ʪʨʝʪʠʨʘʘʪ ʢʘʢʦ ʠʥʜʠʚʠʜʫʘʣʥʠ ʝʜʠʥʠʮʠ  ʠ ʢʦʠ ʤʦʞʝ ʜʘ ʩʝ 

ʧʨʝʟʝʥʪʠʨʘʘʪ ʠʟʦʣʠʨʘʥʦ, ʯʠʝ ʟʥʘʯʝˁʝ ʩʝ ʛʝʥʝʨʘʣʠʟʠʨʘ ʚʦ ʤʥʦʛʫ ʩʠʪʫʘʮʠʠ. ʄʝʺʫʪʦʘ ʚʦ ʩʦʛʣʘʩʥʦʩʪ ʩʦ 

ʢʦʥʮʝʧʪʦʧʪ ʟʘ ʢʦʤʫʥʠʢʘʪʠʚʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘ,  ʪʝʩʪʦʚʠʪʝ ʪʨʝʙʘ ʜʘ ʩʠʤʫʣʠʨʘʘʪ ʩʠʪʫʘʮʠʠ ʢʦʠ ʦʜʛʦʚʘʨʘʘʪ ʥʘ 

ʨʝʘʣʥʘʪʘ  ʫʧʦʪʨʝʙʘ ʥʘ ʿʘʟʠʢʦʪ, ʰʪʦ ʦʜʛʦʚʘʨʘ ʥʘ ʧʨʚʘʪʘ ʢʦʤʧʦʥʝʥʪʘ. ʊʨʝʪʘʪʘ ʢʦʤʧʦʥʝʥʪʘ ʥʘ ʣʝʢʩʠʯʢʘ 

ʢʦʤʧʝʪʝʥʮʠʿʘ ʝ ʢʦʨʠʩʪʝˁʝʪʦ ʥʘ ʤʝʪʘʢʦʛʥʠʪʠʚʥʠ ʩʪʨʘʪʝʛʠʠ,  ʢʦʠ ʠʛʨʘʘʪ ʧʦʩʨʝʜʥʘ  ʫʣʦʛʘ ʧʦʤʝʺʫ ʟʥʘʝˁʝʪʦ 

ʥʘ ʫʯʝʥʠʢʦʪ, ʥʝʛʦʚʠʪʝ ʢʘʧʘʮʠʪʝʪʠ ʟʘ ʧʨʦʮʝʩʠʨʘˁʝ ʠ ʢʦʤʫʥʠʢʘʪʠʚʥʠʪʝ ʙʘʨʘˁʘ ʥʘ ʢʦʥʪʝʢʩʪʦʪ.  

  

ɿʘʢʣʫʯʦʢ  
ʉʪʨʫʯʥʦʪʦ ʝʣʘʙʦʨʠʨʘˁʝ ʥʘ ʪʝʤʘʪʘ ʃʝʢʩʠʯʢʘ ʢʦʤʧʝʪʝʥʮʠʿʘ ʫʰʪʝ ʝʜʥʘʰ ʿʘ ʧʦʪʚʨʜʠ 

ʢʦʤʧʣʝʢʩʥʦʩʪʘ ʥʘ ʫʯʝˁʝʪʦ ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ ʠ ʛʦʣʝʤʠʥʘʪʘ ʥʘ ʟʘʜʘʯʘʪʘ ʩʦ ʢʦʿʘ ʩʝʢʦʿʜʥʝʚʥʦ ʩʝ ʩʨʝ˃ʘʚʘʘʪ 

ʫʯʝʥʠʮʠʪʝ ʧʨʠ ʫʩʚʦʿʫʚʘˁʝʪʦ ʥʘ ʩʪʨʘʥʩʢʠʪʝ ʟʙʦʨʦʚʠ  ʥʘ ʯʘʩʦʚʠʪʝ. ʅʠʟ ʧʨʠʟʤʘʪʘ ʥʘ ʩʪʨʫʯʥʠʪʝ ʦʧʩʝʨʚʘʮʠʠ 

ʠ ʧʨʘʢʪʠʢʘʪʘ ʚʦ ʥʘʩʪʘʚʘʪʘ ʥʘ ʣʝʢʩʝʤʠʪʝ ( ʟʙʦʨʦʚʠʪʝ ) ʩʝ ʛʣʝʜʘ ʢʘʢʦ ʥʘ ʧʦʩʝʙʥʠ ʝʣʝʤʝʥʪʠ. ʅʦ, ʿʘʩʥʦ ʝ ʜʝʢʘ 
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ʟʙʦʨʦʚʠʪʝ ʬʫʥʢʮʠʦʥʠʨʘʘʪ ʚʦ ʩʝʤʘʥʪʠʯʢʠ ʤʨʝʞʠ ʥʘ ʧʦʚʨʟʘʥʠ ʟʙʦʨʦʚʠ. ʆʪʪʫʢʘ ʫʯʝˁʝʪʦ ʥʘ ʥʦʚʠ ʟʙʦʨʦʚʠ 

ʥʝ ʝ ʩʘʤʦ ʫʩʚʦʿʫʚʘˁʝ ʥʘ ʠʟʦʣʠʨʘʥʠ ʣʝʢʩʠʯʢʠ ʝʜʠʥʠʮʠ, ʪʫʢʫ  ʥʦʚʠʪʝ ʟʙʦʨʦʚʠ ʩʝ ʚʢʣʦʧʫʚʘʘʪ ʚʦ ʣʝʢʩʠʯʢʘʪʘ 

ʤʨʝʞʘ ʰʪʦ ʟʥʘʯʠ ʜʝʢʘ ʪʨʝʙʘ ʜʘ ʩʝ ʢʦʥʝʢʪʠʨʘʘʪ ʩʠʪʝ ʚʠʜʦʚʠ ʥʘ ʚʨʩʢʠ ʩʦ ʧʦʚʨʟʘʥʠ ʟʙʦʨʦʚʠ. ʊʘʢʘ ʫʯʝˁʝʪʦ 

ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ ʙʠ ʧʨʝʪʩʪʘʚʫʚʘʣʦ ʧʨʝʜ ʩʝ ʩʠʩʪʝʤʩʢʦ ʫʯʝˁʝ,  ʦʪʢʦʣʢʫ ʫʯʝˁʝ ʥʘ ʠʟʦʣʠʨʘʥʠ ʣʝʢʩʠʯʢʠ 

ʝʜʠʥʠʮʠ.  

ʇʦʘʺʘʿ˃ʠ ʦʜ ʦʚʠʝ ʩʦʟʥʘʥʠʿʘ  ʥʘʩʪʘʚʥʠʮʠʪʝ ʪʨʝʙʘ ʜʘ ʧʦʩʚʝʪʘʪ ʧʦʩʝʙʥʦ ʚʥʠʤʘʥʠʝ ʥʘ ʫʩʚʦʿʫʚʘˁʝʪʦ 

ʥʘ ʚʦʢʘʙʫʣʘʨʦʪ ʫʰʪʝ ʦʜ ʥʘʿʨʘʥʘʪʘ ʚʦʟʨʘʩʪ, ʧʨʝʮʠʟʥʦ ʩʣʝʜʝʿ˃ʠ ʛʠ ʟʘʮʨʪʘʥʠʪʝ ʮʝʣʠ ʥʘ ʅʘʩʪʘʚʥʠʦʪ ʧʣʘʥ ʠ 

ʧʨʦʛʨʘʤʘ ʩʧʦʨʝʜ ɹʠʨʦʪʦ ʟʘ ʨʘʟʚʦʿ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝʪʦ  ʠ ʜʘ ʦʚʦʟʤʦʞʘʪ ʘʜʝʢʚʘʪʥʦ ʧʨʠʬʘʪʣʠʚ ʤʦʜʝʣ ʥʘ 

ʨʘʟʚʠʚʘˁʝʪʦ ʥʘ ʣʝʢʩʠʯʢʘ ʢʦʤʧʝʪʝʥʮʠʿʘ ʢʘʿ ʫʯʝʥʠʮʠʪʝ  ʚʦ ʫʯʠʣʠʰʥʘʪʘ ʩʨʝʜʠʥʘ ʠ ʜʘ ʧʨʠʤʝʥʫʚʘʘʪ 

ʨʘʟʣʠʯʥʠ ʩʪʨʘʪʝʛʠʠ ʠ ʘʢʪʠʚʥʦʩʪʠ ʢʦʠ ˃ʝ ʠʤ ʦʚʦʟʤʦʞʘʪ ʥʝ ʩʘʤʦ ʫʩʚʦʿʫʚʘˁʝ ʥʘ ʥʦʚʠ ʟʙʦʨʦʚʠ ʪʫʢʫ ʠ ʥʠʚʥʦ 

ʜʣʘʙʦʢʦ ʧʨʦʮʝʩʠʨʘˁʝ ʟʘ ʚʦʩʧʦʩʪʘʚʫʚʘˁʝ ʩʝʤʘʥʪʠʯʢʠ ʚʨʩʢʠ ʩʦ ʜʨʫʛʠ ʣʝʢʩʠʯʢʠ ʝʜʠʥʠʮʠ ʠ ʥʠʚʥʦ 

ʠʥʪʝʛʨʠʨʘˁʝ ʚʦ ʧʦʩʪʦʝʯʢʠʪʝ ʣʝʢʩʠʯʢʠ ʤʨʝʞʠ.  
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IEP ïMODELS FOR TRACKING AND EVALUATING THE STUDENTS WITH psn 

(PUPILWITH SPECIAL NEEDS) IN INCLUSIVE CLASSROOM  
Matilda Bajkova  

Primary school ñVera Ciriviri - Trenañ- Skopje, Republic of Macedonia   mbajkova@hotmail.com 
 

Abstract: The mental health, as a component and part of the education is an exceptionally important area in 

which various aspects of the disharmonic development of the student/s are observed in the direction of their 

special needs in the classroom, which, are included in the educational process of the Republic of Macedonia 

since 1994. The teacher in the inclusive classroom or the 21st century classroom, must have ways of observing 

and evaluating the progress of the students with PSN (pupil with special need), to follow their progress, to have 

instruments with which they will note the developments, to weigh, analyze, and with that to make a sublimation, 

so in the end they can come up with a solution to improve the conditions, methods (approaches) towards the 

student with PSN with a goal for a successful teaching. During these educational-methodologic approaches the 

teacher must have informations about the special needs characteristics and most importantly- the educational 

implications which would fit in the finding and planning of those in the programs and plans, the implementation 

in the educational process through the global, thematic and process-development plans of the classes of 

whichever subject in primary, elementary and high school. The IEP (individual education plan) models for 

tracking and evaluating the students with PSN in the inclusive classroom and the educational process are of a 

crucial importance for the teachers, parents, psychologists, special education teachers. The models are also 

important for the PSN pupils, because they ease their inclusion, tracking and evaluation of the educational 

process for a longer or shorter period of time. The IEP model is a successful model for the teacher who works in 

the inclusive classroom of the 21st century. 

 

ʀʆʇ ïʄʆɼɽʃʀ ʅɸ ʇʈʀʉʊɸʇ ɿɸ ʉʃɽɼɽɳɽ ʀ ɽɺɸʃɺɸʎʀɱɸ ʅɸ ʋʏɽʅʀʎʀ 

ʉʆ ʇʆʇ ɺʆ ʀʅʂʃʋɿʀɺʅɸ ʋʏʀʃʅʀʎɸ 
ʤ-ʨ ʄʘʪʠʣʜʘ ɹʘʿʢʦʚʘ 
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ʈʝʟʠʤʝ: ʄʝʥʪʘʣʥʦʪʦ ʟʜʨʘʚʿʝ, ʢʘʢʦ ʢʦʤʧʦʥʝʥʪʘ ʠ ʜʝʣ ʦʜ ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʝ ʤʦʰʥʝ ʚʘʞʥʘ ʦʙʣʘʩʪ ʚʦ ʢʦʿʘ ʩʝ 

ʩʦʛʣʝʜʫʚʘʘʪ ʨʘʟʣʠʯʥʠʪʝ ʘʩʧʝʢʪʠ ʥʘ ʜʠʩʭʘʨʤʦʥʠʯʥʠʦʪ ʨʘʟʚʦʿ ʥʘ ʫʯʝʥʠʢʦʪ/ʮʠʪʝ ʚʦ ʥʘʩʦʢʘ ʥʘ ʥʠʚʥʘʪʘ 

ʧʦʩʝʙʥʦʩʪ ʚʦ ʫʯʠʣʥʠʮʘ  ʢʦʿʘ ʧʘʢ, ʚʦ ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ ʦʜ 1994 ʛʦʜʠʥʘ ʝ ʠʥʢʣʫʟʠʨʘʥʘ ʚʦ ʦʙʨʘʟʦʚʥʠʦʪ 

ʩʠʩʪʝʤ ʚʦ ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ. ʅʘʩʪʘʚʥʠʢʦʪ ʚʦ ʠʥʢʣʫʟʠʚʥʘʪʘ ʫʯʠʣʥʠʮʘ ʠʣʠ ʫʯʠʣʥʠʮʘ ʥʘ 21-ʚʠʦʪ ʚʝʢ, 

ʤʦʨʘ ʜʘ ʠʤʘ ʥʘʯʠʥʠ ʢʘʢʦ ʜʘ ʛʦ ʩʣʝʜʠ ʠ ʝʚʘʣʚʠʨʘ ʨʘʟʚʦʿʦʪ ʥʘ ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ (ʧʦʩʝʙʥʠ ʦʙʨʘʟʦʚʥʠ 

ʧʦʪʨʝʙʠ) ʜʘ ʛʦ ʩʣʝʜʠ ʥʠʚʥʠʦʪ ʥʘʧʨʝʜʦʢ, ʜʘ ʠʤʘ ʠʥʩʪʨʫʤʝʥʪʠ ʩʦ ʢʦʠ ˃ʝ ʛʠ ʙʝʣʝʞʠ ʥʘʧʨʝʜʫʚʘˁʘʪʘ, ʜʘ 

ʤʝʨʠ, ʘʥʘʣʠʟʠʨʘ, ʠ ʧʨʠ ʪʦʘ ʜʘ ʠʟʚʨʰʠ ʩʫʙʣʠʤʘʮʠʿʘ, ʟʘ ʥʘ ʢʨʘʿʦʪ  ʜʘ ʥʦʩʠ ʨʝʰʝʥʠʿʘ ʟʘ ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ 

ʫʩʣʦʚʠʪʝ, ʤʝʪʦʜʠʪʝ (ʧʨʠʩʪʘʧʠʪʝ) ʢʦʥ ʫʯʝʥʠʢʦʪ ʩʦ ʇʆʇ ʟʘ ʰʪʦ ʧʦʫʩʧʝʰʥʦ ʩʦʚʣʘʜʫʚʘˁʝ ʥʘ ʤʘʪʝʨʠʿʘʣʦʪ ʠ 

ʥʠʚʥʦ ʧʦʫʯʫʚʘˁʝ. ʇʨʠ ʦʚʠʝ ʦʙʨʘʟʦʚʥʦ-ʤʝʪʦʜʦʣʦʰʢʠ ʧʨʠʩʪʘʧʠ ʥʘʩʪʘʚʥʠʢʦʪ ʤʦʨʘ ʜʘ ʠʤʘ ʠʥʬʦʨʤʘʮʠʠ ʟʘ 

ʧʦʩʝʙʥʦʩʪʘ ʦʜ ʩʪʨʫʯʝʥ ʘʩʧʝʢʪ ʟʘ ʫʯʝʥʠʢʦʪ/ʮʠʪʝ ʟʘ ʥʠʚʥʠʪʝ ʢʘʨʘʢʪʝʨʠʩʪʠʢʠ ʠ ʥʘʿʚʘʞʥʦʪʦ- ʦʙʨʘʟʦʚʥʠʪʝ 

ʠʤʧʣʠʢʘʮʠʠ ʢʦʠ ʙʠ ʩʝ ʚʢʣʦʧʠʣʝ ʚʦ ʠʟʥʘʦʺʘˁʝ, ʧʣʘʥʠʨʘˁʝ ʥʘ ʠʩʪʠʪʝ ʚʦ ʧʨʦʛʨʘʤʠʪʝ ʠ ʧʣʘʥʠʨʘˁʘʪʘ, 

ʠʤʧʣʝʤʝʥʘʪʘʮʠʿʘ ʚʦ ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ ʥʠʟ ʛʣʦʙʘʣʥʦʪʦ, ʪʝʤʘʪʩʢʦʪʦ ʠ ʧʨʦʮʝʩʥʦ-ʨʘʟʚʦʿʥʠʪʝ ʧʣʘʥʠʨʘˁʘ 

ʥʘ ʯʘʩʦʚʠʪʝ ʧʦ ʢʦʿ ʙʠʣʦ ʧʨʝʜʤʝʪ ʢʘʢʦ ʚʦ ʦʜʜʝʣʝʥʩʢʘ ʪʘʢʘ ʠ ʚʦ ʧʨʝʜʤʝʪʥʘ ʥʘʩʪʘʚʘ, ʥʝ ʩʘʤʦ ʚʦ ʦʩʥʦʚʥʦʪʦ 

ʪʫʢʫ ʠ ʚʦ ʩʨʝʜʥʦʪʦ ʦʙʨʘʟʦʚʘʥʠʝ. ʀʆʇ ʤʦʜʝʣʠʪʝ ʟʘ ʩʣʝʜʝˁʝ ʠ ʝʚʘʣʚʘʮʠʿʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ ʚʦ 

ʠʥʢʣʫʟʠʚʥʘ ʫʯʠʣʥʠʮʘ ʠ ʚʦ ʦʙʨʘʟʦʚʥʠʦʪ ʧʨʦʮʝʩ ʦʜ ʢʨʫʮʠʿʘʣʥʦ ʟʥʘʯʝˁʝ ʟʘ ʥʘʩʪʘʚʥʠʮʠʪʝ, ʨʦʜʠʪʝʣʠʪʝ, 

ʩʪʨʫʯʥʘʪʘ ʩʣʫʞʙʘ, ʥʦ ʠ ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ ʟʘ ʧʦʣʝʩʥʘ ʠʥʢʣʫʟʠʿʘ, ʩʣʝʜʝˁʝ ʠ ʝʚʘʣʚʘʮʠʿʘ ʥʘ ʧʨʦʮʝʩʦʪ ʥʘ 

ʧʦʫʯʫʚʘˁʝ ʥʘ ʢʨʘʪʢʦʨʦʯʝʥ ʠ ʜʦʣʛʦʨʦʯʝʥ ʧʣʘʥ, ʥʘ ʥʠʚʥʠʦʪ ʥʘʧʨʝʜʦʢ ʚʦ ʢʦʥʪʠʥʫʠʪʝʪ ʥʘ ʠʩʪʠʦʪ ʥʠʟ 

ʮʝʣʠʦʪ ʧʨʦʮʝʩ ʥʘ ʫʯʝˁʝ ʠ ʧʦʜʫʯʫʚʘˁʝ, ʧʨʝʪʩʪʘʚʫʚʘ ʫʩʧʝʰʝʥ ʤʦʜʝʣ ʟʘ ʨʘʙʦʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʚʦ 

ʠʥʢʣʫʟʠʚʥʘ ʫʯʠʣʥʠʮʘ ʥʘ 21-ʚʠʦʪ  ʚʝʢ.  

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʀʥʢʣʫʟʠʚʥʠ ʫʯʠʣʥʠʮʠ, ʀʆʇ ïʤʦʜʝʣʠ, ʫʯʝʥʠʮʠ ʩʦ ʇʆʇ.   

 

ʐʊʆ ʇʈɽʊʉʊɸɺʋɺɸɸʊ ʀʅʂʃʋɿʀɺʅʀʊɽ ʋʏʀʃʅʀʎʀ? 

ʀʥʢʣʫʟʠʚʥʠ ʫʯʠʣʥʠʮʠ ʩʝ ʫʯʠʣʥʠʮʠ ʚʦ ʢʦʠ ʥʘʩʪʘʚʥʠʮʠʪʝ ʠ ʫʯʝʥʠʮʠʪʝ ʨʘʙʦʪʘʪ ʟʘʝʜʥʦ ʟʘ ʢʨʝʠʨʘˁʝ ʠ 

ʦʜʨʞʫʚʘˁʝ ʥʘ ʩʨʝʜʠʥʘ ʚʦ ʢʦʿʘ ʩʝʢʦʿ ʩʝ ʯʫʚʩʪʚʫʚʘ ʙʝʟʙʝʜʥʦ, ʧʦʜʜʨʞʘʥʦ, ʢʘʢʦ ʠ ʦʭʨʘʙʨʫʚʘʯʢʠ ʜʘ ʛʠ 

ʠʩʢʘʞʫʚʘʘʪ ʩʚʦʠʪʝ ʩʪʘʚʦʚʠ. ɺʦ ʦʚʠʝ ʫʯʠʣʥʠʮʠ, ʩʦʜʨʞʠʥʘʪʘ ʝ ʝʢʩʧʣʠʮʠʪʥʘ, ʛʣʝʜʘʥʦ ʦʜ ʧʦʚʝ˃ʝ 

ʧʝʨʩʧʝʢʪʠʚʠ ʠ ʨʘʟʣʠʯʥʠ ʠʩʢʫʩʪʚʘ ʦʜ ʨʘʟʣʠʯʥʠ ʛʨʫʧʠ. ʉʠʪʝ ʪʝʢʩʪʦʚʠ ʩʝ ʧʨʝʟʝʥʪʠʨʘʥʠ ʥʘ ʥʘʯʠʥ ʩʦ ʢʦʿ ʩʝ 

ʥʘʤʘʣʫʚʘ  Ăʠʩʢʫʩʪʚʦʪʦ ʥʘ ʤʘʨʛʠʥʘʣʠʟʘʮʠʿʘñ ʠ, ʩʝʢʦʛʘʰ ʢʦʛʘ ʝ ʤʦʞʥʦ, ʠʤ ʩʝ  ʧʦʤʘʛʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʜʘ 

ʩʬʘʪʘʪ ʜʝʢʘ ʧʦʝʜʠʥʝʯʥʠʪʝ ʠʩʢʫʩʪʚʘ, ʚʨʝʜʥʦʩʪʠ ʠ ʧʝʨʩʧʝʢʪʠʚʠ ʩʝ ʥʘʿʚʘʞʥʠ, ʦʩʦʙʝʥʦ ʚʨʟ ʚʣʠʿʘʥʠʝʪʦ ʥʘ 

ʠʟʛʨʘʜʙʘ ʥʘ ʟʥʘʝˁʝ ʚʦ ʢʦʿʘ ʙʠʣʦ ʦʙʣʘʩʪ ʠʣʠ ʜʠʩʮʠʧʣʠʥʘ. ʅʘʩʪʘʚʥʠʮʠʪʝ ʚʦ ʠʥʢʣʫʟʠʚʥʠ ʫʯʠʣʥʠʮʠ 
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ʢʦʨʠʩʪʘʪ ʨʘʟʣʠʯʥʠ ʤʝʪʦʜʠ ʚʦ ʥʘʩʪʘʚʘʪʘ, ʩʦ ʮʝʣ ʜʘ ʩʝ ʦʣʝʩʥʘʪ ʘʢʘʜʝʤʩʢʠʪʝ ʜʦʩʪʠʛʥʫʚʘˁʘ ʥʘ ʩʠʪʝ ʫʯʝʥʠʮʠ. 

ʀʥʢʣʫʟʠʚʥʠʪʝ ʫʯʠʣʥʠʮʠ ʩʝ ʤʝʩʪʘ ʚʦ ʢʦʠ ʠʤʘ ʤʝʺʫʩʝʙʥʦ ʧʦʯʠʪʫʚʘˁʝ ʠ ʘʢʘʜʝʤʩʢʠ ʢʚʘʣʠʪʝʪ. ʉʝ ʚʨʝʜʥʫʚʘ 

ʠ ʧʨʦʤʦʚʠʨʘ ʩʝʢʦʝ  ʤʠʩʣʝˁʝ.  

 

ɿʆʐʊʆ ɽ ʇʆʊʈɽɹɽʅ ʀʆʇ? 

ɿʘ ʥʘʩʪʘʚʥʠʢ ʰʪʦ ʘʢʪʠʚʥʦ ʧʨʘʢʪʠʢʫʚʘ ʠʥʢʣʫʟʠʚʥʘ ʫʯʠʣʥʠʮʘ ʩʦ ʧʨʠʤʝʥʘ ʥʘ ʀʆʇ  ʩʠ ʦʚʦʟʤʦʞʫʚʘ ʫʨʝʜʥʦ 

ʬʦʨʤʠʨʘˁʝ ʪʠʤ ʟʘ ʩʦʨʘʙʦʪʢʘ,ʠʥʬʦʨʤʠʨʘˁʝ, ʘʢʪʠʚʥʦ ʚʢʣʫʯʫʚʘˁʝ ʥʘ ʨʦʜʠʪʝʣʠʪʝ ʢʘʢʦ ʧʦʤʘʛʘʯʠ ʚʦ 

ʧʨʦʮʝʩʦʪ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝ ʥʘ ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ, ʩʣʝʜʝˁʝ, ʙʝʣʝʞʝˁʝ ʥʘ ʧʨʦʤʝʥʠʪʝ ʘ ʩʦ ʪʦʘ ʬʦʨʤʠʨʘˁʝ ʥʘ 

ʜʠʬʝʨʝʥʮʠʿʘʣʥʠ ʮʝʣʠ ʥʘ ʯʘʩʦʪ, ʮʝʣʠ ïʢʨʘʪʢʦʨʦʯʥʠ ʠ ʜʦʣʛʦʨʦʯʥʠ, ʘʜʘʧʪʘʮʠʿʘ ʥʘ ʠʥʢʣʫʟʠʚʥʘʪʘ ʫʯʠʣʥʠʮʘ 

ʠʣʠ ʥʝʿʟʠʥʘ ʤʦʜʠʬʠʢʘʮʠʿʘ ʠ ʥʘ ʢʨʘʿʦʪ ʝʚʘʣʚʘʮʠʿʘ ʥʘ ʧʦʩʪʠʛʥʘʪʦʪʦ.ɺʘʢʚʠʦʪ ʧʨʠʦʜ ʢʦʥ ʩʪʨʫʢʪʫʨʠʨʘˁʝ ʥʘ 

ʀʆʇ ʟʘ ʩʝʢʦʝ ʜʝʪʝ(ʫʯʝʥʠʢ) ʩʦ ʇʆʇ ʚʦ ʠʥʢʣʫʟʠʚʥʘʪʘ ʫʯʠʣʥʠʮʘ ʜʘʚʘ ʤʦʞʥʦʩʪ ʠ ʚʨʟ ʥʘʯʠʥʦʪ ʥʘ ʧʨʠʦʺʘˁʝ 

ʢʦʥ ʦʚʠʝ ʚʫʣʥʝʨʘʙʠʣʥʠ ʛʨʫʧ ʫʯʝʥʠʮʠ ʩʦ ʮʝʣ ʜʘ ʩʝ ʧʦʯʫʚʩʪʚʫʚʘʘʪ ʜʦʙʨʝʜʦʿʜʝʥʠ ʠ ʥʝ ʤʘʨʛʠʥʘʣʠʟʠʨʘʥʠ. ɺʦ 

ʪʨʘʜʠʮʠʦʥʘʣʥʠʦʪ ʥʘʯʠʥ ʥʘ ʪʨʝʪʠʨʘˁʝ ʥʘ ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ ʧʦʩʪʦʝʰʝ ʥʝʘʜʝʢʚʘʪʥʦ ʪʨʝʪʠʨʘˁʝ ʠʣʠ 

ʧʘʨʮʠʿʘʣʥʦ ʩʧʦʨʝʜ ʩʧʦʩʦʙʥʦʩʪʘ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʜʘ ʧʨʠʬʘʪʠ ʧʨʝʜʠʟʚʠʢ ʟʘ ʨʘʙʦʪʘ ʩʦ ʫʯʝʥʠʮʠ ʩʦ ʇʆʇ , ʘ 

ʧʨʝʢʫ ʢʦʨʠʩʪʝˁʝʪʦ ʥʘ ʤʦʜʝʣʠʪʝ ʥʘ ʀʆʇ ʦʚʦʿ ʧʨʠʦʜ ʠʤ ʝ ʧʦʜʦʩʪʘʧʝʥ ʥʘ ʩʠʪʝ ʥʘʩʪʘʚʥʠʮʠ ʙʝʟ ʦʛʣʝʜ ʥʘ 

ʥʠʚʥʘʪʘ ʩʪʨʫʯʥʦʩʪ ʟʘ ʨʘʙʦʪʘ ʩʦ ʫʯʝʥʠʮʠ ʩʦ ʇʆʇ. ʉʦ ʀʆʇ ʧʨʚʦʪʦ ʩʢʘʣʠʣʦ ʥʘ ʩʪʠʛʤʘʪʠʟʘʮʠʿʘʪʘ ʥʘ 

ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ ʚʦ ʠʥʢʣʫʟʠʚʥʘʪʘ ʫʯʠʣʥʠʮʘ ʝ ʧʦʤʠʥʘʪʦ.    

ʊʨʘʜʠʮʠʦʥʘʣʥʦ, ʩʠʪʝ ʥʘʩʪʘʚʥʠʮʠ ʰʪʦ ʩʝ ʟʘʠʥʪʝʨʝʩʠʨʘʥʠ ʟʘ ʥʘʧʨʝʜʦʢʦʪ ʥʘ ʩʠʪʝ ʫʯʝʥʠʮʠ ʚʦ ʠʥʢʣʫʟʠʚʥʘʪʘ 

ʫʯʠʣʥʠʮʘ ʥʘ ʢʨʘʿʦʪ ʩʝ ʩʚʝʜʫʚʘʘʪ ʥʘ ʨʝʟʫʣʪʘʪʠʪʝ ʦʜ ʧʦʩʪʠʛʥʘʪʦʪʦ ʩʘʤʦ ʦʜ Ăʥʦʨʤʘʣʥʠʪʝ ñʫʯʝʥʠʮʠ, ʩʦ ʢʦʠ 

ʚʦ ʧʨʠʥʮʠʧ ʩʝ ʜʦʙʠʚʘʘʪ ʩʘʤʦ ʢʚʘʥʪʠʪʘʪʠʚʥʠ ʧʦʢʘʟʘʪʝʣʠ ʥʘ ʥʘʫʯʝʥʦʪʦ. ɺʘʢʚʘʪʘ ʧʦʟʠʮʠʦʥʠʨʘʥʦʩʪ ʥʘ 

ʥʘʩʪʘʚʥʠʢʦʪ ʤʫ ʜʘʚʘ ʩʣʠʢʘ ʩʘʤʦ ʥʘ ʝʜʝʥ ʩʝʛʤʝʥʪ ʦʜ ʨʘʙʦʪʘʪʘ ʩʦ ʫʯʝʥʠʮʠʪʝ, ʙʝʟ ʞʝʣʙʘ ʜʘ ʩʝ ʧʦʩʪʠʛʥʝ 

ʥʠʚʦ ʥʘ ʮʝʣʦʩʪ ʟʘ ʩʠʪʝ ʠʥʚʦʣʚʠʨʘʥʠ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ ʧʦʫʯʫʚʘˁʝ ʚʢʣʫʯʫʚʘʿ˃ʠ ʛʠ ʠ ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ. ɺʦ 

ʦʮʝʥʢʘʪʘ ʩʝʢʘʢʦ ʚʣʝʛʫʚʘʘʪ ʠ ʜʝʣʦʚʠʪʝ ʦʜ ʥʘʫʢʠʪʝ ʢʦʠ ʩʝ ʥʝʤʠʥʦʚʥʠ ʘʣʢʠ ʦʜ ʚʦʩʧʠʪʥʦ-ʦʙʨʘʟʦʚʥʠʦʪ ʢʨʫʛ, 

ʧʩʠʭʦʣʦʛʠʿʘʪʘ, ʧʝʜʘʛʦʛʠʿʘʪʘ, ʩʧʝʮʠʿʘʣʥʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʟʘ ʫʯʝʥʠʮʠ ʩʦ ʧʦʩʝʙʥʠ ʦʙʨʘʟʦʚʥʠ ʧʦʪʨʝʙʠ, 

ʩʦʮʠʦʣʦʛʠʿʘʪʘ, ʝʪʠʢʘʪʘ ʠ ʧʦʟʥʘʚʘˁʝʪʦ ʥʘ ʧʦʠʤʦʪ ʠʥʪʝʨʠʦʨʠʟʘʮʠʿʘ. 

ʇʦʩʪʦʿʘʪ ʩʝʢʘʢʦ, ʥʝʢʦʣʢʫ ʜʠʣʝʤʠ ʠ ʧʨʘʰʘˁʘ ʢʦʠ ʥʝ ʤʦʞʘʪ ʢʦʤʧʣʝʪʥʦ ʜʘ ʥʝ ʜʠʩʣʦʮʠʨʘʘʪ ʦʜ ʤʦʤʝʥʪʦʪ ʥʘ 

ʧʦʩʪʘʚʫʚʘˁʝ ʛʨʘʥʠʮʘ ʥʘ ʠʥʢʣʫʟʠʚʥʦʩʪ, ʥʦ ʩʦ ʪʦʘ ʩʝ ʟʘʥʠʤʘʚʘʘʪ ʫʯʠʣʠʰʥʠʪʝ ʧʩʠʭʦʣʦʟʠ ʧʨʠ 

ʟʘʧʠʰʫʚʘˁʝʪʦ ʥʘ ʫʯʝʥʠʢʦʪ ʚʦ ʥʘʩʪʘʚʥʠʦʪ ʧʨʦʮʝʩ. ʉʝʢʘʢʦ ʪʫʢʘ ʫʣʦʛʘ ʠʤʘ ʠ ʧʨʦʮʝʥʢʘʪʘ ʦʜ ʜʝʪʩʢʠʪʝ 

ʧʩʠʭʠʿʘʪʨʠ ʟʘ ʤʘʪʫʨʘʮʠʿʘʪʘ ʥʘ ʫʯʝʥʠʢʦʪ, ʩʧʦʩʦʙʥʦʩʪʘ ʟʘ ʠʥʢʣʫʟʠʿʘ ʚʦ ʨʝʜʦʚʥʦʪʦ ʦʩʥʦʚʥʦ ʠ ʩʨʝʜʥʦ 

ʦʙʨʘʟʦʚʘʥʠʝ ʢʘʢʦ ʠ ʤʝʜʠʮʠʥʩʢʠʪʝ ʧʨʝʧʦʨʘʢʠ ʟʘ ʧʦʩʝʙʥʦʩʪʘ.  ʂʘʢʦ ʜʘ ʩʝ ʠʟʤʝʨʠ ʧʦʩʪʠʛʥʘʪʠʦʪ ʫʩʧʝʭ ʘʢʦ 

ʦʜ ʫʯʝʥʠʮʠʪʝ ʩʝ ʙʘʨʘ ʦʜʛʦʚʦʨ ʥʘ ʧʨʘʰʘˁʝ/ʘ ʢʦʠ ʥʝʤʘ/ʘʘʪ ʝʜʝʥ ʪʦʯʝʥ ʦʜʛʦʚʦʨ? ʂʘʢʦ ʜʘ ʩʝ ʦʮʝʥʠ ʧʨʦʮʝʩʦʪ 

ʥʘ ʤʠʩʣʝˁʝ ʠ ʫʯʝˁʝ ʘ ʥʝ ʩʘʤʦ ʧʨʦʠʟʚʦʜʦʪ? ʂʘʢʦ ʜʘ ʩʝ ʦʮʝʥʠ ʩʪʠʣʦʪ ʥʘ ʫʯʝˁʝ? ɼʘʣʠ ʥʦʚʠʪʝ ʬʦʨʤʠ ʥʘ 

ʦʮʝʥʫʚʘˁʝ ʤʦʞʘʪ ʚʦ ʮʝʣʦʩʪ ʜʘ ʛʠ ʟʘʤʝʥʘʪ ʪʨʘʜʠʮʠʦʥʘʣʥʠʪʝ ʪʝʩʪʦʚʠ ʥʘ ʟʥʘʝˁʝ? ʆʚʘ ʩʝ ʩʘʤʦ ʥʝʢʦʠ 

ʜʠʣʝʤʠ ʠ ʧʨʘʰʘˁʘ ʢʦʠ ʚʩʫʰʥʦʩʪ ʙʘʨʘʘʪ ʨʘʟʨʘʙʦʪʢʘ ʠ ʩʝʢʘʢʦ ʧʘʨʪʥʝʨʠ ʥʘ ʢʦʠ ˃ʝ ʠʤ ʩʝ ʦʙʿʘʩʥʠ. ʊʦʢʤʫ 

ʟʘʪʦʘ ʀʆʇ-ʠʪʝ ʩʝ ʜʦʚʦʣʥʦ ʫʩʧʝʰʥʠ ʤʦʜʝʣʠ ʢʦʠ ʩʝ ʚʨʝʜʥʠ ʧʦʤʘʛʘʯʠ ʥʘ ʩʠʪʝ ʟʘʠʥʪʝʨʝʩʠʨʘʥʠ ʩʪʨʘʥʠ 

ʧʨʠʢʘʟʥʘʪʘ ʦʙʨʘʟʦʚʘʥʠʝ ʥʘ ʫʯʝʥʠʮʠ ʩʦ ʇʆʇ ʫʩʧʝʰʥʦ ʜʘ ʩʝ ʨʘʩʢʘʞʝ ʢʘʢʦ ʜʦʙʨʘ ʧʨʘʢʪʠʢʘ ʠ ʤʦʜʝʣ. 

ʌʦʨʤʫʣʠʨʘˁʝ ʥʘ ʀʆʇ ïʤʦʜʝʣʠ ʥʘ ʧʨʠʩʪʘʧ,  ʩʣʝʜʝˁʝ ʠ ʝʚʘʣʚʘʮʠʿʘ ʥʘ ʫʯʝʥʠʮʠ ʩʦ ʇʆʇ ʚʦ ʠʥʢʣʫʟʠʚʥʘ 

ʫʯʠʣʥʠʮʘ 

ʅʘʿʝʜʥʦʩʪʘʚʥʠʦʪ ʥʘʯʠʥ  ʥʘ ʩʠʪʝ ʟʘʩʝʛʥʘʪʠ ʩʪʨʘʥʠ ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝ ʥʘ ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ ʢʘʢʦ 

ʧʘʨʪʥʝʨʠ ʜʘ ʠʤ ʩʝ ʦʙʿʘʩʥʠ ʮʝʣʠʦʪ ʪʦʿ ʧʨʦʮʝʩ ʥʘ ʧʨʠʬʘ˃ʘˁʝ ʥʘ ʩʦʨʘʙʦʪʢʘ, ʧʣʘʥʠʨʘˁʝ, ʘʜʘʧʪʘʮʠʿʘ, 

ʤʦʜʠʬʠʢʘʮʠʿʘ ʩʣʝʜʝˁʝ, ʙʝʣʝʞʝˁʝ ʥʘ ʧʨʦʤʝʥʠ, ʘʥʘʣʠʟʘ,ʩʫʙʣʠʤʠʨʘˁʝ ʥʘ ʜʦʙʠʝʥʦʪʦ ʚʦ ʧʨʦʮʝʩʦʪ, ʫʧʘʪʩʪʚʘ 

ʟʘ ʧʦʥʘʪʘʤʦʰʥʦ ʨʘʙʦʪʝˁʝ ʠ ʝʚʘʣʚʘʮʠʿʘ ʥʘ ʩʨʘʙʦʪʝʥʦʪʦ ʩʦ ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ , ʝ ʧʦʿʘʩʥʫʚʘˁʝʪʦ ʥʘ 

ʧʦʠʤʦʪ ʜʦʙʨʦ ʠʟʚʨʰʝʥʘ ʨʘʙʦʪʘ. ɸʢʦ ʩʝ ʠʤʘʘʪ ʿʘʩʥʠ, ʧʨʝʮʠʟʥʦ ʧʦʟʠʮʠʦʥʠʨʘʥʠ ʢʨʠʪʝʨʠʫʤʠ ʟʘ 

ʠʟʛʦʪʚʫʚʘˁʝ ʥʘ ʀʆʇ ʥʝʤʘ ʜʘ ʠʤʘ ʟʘʙʫʥʘ. ɺʦ ʠʥʢʣʫʟʠʚʥʘ ʫʯʠʣʥʠʮʘ ʚʦ ʢʦʿʘ ʩʝ ʧʦʪʪʠʢʥʫʚʘ ʢʨʠʪʠʯʢʦ 

ʤʠʩʣʝˁʝ ʦʜ ʥʘʩʪʘʚʥʠʮʠʪʝ ʩʝ ʙʘʨʘ ʠ ʥʠʚʥʘ ʜʦʣʞʥʦʩʪ ʝ ʜʘ ʜʘʜʘʪ ʦʮʝʥʢʠ ʟʘ ʠʟʨʘʙʦʪʢʠʪʝ ʦʜ ʫʯʝʥʠʮʠʪʝ ʠʣʠ 

ʘʢʪʠʚʥʦʩʪʠʪʝ ʢʦʠ ʥʝ ʩʝ ʤʝʨʘʪ ʢʚʘʥʪʠʪʘʪʠʚʥʦ. ɺʦ ʦʚʦʿ ʩʣʫʯʘʿ ʥʘʩʪʘʚʥʠʢʦʪ ʢʦʨʠʩʪʝʿ˃ʠ ʛʠ ʀʆʇ-ʠʪʝ ʢʘʢʦ 

ʨʫʙʨʠʢʠ ʟʘ ʜʠʬʝʨʝʥʮʠʨʘˁʝ ʥʘ ʧʦʪʨʝʙʠʪʝ ʥʘ ʫʯʝʥʠʢʦʪ ʩʦ ʇʆʇ ʚʦ ʢʦʿʘ ʥʘ ʿʘʩʝʥ ʝʢʩʧʣʠʮʠʪʝʥ ʥʘʯʠʥ ʩʦ 

ʝʢʩʧʣʠʮʠʪʥʠ ʠʩʢʘʟʠ ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʥʘʛʣʘʩʝʥʦ-ʢʘʞʘʥʦ ʰʪʦ ʪʨʝʙʘ ʜʘ ʩʦʜʨʞʠ ʧʨʦʠʟʚʦʜʦʪ ʦʜ ʪʨʫʜʦʪ ʥʘ 

ʫʯʝʥʠʢʦʪ, ʰʪʦ ʪʨʝʙʘ ʜʘ ʩʝ ʧʨʝʚʟʝʤʝ ʠ ʩʝʪʦ ʪʦʘ ʜʦʙʨʦ ʜʘ ʩʝ ʠʩʧʣʘʥʠʨʘ ʚʢʣʫʯʫʚʘʿ˃ʠ ʛʠ ʠ ʩʣʫʞʙʠʪʝ(ʧʝʜʘʛʦʛ, 

ʧʩʠʭʦʣʦʛ, ʜʝʬʝʢʪʦʣʦʛ ʠ ʨʦʜʠʪʝʣ) ʪʦʛʘʰ ʮʝʣʠʦʪ ʧʨʦʮʝʩ ˃ʝ ʚʨʦʜʠ ʩʦ ʧʣʦʜ. ʀʆʇ ʤʦʜʝʣʠʪʝ ʩʝ ʝʜʥʦʩʪʘʚʥʠ ʠ 

ʚʠʟʫʝʣʥʦ ʩ ʧʨʝʪʩʪʘʚʝʥʠ ʥʘ ʥʘʯʠʥ ʙʣʠʟʦʢ ʜʦ ʚʦʢʘʙʫʣʘʨʦʪ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʢʦʿ ʛʦ ʢʦʨʠʩʪʠ ʥʘ ʯʘʩʦʪ, ʢʘʢʦ ʠ 

ʥʘʯʠʥʦʪ, ʩʪʠʣʦʪ ʥʘ ʠʩʢʘʞʫʚʘˁʝ ʠ ʚʦʦʙʠʯʘʝʥʠʦʪ  ʧʨʠʦʜ ʢʦʥ ʫʯʝʥʮʠʪʝ ʩʦ ʇʆʇ, ʩʣʦʙʦʜʘʪʘ ʥʘ ʢʨʝʠʨʘˁʝ 

ʥʦʚʠ ʟʘʙʝʣʝʞʢʠ ʥʘ ʟʘʧʠʰʫʚʘˁʝ ʢʦʤʝʥʪʘʨʠ ʦʜ ʩʪʨʘʥʘ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʩʝ ʧʨʝʜʠʟʚʠʢʟʘ  ʠʥʚʝʥʪʠʚʥʠ ʥʦʚʠ 

ʚʠʜʦʚʠ ʥʘ ʀʆʇ ʤʦʜʝʣʠ..  

ʌʦʨʤʫʣʠʨʘˁʝʪʦ ʥʘ ʀʆʇ ʤʦʜʝʣʠʪʝ ʟʘ ʧʣʘʥʠʨʘˁʝ, ʩʣʝʜʝˁʝ ʠ ʝʚʘʣʚʘʮʠʿʘ ʥʘ ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ ʚʦ 

ʠʥʢʣʫʟʠʚʥʘ ʫʯʠʣʥʠʮʘ ʝ ʙʘʟʘ ʥʘ ʜʦʙʨʠʦʪ ʥʘʯʠʥ ʥʘ ʢʦʤʫʥʠʢʘʮʠʿʘ ʩʦ ʩʠʪʝ ʠʥʚʦʣʚʠʨʘʥʠ ʩʪʨʘʥʠ ʘ ʥʘ 

ʜʦʙʨʦʙʠʪ ʥʘ ʫʯʝʥʠʢʦʪ ʩʦ ʇʆʇ. ʅʘʩʪʘʚʥʠʢʦʪ ʪʨʝʙʘ ʜʘ ʛʦ ʠʤʘ ʧʦʜʛʦʪʚʝʥʦ ʀʆʇ ʩʝʪʦʪ, ʧʨʝʜ ʜʘ ʧʦʯʥʝ ʩʦ 

ʧʨʦʮʝʩʦʪ ʥʘ ʧʦʫʯʫʚʘˁʝ, ʜʘ ʧʦʜʠʩʢʫʪʠʨʘ ʟʘ ʧʦʩʝʙʥʘʪʘ ʧʦʪʨʝʙʘ ʥʘ ʫʯʝʥʠʢʦʪ ʩʦ ʫʯʠʣʠʰʥʠʦʪ ʧʩʠʭʦʣʦʛ, 

ʧʝʜʘʛʦʛ ʠ ʜʝʬʝʢʪʦʣʦʛ ʧʘ ʜʫʨʠ ʠ ʚʦ ʪʦʘ ʜʘ ʛʠ ʚʢʣʫʯʠ ʠ ʨʦʜʠʪʝʣʠʪʝ ʢʘʢʦ ʚʠʜ ʥʘ ʪʨʘʥʩʧʘʨʝʪʥʦʩʪ ʠ 

ʧʘʨʪʥʝʨʩʢʠ ʦʜʥʦʩ ʩʦ ʥʠʚ ʚʦ ʧʨʦʝʢʪʦʪ Ăʦʙʨʘʟʦʚʘʥʠʝ  ʥʘ ʜʝʪʝʪʦ ʩʦ ʇʆʇñ. ʆʪʚʦʨʝʥʦʩʪʘ ˃ʝ ʤʫ ʦʚʦʟʤʦʞʠ ʠ 
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ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʠ ʥʘ ʫʯʝʥʠʢʦʪ/ʮʠʪʝ ʜʘ ʩʝ ʧʦʪʪʠʢʥʘʪ ʚʦ ʦʜʣʫʢʘʪʘ ʟʘ ʜʦʩʪʠʛʥʫʚʘˁʝ ʥʘ ʧʦʚʠʩʦʢʠ 

ʢʨʠʪʝʨʠʫʤʠ ʟʘ ʜʦʙʠʚʘˁʝ ʧʦʚʠʩʦʢʠ ʤʦʞʥʦʩʪʠ ʟʘ ʠʥʢʣʫʟʠʿʘ ʠ ʤʦʞʥʦʩʪʠ ʟʘ ʧʦʚʠʩʦʢʠ ʜʦʩʪʨʝʣʠ ʚʦ 

ʧʦʫʯʫʚʘˁʝʪʦ ʘ ʥʝ ʩʘʤʦ ʜʘ ʦʩʪʘʥʝ ʬʠʟʠʯʢʦ ʧʨʠʩʫʪʚʦ ʙʝʟ ʤʦʞʥʦʩʪʠ ʟʘ ʩʪʝʢʥʫʚʘˁʝ ʥʦʚʠ ʠʩʢʫʩʪʚʘ ʟʘ 

ʫʯʝˁʝ.ʅʘʩʪʘʚʥʠʮʠʪʝ ˃ʝ ʙʠʜʘʪ ʧʦʙʦʛʘʪʠ ʟʘ ʝʜʝʥ ʫʩʧʝʰʝʥ  ʤʦʜʝʣ ʥʘ ʨʘʙʦʪʘ. ʆʩʦʙʝʥʦ ʝ ʚʘʞʥʦ ʟʘ 

ʥʘʩʪʘʚʥʠʮʠ ʢʦʠ ʨʘʙʦʪʘʪ ʚʦ ʠʥʢʣʫʟʠʚʥʘ ʫʯʠʣʥʠʮʘ ʩʦ ʧʦʚʝ˃ʝ ʜʝʮʘ ʩʦ ʇʆʇ (ʇʦʩʝʙʥʠ ʦʙʨʘʟʦʚʥʠ ʧʦʪʨʝʙʠ). 

ɺʦ ʧʨʦʮʝʩʦʪ ʥʘ ʧʦʜʛʦʪʦʚʢʘ ʥʘ ʀʆʇ-ʠʪʝ ʧʦʩʪʦʠ ʠ  ʤʦʞʥʦʩʪ ʟʘ ʧʨʝʬʦʨʤʫʣʠʨʘˁʝ ʠ ʘʜʘʧʪʠʨʘˁʝ ʥʘ ʠʩʪʠʪʝ 

ʩʧʦʨʝʜ ʧʦʩʝʙʥʦʩʪʘ ʠ ʩʝʢʘʢʦ ʥʘʨʘʪʠʚʥʦ ʨʘʟʣʠʯʥʘ ʝʚʘʣʚʘʮʠʿʘ ʦʩʦʙʝʥʦ ʚʦ ʜʝʣʦʪ ʥʘ ʠʟʚʝʜʙʝʥʦʪʦ ʥʠʚʦ ʥʘ 

ʫʯʝʥʠʢʦʪ.ʋʨʝʜʥʘʪʘ ʜʦʢʫʤʝʥʪʘʮʠʿʘ ʚʦ ʧʦʨʪʬʦʣʠʦʪʦ ʥʘ ʫʯʝʥʠʢʦʪ ʚʥʝʩʫʚʘ ʟʙʠʨʢʘ ʦʜ ʠʟʨʘʙʦʪʢʠ ʠ ʩʣʝʜʝˁʝ 

ʥʘ ʥʘʧʨʝʜʦʢʦʪ ʥʘ ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ , ʘ ʥʘ ʥʘʩʪʘʚʥʢʦʪ ʤʫ ʛʦ ʟʛʦʣʝʤʫʚʘ ʥʠʚʦʪʦ ʥʘ ʠʩʢʫʩʪʚʦ ʠ ʤʦʞʥʦʩʪ ʥʘ 

ʩʧʦʜʝʣʫʚʘˁʝ ʩʦ ʩʚʦʠʪʝ ʢʦʣʝʛʠ , ʨʘʟʤʝʥʘ ʥʘ ʠʩʢʫʩʪʚʦʪʦ ʠ ʤʦʞʥʦʩʪ ʟʘ ʩʧʝʮʠʿʘʣʠʟʠʨʘˁʝ ʧʨʝʢʫ ʩʪʫʜʠʠ ʥʘ 

ʩʣʫʯʘʠ 

ʄʦʜʝʣ 1 ï ʉʧʨʦʚʝʜʫʚʘˁʝ ʥʘ ʧʨʦʮʝʥʢʘ 

ɼʦʙʠʚʘˁʝ ʜʦʟʚʦʣʘ ʦʜ ʨʦʜʠʪʝʣʦʪ ʟʘ ʩʧʨʦʚʝʜʫʚʘˁʝ ʥʘ ʀʆʇ ʠ ʜʦʢʫʤʝʥʪʠʨʘˁʝ ʥʘ ʠʩʪʠʦʪ ʚʦ ʩʦʛʘʣʩʥʦʩʪ ʩʦ 

ʟʘʢʦʥʦʪ ʟʘ ʟʘʰʪʠʪʘ ʥʘ ʣʠʯʥʠ ʧʦʜʘʪʦʮʠ ʠ ʤʝʜʠʮʠʥʩʢʠ ʧʦʜʘʪʦʮʠ ʟʘ ʧʦʩʝʙʥʦʩʪʘ. 

ʄʦʜʝʣ -2 ʇʣʘʥʠʨʘˁʝ ʥʘ ʀʆʇ 

ʇʦʧʦʣʥʫʚʘˁʝ ʬʦʨʤʫʣʘʨ ʩʦ ʧʦʜʘʪʦʮʠ ʦʜ ʜʦʚʝʨʣʠʚ ʢʘʨʘʢʪʝʨ ʟʘ ʧʦʩʝʙʥʦʩʪʘ ʥʘ ʫʯʝʥʠʢʦʪ. 

ʄʦʜʝʣ 3 ï ʆʧʠʩ ʥʘ ʪʝʢʦʚʥʦ ʥʠʚʦ ʥʘ ʠʟʚʝʜʙʘ 

ɽʢʩʧʣʠʢʘʮʠʿʘ ʥʘ ʪʝʢʦʚʥʦʪʦ ʥʠʚʦ ʟʘʪʝʢʥʘʪʦ ʚʦ ʤʦʤʝʥʪʦʪ ʥʘ ʧʦʯʥʫʚʘˁʝ ʥʘ ʧʨʦʮʝʩʦʪ ʥʘ ʩʣʝʜʝˁʝ  

ʄʦʜʝʣ 4 ï ʌʦʨʤʫʣʠʨʘˁʝ ʛʦʜʠʰʥʘ ʮʝʣ  ʩʦ ʢʨʘʪʢʦʨʦʯʥʠ ʟʘʜʘʯʠ  

ɺʦ ʥʝʛʦ ʩʝ ʥʘʛʣʘʩʫʚʘ ʛʦʜʠʰʥʘʪʘ ʮʝʣ, ʦʜ ʧʨʝʜʤʝʪʦʪ ʢʦʿ ʩʝ ʠʟʫʯʫʚʘ-ʩʣʝʜʠ, ʩʝ ʟʘʧʠʰʫʚʘʘʪ ʢʨʘʪʢʦʨʦʯʥʠ 

ʟʘʜʘʯʠ, ʩʝ ʧʨʘʚʠ ʧʨʦʮʝʥʢʘ ʩʦ ʰʪʦ ˃ʝ ʩʝ ʤʝʨʠ ʢʨʘʪʢʦʨʦʯʥʘʪʘ ʟʘʜʘʯʘ (ʧʨʠʤʝʨʠ ʦʜ ʠʟʨʘʙʦʪʢʠ, ʦʧʩʝʨʚʘʮʠʠ, 

ʣʠʩʪʠ ʟʘ ʧʨʦʚʝʨʢʠ, ʘʥʝʛʜʦʪʩʢʠ ʙʝʣʝʞʢʠ ʪʝʢʩʪʦʚʠ ʚʨʟ ʦʩʥʦʚʘ ʥʘ ʧʦʩʝʙʥʠ ʢʨʠʪʝʨʠʫʤʠ ʠʣʠ ʪʝʢʩʪʦʚʠ ʚʨʟ 

ʦʩʥʦʚʘ ʥʘ ʥʦʨʤʘʪʠʚʠ. ʉʝʪʦ ʪʦʘ ʟʘʧʠʰʘʥʦ ʫʨʝʜʥʦ ʩʦ ʜʘʪʫʤʠ ʟʘ ʥʘʧʨʝʜʦʢ. 

1.7 ʄʦʜʝʣ 4 ï ʇʨʠʣʘʛʦʜʫʚʘˁʝ /ʤʦʜʠʬʠʢʘʮʠʿʘ ʚʦ ʫʯʠʣʥʠʮʘ 

ʏʝʪʚʨʪʠʦʪ ʤʦʜʝʣ  ʿʘ ʥʘʛʣʘʩʫʚʘ ʧʦʪʨʝʙʘʪʘ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʜʘ ʿʘ ʧʨʠʣʘʛʦʜʘʪ ʫʯʠʣʥʠʮʘʪʘ ʟʘ ʧʦʣʝʩʥʦ 

ʠʥʢʣʫʟʠʨʘˁʝ ʠ ʧʨʠʣʘʛʦʜʫʚʘˁʝ ʥʘ ʫʩʣʦʚʠʪʝ ʟʘ ʧʦʫʯʫʚʘˁʝ ʥʘ ʫʯʝʥʠʢʦʪʩʦ ʇʆʇ. 

1.8. ʄʦʜʝʣ 5 ï ʆʧʩʝʨʚʘʮʠʿʘ ʥʘ ʚʝʰʪʠʥʠ ʚʦ ʪʝʢʦʪ ʥʘ ʜʝʥʦʪ 

ʉʝ ʙʝʣʝʞʠ ʪʝʢʦʪ ʥʘ ʜʝʥʦʪ ʦʜ ʧʨʠʩʪʠʛʥʫʚʘˁʝ, ʧʨʦʤʝʥʠ ʚʦ ʪʝʢʦʪ ʥʘ ʧʨʦʮʝʩʦʪ ʥʘ ʧʦʫʯʫʚʘˁʝ, ʦʜʥʝʩʫʚʘˁʝ ʠ 

ʨʝʘʢʮʠʿʘ ʥʘ ʦʜʨʝʜʝʥʠ ʤʦʤʝʥʪʠ ʥʘ ʧʦʫʯʫʚʘˁʝ ʩʝ ʜʝʪʝʢʪʠʨʘʘʪ  ʩʪʠʤʫʣʘʪʠʚʥʠʪʝ ʤʦʜʝʣʠ ʥʘ ʨʘʙʦʪʘʠ ʩʪʠʣʦʚʠ 

ʥʘ ʫʯʝˁʝ ʥʘ ʫʯʝʥʠʢʦʪ ʩʦ ʇʆʇ 

1.9 ʄʦʜʝʣ 6 ï ʇʨʦʮʝʥʢʘ ʥʘ ʚʝʰʪʠʥʠ ʟʘ ʢʦʤʫʥʠʢʘʮʠʿʘ 

ʉʝ ʚʨʰʠ ʧʨʦʮʝʥʢʘ ʠ ʙʝʣʝʞʝˁʝ ʥʘ ʚʝʰʪʠʥʠ ʟʘ ʢʦʤʫʥʠʢʘʮʠʿʘ ʩʦ ʥʘʩʪʘʚʥʠʢʦʪ, ʜʨʫʛʠʪʝ ʫʯʝʥʠʮʠ ʠ ʜʨʫʛʠʪʝ 

ʫʯʝʥʠʮʠ ʩʦ ʇʆʇ 

1.10 ʄʦʜʝʣ 7 ï ɽʚʘʣʚʘʮʠʿʘ ʥʘ ʪʨʫʜʦʪ ʠ ʠʟʚʝʰʪʘʿ ʟʘ ʥʘʧʨʝʜʦʢʦʪ ʥʘ ʫʯʝʥʠʢʦʪ ʩʦ ʇʆʇ 

ʉʦ ʦʚʦʿ ʤʦʜʝʣ ʩʝ ʚʨʰʠ ʥʘʨʘʪʠʚʝʥ ʝʚʘʣʚʘʪʠʚʝʥ ʧʨʦʮʝʩ ʚʦ ʢʦʿ ʥʘʩʪʘʚʥʠʢʦʪ ʠʟʚʝʩʪʫʚʘ ʟʘ 

ʧʦʩʪʠʛʘˁʘʪʘʩʧʦʨʝʜ ʧʣʘʥʦʪ ïʛʦʜʠʰʝʥ ʢʨʘʪʢʦʨʦʯʥʠʪʝ ʟʘʜʘʯʠ (ʪʨʠʤʝʩʝʯʠʝ, ʧʦʣʫʛʦʜʠʝ, ʢʨʘʿ ʥʘ ʫʯʝʙʥʘ 

ʛʦʜʠʥʘ) ʜʦʩʪʘʚʫʚʘʿ˃ʠ ʢʦʧʠʿʘ ʚʦ ʜʦʩʠʝʪʦ ʢʘʿ ʧʩʠʭʦʣʦʛʦʪ, ʜʝʬʝʢʪʦʣʦʛʦʪ ʠ ʧʝʜʘʛʦʛʦʪ ʚʦ ʫʯʠʣʠʰʪʝʪʦ , 

ʟʘʜʨʞʫʚʘ ʧʨʠʤʝʨʦʢ ʟʘ ʩʝʙʝ ʠ ʧʦ ʙʘʨʘˁʝ ʥʘ ʨʦʜʠʪʝʣʦʪ ʤʫ ʜʘʚʘ ʥʘ ʫʚʠʜ ʠ ʥʝʤʫ. 

 

ʉʧʦʩʦʙʥʦʩʪʘ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʟʘ ʀɿɻʆʊɺʋɺɸɳɽ ʀʆʇ ʄʆɼɽʃʀ 

ʉʧʦʩʦʙʥʦʩʪʠʪʝ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʚʦ ʚʨʩʢʘ ʩʦ ʀʆʇ ʤʦʜʝʣʠʪʝ ʚʦ ʥʘʰʘʪʘ ʧʨʘʢʪʠʢʘ ʥʝ ʝ ʨʘʩʧʨʦʩʪʨʘʥʝʪʘ ʠ 

ʩʢʦʨʦ ʠ ʜʘ ʥʝʤʘ ʨʘʢʪʠʯʘʨʠ ʢʦʠ ʛʠ ʢʦʨʠʩʘʪ ʚʦ ʩʚʦʿʘʪʘ ʨʘʙʦʪʘ ʚʦ ʠʥʢʣʫʟʠʚʥʠʪʝ ʫʯʠʣʥʠʮʠ. ʀʘʢʦ ʩʧʦʨʝʜ 

ʟʘʢʦʥʦʪ ʟʘ ʨʘʙʦʪʘ ʥʘ ʧʩʠʭʦʣʦʟʠʪʝ ʠʤ ʝ ʥʘʣʦʞʝʥʦ ʜʘ ʠʟʛʦʪʚʘʪ ʤʦʜʝʣʠ ʪʠʝ ʩʘʤʦ ʙʘʨʘʘʪ ʦʜ ʥʘʩʪʘʚʥʠʮʠʪʝ ʜʘ 

ʛʦ ʥʘʧʨʘʚʘʪ ʪʦʘ ʙʝʟ ʜʘ ʠʤ ʩʝ ʫʢʘʞʝ ʥʘ ʧʦʪʨʝʙʘʪʘ ʠ ʥʘʯʠʥʠʪʝ ʰʪʦ ʧʦʣʝʩʥʦ ʜʘ ʛʦ ʥʘʧʨʘʚʘʪ ʪʦʘ ʠ ʢʘʢʦʚ 

ʙʝʥʝʬʠʪ ʚʩʫʰʥʦʩʪ ʩʝ ʠʤʘ ʦʜ ʪʦʘ. ʅʘʩʪʘʚʘʪʘ ʧʨʝʪʩʪʘʚʫʚʘ ʢʦʤʧʣʝʢʩʥʘ ʤʝʰʘʚʠʥʘ ʥʘ ʧʨʦʬʝʩʠʦʥʘʣʥʠ 

ʟʥʘʝˁʘ, ʟʥʘʝˁʘ ʦʜ ʥʘʩʪʘʚʥʠʦʪ ʧʨʝʜʤʝʪ, ʧʝʜʘʛʦʰʢʠ ʟʥʘʝˁʘ, ʘʜʤʠʥʠʩʪʨʘʪʠʚʥʠ ʩʧʦʩʦʙʥʦʩʪʠ, ʨʘʢʦʚʦʜʝˁʝ 

ʩʦ ʧʘʨʘʣʝʣʢʘʪʘ, ʠʥʪʝʨʧʝʨʩʦʥʘʣʥʠ ʩʧʦʩʦʙʥʦʩʪʠ ʠʪʥ. ʉʧʦʩʦʙʥʦʩʪʠʪʝ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʧʨʝʪʩʪʘʚʫʚʘʘʪ 

ʧʦʿʜʦʚʥʠ ʦʩʥʦʚʠ ʠʣʠ ʧʨʘʛʦʚʠ ʢʦʥ ʢʦʠ ʪʨʝʙʘ ʜʘ ʙʠʜʝ ʥʘʩʦʯʝʥʘ ʮʝʣʪʘ ʥʘ ʙʘʟʠʯʥʦʪʦ ʦʙʨʘʟʦʚʘʥʠʝ ʠ ʥʘ 

ʩʪʨʫʯʥʦʪʦ ʫʩʦʚʨʰʫʚʘˁʝ ʥʘ ʢʘʜʘʨʦʪ. 

ʎʝʣʪʘ ɼʘʚʘ ʦʧʠʩ ʥʘ ʚʠʜʦʚʠʪʝ ʟʥʘʝˁʘ, ʩʧʦʩʦʙʥʦʩʪʠ ʠ ʜʠʩʧʦʟʠʮʠʠ ʰʪʦ 

ʥʘʩʪʘʚʥʠʢʦʪ ʪʨʝʙʘ ʜʘ ʛʠ ʧʦʩʝʜʫʚʘ ʟʘ ʜʘ ʬʫʥʢʮʠʦʥʠʨʘ ʝʬʠʢʘʩʥʦ ʚʦ 

ʚʨʩʢʘ ʩʦ ʧʦʜʛʦʪʚʝʥʦʩʪʘ ʜʘ ʩʝ ʩʧʨʘʚʠ ʩʦ ʫʯʝʥʠʮʠ ʩʦ ʇʆʇ ʚʦ 

ʠʥʢʣʫʟʠʚʥʘ ʫʯʠʣʥʠʮʘ 

ʇʦʣʟʘʪʘ ʅʫʜʠ ʥʘʩʦʢʠ ʥʘ ʦʥʠʝ ʚʢʣʫʯʝʥʠ ʚʦ ʙʘʟʠʯʥʦʪʦ ʦʙʨʘʟʦʚʘʥʠʝ ʠ 

ʩʪʨʫʯʥʦʪʦ ʫʩʦʚʨʰʫʚʘˁʝ ʥʘ  ʥʘʩʪʘʚʥʠʮʠʪʝ; ʛʦ ʦʣʝʩʥʫʚʘ ʧʨʦʮʝʩʦʪ ʥʘ 

ʧʣʘʥʠʨʘˁʝ, ʩʣʝʜʝˁʝ ʠ ʝʚʘʣʚʠʨʘˁʝ ʥʘ ʧʦʩʪʠʛʥʘʪʦʪʦ  ʦʜ ʩʪʨʘʥʘ ʥʘ 

ʥʘʩʪʘʚʥʠʮʠʪʝ; ʦʙʝʟʙʝʜʫʚʘ ʩʦʦʜʚʝʪʥʠ ʢʨʠʪʝʨʠʫʤʠ ʟʘ ʦʥʠʝ ʰʪʦ ʩʝ 

ʚʢʣʫʯʝʥʠ ʚʦ ʩʣʝʜʝˁʝʪʦ ʥʘ ʧʨʦʬʝʩʠʦʥʘʣʥʘʪʘ ʧʨʘʢʪʠʢʘ ʥʘ 

ʥʘʩʪʘʚʥʠʮʠʪʝ. ʇʦʤʘʛʘ ʚʦ ʮʝʣʠʦʪ ʧʨʦʮʝʩ ʥʘ ʧʦʫʯʫʚʘˁʝ. 

ʉʪʨʫʢʪʫʨʘʪʘ ɻʨʫʧʘʪʘ ʩʧʦʩʦʙʥʦʩʪʠ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʜʦʜʘʚʘ ʫʰʪʝ ʝʜʥʦ ʩʢʘʣʠʣʦ ʥʘ 
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ʦʩʪʨʫʯʝʥʦʩʪ. ʊʘʘ ʛʦ ʧʦʩʪʘʚʫʚʘ ʦʥʘ ʰʪʦ ʥʘʩʪʘʚʥʠʢʦʪ ʪʨʝʙʘ ʜʘ ʛʦ ʟʥʘʝ 

ʠ ʰʪʦ ʪʨʝʙʘ ʜʘ ʛʦ ʧʨʘʚʠ ʚʦ ʚʨʩʢʘ ʩʦ ʩʝʢʦʿ ʫʯʝʥʠʢ ʩʦ ʇʆʇʚʦ 

ʠʥʢʣʫʟʠʚʥʘ ʫʯʠʣʥʠʮʘ  

ʊʘʙ. 1 

ɽʪʠʯʢʠ ʢʦʜʝʢʩ ʥʘ ʅɸʉʊɸɺʅʀʂʆʊ 

ɼʦʜʝʢʘ ʩʪʘʥʜʘʨʜʠʪʝ ʠ ʩʧʦʩʦʙʥʦʩʪʘ ʥʘ ʥʘʩʪʘʚʥʠʮʠʪʝ ʤʦʞʘʪ ʜʘ ʧʨʦʠʟʣʝʛʫʚʘʘʪ ʦʜ ʧʨʘʚʥʠ ʠʣʠ ʦʜ 

ʧʨʦʬʝʩʠʦʥʘʣʥʠ ʦʙʚʨʩʢʠ, ʝʪʠʢʘʪʘ ʜʦʘʺʘ ʧʦʚʝ˃ʝ ʦʜʥʘʪʨʝ ʦʜ ʧʦʝʜʠʥʝʮʦʪ, ʠʤʘʿ˃ʠ ʛʦ ʧʨʝʜʚʠʜ ʦʥʘ ʟʘ ʢʦʝʰʪʦ 

ʧʦʝʜʠʥʝʮʦʪ ʚʝʨʫʚʘ ʜʝʢʘ ʝ ʤʦʨʘʣʥʦ, ʨʘʟʫʤʥʦ ʠ ʩʦʦʜʚʝʪʥʦ. 

ʎʝʣʪʘ ɻʠ ʧʦʩʪʘʚʫʚʘ ʤʦʨʘʣʥʠʪʝ ʠ ʧʨʦʬʝʩʠʦʥʘʣʥʠʪʝ ʦʙʚʨʩʢʠ ʥʘ ʩʠʪʝ ʦʥʠʝ 

ʰʪʦ ʩʝ ʚʢʣʫʯʝʥʠ ʚʦ ʘʢʪʠʚʥʦʩʪʠʪʝ ʧʦʚʨʟʘʥʠ ʩʦ ʀʆʇ-ʠʪʝ - 

ʝʜʫʢʘʪʦʨʠʪʝ, ʫʯʝʥʠʮʠʪʝ ʠ ʨʦʜʠʪʝʣʠʪʝ - ʟʘ ʜʘ ʩʝ ʦʙʝʟʙʝʜʠ ʝʪʠʯʢʦ 

ʦʜʥʝʩʫʚʘˁʝ ʥʘ ʩʠʪʝ ʟʘʠʥʪʝʨʝʩʠʨʘʥʠ ʩʫʙʿʝʢʪʠ.  

ʇʦʣʟʘʪʘ ʐʪʦ ʩʝ ʦʜʥʝʩʫʚʘ ʜʦ ʧʨʠʥʮʠʧʠʪʝ, ɽʪʠʯʢʠʦʪ ʢʦʜʝʢʩ ʜʘʚʘ ʠʥʬʦʨʤʘʮʠʠ 

ʟʘ ʩʠʪʝ ʘʢʪʠʚʥʦʩʪʠ ʠ ʦʜʥʝʩʫʚʘˁʝʪʦ ʥʘ ʨʘʟʥʠ ʣʠʮʘ ʢʦʠ ʩʝ ʚʢʣʫʯʝʥʠ  

ʠʣʠ ʩʝ ʟʘʩʝʛʥʘʪʠ ʦʜ ʀʆʇ-ʠʪʝ. 

ʉʪʨʫʢʪʫʨʘʪʘ ɹʠʜʝʿ˃ʠ ʝʪʠʯʢʠʪʝ ʨʘʟʤʠʩʣʠ ʩʝ ʦʜʥʝʩʫʚʘʘʪ ʚʦ ʦʩʥʦʚʘ ʥʘ ʯʦʚʝʢʦʚʠʪʝ 

ʘʢʪʠʚʥʦʩʪʠ, ʢʦʜʝʢʩʦʪ ʩʝ ʥʘʩʦʯʫʚʘ ʢʦʥ ʩʠʪʝ ʛʨʫʧʠ ʥʘ ʟʘʠʥʪʝʨʝʩʠʨʘʥʠ 

ʩʫʙʿʝʢʪʠ, ʥʘʚʝʜʫʚʘʿ˃ʠ ʛʠ ʧʦʩʝʙʥʠʪʝ ʦʙʚʨʩʢʠ ʥʘ ʩʝʢʦʿ 

ʬʫʥʢʮʠʦʥʝʨ/ʦʜʛʦʚʦʨʝʥ ʩʣʫʞʙʝʥʠʢ ʚʦ ʠʥʩʪʠʪʫʮʠʠʪʝ, ʜʠʨʝʢʪʦʨʠʪʝ ʥʘ 

ʫʯʠʣʠʰʪʘʪʘ ʠ ʩʪʨʫʯʥʠʪʝ ʩʦʨʘʙʦʪʥʠʮʠ, ʥʘʩʪʘʚʥʠʮʠʪʝ, ʨʦʜʠʪʝʣʠʪʝ ʠ 

ʫʯʝʥʠʮʠʪʝ. 

ʊʘʙ. 2 

ʨʝʯʥʠʢ ʥʘ ʪʝʨʤʠʥʠ 

ɽʪʠʢʘ ï ɽʪʠʢʘʪʘ ʧʨʝʪʩʪʘʚʫʚʘ ʜʝʣ ʦʜ ʩʠʩʪʝʤʦʪ ʥʘ ʚʨʝʜʥʦʩʪʠ ʥʘ ʠʟʚʝʩʥʘ ʣʠʯʥʦʩʪ. ʅʘʰʝʪʦ ʦʜʥʝʩʫʚʘˁʝ ʥʝ ʝ 

ʝʪʠʯʢʦ ʙʠʜʝʿ˃ʠ ʪʦʘ ʝ ʧʨʦʧʠʰʘʥʦ ʩʦ ʟʘʢʦʥ, ʥʝ ʜʝʢʘ ʥʝʢʦʿ ʜʨʫʛ ʪʦʘ ʛʦ ʦʯʝʢʫʚʘ ʦʜ ʥʘʩ, ʪʫʢʫ ʟʘʨʘʜʠ ʪʦʘ ʰʪʦ 

ʥʠʝ ʚʝʨʫʚʘʤʝ ʜʝʢʘ ʪʨʝʙʘ ʠ ʜʝʢʘ ʩʘʢʘʤʝ ʜʘ ʩʝ ʦʜʥʝʩʫʚʘʤʝ ʥʘ ʪʘʢʦʚ ʥʘʯʠʥ. (ʅʘʮʨʪ ʥʘ ʩʪʘʥʜʘʨʜʠʪʝ ʟʘ 

ʦʮʝʥʫʚʘˁʝ ʚʦ ʦʩʥʦʚʥʠʪʝ ʫʯʠʣʠʰʪʘ ʚʦ ʄʘʢʝʜʦʥʠʿʘ). 

ʉʪʘʥʜʘʨʜ ï  ʉʪʘʥʜʘʨʜʦʪ ʧʨʝʪʩʪʘʚʫʚʘ ʧʨʠʬʘʪʝʥ ʠʣʠ ʦʜʦʙʨʝʥ ʧʨʠʤʝʨ ʥʘ ʥʝʰʪʦ ʩʧʦʨʝʜ ʢʦʿʰʪʦ ʩʝ ʜʘʚʘ ʩʫʜ 

ʟʘ ʜʨʫʛʠ ʥʝʰʪʘ ʠʣʠ ʩʧʦʨʝʜ ʢʦʿʰʪʦ ʪʠʝ ʩʝ ʤʝʨʘʪ. ʊʝʨʤʠʥʦʪ Ăʩʪʘʥʜʘʨʜñ ʚʦ ʜʦʢʫʤʝʥʪʦʪ ʥʘ ʅʘʮʨʪʦʪ ʥʘ 

ʩʪʘʥʜʘʨʜʠʪʝ ʟʘ ʦʮʝʥʫʚʘˁʝ ʚʦ ʦʩʥʦʚʥʠʪʝ ʫʯʠʣʠʰʪʘ ʚʦ ʄʘʢʝʜʦʥʠʿʘ, ʦʟʥʘʯʫʚʘ ʦʧʠʩ ʥʘ ʥʠʚʦʪʦ ʥʘ 

ʢʚʘʣʠʪʝʪʦʪ ʩʧʦʨʝʜ ʢʦʿʰʪʦ ʤʦʞʝ ʜʘ ʩʝ ʜʘʜʝ ʩʫʜ ʟʘ ʧʨʘʢʪʠʢʘʪʘ ʚʦ ʦʮʝʥʫʚʘˁʝʪʦ, ʙʝʟ ʜʘ ʩʝ ʜʘʜʝ ʧʨʝʮʠʟʥʘ 

ʜʝʬʠʥʠʮʠʿʘ ʟʘ ʪʦʘ ʥʠʚʦ 

ʉʧʦʩʦʙʥʦʩʪ/ʢʦʤʧʝʪʝʥʪʥʦʩʪ ï  ʚʝʰʪʠʥʘ, ʩʧʦʩʦʙʥʦʩʪ ʠʣʠ ʩʦʩʪʦʿʙʘ ʥʘ ʟʥʘʝˁʘʪʘ. ɿʘ ʩʝʢʦʿ ʩʪʘʥʜʘʨʜ ʟʘ 

ʦʮʝʥʫʚʘˁʝ ʚʦ ʅʘʮʨʪʦʪ ʥʘ ʩʪʘʥʜʘʨʜʠʪʝ ʟʘ ʦʮʝʥʫʚʘˁʝ ʚʦ ʦʩʥʦʚʥʠʪʝ ʫʯʠʣʠʰʪʘ ʚʦ ʄʘʢʝʜʦʥʠʿʘ, ʧʦʩʪʦʿʘʪ 

ʟʥʘʝˁʘ ʠ ʩʧʦʩʦʙʥʦʩʪʠ ʰʪʦ ʥʘʩʪʘʚʥʠʮʠʪʝ ʪʨʝʙʘ ʜʘ ʛʠ ʧʦʩʝʜʫʚʘʘʪ ʟʘ ʜʘ ʛʦ ʨʘʟʙʠʨʘʘʪ ʠ ʜʘ ʛʦ ʧʨʠʤʝʥʫʚʘʘʪ 

ʩʪʘʥʜʘʨʜʦʪ  

ʀʆʇ ïʄʆɼɽʃʀ  

 

6. ɿɸʂʃʋʏʆʂ 

ɺʦ ʧʦʨʪʬʦʣʠʦʪʦ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʥʝʤʠʥʦʚʥʦ ʝ ʜʘ ʠʤʘ ʚʘʢʦʚ ʜʦʢʫʤʝʥʪ ʟʘ ʨʘʙʦʪʘ ʠ ʢʦʧʠʿʘ ʚʦ ʩʣʫʞʙʠʪʝ 

ʉʘʤʦ ʪʘʢʘ ʜʦʢʫʤʝʥʪʠʨʘʥʠʪʝ ʩʨʘʙʦʪʝʥʠ ʥʝʰʪʘ ˃ʝ ʧʦʩʣʫʞʘʪ ʟʘ ʝʚʘʣʫʘʮʠʿʘ ʥʘ ʪʨʫʜʦʪ ʥʘ ʥʘʩʪʘʚʥʠʢʦʪ ʥʦ ʠ 

ʥʘ ʫʯʝʥʠʮʠʪʝ. ɸ ʥʘʯʠʥʦʪ ʥʘ ʧʣʘʥʠʨʘˁʝ, ʩʣʝʜʝˁʝ ʠ ʝʚʘʣʚʠʨʘˁʝ ʥʘ ʫʯʝʥʠʮʠʪʝ ʩʦ ʇʆʇ ˃ʝ ʙʠʜʘʪ ʚʦ ʮʝʣʦʪʩʪ 

ʧʦʢʨʠʝʥʠ ʠ ʜʦʩʣʝʜʥʦ ʩʧʨʦʚʝʜʝʥʠ. 
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Abstract: The IQ trainer is quite popular in the computer world. They represent a tool that shows that it is 

possible to train intelligence, and thus be increased if used regularly and properly. Thanks to the theory of neural 

networks by methods of learning through our mistakes enable application software solutions across all platforms 

known in the computer world. The application solutions are associated with an increase in the memory capacity 

of the brain, increasing the natural intelligence, focus attention and errors irregularity detection. Because 

intelligence is easily measurable in this paper shows how it increases after actively using the application. 
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ʈʝʟʠʤʝ: ʊʨʝʥʝʨʠʪʝ ʟʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘ ʩʝ ʜʦʩʪʘ ʧʦʧʫʣʘʨʥʠ ʚʦ ʢʦʤʧʿʫʪʝʨʩʢʠʦʪ ʩʚʝʪ. ʊʠʝ ʧʨʝʪʩʪʘʚʫʚʘʘʪ 

ʘʣʘʪʢʘ ʢʦʿʘ ʧʦʢʘʞʫʚʘ ʜʝʢʘ ʚʦʟʤʦʞʥʦ ʝ ʜʘ ʩʝ ʪʨʝʥʠʨʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘ, ʘ ʩʦ ʪʦʘ ʠ ʜʘ ʩʝ ʟʛʦʣʝʤʠ ʠʩʪʘʪʘ 

ʜʦʢʦʣʢʫ ʩʝ ʢʦʨʠʩʪʘʪ ʨʝʜʦʚʥʦ ʠ ʧʨʘʚʠʣʥʦ. ɹʣʘʛʦʜʘʨʝʥʠʝ ʥʘ ʪʝʦʨʠʿʘʪʘ ʥʘ ʥʝʚʨʦʥʩʢʠ ʤʨʝʞʠ ʧʨʝʢʫ ʤʝʪʦʜʘʪʘ 

ʟʘ ʫʯʝˁʝ ʧʨʝʢʫ ʛʨʝʰʢʠ ʥʠ ʩʝ ʦʚʦʟʤʦʞʫʚʘ ʧʨʠʤʝʥʘ ʚʦ ʘʧʣʠʢʘʪʠʚʥʠ ʨʝʰʝʥʠʿʘ ʚʦ ʩʠʪʝ ʧʣʘʪʬʦʨʤʠ ʧʦʟʥʘʪʠ 

ʚʦ ʢʦʤʧʿʫʪʝʨʩʢʠʦʪ ʩʚʝʪ. ʆʚʠʝ ʘʧʣʠʢʘʪʠʚʥʠ ʨʝʰʝʥʠʿʘ ʩʝ  ʧʦʚʨʟʘʥʠ ʩʦ ʟʛʦʣʝʤʫʚʘˁʝ ʥʘ ʢʘʧʘʮʠʪʝʪʦʪ ʥʘ 

ʧʘʤʪʝˁʝ ʥʘ ʤʦʟʦʢʦʪ, ʟʛʦʣʝʤʫʚʘˁʝ ʥʘ ʧʨʠʨʦʜʥʘʪʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘ, ʬʦʢʫʩʦʪ, ʚʥʠʤʘʥʠʝʪʦ ʠ ʫʦʯʫʚʘˁʝʪʦ ʥʘ 

ʛʨʝʰʢʠ. ɹʠʜʝʿ˃ʠ ʠʥʪʝʣʠʛʝʥʮʠʿʘ ʝ ʤʝʨʣʠʚʘ ʣʝʩʥʦ ʚʦ ʦʚʦʿ ʪʨʫʜ ʩʝ ʧʦʢʘʞʫʚʘ ʢʘʢʦ  ʪʘʘ ʩʝ ʟʛʦʣʝʤʫʚʘ ʧʦʩʣʝ 

ʘʢʪʠʚʥʦ ʢʦʨʠʩʪʝˁʝ ʥʘ ʘʧʣʠʢʘʮʠʿʘʪʘ.  

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʅʝʚʨʦʥʩʢʠ ʤʨʝʞʠ, ʪʨʝʥʝʨʠ, ʠʥʪʝʣʠʛʝʥʮʠʿʘ, ʪʝʩʪʠʨʘˁʝ 

 

1. ɺʆɺɽɼ  

ɺʦ ʧʦʩʣʝʜʥʠʪʝ ʛʦʜʠʥʠ ʧʩʠʭʦʣʦʟʠʪʝ ʩʝ ʫʙʝʜʝʥʠ ʜʝʢʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘʪʘ ʝ ʢʘʢʦ ʥʝʢʦʿ ʠʩʪʝʢ ʠ ʜʝʢʘ ʪʘʘ ʠʤʘ 

ʩʚʦʿʘ ʪʝʞʠʥʘ ʢʦʿʘ ʝ ʤʝʨʣʠʚʘ. ɺʦʜʝʥʠ ʩʝ ʦʜ ʪʦʘ ʜʝʢʘ ʢʘʢʦ ʰʪʦ ʤʫʩʢʫʣʦʪ ʩʦ ʚʝʞʙʘˁʝ ʩʪʘʥʫʚʘ ʩʝ ʧʦʛʦʣʝʤ, 

ʧʦʮʚʨʩʪ ʠ ʧʦʠʟʜʨʞʣʠʚ ʠʩʪʦ ʪʘʢʘ ʠ ʠʥʪʝʣʠʛʝʥʮʠʿʘʪʘ ʝ ʚʦʟʤʦʞʥʦ ʜʘ ʩʝ ʪʨʝʥʠʨʘ.  ɺʝʰʪʘʯʢʘʪʘ ʥʝʚʨʦʥʩʢʘ 

ʤʨʝʞʘ ʝ ʟʙʠʨ ʦʜ ʠʥʪʝʨʢʦʥʝʢʪʘʙʠʣʥʠ ʧʨʦʮʝʩʠʨʘʯʢʠ ʝʣʝʤʝʥʪʠ ʠʣʠ ʥʦʜʦʚʠ ʠ ʧʨʝʩʪʘʚʫʚʘ ʜʦʢʘʟ ʜʝʢʘ ʧʨʝʢʫ 

ʧʦʩʝʙʝʥ ʪʨʝʥʠʥʛ ʚʦʟʤʦʞʥʦ ʝ ʜʘ ʧʦʜʦʙʨʠ ʥʝʿʟʠʥʘʪʘ ʬʫʥʢʮʠʦʥʘʣʥʦʩʪ. ʇʦʩʝʙʥʦ ʩʦ ʤʝʪʦʜʠʪʝ  ʥʘ ʫʯʝˁʝ 

ʧʨʝʢʫ ʛʨʝʰʢʠ ʝ ʧʨʠʤʝʥʝʪʘ ʚʦ ʥʝʚʨʦʥʩʢʠʪʝ ʤʨʝʞʠ ʠ ʧʨʝʪʩʪʘʚʫʚʘ ʨʝʰʝʥʠʝ ʢʦʝ ʥʫʜʠ ʢʨʝʠʨʘˁʝ ʥʘ 

ʘʧʣʠʢʘʮʠʿʘ ʢʦʿʘ ˃ʝ ʨʘʙʦʪʠ ʚʦ ʧʨʘʢʩʘ ʙʝʟ ʨʘʟʣʠʢʘ ʥʘ ʚʦʟʨʘʩʪʘ ʥʘ ʢʦʨʠʩʥʠʮʠʪʝ ʢʦʠ ʟʥʘʘʪ ʜʘ ʯʠʪʘʘ 

ʧʨʘʚʠʣʥʦ. ʇʨʘʚʠʣʥʠʦʪ ʧʩʠʭʦʬʠʟʯʢʠ ʨʘʟʚʦʿ ʥʘ ʯʦʚʝʢʦʪ ʝ ʧʦʚʨʟʘʥ ʜʠʨʝʢʪʥʦ ʩʦ ʥʘʯʠʥʦʪ ʥʘ ʢʦʿ ʪʦʿ ʛʦ 

ʨʘʟʙʠʨʘ ʩʚʝʪʦʪ ʚʦ ʢʦʿ ʰʪʦ ʞʠʚʝʝ. ɿʘ ʜʘ ʩʝ ʨʘʟʙʝʨʠ ʩʚʝʪʦʪ ʠ ʩʠʪʝ ʧʨʦʮʝʩʠ ʠ ʤʝʭʘʥʠʟʤʠ ʚʦ ʥʝʛʦ ʧʦʪʨʝʙʥʦ ʝ 

ʯʦʚʝʢʦʪ ʜʘ ʙʠʜʝ ʜʦʩʪʘ ʠʥʪʝʣʠʛʝʥʪʝʥ, ʬʦʢʫʩʠʨʘʥ ʠ ʨʘʜʦʟʥʘʣ. ʀʥʪʝʣʠʛʝʥʮʠʿʘʪʘ  ʙʠʜʝʿ˃ʠ ʝ ʤʝʨʣʠʚʘ ʧʨʝʢʫ 

ʧʨʝʪʭʦʜʥʦ ʧʦʜʛʦʪʚʝʥ ʪʝʩʪ ʤʦʞʝ ʤʥʦʛʫ ʣʝʩʥʦ ʜʘ ʧʦʩʣʫʞʠ ʢʘʢʦ ʩʨʝʜʩʪʚʦ ʟʘ ʜʦʢʘʞʫʚʘˁʝ ʜʘʣʠ ʚʘʢʚʠʦʪ ʪʠʧ 

ʥʘ ʘʧʣʠʢʘʮʠʠ ʩʝ ʫʧʦʪʨʝʙʣʠʚʠ ʚʦ ʧʨʘʢʩʘ.  

  ɺʦ ʦʚʠʝ ʘʧʣʠʢʘʮʠʠ ʧʨʝʜ ʜʘ ʧʦʯʥʘʪ ʢʦʨʠʩʥʠʮʠʪʝ ʜʘ ʛʠ ʢʦʨʠʩʪʘʪ ʦʜ ʦʩʦʙʝʥʘ ʚʘʞʥʦʩʪ ʝ ʜʘ ʚʝʨʫʚʘʘʪ ʜʝʢʘ 

ʦʚʠʝ ʧʨʦʛʨʘʤʠ ʧʦʤʘʛʘʘʪ ʚʦ ʟʛʦʣʝʤʫʚʘˁʝ ʥʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘʪʘ. ʊʦʘ ʝ ʬʝʥʦʤʝʥ ʦʜ ʧʩʠʭʦʣʦʰʢʘ ʧʨʠʨʦʜʘ 

ʙʠʜʝʿ˃ʠ ʧʦʪʨʝʙʥʘ ʝ ʢʦʥʮʝʥʪʨʘʮʠʿʘ ʟʘ ʜʘ ʩʝ ʧʦʩʪʠʛʥʝ ʝʬʝʢʪʦʪ. ʇʨʘʰʘˁʝʪʦ ʢʦʝ ʩʝ ʧʦʩʪʘʚʫʚʘ ʝ ʜʘʣʠ ʤʦʞʝʤʝ 

ʜʘ ʛʦ ʦʪʢʣʫʯʠʤʝ ʥʘʰʠʦʪ ʧʨʠʢʨʠʝʥ ʛʝʥʠʿ ʚʦ ʩʝʙʝ. ʏʦʚʝʯʢʠʦʪ ʤʦʟʦʢ ʝ ʥʘʿʢʦʤʧʣʝʢʩʝʥ ʦʙʿʝʢʪ ʚʦ 

ʫʥʠʚʝʨʟʫʤʦʪ. ʅʠʝ ʚʦ ʩʝʙʝ ʠʤʘʤʝ 100 ʤʠʣʠʿʘʨʜʥʠ ʥʝʨʚʥʠ ʢʣʝʪʢʠ ʢʦʠ ʩʝ ʧʦʚʨʟʘʥʠʩʦ ʩʝʙʝ ʚʦ ʦʛʨʦʤʥʘ 

ʢʦʤʧʣʝʢʩʥʘ ʤʨʝʞʘ. ʇʨʝʢʫ ʦʪʢʨʠʝʪʦ ʜʝʢʘ ʤʦʟʦʢʦʪ ʤʦʞʝ ʜʘ ʩʝ ʪʨʝʥʠʨʘ ʢʘʢʦ ʰʪʦ ʩʝ ʪʨʝʥʠʨʘ ʤʫʩʢʫʣʦʪ ʝ 

ʨʘʺʘˁʝʪʦ ʥʘ ʥʝʫʨʦʧʣʘʩʪʠʢʘʪʘ ʢʦʿʘ ʚʨʘ˃ʘ ʢʘʢʦ ʨʝʟʫʣʪʘʪ ʜʝʢʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘʪʘ ʥʝ ʝ ʬʠʢʩʥʘ ʢʘʢʦ ʰʪʦ ʩʝ 

ʟʥʘʝʚʤʝ ʜʦ ʩʝʛʘ ʚʦ ʢʣʘʩʠʯʥʘʪʘ ʧʩʠʭʦʣʦʛʠʿʘ.  
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 2. ʊʈɽʅɽʈ ɸʇʃʀʂɸʎʀɱɸ  

ʅʠʝ ʢʘʢʦ ʠʩʪʨʘʞʫʚʘʯʠ ʥʫʜʠʤʝ ʨʝʰʝʥʠʝ ʢʦʝ ʧʨʝʩʪʘʚʫʚʘ ʧʝʨʩʦʥʘʣʝʥ ʪʨʝʥʝʨ ʟʘ ʚʘʰʠʦʪ ʤʦʟʦʢ ʠ ʜʦ ʩʝʛʘ 

ʠʤʘʤʝ ʦʛʨʦʤʝʥ ʙʨʦʥ ʥʘ ʢʦʨʠʩʥʠʮʠ ʰʠʨʫʤ ʮʝʣʠʦʪ ʩʚʝʪ. ʇʨʝʢʫ ʢʦʥʮʝʧʪʦʪ ʥʘ ʫʯʝˁʝ ʧʨʝʢʫ ʛʨʝʰʢʠ ʥʫʜʠʤʝ 

ʧʦʜʦʙʨʫʚʘˁʝ ʥʘ ʤʦʟʦʯʥʠʪʝ ʧʝʨʬʦʨʤʘʥʩʠ. ɸʧʣʠʢʘʮʠʿʘʪʘ ʩʝ ʢʦʨʠʩʪʠ ʚʦ ʬʦʨʤʘ ʥʘ ʚʠʜʝʦ ʠʛʨʘ. ʂʘʢʦ ʩʝ 

ʤʝʥʫʚʘʘʪ ʥʠʚʦʘʪʘ ʥʘ ʠʛʨʘʪʘ ʪʘʢʘ ʠ ʢʦʤʝʥʪʘʨʠʪʝ ʢʦʠ ˃ʝ ʩʝ ʧʦʿʘʚʫʚʘʘʪ ˃ʝ ʙʠʜʘʪ ʩʦ ʠʟʤʝʰʘʥʠ ʙʫʢʚʠ ʚʦ ʩʝʢʦʿ 

ʦʜ ʟʙʦʨʦʚʠʪʝ. ʂʘʢʦ ʩʝ ʤʝʥʫʚʘʘʪ ʥʠʚʦʘʪʘ ʪʘʢʘ ˃ʝ ʩʝ ʤʝʥʫʚʘʘʪ ʠ  ʙʨʦʿʦʪ ʥʘ ʧʨʦʤʝʥʠ ʚʦ ʩʝʢʦʿ ʦʜ ʟʙʦʨʦʚʠʪʝ.   

  ʆʚʦʿ ʪʨʫʜ ʝ ʧʨʘʢʪʠʯʝʥ ʥʫʜʠ ʧʨʠʤʝʥʘ ʥʘ ʤʝʪʦʜʘʪʘ ʫʯʝˁʝ ʧʨʝʢʫ ʛʨʝʰʢʠ ʚʦ ʧʦʚʝ˃ʝ ʬʦʨʤʠ. ʇʨʦʛʨʘʤʦʪ  

ʘʧʣʠʢʘʮʠʿʘʪʘ ʝ ʨʘʙʦʪʝʥʘ ʚʦ Adobe Flash CC Profesional. ɸʧʣʠʢʘʮʠʿʘʪʘ ʩʝ ʦʪʚʦʨʘ ʥʘ ʙʠʣʦ ʢʦʿ ʠʥʪʝʨʥʝʪ 

ʝʢʩʧʣʦʨʝʨ. ɿʘʪʦʘ ʝ ʟʛʦʜʝʥ ʟʘ ʫʧʦʪʨʝʙʘ ʥʘ ʙʠʣʦ ʢʘʢʚʠ ʧʣʘʪʬʦʨʤʠ. ʂʦʨʠʩʪʠ ʤʥʦʛʫ ʤʘʣʢʫ ʨʘʤ ʤʝʤʦʨʠʿʘ ʠ 

ʚʨʝʤʝ ʟʘ ʧʨʦʮʝʩʠʨʘˁʝ.  ɺʦ ʘʧʣʠʢʘʮʠʿʘʪʘ ʩʝ ʢʦʨʠʩʪʠ ʧʨʝʪʭʦʜʥʦ ʧʦʜʛʦʪʚʝʥ ʪʝʢʩʪ ʢʦʿ ʩʪʦʠ ʚʦ ʩʦʦʜʚʝʪʝʥ 

ʬʦʣʜʝʨ ʩʦ ʝʢʩʪʝʥʟʠʿʘ Ătext.txtñ. ɺʦ ʦʚʦʿ ʬʘʿʣ ʩʝ ʧʦʩʪʘʚʝʥʠ ʧʦʚʝ˃ʝ ʪʝʢʩʪʦʚʠ ʦʜ ʨʘʟʣʠʯʥʘ ʧʨʠʨʦʜʘ ʟʘ ʜʘ 

ʩʝʢʦʿ ʧʘʪ ʪʝʢʩʪʦʪ ʢʦʿ ʩʝ ʢʦʨʠʩʪʠ ʝ ʨʘʟʣʠʯʝʥ.  

ʇʨʚʘʪʘ ʬʦʨʤʘ ʝ ʨʝʰʝʥʠʝ ʧʨʝʢʫ ʟʘʤʝʥʘ ʥʘ ʙʫʢʚʠʪʝ ʚʦ ʟʙʦʨʦʚʠʪʝ ʥʘ ʜʝʣ ʦʜ  ʟʙʦʨʦʚʠʪʝ ʚʦ ʨʝʯʝʥʠʮʠʪʝ, 

ʧʦʥʘʪʘʤʫ ʢʘʢʦ ʩʝ ʟʛʦʣʝʤʫʚʘ ʥʠʚʦʪʦ ʩʝ ʟʛʦʣʝʤʫʚʘ ʠ ʙʨʦʿʦʪ ʥʘ ʟʙʦʨʦʚʠ ʩʦ ʧʨʦʤʝʥʝʪʠ ʙʫʢʚʠ ʚʦ ʩʝʙʝ. ʅʘ ʦʚʦʿ 

ʥʘʯʠʥ ʩʝ ʤʝʥʫʚʘʘʪ ʥʠʚʦʘʪʘ ʚʦ ʟʘʚʠʩʥʦʩʪ ʦʜ ʚʦʟʨʘʩʪʘ ʥʘ ʢʦʨʠʩʥʠʮʠʪʝ ʥʘ ʚʘʢʚʠʪʝ ʘʧʣʠʢʘʮʠʠ. ɺʦ ʩʪʘʨʪ 

ʤʦʞʝ ʜʘ ʙʠʜʘʪ ʠʟʤʝʥʠʪʝ ʟʙʦʨʦʚʠ ʩʦ ʧʦʤʘʣ ʙʨʦʿ ʥʘ ʙʫʢʚʠ, ʘ ʧʦʜʦʮʥʘ ʥʘ ʟʙʦʨʦʚʠ ʩʦ ʧʦʛʦʣʝʤ ʙʨʦʿ ʥʘ ʙʫʢʚʠ. 

ʇʨʦʛʨʘʤʦʪ ʩʝ ʢʦʨʠʩʪʠ ʟʘ ʛʝʥʝʨʠʨʘˁʝ ʥʘ ʧʨʝʚʦʜʠ ʦʜ ʬʠʣʤʦʚʠ ʠʣʠ ʠʛʨʘʥʠ ʩʝʨʠʠ. ʆʩʥʦʚʥʘʪʘ ʠʜʝʿʘ ʝ ʜʘ ʩʝ 

ʟʘʜʨʞʠ ʢʦʨʠʩʥʠʢʦʪ ʰʪʦ ʧʦʚʝ˃ʝ ʚʨʝʤʝ ʩʦ ʦʪʢʨʠʚʘˁʝ ʠ ʧʨʘʚʠʣʥʦ ʯʠʪʘˁʝ ʥʘ ʧʨʝʚʦʜʠʪʝ ʦʜ ʬʠʣʤʦʚʠʪʝ ʠʣʠ 

ʠʛʨʘʥʠʪʝ ʩʝʨʠʠ ʟʘ ʜʘ ʤʦʞʝ ʤʦʟʦʢʦʪ ʜʘ ʙʠʜʝ ʰʪʦ ʧʦʚʝ˃ʝ ʚʨʝʤʝ ʘʢʪʠʚʥʦ ʥʘʧʨʝʛʥʘʪ. ʀʩʪʦ ʪʘʢʘ ʤʦʞʝ ʜʘ ʩʝ 

ʠʟʜʘʜʘʪ ʠʟʜʘʥʠʿʘ ʦʜ ʧʦʟʥʘʪ ʘʚʪʦʨ ʩʦ ʢʨʘʪʢʠ ʩʦʜʨʞʠʥʠ ʚʦ ʢʦʠ ʧʨʦʤʝʥʠʪʝ ʥʘ ʙʫʢʚʠʪʝ ʚʦ ʟʙʦʨʦʚʠʪʝ ˃ʝ ʩʝ 

ʤʝʥʫʚʘ ʧʨʦʛʨʝʩʠʚʥʦ ʩʦ ʙʨʦʿʦʪ ʥʘ ʩʪʨʘʥʠʪʝ ʦʜ ʧʝʯʘʪʝʥʦʪʦ ʜʝʣʦ. ʅʘʿʜʦʙʨʠ ʨʝʟʫʣʪʘʪʠ ʩʝ ʧʦʩʪʠʛʥʫʚʘʘʪ ʩʦ 

ʧʦʝʟʠʿʘʪʘ ʠ ʧʨʦʟʘʪʘ. ɸʧʣʠʢʘʮʠʿʘʪʘ ʝ ʪʝʩʪʠʨʘʥʘ ʚʦ ʥʘʰʝʪʦ ʰʢʦʣʦ ʦʜ ʧʨʦʬʝʩʦʨʠʪʝ ʠ ʫʯʝʥʠʮʠʪʝ, ʥʘʿʛʦʣʝʤ 

ʜʝʣ ʦʜ ʥʠʚ ʩʝ ʠʟʿʘʩʥʠʿʘ ʜʝʢʘ ʠʤʘ ʧʦʟʠʪʠʚʝʥ ʝʬʝʢʪ ʙʠʜʝʿ˃ʠ ʯʫʚʩʪʚʫʚʘʘʪ ʤʦʟʦʯʥʘ ʥʘʧʨʝʛʥʘʪʦʩʪ ʠ ʧʦʜʦʙʨʘ 

ʢʦʥʮʝʥʪʨʘʮʠʿʘ ʠ ʬʦʢʫʩ. ɼʦʢʦʣʢʫ ʩʝ ʢʦʤʙʠʥʠʨʘ ʩʦ ʤʫʟʠʢʘ ʢʦʿʘ ʠʤʘ ʥʠʩʢʠ ʬʨʝʢʚʝʥʮʠʠ ʧʦʜ 8 ʭʝʨʮʠ ʪʦʛʘʰ 

ʝʬʝʢʪʦʪ ʝ ʫʰʪʝ ʧʦʛʦʣʝʤ. ʇʨʦʛʨʘʤʦʪ ʩʝ ʢʦʤʙʠʥʠʨʘ ʩʦ ʧʨʦʛʨʝʩʠʚʥʦ ʟʛʦʣʝʤʫʚʘˁʝ ʥʘ ʙʨʟʠʥʘʪʘ ʥʘ ʜʚʠʞʝˁʝ 

ʥʘ ʪʝʢʩʪʦʪ ʦʜ ʜʝʩʥʦ ʥʘ ʣʝʚʦ. ʅʘ ʧʦʚʠʩʦʢʠʪʝ ʥʠʚʦʘ ʪʝʢʩʪʦʪ ʩʝ ʧʦʿʘʚʫʚʘ ʦʜ ʣʝʚʦ ʥʘ ʜʝʩʥʦ, ʦʚʘ ʠʩʪʦ ʪʘʢʘ 

ʦʚʦʟʤʦʞʫʚʘ ʜʘ ʩʝ ʪʨʝʥʠʨʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘ ʙʠʜʝʿ˃ʠ ʧʦʩʣʝ ʧʦʜʦʣʛʦ ʢʦʨʠʩʪʝˁʝ ʪʝʢʩʪʦʚʠʪʝ ʩʝ ʥʘʫʯʫʚʘʘʪ ʠ 

ʙʘʰ ʧʦʨʘʜʠ ʪʦʘ ʝ ʚʦʟʤʦʞʥʦ ʜʘ ʩʝ ʧʨʦʯʠʪʘ ʮʝʣʠʦʪ ʪʝʢʩʪ ʘʢʦ ʧʨʝʪʭʦʜʥʦ ʩʝ ʧʦʩʣʝʜʦʚʘʪʝʣʥʦ ʥʠʚʦ ʧʦ ʥʠʚʦ. 

ɿʘ ʜʘ ʩʝ ʘʥʫʣʠʨʘ ʟʜʦʜʝʚʥʦʩʪʘ ʦʜ ʩʝʢʦʿʜʥʝʚʥʦ ʢʦʨʠʩʪʝˁʝ ʚʦ ʘʧʣʠʢʘʮʠʿʘʪʘ ʩʝ ʚʤʝʪʥʘʪʠ ʧʦʚʝ˃ʝ ʪʝʢʩʪʦʚʠ ʩʦ 

ʨʘʟʣʠʯʥʘ ʩʦʜʨʞʠʥʘ ʠ ʪʝʤʘʪʠʢʘ. ʇʨʦʛʨʘʤʦʪ ʝ ʝʜʥʦʩʪʘʚʝʥ ʟʘ ʢʦʨʠʩʪʝˁʝ ʠ ʝ ʪʝʩʪʠʨʘʥ    ʢʘʿ ʧʦʛʦʣʝʤ ʙʨʦʿ ʥʘ 

ʠʩʧʠʪʘʥʠʮʠ. ɺʘʢʚʠʦʪ ʥʘʯʠʥ ʥʘ ʪʨʝʥʠʥʛ ʥʘ ʤʦʟʦʢʦʪ ʝ ʧʨʦʚʝʨʝʥ ʚʦ ʰʢʦʣʦʪʦ ʢʘʜʝ ʰʪʦ ʨʘʙʦʪʠʤʝ, ʪʦʘ ʝ 

ʧʨʠʢʘʞʘʥʦ ʥʘ ʛʨʫʧʘ ʦʜ ʫʯʝʥʠʮʠ ʚʦ ʩʣʠʢʘ 4. ʅʘ ʩʣʠʢʘʪʘ ʫʯʝʥʠʮʠʪʝ ʘʢʪʠʚʥʦ ʛʦ ʩʣʝʜʘʪ ʜʚʠʞʝˁʝʪʦ ʥʘ 

ʪʝʢʩʪʦʪ ʦʜ ʜʝʩʥʦ ʥʘ ʣʝʚʦ. ɿʘ ʦʥʠʝ ʫʯʝʥʠʮʠ ʢʦʠ ʙʨʟʦ ʛʦ ʯʠʪʘʘʪ ʪʝʢʩʪʦʪ ʿʘ ʘʢʪʠʚʠʨʘʘʪ ʧʨʝʧʨʝʢʘʪʘ ʢʦʿʘ ʩʝ 

ʧʦʿʘʚʫʚʘ ʥʘ ʩʨʝʜʠʥʘ ʦʜ ʪʝʢʩʪʦʪ ʠ ʩʦ ʪʦʘ ʛʦ ʦʪʝʞʥʫʚʘ ʯʠʪʘˁʝʪʦ ʥʘ ʪʝʢʩʪʦʪ.  

 ɺʘʢʚʘʪʘ ʧʨʝʧʨʝʢʘ ʝ ʧʦʢʘʞʘʥʘ ʚʦ ʧʨʘʢʩʘ ʢʘʢʦ ʦʜʣʠʯʝʥ ʜʦʜʘʪʦʢ ʥʘ ʤʝʪʦʜʘʪʘ ʥʘ ʫʯʝˁʝ ʧʨʝʢʫ ʛʨʝʰʢʠ. 

ʇʨʘʚʝʥʠ ʩʝ ʠʩʧʠʪʫʚʘˁʘ ʠ ʥʘ ʟʘʤʝʥʘ ʥʘ ʥʝʢʦʠ ʙʫʢʚʠ ʩʦ ʩʦʦʜʚʝʪʥʘ ʙʨʦʿʢʘ.  ɺʘʢʚʠʪʝ ʪʨʝʥʝʨʠ ʜʦʧʦʣʥʠʪʝʣʥʦ 

ʛʦ ʟʛʦʣʝʤʫʚʘʘʪ ʢʨʘʿʥʠʦʪ ʝʬʝʢʪ, ʙʠʜʝʿ˃ʠ ʧʨʝʜ ʩʝ ʟʘʙʘʚʥʠ ʠ ʩʝ ʥʦʚ ʥʘʯʠʥ ʥʘ ʯʠʪʘˁʝ ʥʘ ʪʝʢʩʪ ʢʦʿ ʥʝ ʝ 

ʧʨʘʚʠʣʥʦ ʥʘʧʠʰʘʥ. ʉʦ ʦʚʘ ʩʝ ʧʦʩʪʠʛʥʫʚʘ ʟʛʦʣʝʤʝʥʘ ʜʝʪʝʢʮʠʿʘ ʥʘ ʛʨʝʰʢʠʪʝ ʚʦ ʧʠʰʘʥʠʪʝ ʤʝʜʠʫʤʠ. ɿʘ ʜʘ 

ʩʝ  ʧʦʩʪʠʛʥʝ ʮʝʣʦʩʝʥ ʝʬʝʢʪ ʧʦʪʨʝʙʥʦ ʝ ʩʝʢʦʿʜʥʝʚʥʘ ʫʧʦʪʨʝʙʘ ʥʘ ʧʨʦʛʨʘʤʦʪ ʧʨʝʜ ʧʦʯʝʪʦʢ ʥʘ ʥʘʩʪʘʚʘʪʘ. ʅʘ 

ʢʨʘʿʥʠʪʝ ʢʦʨʠʩʥʠʮʠ ʠ ʩʝ ʛʘʨʘʥʪʠʨʘ ʜʝʢʘ ʢʦʝʬʠʮʠʝʥʪʦʪ ʥʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘ ˃ʝ ʠʤ ʩʝ ʟʛʦʣʝʤʠ ʟʘ 14 ʧʦʝʥʠ ʟʘ 

ʚʨʝʤʝ ʦʜ 6 ʤʝʩʝʮʠ ʘʢʪʠʚʥʦ ʩʝʢʦʿʜʥʝʚʥʦ ʢʦʨʠʩʪʝˁʝ ʥʘ ʧʨʦʛʨʘʤʦʪ.  

 ɺʦ ʪʝʩʪʠʨʘˁʝʪʦ ʫʯʝʩʪʚʫʚʘ ʩʪʨʫʯʥʘʪʘ ʩʣʫʞʙʘ ʩʦʩʪʘʚʝʥʘ ʦʜ ʧʝʜʘʛʦʛ, ʧʩʠʭʦʣʦʛ, ʜʠʨʝʢʪʦʨ ʥʘ ʫʯʠʣʠʰʪʝʪʦ ʠ 

ʜʚʘʿʮʘʪʘ ʘʚʪʦʨʠ ʥʘ ʦʚʦʿ ʪʨʫʜ. ʊʝʩʪʠʨʘˁʝʪʦ ʝ ʠʟʚʨʰʝʥʦ ʚʦ ʫʯʠʣʠʰʪʝʪʦ ʢʘʜʝ ʰʪʦ ʨʘʙʦʪʠʤʝ ʢʘʢʦ 

ʧʨʦʬʝʩʦʨʠ ʧʦ ʩʪʨʫʯʥʠ ʧʨʝʜʤʝʪʠ ʦʜ ʝʣʝʢʪʨʦʪʝʭʥʠʯʢʘ ʠ ʤʘʰʠʥʩʢʘ ʩʪʨʫʢʘ. ʇʨʦʛʨʘʤʦʪ ʝ ʧʦʩʪʘʚʝʥ ʥʘ 

ʰʢʦʣʩʢʠʦʪ ʚʝʙ ʩʘʿʪ ʥʘ ʥʘʩʣʦʚʥʘ ʩʪʨʘʥʘ ʩʦ ʩʦʦʜʚʝʪʝʥ ʣʠʥʢ ʜʦ ʩʪʨʘʥʘʪʘ ʢʘʜʝ ʩʝ ʦʪʚʦʨʘ ʬʣʝʰ ʬʦʨʤʘʪʘ. 

ɸʧʣʠʢʘʮʠʿʘʪʘ ʠʟʦʙʠʣʫʚʘ ʩʦ ʝʜʥʦʩʪʘʚʝʥ ʠʥʪʝʨʬʝʿʩ ʢʦʿ ʣʝʩʥʦ ʩʝ ʢʦʨʠʩʪʠ ʦʜ ʙʠʣʦ ʢʦʿ.  

 

 3. ɺʆ ɺʈʉʂɸ ʉʆ ʀʅʊɽʃʀɻɽʅʎʀɱɸʊɸ 

ʇʨʘʰʘˁʘʪʘ ʢʦʠ ʩʝ ʧʦʩʪʘʚʫʚʘʘʪ ʝ ʜʘʣʠ ʠʥʪʝʣʠʛʝʥʮʠʿʘʪʘ ʝ ʢʘʢʦ ʥʝʢʦʿʘ ʪʝʞʠʥʘ ʢʦʿʘ ʝ ʤʝʨʣʠʚʘ. ʇʨʠ 

ʢʦʨʠʩʪʝˁʝʪʦ ʥʘ ʧʨʦʛʨʘʤʦʪ ʯʫʚʩʪʚʫʚʘʤʝ ʢʘʢʦ ʥʘʰʠʦʪ ʤʦʟʦʢ ʩʪʘʥʫʚʘ ʩʝ ʧʦʪʝʞʦʢ ʠ ʧʦʪʝʞʦʢ. ɼʝʣ ʦʜ 

ʠʩʧʠʪʘʥʠʮʠʪʝ ʧʘʢ ʜʦʙʠʚʘʘʪ ʥʝʢʦʝ ʯʫʚʩʪʚʦ ʥʘ ʯʫʜʥʦʩʪ ʙʠʜʝʿ˃ʠ ʧʨʚʧʘʪ  ʩʝ ʩʨʝ˃ʘʚʘʘʪ ʩʦ ʚʘʢʘ ʥʘʧʠʰʘʥ 

ʪʝʢʩʪ ʢʦʿ ʧʣʫʩ ʠ ʩʝ ʜʚʠʞʠ.    

ɼʨʫʛʦ ʧʨʘʰʘˁʝ ʢʦʝ ʩʝ ʦʪʚʦʨʘ ʝ ʜʘʣʠ ʥʘ ʩʪʫʜʝʥʪʠʪʝ ʦʜ ʚʠʩʦʢʠʪʝ ʰʢʦʣʠ ʤʦʞʝ ʜʘ ʠʤ ʧʦʤʦʛʥʝ ʚʘʢʚʠʦʪ 

ʪʨʝʥʝʨ ʥʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘ. ɺʦ ʧʦʩʣʝʜʥʠʪʝ ʛʦʜʠʥʠ ʫʦʯʝʥʦ ʝ ʜʝʢʘ ʩʦ ʫʧʦʪʨʝʙʘʪʘ ʥʘ ʚʠʜʝʦ ʠʛʨʠʪʝ ʟʥʘʯʠʪʝʣʥʦ 

ʩʝ ʟʛʦʣʝʤʫʚʘ ʧʝʨʮʝʧʮʠʿʘʪʘ, ʢʦʥʮʝʥʪʨʘʮʠʿʘʪʘ, ʬʦʢʫʩʦʪ, ʨʝʬʣʝʢʩʠʿʘʪʘ ʠ ʤʦʟʦʯʥʘʪʘ ʘʢʪʠʚʥʦʩʪ ʢʘʿ ʛʦʣʝʤʠʦʪ 

ʙʨʦʿ ʥʘ ʢʦʨʠʩʥʠʮʠ ʥʘ ʚʠʜʝʦ ʠʛʨʠ. ʇʨʝʜ ʠ ʧʦʩʣʝ ʪʨʝʥʠʥʛʦʪ, ʥʘ ʫʯʝʩʥʠʮʠʪʝ ʠʤ ʝ ʜʘʚʘʥ ʨʘʟʣʠʯʝʥ ʪʠʧ ʥʘ 

ʪʝʩʪ ʟʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘ. ʆʜ ʦʚʠʝ ʪʝʩʪʦʚʠ ʩʝ ʧʨʘʚʠ ʫʚʠʜ ʜʘʣʠ ʪʝʢʦʚʥʘʪʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘ ʩʝ ʟʛʦʣʝʤʫʚʘ.   
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ʉʣʠʢʘ 1. ʇʦʯʝʪʥʘ ʬʦʨʤʘ ʟʘ ʪʨʝʥʝʨʦʪ ʥʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘ 

 

 ɺʦ ʦʚʘʘ ʬʦʨʤʘ ʧʨʠʢʘʞʘʥʘ ʥʘ ʩʣʠʢʘ 1, ʢʦʨʠʩʥʠʢʦʪ ʠʟʙʠʨʘ ʥʘ ʢʦʿʘ ʙʨʟʠʥʘ ˃ʝ ʩʝ ʜʚʠʞʠ ʪʝʢʩʪʦʪ, 

ʢʦʝ ʥʠʚʦ ʠ ʟʘ ʢʦʝ ʚʨʝʤʝ. ʅʘ ʩʘʤ ʧʦʯʝʪʦʢ ʧʦʩʪʘʚʝʥʘ ʝ ʙʨʟʠʥʘ ʥʘ 3 ʢʘʨʘʢʪʝʨʠ ʚʦ ʩʝʢʫʥʜʘ, ʙʨʦʿ ʥʘ ʧʨʦʤʝʥʠ 

ʝʜʥʘ ʠ ʚʨʝʤʝ ʦʜ ʧʝʪ ʤʠʥʫʪʠ. ʉʦ ʩʪʠʩʢʘˁʝ ʥʘ ʩʪʘʨʪ ʟʘʧʦʯʥʫʚʘ ʧʨʦʛʨʘʤʦʪ ʜʘ ʛʦ ʜʚʠʞʠ ʪʝʢʩʪʦʪ ʦʜ ʜʝʩʥʦ ʥʘ 

ʣʝʚʦ, ʪʦʘ ʝ ʧʨʠʢʘʞʘʥʦ ʥʘ ʩʣʠʢʘ 2. ɿʘ ʜʘ ʩʝ ʟʛʦʣʝʤʠ ʚʥʠʤʘʥʠʝʪʦ ʥʘ ʪʝʢʩʪʦʪ ʢʦʿ ʩʝ ʜʚʠʞʠ ʚʦ ʩʠʚʘʪʘ ʨʘʤʢʘ 

ʪʝʢʩʪʦʪ ʩʝ ʧʦʿʘʚʫʚʘ ʚʦ ʙʝʣʦ ʣʠʥʠʿʘ. ʊʦʘ ʝ ʪʘʢʘ ʟʘ ʜʘ ʤʦʞʝ ʦʯʠʪʝ ʜʘ ʩʝ ʬʦʢʫʩʠʨʘʘʪ ʚʦ ʪʘʘ ʣʠʥʠʿʘ ʠ ʜʘ ʩʝ 

ʩʣʝʜʠ ʧʨʘʚʠʣʥʦ ʪʝʢʩʪʦʪ.  

 

 4. ʈɽɿʋʃʊɸʊʀ 

ʉʧʨʦʚʝʜʝʥʠ ʩʝ ʧʦʚʝ˃ʝ ʪʝʩʪʠʨʘˁʝ ʥʘ ʜʝʩʝʪ ʢʣʘʩʘ ʚʦ ʫʯʠʣʠʰʪʝʪʦ ʩʦʩʪʘʚʝʥʠ ʚʦ ʧʨʦʩʝʢ ʦʜ ʧʦ 30-ʪʠʥʘ 

ʫʯʝʥʠʮʠ. ʉʢʦʨʦ ʢʘʿ ʥʘʿʛʦʣʝʤ ʜʝʣ ʚʦ ʠʩʢʘʟʠʪʝ ʠ ʨʘʟʛʦʚʦʨʠʪʝ ʝ ʟʘʢʣʫʯʝʥʦ ʜʝʢʘ ʯʫʚʩʪʚʫʚʘʘʪ ʟʘʪʝʛʥʘʪʦʩʪ, 

ʯʫʜʥʘ ʪʝʞʠʥʘ ʠ ʤʦʟʦʯʥʘ ʥʘʧʨʝʛʥʘʪʦʩʪ ʧʦʩʣʝ ʘʢʪʠʚʥʘ ʫʧʦʪʨʝʙʘ ʥʘ ʧʨʦʛʨʘʤʦʪ. ɺʦ ʪʘʙʝʣʘ 1, ʝ ʧʨʠʢʘʞʘʥʘ 

ʘʥʘʣʠʟʘʪʘ ʦʜ 10 ʢʣʘʩʘ ʚʦ ʧʨʦʩʝʢ ʧʦ 30 ʫʯʝʥʠʮʠ ʢʦʠ ʩʝ ʩʦʩʝʤʘ ʜʦʚʦʣʥʠ ʙʠʜʝʿ˃ʠ ʛʨʫʧʘʪʘ ʩʝ ʦʜ ʠʩʪʘ ʚʦʟʨʘʩʪ 

ʠ ʢʣʘʩ. ɺʦ ʥʝʘ ʩʝ ʫʦʯʫʚʘ ʜʝʣʠ ʦʚʘ ʥʘʚʠʩʪʠʥʘ ʜʝʣʫʚʘ ʠ ʥʫʜʠ ʦʜʣʠʯʥʠ ʨʝʟʫʣʪʘʪʠ, ʙʠʜʝʿ˃ʠ ʦʜ ʘʥʘʣʠʟʘʪʘ 

ʥʦʨʤʘʣʥʦ ʙʨʦʿʦʪ ʥʘ ʧʨʝʧʦʟʥʘʝʥʠ ʟʙʦʨʦʚʠ ʦʧʘʺʘ ʩʦ ʥʠʚʦʪʦ ʥʘ ʧʨʦʤʝʥʠ ʠ ʙʨʟʠʥʘʪʘ ʥʘ ʜʚʠʞʝˁʝ ʥʘ ʪʝʢʩʪʦʪ.  

 

ʊʘʙʝʣʘ 1. ɸʥʢʝʪʘ ʦʜ 10 ʢʣʘʩʘ ʚʦ ʠʩʪ ʢʣʘʩ   

ʂʣʘʩ ɺʦ ʥʠʚʦ 1 

ʩʨʝʜʥʘ 

ʚʨʝʜʥʦʩʪ  

ʥʘ ʧʨʝʧʦʟʥʘʪʠ 

ʟʙʦʨʦʚʠ 

ɺʦ ʥʠʚʦ 2 

ʩʨʝʜʥʘ 

ʚʨʝʜʥʦʩʪ ʥʘ 

ʧʨʝʧʦʟʥʘʪʠ 

ʟʙʦʨʦʚʠ 

ɺʦ ʥʠʚʦ 3 

ʩʨʝʜʥʘ 

ʚʨʝʜʥʦʩʪ ʥʘ 

ʧʨʝʧʦʟʥʘʪʠ 

ʟʙʦʨʦʚʠ 

ɺʦ ʥʠʚʦ 4 

ʩʨʝʜʥʘ 

ʚʨʝʜʥʦʩʪ ʥʘ 

ʧʨʝʧʦʟʥʘʪʠ 

ʟʙʦʨʦʚʠ 

ɺʦ ʥʠʚʦ 5 

ʩʨʝʜʥʘ 

ʚʨʝʜʥʦʩʪ ʥʘ 

ʧʨʝʧʦʟʥʘʪʠ 

ʟʙʦʨʦʚʠ 

ʉʨʝʜʥʘ 

ʦʮʝʥʢʘ ʟʘ 

ʤʦʟʦʯʥʘ 

ʥʘʧʨʝʛʥʘʪʦʩʪ  

ʦʜ 1 ʜʦ 10 ʧʦ 

ʢʣʘʩ 

ʉʨʝʜʥʘ 

ʦʮʝʥʢʘ ʟʘ 

ʜʝʣʦʪʚʦʨʥʦʩʪ  

ʦʜ 1 ʜʦ10 ʧʦ 

ʢʣʘʩ 

1 90 82 80 78 74 8 8 

2 93 87 84 80 76 7 7 

3 92 85 80 76 75 8 7 

4 93 87 84 80 76 6 7 

5 99 95 92 90 87 9 8 

6 93 92 91 90 88 9 8 

7 92 90 81 80 77 6 7 

8 94 93 90 83 75 6 7 

9 94 92 90 92 86 10 10 
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10 89 84 83 80 70 6 8 

 ɹʨʟʠʥʘʪʘ ʥʘ ʜʚʠʞʝˁʝ ʥʘ ʪʝʢʩʪʦʪ ʝ ʥʘʧʨʘʚʝʥʘ ʜʘ ʝ ʙʝʟ ʪʨʝʧʢʘˁʝ ʟʘ ʜʘ ʥʝ ʩʤʝʪʘ ʥʘ ʢʦʨʠʩʥʠʢʦʪ 

ʧʨʠ ʪʨʝʥʠʥʛʦʪ.  ʂʦʨʠʩʪʝʥʘ ʝ ʘʣʘʪʢʘ ʟʘ ʦʩʪʨʠʥʘ ʥʘ ʪʝʢʩʪ ʟʘ ʧʦʜʦʙʨʦ ʯʠʪʘˁʝ ʥʘ ʪʝʢʩʪʦʪ.  

 
ʉʣʠʢʘ 2. ɸʢʪʠʚʥʘ ʨʘʙʦʪʥʘ ʬʦʨʤʘ ʥʘ ʪʨʝʥʝʨʦʪ ʟʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘ   

 ʆʚʘʘ ʘʧʣʠʢʘʮʠʿʘ ʩʝ ʢʦʨʠʩʪʠ ʚʦ ʧʨʦʝʢʪ ʟʘ ʰʠʨʝˁʝ ʥʘ ʠʜʝʿʘʪʘ ʜʝʢʘ ʠʥʪʝʣʠʛʝʥʮʠʿʘ ʪʨʝʙʘ ʜʘ ʩʝ 

ʪʨʝʥʠʨʘ ʧʨʝʢʫ ʟʜʨʫʞʝʥʠʝʪʦ ʥʘ ʛʨʘʺʘʥʠ ʀɼʅʀʅɸʊɸ ɽ ʉɽɻɸ ï ʂʘʚʘʜʘʨʮʠ. ʆʚʘ ʟʜʨʫʞʝʥʠʝ ʥʘ ʛʨʘʺʘʥʠ ʝ 

ʨʝʛʠʩʪʨʠʨʘʥʦ ʟʘ ʢʦʨʠʩʪʝˁʝ ʥʘ ʥʦʚʠʪʝ ʪʝʭʥʦʣʦʛʠʠ ʚʦ ʩʝʢʦʿʜʥʝʚʥʠʦʪ ʞʠʚʦʪ ʩʦ ʦʩʥʦʚʥʘ ʮʝʣ ʧʦʜʦʙʨʫʚʘˁʝ 

ʥʘ ʢʚʘʣʠʪʝʪʦʪ ʥʘ ʞʠʚʦʪ ʠ ʠʥʪʝʣʠʛʝʥʪʥʘ ʠʥʪʝʨʘʢʮʠʿʘ ʩʦ ʦʢʦʣʠʥʘʪʘ ʚʦ ʢʦʿʘ ʞʠʚʝʝʤʝ. 

 
ʉʣʠʢʘ 3. ɼʦʜʘʪʥʘ ʧʨʝʧʨʝʢʘ ʥʘ ʜʝʣ ʦʜ ʪʝʢʩʪʦʪ 

 
































































































































