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Abstract: Goals of Agenda 21 defines goals for sustainable development as promotion and improvement of 

education quality and public awareness about concept of sustainable development. Education for sustainable 

development and environmental protection is important educational assignment of every education institution. 

Republic of Serbia National strategy of sustainable development offers opportunities for integration of sustainable 

development into formal education. International programs of Foundation for Environmental Education (FEE) 

represent trusted models of satisfying socio-economic needs with lowering negative environmental impact. 

International programs ñEco Schoolò and ñEco Facultyò offer great possibilities in implementing concept of 

sustainable development. College of Professional Studies for Management and Business Communication Sremski 

Karlovci is the first higher education institution in Serbia which is included in this program. For achieving this 

prestigious status and title of international Eco School and realization of its goals, cooperation with local community 

is very important. In that process, the role of the professors in Eco-School project has great importance, which is 

reflected not only in acquiring knowledge and skills, but also developing studentsô awareness regarding necessity of 

taking action for sustainable development. In order to obtain end goals and results of this project, those activities has 

to be carried out consistently, in education institution as well as in institutions of local authorities and wider public. 

Keywords: sustainable development, environment, Eco School, professor role, sustainable education 
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ʈʝʟʠʤʝ: ɸʛʝʥʜʘ 21 ʥʘʚʦʜʠ ʢʘʦ ʮʠˀʝʚʝ ʦʙʨʘʟʦʚʘˁʘ ʟʘ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ, ʧʨʦʤʦʮʠʿʫ ʠ ʫʥʘʧʨʝʹʝˁʝ ʢʚʘʣʠʪʝʪʘ 
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ʰʢʦʣʝ ʠ ʦʩʪʚʘʨʠʚʘˁʘ ˁʝʥʠʭ ʢʨʘʿˁʠʭ ʮʠˀʝʚʘ ʠʟʫʟʝʪʥʘ ʿʝ ʚʘʞʥʘ ʩʘʨʘʜˁʘ ʩʘ ʣʦʢʘʣʥʦʤ ʟʘʿʝʜʥʠʮʦʤ. ʋ ʪʦʤ 

ʧʨʦʮʝʩʫ ʫʣʦʛʘ ʥʘʩʪʘʚʥʠʢʘ ʫ ʧʨʦʿʝʢʪʫ ɽʢʦ-ʰʢʦʣʝ ʠʤʘ ʚʝʣʠʢʫ ʚʘʞʥʦʩʪ, ʢʦʿʘ ʩʝ ʦʛʣʝʜʘ ʥʝ ʩʘʤʦ ʫ ʩʪʠʮʘˁʫ ʟʥʘˁʘ 

ʠ ʚʝʰʪʠʥʘ, ʥʝʛʦ ʠ ʨʘʟʚʦʿʫ ʩʚʝʩʪʠ ʩʪʫʜʝʥʘʪʘ ʦ ʥʝʦʧʭʦʜʥʦʩʪʠ ʧʨʝʜʫʟʠʤʘˁʘ ʢʦʥʢʨʝʪʥʠʭ ʘʢʪʠʚʥʦʩʪʠ ʫ ʬʫʥʢʮʠʿʠ 

ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ. ɼʘ ʙʠ ʩʝ ʦʩʪʘʚʠʣʠ ʢʨʘʿʥʿʠ ʮʠˀʝʚʠ ʠ ʨʝʟʫʪʘʪʠ ʦʚʦʛ ʧʨʦʿʝʢʪʘ, ʥʘʚʝʜʝʥʝ ʘʢʪʠʚʥʦʩʪʠ 

ʥʝʦʧʭʦʜʥʦ ʿʝ ʫ ʢʦʥʪʠʥʫʠʪʝʪʫ ʩʧʨʦʚʦʜʠʪʠ, ʢʘʢʦ ʫ ʦʙʨʘʟʦʚʥʦʿ ʫʩʪʘʥʦʚʠ, ʪʘʢʦ ʠ ʫ ʫʩʪʘʥʦʚʘʤʘ ʣʦʢʘʣʥʝ 

ʟʘʿʝʜʥʠʮʝ ʠ ʰʠʨʝ ʤʝʹʫ ʩʪʘʥʦʚʥʠʰʪʚʦʤ. 

ʂˀ ʫʯʥʝ ʨʝʯʠ: ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ, ʞʠʚʦʪʥʘ ʩʨʝʜʠʥʘ, ʝʢʦ-ʰʢʦʣʘ, ʫʣʦʛʘ ʥʘʩʪʘʚʥʠʢʘ, ʦʜʨʞʠʚʦ ʦʙʨʘʟʦʚʘˁʝ 

 

1. ʋɺʆɼ 

ʋ ʧʦʩʣʝʜˁʠʭ ʥʝʢʦʣʠʢʦ ʜʝʮʝʥʠʿʘ ʩʝ ʩʚʝ ʚʠʰʝ ʛʦʚʦʨʠ ʦ ʦʜʨʞʠʚʦʤ ʨʘʟʚʦʿʫ ʢʘʦ ʠ ʚʘʞʥʦʤ ʩʝʛʤʝʥʪʫ ʫ 

ʨʘʟʚʦʿʫ ˀʫʜʩʢʦʛ ʜʨʫʰʪʚʘ. ʉʘ ʧʦʿʘʚʦʤ ʠʥʜʫʩʪʨʠʿʩʢʝ ʨʝʚʦʣʫʮʠʿʝ, ʧʨʦʙʣʝʤ ʟʘʛʘʹʝˁʘ ʧʦʩʪʘʿʝ ʩʚʝ ʦʟʙʠˀʥʠʿʠ. 

ʄʦʜʝʨʥʠ ʩʠʩʪʝʤʠ ʧʨʦʠʟʚʦʜˁʝ ʠ ʧʨʫʞʘˁʘ ʫʩʣʫʛʘ ʩʚʝ ʚʠʰʝ ʦʰʪʝ˂ʫʿʫ ʞʠʚʦʪʥʫ ʩʨʝʜʠʥʫ. ʉʘ ʜʨʫʛʝ ʩʪʨʘʥʝ 

ʠʤʘʤʦ ʩʪʘʣʥʠ ʧʦʨʘʩʪ ʧʦʪʨʘʞˁʝ ʟʘ ʨʦʙʘʤʘ ʠ ʫʩʣʫʛʘʤʘ ʫʩʣʝʜ ʧʦʚʝ˂ʘˁʘ ˀʫʜʩʢʝ ʧʦʧʫʣʘʮʠʿʝ. ʉʚʠ ʦʚʠ ʧʨʦʙʣʝʤʠ 

ʧʨʫʞʘʿʫ ʚʝʣʠʢʠ ʙʨʦʿ ʠʟʘʟʦʚʘ ʟʘ ʯʦʚʝʯʘʥʩʪʚʦ ʫ ʥʘʿʰʠʨʝʤ ʤʦʛʫ˂ʝʤ ʩʤʠʩʣʫ. ɹʫʜʫ˂ʝ ʛʝʥʝʨʘʮʠʿʝ ˂ʝ ʠʤʘʪʠ ʿʘʢʦ 

ʚʝʣʠʢʝ ʧʨʦʙʣʝʤʝ ʩʘ ʧʫʢʠʤ ʦʧʩʪʘʥʢʦʤ ʫʢʦʣʠʢʦ ʩʝ ʥʘʩʪʘʚʝ ʥʝʛʘʪʠʚʥʠ ʪʨʝʥʜʦʚʠ. ʀʟ ʦʚʦʛ ʨʘʟʣʦʛʘ ʩʝ ʩʚʝ ʚʠʰʝ 

ʛʦʚʦʨʠ ʦ ʦʜʨʞʠʚʦʤ ʨʘʟʚʦʿʫ ʢʘʦ ʥʦʚʝ ʧʘʨʘʜʠʛʤʝ. 

ʉʪʦʛʘ ʩʤʦ ʫ ʦʚʦʤ ʨʘʜʫ ʧʦʢʫʰʘʣʠ ʜʘ ʫʢʘʞʝʤʦ ʥʘ ʚʘʞʥʦʩʪ ʦʙʨʘʟʦʚʘˁʘ ʫ ʬʫʥʢʮʠʿʠ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ, 

ʦʜʥʦʩʥʦ ʜʘ ʧʨʠʢʘʞʝʤʦ ʿʝʜʘʥ ʦʜ ʤʦʜʝʣʘ ʦʜʨʞʠʚʦʛ ʦʙʨʘʟʦʚʘˁʘ ʧʨʦʿʝʢʘʪ ɽʢʦ-ʰʢʦʣʝ ʠ ʫʣʦʛʫ ʥʘʩʪʘʚʥʠʢʘ ʫ 

ʨʝʘʣʠʟʘʮʠʿʠ ʪʦʛ ʧʨʦʮʝʩʘ. 

 

2. ʆɼʈɾʀɺʀ ʈɸɿɺʆɱ 

ʉʚʨʭʘ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ ʿʝ ʪʨʦʿʘʢʘ ʠ ʫ ʥʘʿʢʨʘ˂ʠʤ ʮʨʪʘʤʘ ʩʝ ʤʦʞʝ ʩʚʝʩʪʠ ʥʘ ʩʣʝʜʝ˂ʝ: ʧʨʚʦ ʠʤʘʤʦ 

ʟʘʜʦʚʦˀʝˁʝ ʧʦʪʨʝʙʘ ʜʨʫʰʪʚʘ, ʝʢʦʥʦʤʩʢʠʭ ʧʦʪʨʝʙʘ ʠ ʦʯʫʚʘˁʝ ʞʠʚʦʪʥʝ ʩʨʝʜʠʥʝ. ɼʨʫʛʠʤ ʨʝʯʠʤʘ ʟʘʜʦʚʦˀʝˁʝ 

ʧʦʪʨʝʙʘ ʜʘʥʘʰˁʝ ʛʝʥʝʨʘʮʠʿʝ ʙʝʟ ʫʛʨʦʞʘʚʘˁʘ ʧʦʪʨʝʙʘ ʙʫʜʫ˂ʠʭ ʛʝʥʝʨʘʮʠʿʘ. ʅʘ ʂʦʥʬʝʨʝʥʮʠʿʠ ʋʿʝʜʠˁʝʥʠʭ 

ʅʘʮʠʿʘ ʦ ʞʠʚʦʪʥʦʿ ʩʨʝʜʠʥʠ ʠ ʨʘʟʚʦʿʫ ʢʦʿʘ ʿʝ ʦʜʨʞʘʥʘ 1992. ʛʦʜʠʥʝ ʫ ʈʠʦ ʜʝ ɾʘʥʝʠʨʫ ʫʩʚʦʿʝʥʘ ʿʝ "ɸʛʝʥʜʘ 21", 

ʢʦʿʘ ʦʜʨʞʘʚʘ ʛʣʦʙʘʣʥʠ ʢʦʥʩʝʥʟʫʩ ʠ ʚʠʩʦʢ ʩʪʝʧʝʥ ʧʦʣʠʪʠʯʢʝ ʩʘʛʣʘʩʥʦʩʪʠ ʦ ʥʝʦʜʚʦʿʠʚʦʩʪʠ ʨʘʟʚʦʿʘ ʠ ʞʠʚʦʪʥʝ 

ʩʨʝʜʠʥʝ ʠ ʦʙʨʘʹʫʿʝ ʥʘʿʟʥʘʯʘʿʥʠʿʝ ʛʣʦʙʘʣʥʝ ʝʢʦʣʦʰʢʝ ʧʨʦʙʣʝʤʝ ʩʘ ʢʦʿʠʤʘ ʩʝ ʯʦʚʝʯʘʥʩʪʚʦ ʩʫʦʯʘʚʘ.  

ʇʨʝ ʪʨʠʜʝʩʝʪ ʛʦʜʠʥʘ ʧʦʩʪʦʿʘʣʘ ʿʝ ʪʝʦʨʠʿʘ ʦ ʧʦʯʝʪʢʫ ʥʦʚʦʛ ʣʝʜʝʥʦʛ ʜʦʙʘ, ʧʨʝ ʜʚʘʜʝʩʝʪ ʛʦʜʠʥʘ ʪʝʦʨʠʿʘ ʦ 

ʝʬʝʢʪʫ ʩʪʘʢʣʝʥʝ ʙʘʰʪʝ ʿʝ ʙʠʣʘ ʚʦʜʝ˂ʘ ʪʝʤʘ. ɼʘʥʘʩ ʠʤʘʤʦ ʥʦʚʝ ʪʝʦʨʠʿʝ ʢʦʿʝ ʦʢʨʠʚˀʫʿʫ ʯʦʚʝʯʘʥʩʪʚʦ ʟʘ 

ʢʣʠʤʘʪʩʢʝ ʧʨʦʤʝʥʝ. ʀʘʢʦ ʩʫ ʦʚʝ ʪʝʦʨʠʿʝ ʥʘ ʧʨʚʠ ʧʦʛʣʝʜ ʢʦʥʪʨʘʜʠʢʪʦʨʥʝ ʤʦʨʘ ʩʝ ʥʘʛʣʘʩʠʪʠ ʜʘ ʿʝ 

ʠʩʪʨʘʞʠʚʘˁʝ ʢʣʠʤʝ ʠʟʫʟʝʪʥʦ ʢʦʤʧʣʝʢʩʘʥ ʟʘʜʘʪʘʢ ʠ ʿʦʰ ʫʚʝʢ ʥʝ ʧʦʩʪʦʿʠ ʜʦʚʦˀʥʦ ʜʦʙʘʨ ʤʦʜʝʣ ʢʦʿʠʤ ʩʝ ʤʦʛʫ 

ʧʨʘʪʠʪʠ ʢʣʠʤʘʪʩʢʝ ʧʨʦʤʝʥʝ. 

ʅʘʫʯʥʠʮʠ ʩʫ ʪʦʢʦʤ ʜʝʮʝʥʠʿʘ ʠʩʪʨʘʞʠʚʘˁʘ ʩʘʢʫʧʠʣʠ ʜʦʚʦˀʥʦ ʜʦʢʘʟʘ ʜʘ ʧʦʩʪʦʿʝ ʦʜʨʝʹʝʥʠ ʥʝʛʘʪʠʚʥʠ 

ʪʨʝʥʜʦʚʠ ʢʦʿʠ ʫʛʨʦʞʘʚʘʿʫ ʞʠʚʦʪ ʥʘ ʧʣʘʥʝʪʠ ɿʝʤˀʠ. ɼʦʢʘʟʠ ʩʫ: ʧʦʚʝ˂ʘˁʘ ʪʝʤʧʝʨʘʪʫʨʝ, ʪʦʧˀʝˁʘ ʧʦʣʘʨʥʠʭ 

ʢʘʧʘ, ʧʦʜʠʟʘˁʘ ʥʠʚʦʘ ʤʦʨʘ ʠ ʩʣʠʯʥʦ. ʄʥʦʛʝ ʙʠˀʥʝ ʠ ʞʠʚʦʪʠˁʩʢʝ ʚʨʩʪʝ ʩʫ ʥʘ ʠʚʠʮʠ ʠʩʪʨʝʙˀʝˁʘ, ʨʘʟʥʝ 

ʬʦʥʜʘʮʠʿʝ ʩʝ ʙʘʚʝ ʝʢʦʣʦʰʢʠʤ ʧʨʦʙʣʝʤʠʤʘ ʘʣʠ ʦʥʝ ʩʘʤʝ ʥʝʤʘʿʫ ʜʦʚʦˀʥʦ ʩʥʘʛʝ ʜʘ ʩʝ ʠʟʙʦʨʝ ʩʘ ʢʨʫʧʠʥʠʤ 

ʧʨʦʙʣʝʤʠʤʘ. 

ʅʘ ʤʝʹʫʥʘʨʦʜʥʦʤ ʧʣʘʥʫ ʿʝ ʧʦʢʨʝʥʫʪʦ ʥʠʟ ʠʥʠʮʠʿʘʪʠʚʘ ʩʘ ʮʠˀʝʤ ʠʟʥʘʣʘʞʝˁʘ ʨʝʰʝˁʘ ʝʢʦʣʦʰʢʠʭ 

ʧʨʦʙʣʝʤʘ. ɱʦʰ ʫʚʝʢ ʥʠʿʝ ʧʦʩʪʠʛʥʫʪ ʰʠʨʦʢʠ ʢʦʥʩʝʥʟʫʩ ʦʢʦ ʜʝʬʠʥʠʪʠʚʥʠʭ ʨʝʰʝˁʘ, ʘʣʠ ʩʫ ʥʝʢʝ ʩʤʝʨʥʠʮʝ 

ʜʦʥʝʪʝ. ʅʘʿʚʘʞʥʠʿʠ ʜʦʢʫʤʝʥʪ ʢʦʿʠ ʿʝ ʧʨʦʤʦʚʠʰʝ ʨʝʰʝˁʘ ʚʝʟʘʥʘ ʟʘ ʝʢʦʣʦʰʢʝ ʧʨʦʙʣʝʤʝ ʿʝ ɸʛʝʥʜʘ 21. ɸʛʝʥʜʘ 

21 ʦʜʨʝʹʫʿʝ ʢʘʦ ʮʠˀʝʚʝ ʦʙʨʘʟʦʚʘˁʘ ʟʘ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ ʧʨʦʤʦʮʠʿʫ ʠ ʫʥʘʧʨʝʹʝˁʝ ʢʚʘʣʠʪʝʪʘ ʦʙʨʘʟʦʚʘˁʘ ʢʘʦ ʠ 

ʫʥʘʧʨʝʹʝˁʝ ʿʘʚʥʝ ʩʚʝʩʪʠ ʦ ʢʦʥʮʝʧʪʫ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ. 

 ʋ ʅʘʮʠʦʥʘʣʥʦʿ ʩʪʨʘʪʝʛʠʿʠ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ ʈʝʧʫʙʣʠʢʝ ʉʨʙʠʿʝ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ ʩʝ ʜʝʬʠʥʠʰʝ ʠ 

ʦʜʨʝʹʫʿʝ ʢʘʦ ʜʫʛʦʨʦʯʘʥ, ʥʝʧʨʝʢʠʜʘʥ, ʩʚʝʦʙʫʭʚʘʪʘʥ ʠ ʩʠʥʝʨʛʝʪʩʢʠ ʧʨʦʮʝʩ ʢʦʿʠ ʤʦʞʝ ʜʘ ʫʪʠʯʝ ʥʘ ʝʢʦʥʦʤʩʢʝ, 

ʩʦʮʠʿʘʣʥʝ, ʝʢʦʣʦʰʢʝ ʠ ʠʥʩʪʠʪʫʮʠʦʥʘʣʥʝ ʘʩʧʝʢʪʝ ʞʠʚʦʪʘ. ʆʜʨʞʠʚʠ ʨʘʟʚʦʿ ʧʦʜʨʘʟʫʤʝʚʘ ʠ ʠʟʨʘʜʫ ʤʦʜʝʣʘ ʢʦʿʠ 

ʥʘ ʢʚʘʣʠʪʝʪʘʥ ʥʘʯʠʥ ʟʘʜʦʚʦˀʘʚʘʿʫ ʜʨʫʰʪʚʝʥʦ-ʝʢʦʥʦʤʩʢʝ ʧʦʪʨʝʙʝ ʠ ʠʥʪʝʨʝʩʝ ʛʨʘʹʘʥʘ, ʘ ʢʦʿʠ ʠʩʪʦʚʨʝʤʝʥʦ 

ʫʢʣʘˁʘʿʫ ʠʣʠ ʟʥʘʪʥʦ ʩʤʘˁʫʿʫ ʫʪʠʮʘʿʝ ʢʦʿʠ ʰʪʝʪʝ ʞʠʚʦʪʥʦʿ ʩʨʝʜʠʥʠ ʠ ʩʚʠʤ ʧʨʠʨʦʜʥʠʤ ʨʝʩʫʨʩʠʤʘ. Ăʆʩʥʦʚʥʘ 

ʧʨʝʪʧʦʩʪʘʚʢʘ ʿʝ ʜʘ ʿʝ ʦʙʨʘʟʦʚʘˁʝ ʟʘ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ ʿʝʜʥʘʢ ʩʚʝʦʙʫʭʚʘʪʥʦʤ ʢʚʘʣʠʪʝʪʥʦʤ ʦʙʨʘʟʦʚʘˁʫ ʠ ʜʘ 

ʪʘʢʚʦ ʦʙʨʘʟʦʚʘˁʝ ʤʦʞʝ ʩʘʤʦ ʜʘ ʙʫʜʝ ʪʨʘʥʩʜʠʩʮʧʣʠʥʘʨʥʦ ʢʘʢʦ ʥʘ ʧʝʜʘʛʦʰʢʦʤ ʪʘʢʦ ʠ ʥʘ ʩʘʜʨʞʘʿʥʦʤ ʥʠʚʦʫ.ñ 

(ɱʫʮʢʝʨ , 2015, 4) ɼʨʫʛʠʤ ʨʝʯʠʤʘ ʟʘ ʧʦʩʪʠʟʘˁʝ ʦʙʨʘʟʦʚʘˁʘ ʟʘ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ ʧʦʪʨʝʙʥʦ ʿʝ ʜʦʩʪʘ ʫʣʘʛʘʪʠ ʫ 

ʦʙʨʘʟʦʚʥʠ ʩʠʩʪʝʤ. ʆʚʜʝ ʩʝ ʥʝ ʤʠʩʣʠ ʩʘʤʦ ʥʘ ʬʠʥʘʥʩʠʿʩʢʘ ʩʨʝʜʩʪʚʘ ʚʝ˂ ʥʘ ʚʨʝʤʝ ʠ ʝʥʝʨʛʠʿʫ ʩʚʠʭ ʫʯʝʩʥʠʢʘ. 

ʄʦʞʝʤʦ ʟʘʢˀʫʯʠʪʠ ʜʘ ʿʝ ʛʣʘʚʥʠ ʜʫʛʦʨʦʯʥʠ ʩʪʨʘʪʝʰʢʠ ʮʠˀ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ ʚʝʟʘʥ ʟʘ ʦʙʨʘʟʦʚʘˁʝ. 

ʂʨʦʟ ʦʙʨʘʟʦʚʘˁʝ ʩʝ ʰʠʨʝ ʠʜʝʿʝ ʠ ʫʩʘʹʫʿʫ ʚʨʝʜʥʦʩʪʠ ʧʦʪʨʝʙʥʠ ʜʘ ʩʝ ʜʦʹʝ ʜʦ ʞʝˀʝʥʠʭ ʮʠˀʝʚʘ. ɺʝ˂ ʧʦʩʪʦʿʝ 
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ʥʘʟʥʘʢʝ ʧʨʚʠʭ ʨʝʟʫʣʪʘʪʘ ʫ ʩʤʠʩʣʫ ʧʦʚʝ˂ʘˁʝ ʩʚʝʩʪʠ ʦ ʝʢʦʣʦʰʢʠʤ ʪʝʤʘʤʘ ʠ ʦʯʫʚʘˁʫ ʞʠʚʦʪʥʝ ʩʨʝʜʠʥʝ. ʄʥʦʛʝ 

ʤʝʹʫʥʘʨʦʜʥʝ ʦʨʛʘʥʠʟʘʮʠʿʝ ʩʝ ʙʘʚʝ ʧʨʦʙʣʝʤʘʪʠʢʦʤ ʦʙʨʘʟʦʚʘˁʘ ʟʘ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ. ɱʝʜʥʘ ʦʜ ʦʚʠʭ ʦʨʛʘʥʠʟʘʮʠʿʘ 

ʩʫ ʠ ɸʤʙʘʩʘʜʦʨʠ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ ʢʦʿʠ ʢʨʦʟ ʧʨʦʛʨʘʤ Ăɽʢʦ-ʰʢʦʣʝñ ʥʫʜʝ ʤʦʛʫ˂ʥʦʩʪʠ ʧʦʩʪʠʟʘˁʘ ʚʠʰʝʛ 

ʩʪʝʧʝʥʘ ʩʚʝʩʪʠ ʦ ʦʜʨʞʠʚʦʤ ʨʘʟʚʦʿʫ. ʉʘʤ ʧʨʦʛʨʘʤ ʿʝ ʧʨʠʤʝˁʠʚʘʥ ʫ ʨʘʟʣʠʯʠʪʠʤ ʜʝʣʦʚʠʤʘ ʩʚʝʪʘ ʠ ʧʦʢʘʟʘʦ ʩʝ 

ʢʘʦ ʜʦʚʦˀʥʦ ʬʣʝʢʩʠʙʠʣʘʥ ʟʘ ʫʚʦʹʝˁʝ ʠ ʫ ʥʘʰ ʰʢʦʣʩʢʠ ʩʠʩʪʝʤ.(ʂʘʣʠʥʠ˂ ʄ., 2015 ). 

ʆʙʨʘʟʦʚʘˁʝ ʟʘ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ ʙʠ ʤʦʨʘʣʦ ʜʘ ʙʫʜʝ ʫ ʩʪʘˁʫ ʜʘ ʤʦʙʠʣʠʰʝ ʩʪʫʜʝʥʪʝ, ʥʘʩʪʘʚʥʠʢʝ ʠ ʣʦʢʘʥʫ 

ʟʘʿʝʜʥʠʮʫ ʢʘʢʦ ʙʠ ʩʝ ʧʦʩʪʠʛʘʦ ʚʠʰʠ ʩʪʝʧʝʥ ʦʙʨʘʟʦʚʘˁʘ ʟʘ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ. ʊʝʭʥʠʢʝ ʦʙʨʘʟʦʚʘˁʘ ʥʠʩʫ ʪʦʣʠʢʦ 

ʚʘʞʥʝ ʢʦʣʠʢʦ ʧʨʠʤʝˁʠʚʦʩʪ ʩʪʝʯʝʥʠʭ ʟʥʘˁʘ. ʂʨʦʟ ʩʠʥʝʨʛʝʪʩʢʠ ʝʬʝʢʘʪ ʤʦʛʫ˂ʝ ʪʦ ʠ ʧʦʩʪʠ˂ʠ. ʆʚʦ ʚʦʜʠ ʢʘ ʪʦʤʝ 

ʜʘ ʿʝ ʥʘʿʙʦˀʠ ʧʨʠʩʪʫʧ ʫ ʧʦʩʪʠʟʘˁʫ ʦʙʨʘʟʦʚʘˁʘ ʟʘ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ ʢʦʨʠʰ˂ʝˁʝ ʤʫʣʪʠʜʠʩʮʠʧʣʠʥʘʨʥʦʛ 

ʧʨʠʩʪʫʧʘ. ʂʨʦʟ ʩʧʣʝʪ ʨʘʟʣʠʯʠʪʠʭ ʜʠʩʮʠʧʣʠʥʘ ʩʪʫʜʝʥʪʠ ʤʦʛʫ ʙʦˀʝ ʨʘʟʫʤʝʪʠ ʟʘʜʘʪʢʝ ʠ ʮʠˀʝʚʝ. ɿʘ ʦʚʦ ʿʝ 

ʧʦʪʨʝʙʥʦ ʠʤʘʪʠ ʜʦʙʨʦ ʦʙʫʯʝʥ ʥʘʩʪʘʚʥʠʯʢʠ ʢʘʜʘʨ. 

ʋʣʦʛʘ ʣʦʢʘʣʥʝ ʟʘʿʝʜʥʠʮʝ ʠ ʘʫʪʦʭʪʦʥʦʛ ʩʪʘʥʦʚʥʠʰʪʚʘ ʫ ʦ˅ʠʚʦʤ ʨʘʟʚʦʿʫ ʧʦʩʝʙʥʦ ʿʝ ʜʝʬʠʥʘʩʘʥʘ 

ʧʦʛʣʘʚˀʠʤʘ 26 ʠ 28 ɸʛʘʥʜʝ 21. ʃʦʢʘʣʥʝ ʨʘʟʚʦʿʥʝ ʩʪʨʘʪʝʛʠʿʝ ʦʤʦʛʫ˂ʘʚʘʿʫ ʠʥʪʝʛʨʘʣʥʦ ʩʧʨʦʚʦʹʝˁʝ ʝʢʦʥʦʤʩʢʝ 

ʠ ʩʦʮʠʿʘʣʥʝ ʢʦʭʝʟʠʿʝ, ʧʨʝʧʦʟʥʘʚʘˁʝʤ ʠ ʧʦʜʨʰʢʦʤ ʜʝʪʘˀʥʠʭ ʠʥʪʝʨʚʝʥʮʠʿʘ ʧʨʝʤʘ ʧʨʝʧʦʟʥʘʪʠʤ ʣʦʢʘʣʥʠʤ 

ʧʦʪʨʝʙʘʤʘ ʠ ʥʘ ʪʘʿ ʥʘʯʠʥ ʿʘʯʘʿʫ ʨʘʟʤʝʥʫ ʠʩʢʫʩʪʘʚʘ ʠ ʟʥʘˁʘ ʤʝʹʫ ʩʚʠʤ ʧʘʨʪʥʝʨʠʤʘ ʠ ʩʪʝʿʢʭʦʣʜʝʨʠʤʘ 

ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ. ɿʘ ʣʦʢʘʣʥʝ ʟʘʿʝʜʥʠʮʝ ʠ ʣʦʢʘʣʥʝ ʨʘʟʚʦʿʥʝ ʩʪʨʘʪʝʛʠʿʝ ʦʜʨʞʠʚʦʩʪ ʥʠʿʝ ʩʘʤʦ ʢʦʥʮʝʧʪ, ʚʝ˂ 

ʧʨʝʜʩʪʘʚˀʘ ʠ ʦʩʥʦʚ ʮʝʣʦʢʫʧʥʦʛ ʣʦʢʘʣʥʦʛ ʨʘʟʚʦʿʘ. ɱʝʜʘʥ ʦʜ ʘʩʧʝʢʘʪʘ ʦʜʨʞʠʚʦʩʪʠ ʿʝʩʪʝ ʠ ʨʘʟʤʘʪʨʘˁʝ ʦʯʫʚʘˁʘ 

ʠ ʦʜʨʞʠʚʦʛ ʢʦʨʠʰ˂ʝˁʘ ʣʦʢʘʣʥʠʭ ʨʝʩʫʨʩʘ, ʢʘʦ ʧʨʠʦʨʠʪʝʪʥʦʛ ʮʠˀʘ ʟʘ ʧʦʙʦˀʰʘˁʝ ʩʪʘʪʫʩʘ ʠ ʚʨʝʜʥʦʩʪʠ 

ʣʦʢʘʣʥʠʭ ʨʝʩʫʨʩʘ. ʋ ʩʘʤʦʤ ʧʦʩʪʫʧʢʫ ʟʘ ʧʨʠʿʘʚˀʠʚʘˁʝ ʫʩʪʘʥʦʚʝ ʟʘ ʜʦʙʠʿʘˁʝ ʩʪʘʪʫʩʘ ɽʢʦ ʰʢʦʣʝ, ʥʝʦʧʭʦʜʥʘ ʿʝ 

ʧʠʩʘʥʘ ʧʦʜʨʰʢʘ ʣʦʢʘʣʥʝ ʟʘʿʝʜʥʠʮʝ, ʦʜʥʦʩʥʦ ˁʝʥʠʭ ʥʘʜʣʝʞʥʠʭ ʦʨʛʘʥʘ.(ʂʘʣʠʥʠ˂, 2015). 

 

3. ʄɽɫʋʅɸʈʆɼʅʀ ʇʈʆɻʈɸʄʀ ɽʂʆ-ʐʂʆʃɸ 

ʌɽɽ (Foundation for Environmental Education) ʿʝ ʦʩʥʦʚʘʦ ɽʚʨʦʧʩʢʠ ʉʘʚʝʪ 1981. ʛʦʜʠʥʝ, ʘ ʦʜ ʦʩʥʠʚʘˁʘ 

ʜʦ ʜʘʥʘʩ ʠʤʘ ʩʝʜʠʰʪʝ ʫ ʂʦʧʝʥʭʘʛʝʥʫ. ʇʨʦʛʨʘʤ ʿʝ ʧʦʜʨʞʘʥ ʦʜ ʇʨʦʛʨʘʤʘ ʋʅ ʟʘ ʞʠʚʦʪʥʫ ʩʨʝʜʠʥʫ (UNEP) ʠ 

ʆʨʛʘʥʠʟʘʮʠʿʝ ʋʅ ʟʘ ʦʙʨʘʟʦʚʘˁʝ, ʥʘʫʢʫ ʠ ʢʫʣʪʫʨʫ (UNESCO). ʌʦʥʜʘʮʠʿʘ ʨʘʟʚʠʿʘ ʥʝʢʦʣʠʢʦ ʧʨʦʛʨʘʤʘ ʠ 

ʧʨʦʿʝʢʘʪʘ ʢʦʿʝ ʩʫ ˁʝʥʦ ʠʥʪʝʣʝʢʪʫʘʣʥʦ ʚʣʘʩʥʠʰʪʚʦ. 

ɽʢʦ-ʰʢʦʣʝ ʩʫ ʿʝʜʘʥ ʦʜ ʧʨʦʛʨʘʤʘ ʬʦʥʜʘʮʠʿʝ ʌɽɽ (Foundation for Environmental Education). ʋ ʧʨʦʛʨʘʤ 

ʩʫ ʫʢˀʫʯʝʥʝ 52 ʟʝʤˀʝ ʩʚʝʪʘ ʫ ʢʦʿʠʤʘ ʩʝ ʩʧʨʦʚʦʜʝ ʤʝʹʫʥʘʨʦʜʥʠ ʧʨʦʛʨʘʤ ɽʢʦ-ʰʢʦʣʝ ʠ ɽʢʦʌʘʢʫʣʪʝʪ. ʋ ʦʚʘʿ 

ʧʨʦʛʨʘʤ ʿʝ ʫʢˀʫʯʝʥʦ ʚʠʰʝ ʦʜ 12 ʤʠʣʠʦʥʘ ʹʘʢʘ ʠ ʩʪʫʜʝʥʘʪʘ. 

 ʋ ʩʚʘʢʦʿ ʜʨʞʘʚʠ ʫ ʢʦʿʦʿ ʩʝ ʩʧʨʦʚʦʜʠ ʧʨʦʛʨʘʤʠ ʌɽɽ-ʘ ʟʘʰʪʠ˂ʝʥʠ ʩʫ ʧʨʠ ʦʜʛʦʚʘʨʘʿʫ˂ʝʤ ʜʨʞʘʚʥʦʤ ʪʝʣʫ. 

ɿʘʰʪʠ˂ʝʥʠ ʩʫ ʥʘʟʠʚʠ ʧʨʦʛʨʘʤʘ, ˁʠʭʦʚ ʩʘʜʨʞʘʿ ʠ ʤʝʪʦʜʦʣʦʛʠʿʘ ʩʧʨʦʚʦʹʝˁʘ. ʄʝʹʫʥʘʨʦʜʥʠ ʧʨʦʛʨʘʤ ɽʢʦ-

ʰʢʦʣʝ ʧʨʝʜʩʪʘʚˀʘ ʩʠʩʪʝʤ ʥʘʛʨʘʹʠʚʘˁʘ ʧʨʝʜʰʢʦʣʩʢʠʭ ʠ ʰʢʦʣʩʢʠʭ ʫʩʪʘʥʦʚʘ, ʫʢˀʫʯʫʿʫ˂ʠ ʠ ʚʠʩʦʢʦʰʢʦʣʩʢʝ 

ʫʩʪʘʥʦʚʝ. ɱʝʜʥʦʦʙʨʘʟʥʦʩʪ ʧʨʦʛʨʘʤʘ ʥʘ ʤʝʹʫʥʘʨʦʜʥʦʤ ʥʠʚʦʫ ʯʠʥʠ ʿʝʜʠʥʩʪʚʝʥʠʤ ʦʚʘʿ ʧʨʝʧʦʟʥʘʪˀʠʚ ʠ 

ʢʚʘʣʠʪʝʪʘʥ ʤʦʜʝʣ ʚʘʩʧʠʪʘˁʘ ʠ ʦʙʨʘʟʦʚʘˁʘ. ʐʢʦʣʝ ʢʦʿʝ ʠʩʧʫʥʝ ʧʦʩʪʘʚˀʝʥʝ ʢʨʠʪʝʨʠʿʫʤʝ ʠ ʢʦʿʝ ʙʨʠʛʫ ʟʘ 

ʞʠʚʦʪʥʫ ʩʨʝʜʠʥʫ ʧʦʩʪʘʚˀʘʿʫ ʢʘʦ ʪʨʘʿʥʫ ʚʨʝʜʥʦʩʪ ʠ ʥʘʯʠʥ ʞʠʚˀʝˁʘ, ʜʦʙʠʿʘʿʫ ʧʦʚʝˀʫ (ʩʝʨʪʠʬʠʢʘʪ) ʦ ʩʪʘʪʫʩʫ 

ʤʝʹʫʥʘʨʦʜʥʝ ɽʢʦ-ʰʢʦʣʝ ʠ ɿʝʣʝʥʫ ʟʘʩʪʘʚʫ ʩʘ ʟʥʘʢʦʤ ɽʢʦ-ʰʢʦʣʝ ʢʘʦ ʟʥʘʢ ʩʪʘʪʫʩʘ. ɿʝʣʝʥʘ ʟʘʩʪʘʚʘ ʿʝ ʚʠʜˀʠʚʠ 

ʟʥʘʢ ʫʩʧʝʰʥʦʛ ʧʨʠʧʘʜʘˁʘ ʧʨʦʛʨʘʤʫ (ɺʝʯʝʠ-ʌʫʥʜʘ, 2007:219). 

ʆʚʦ ʧʨʝʩʪʠʞʥʦ ʤʝʹʫʥʘʨʦʜʥʦ ʧʨʠʟʥʘˁʝ ʜʦʜʝˀʫʿʝ ʩʝ ʥʘ ʜʚʝ ʛʦʜʠʥʝ ʘ ʥʘʢʦʥ ʧʨʚʦʛ ʜʦʙʠʿʝʥʦʛ ʧʨʠʟʥʘˁʘ 

ʰʢʦʣʘ ʩʝ ʩʚʘʢʝ ʜʚʝ ʛʦʜʠʥʝ ʤʦʨʘ ʧʨʠʿʘʚʠʪʠ ʟʘ ʦʙʥʦʚʫ ʩʪʘʪʫʩʘ ʠ ʜʦʢʘʟʘʪʠ ʜʘ ʿʝ ʫ ʩʧʨʦʚʦʹʝˁʫ ʧʨʦʛʨʘʤʘ, ʧʨʝʤʘ 

ʟʘʮʨʪʘʥʠʤ ʩʤʝʨʥʠʮʘʤʘ, ʦʪʠʰʣʘ ñʢʦʨʘʢ ʜʘˀʝò. ʇʨʦʛʨʘʤ ʿʝ ʪʘʯʥʦ ʜʝʬʠʥʠʩʘʥ ʠ ʥʝ ʜʦʧʫʰʪʘ ʠʤʧʨʦʚʠʟʘʮʠʿʝ ʫ 

ʦʜʥʦʩʫ ʥʘ ʫʪʚʨʹʝʥʘ ʧʨʘʚʠʣʘ ʠ ʧʦʩʪʘʚˀʝʥʝ ʢʦʨʘʢʝ ʩʧʨʦʚʦʹʝˁʘ. ɿʘʜʘʪʝ ʩʤʝʨʥʠʮʝ ʧʨʦʛʨʘʤʘ ʥʝ ʤʦʛʫ ʩʝ 

ʧʨʠʣʘʛʦʹʘʚʘʪʠ, ʥʝʛʦ ʠʭ ʿʝ ʧʦʪʨʝʙʥʦ ʫ ʮʝʣʦʩʪʠ ʩʣʝʜʠʪʠ ʠ ʩʧʨʦʚʦʜʠʪʠ. 

ʄʝʹʫʥʘʨʦʜʥʠ ʧʨʦʛʨʘʤ ɽʢʦ-ʰʢʦʣʝ ʠ ɽʢʦʌʘʢʫʣʪʝʪ ʧʨʫʞʘ ʚʝʣʠʢʝ ʤʦʛʫ˂ʥʦʩʪʠ ʟʘ ʨʘʟʚʠʿʘˁʝ ʩʚʝʩʪʠ ʦ 

ʟʥʘʯʘʿʫ ʟʘʰʪʠʪʝ ʦʢʦʣʠʥʝ ʠ ʢʦʥʮʝʧʪʘ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ. ʆʨʛʘʥʠʟʘʮʠʿʘ Ăɸʤʙʘʩʘʜʦʨʠ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ ʠ 

ʩʨʝʜʠʥʝñ ʠʤʘ ʫʣʦʛʫ ʅʘʮʠʦʥʘʣʥʦʛ ʦʧʝʨʘʪʝʨʘ ʫ ʉʨʙʠʿʠ ʠ ʿʝʜʠʥʘ ʿʝ ʦʚʣʘʰ˂ʝʥʘ ʟʘ ʩʧʨʦʚʦʹʝˁʝ ʧʨʦʛʨʘʤʘ 

ʌʦʥʜʘʮʠʿʝ ʟʘ ʝʜʫʢʘʮʠʿʫ ʫ ʦʙʣʘʩʪʠ ʞʠʚʦʪʥʝ ʩʨʝʜʠʥʝ (Foundation for Environmental Education). ɿʘʚʠʩʥʦ ʦʜ 

ʧʨʦʛʨʘʤʘ ʢʦʿʠ ʩʧʨʦʚʦʜʝ ɽʢʦ-ʰʢʦʣʝ ʧʨʦʤʠʰˀʘʿʫ ʙʨʦʿʥʝ ʦʙʣʠʢʝ ʩʚʘʢʦʜʥʝʚʥʝ ʘʣʠ ʧʦʚʨʝʤʝʥʝ ʧʦʪʨʦʰˁʝ ʢʦʿʠ 

ʩʝ ʤʦʛʫ ʟʥʘʪʥʦ ʩʤʘˁʠʪʠ ʠʣʠ ʯʘʢ ʠʟʙʝ˂ʠ, ʢʘʦ ʠ ʩʚʝ ʩʫʚʠʰʥʝ ʠ ʥʝʧʦʪʨʝʙʥʝ ʦʙʣʠʢʝ ʧʦʪʨʦʰˁʝ ʦʜ ʩʪʨʘʥʝ ʩʚʦʿʠʭ 

ʫʯʝʥʠʢʘ/ʩʪʫʜʝʥʘʪʘ ʠ ʟʘʧʦʩʣʝʥʠʭ. ʇʨʠʣʠʢʫ ʟʘ ʚʝ˂ʝ ʠʣʠ ʤʘˁʝ ʧʨʦʤʝʥʝ ʥʝ ʪʨʝʙʘ ʪʨʘʞʠʪʠ ʩʘʤʦ ʫ ʦʙʨʘʟʦʚʥʠʤ 

ʨʝʬʦʨʤʘʤʘ ʢʦʿʝ ʩʫ ʥʘʿʯʝʰ˂ʝ ʧʨʝʩʧʦʨʝ. ʅʦʚʠ ʥʘʯʠʥ ʫʯʝˁʘ ʫʟ ʚʝʣʠʢʫ ʘʢʪʠʚʥʦʩʪ ʫʯʝʥʠʢʘ, ʧʨʫʞʘʿʫ ʧʦʩʝʙʥʠ 

ʧʨʦʛʨʘʤʠ ʠ ʧʨʦʿʝʢʪʠ. (ɺʝʯʝʠ-ʌʫʥʜʘ, 2007:218). ʇʨʦʛʨʘʤʦʤ ʨʘʜʘ ʩʚʘʢʘ ʰʢʦʣʘ ʦʜʨʝʹʫʿʝ ʥʘ ʢʦʿʠ ʥʘʯʠʥ ʩʝ 

ʟʥʘˁʘ ʦ ʟʘʰʪʠʪʠ ʞʠʚʦʪʥʝ ʩʨʝʜʠʥʝ ʧʨʠʤʝˁʫʿʫ ʫ ʩʚʘʢʦʜʥʝʚʥʠʤ ʘʢʪʠʚʥʦʩʪʠʤʘ ʰʢʦʣʝ. ɺʝʣʠʢʘ ʧʘʞˁʘ ʧʦʩʚʝ˂ʫʿʝ 
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ʩʝ ʩʤʘˁʠʚʘˁʫ ʠ ʟʙʨʠˁʘʚʘˁʫ ʦʪʧʘʜʘ, ʨʘʮʠʦʥʘʣʥʦʤ ʢʦʨʠʰ˂ʝˁʫ ʚʦʜʝ ʠ ʝʥʝʨʛʠʿʝ, ʟʜʨʘʚʦʿ ʠʩʭʨʘʥʠ ʠ ʫʨʝʹʝˁʫ 

ʰʢʦʣʩʢʦʛ ʧʨʦʩʪʦʨʘ, ʘ ʧʦʩʝʙʥʦ ʥʘʩʪʘʚʥʦʤ ʧʨʦʮʝʩʫ. 

 

4. ʋʃʆɻɸ ʅɸʉʊɸɺʅʀʂɸ ʋ ʇʈʆɱɽʂʊʋ ɽʂʆ-ʐʂʆʃɽ 

ʋ ʨʝʘʣʠʟʘʮʠʿʠ ʧʨʦʛʨʘʤʘ ʤʝʹʫʥʘʨʦʜʥʝ ɽʢʦ ʰʢʦʣʝ ʫ ʦʙʨʘʟʦʚʥʦʿ ʫʩʪʘʥʦʚʠ, ʫʢˀʫʯʝʥʠ ʩʫ ʩʚʠ ʦʨʛʘʥʠ ʠ 

ʧʦʿʝʜʠʥʘʯʥʠ ʯʠʥʠʦʮʠ ʦʙʨʘʟʦʚʥʝ ʫʩʪʘʥʦʚʝ, ʧʦʩʝʙʥʦ ʥʘʩʪʘʚʥʠ ʢʘʜʘʨ. ʋ ʦʜʨʞʠʚʦʤ ʦʙʨʘʟʦʚʘˁʫ ʩʘʚʨʝʤʝʥʠ 

ʥʘʩʪʘʚʥʠʢ ʿʝ ʥʝʦʧʭʦʜʥʦ ʜʘ ʧʨʝ ʩʚʝʛʘ ʪʝʞʠ ʥʘʧʨʝʪʢʫ ʠ ʧʦʟʠʪʠʚʥʠʤ ʨʝʟʫʣʪʘʪʠʤʘ ʫʯʝʥʠʢʘ ʠ ʩʪʫʜʝʥʘʪʘ, ʜʘ ʠʤʘ 

ʚʝʣʠʢʘ ʦʯʝʢʠʚʘˁʘ ʢʦʿʘ ʤʦʪʠʚʠʰʫ , ʠʥʩʧʠʨʠʰʫ ʠ ʢʦʿʘ ʩʫ ʠʟʘʟʦʚ ʫʯʝʥʠʮʠʤʘ ʠ ʩʪʫʜʝʥʪʠʤʘ, ʜʘ ʧʦʩʝʜʫʿʝ ʜʦʙʨʦ 

ʧʦʟʥʘʚʘˁʝ ʥʘʩʪʘʚʥʦʛ ʧʨʝʜʤʝʪʘ ʠ ʥʘʩʪʘʚʥʦʛ ʧʨʦʛʨʘʤʘ, ʜʘ ʠʭ ʨʝʘʣʠʟʫʿʝ ʢʨʦʟ ʠʥʪʝʨʩʘʥʪʥʝ ʠ ʜʦʙʨʦ ʦʩʤʠʰˀʝʥʝ 

ʣʝʢʮʠʿʝ, ʘ ʥʘʩʪʘʚʫ ʧʨʠʣʘʛʦʜʠ ʢʘʢʦ ʪʘʣʝʥʪʠʤʘ ʪʘʢʦ ʠ ʦʩʪʘʣʠʤ ʧʦʪʨʝʙʘʤʘ ʫʯʝʥʠʢʘ. 

ʉʪʘʪʫʩ ʤʝʹʫʥʘʨʦʜʥʝ ɽʢʦ-ʰʢʦʣʝ, ʢʘʦ ʠ ʩʚʝ ʘʢʪʠʚʥʦʩʪʠ ʪʦʢʦʤ ʩʧʨʦʚʦʹʝˁʘ ʧʨʦʛʨʘʤʘ, ʩʪʚʘʨʘʿʫ ʥʦʚʠ 

ʠʤʠ˅ ʰʢʦʣʝ. ʉʪʦʛʘ ʤʝʥʘ˅ʤʝʥʪ ʰʢʦʣʝ , ʘ ʥʘʨʦʯʠʪʦ ʜʠʨʝʢʪʦʨ ʠʤʘ ʦʜʛʦʚʦʨʥʫ ʠ ʟʘʭʪʝʚʥʫ ʫʣʦʛʫ ʫ ʩʧʨʦʚʦʹʝˁʫ ʠ 

ʦʜʨʞʘʚʘˁʫ ʧʨʦʛʨʘʤʘ, ʢʘʦ ʠ ʦʙʥʘʚˀʘˁʫ ʩʪʘʪʫʩʘ. ʋʣʦʛʘ ʜʠʨʝʢʪʦʨʘ ʫ ʮʝʣʦʤ ʧʨʦʛʨʘʤʫ ʿʝ ʚʝʣʠʢʘ ʘ ʯʝʩʪʦ ʠ 

ʦʜʣʫʯʫʿʫ˂ʘ. ʇʨʝʩʫʜʥʘ ʫʣʦʛʘ ʿʝ ʫ ʧʨʚʦʿ ʝʪʘʧʠ, ʧʨʠʿʘʚˀʠʚˀʘˁʫ ʫ ʧʨʦʛʨʘʤ ʿʝʨ ʦʥ ʤʦʨʘ ʜʦʙʨʦ ʧʨʦʮʝʥʠʪʠ ʠ 

ʧʨʝʧʦʟʥʘʪʠ ʤʦʛʫ˂ʥʦʩʪʠ ʰʢʦʣʝ ʠ ʠʤʘʪʠ ʚʠʟʠʿʫ ʰʢʦʣʝ. ʆʥ ʤʦʨʘ ʙʠʪʠ ʩʠʛʫʨʘʥ ʜʘ ˂ʝ ʩʚʦʿʠʤ ʝʥʪʫʟʠʿʘʟʤʦʤ ʠ 

ʦʧʪʠʤʠʟʤʦʤ ʫʪʠʮʘʪʠ ʥʘ ʩʚʦʿʝ ʩʘʨʘʜʥʠʢʝ ʟʘ ʩʚʦ ʚʨʝʤʝ ʨʘʜʘ ʥʘ ʧʨʦʿʝʢʪʫ. ɼʠʨʝʢʪʦʨ ʩʘʨʘʹʫʿʝ ʩ ʥʘʮʠʦʥʘʣʥʠʤ 

ʦʧʝʨʘʪʝʨʦʤ ʠ ʤʝʜʠʿʠʤʘ, ʠʤʝʥʫʿʝ ʧʨʝʜʩʪʘʚʥʠʢʝ ʧʦʿʝʜʠʥʠʭ ʪʝʣʘ ʫ ʆʜʙʦʨ ʠ ʧʨʘʪʠ ʩʧʨʦʚʦʹʝˁʝ ʧʨʦʛʨʘʤʘ. ʅʠʿʝ 

ʤʘˁʝ ʚʘʞʥʘ ʥʠ ʫʣʦʛʘ ʢʦʦʨʜʠʥʘʪʦʨʘ ʧʨʦʿʝʢʪʘ ɽʢʦ ʰʢʦʣʝ. ʂʦʦʨʜʠʥʘʪʦʨ ʧʨʦʿʝʢʪʘ ʘʢʪʠʚʥʦ ʫʯʝʩʪʚʫʿʝ ʫ ʩʚʠʤ 

ʝʪʘʧʘʤʘ ʧʨʦʛʨʘʤʘ ʘ ʯʝʩʪʦ ʿʝ ʠ ʧʦʢʨʝʪʘʯ ʥʝʢʠʭ ʦʜ ʘʢʪʠʚʥʦʩʪʠ. ʆʥ ʟʘʿʝʜʥʦ ʩ ʜʠʨʝʢʪʦʨʦʤ ʦʮʝˁʫʿʝ ʩʪʘˁʝ ʫ 

ʰʢʦʣʠ, ʠʟʨʘʹʫʿʝ ʧʨʦʛʨʘʤ ʨʘʜʘ, ʧʦʤʘʞʝ ʩʚʠʤ ʫʯʝʩʥʠʮʠʤʘ, ʚʦʜʠ ʜʦʢʫʤʝʥʪʘʮʠʿʫ ɽʢʦ-ʰʢʦʣʝ ʠ ʩʘʨʘʹʫʿʝ ʩʘ 

ʆʜʙʦʨʦʤ ɽʢʦ-ʰʢʦʣʝ. ɳʝʛʦʚʘ ʢʨʝʘʪʠʚʥʦʩʪ ʥʘʨʦʯʠʪʦ ʜʦʣʘʟʠ ʜʦ ʠʟʨʘʞʘʿʘ ʢʦʜ ʦʨʛʘʥʠʟʘʮʠʿʝ ʇʨʦʿʝʢʪʥʦʛ ʜʘʥʘ. 

ʇʨʝʜʣʘʞʝ ʤʦʛʫ˂ʝ ʪʝʤʝ ʨʘʜʠʦʥʠʮʘ, ʚʠʜʠ ʨʘʜʠʦʥʠʮʝ ʠ ʫʯʝʩʪʫʿʝ ʫ ʧʨʠʢʘʟʫ ˁʠʭʦʚʦʛ ʨʘʜʘ. ɺʘʞʥʘ ʿʝ ʠ ˁʝʛʦʚʘ 

ʩʘʨʘʜˁʘ ʠ ʨʘʟʤʝʥʘ ʠʩʢʫʩʪʘʚʘ ʩʘ ʢʦʦʨʜʠʥʘʪʦʨʠʤʘ ʜʨʫʛʠʭ ɽʢʦ-ʰʢʦʣʘ. ʉ ʜʠʨʝʢʪʦʨʦʤ ʩʪʘʣʥʦ ʧʨʝʠʩʧʠʪʫʿʝ ʥʘʯʠʥ 

ʩʧʨʦʚʦʹʝˁʘ ʧʨʦʛʨʘʤʘ, ʧʦʩʪʠʛʥʫʪʝ ʨʝʟʫʣʪʘʪʝ ʠ ʜʘʿʝ ʧʨʝʜʣʦʛʝ ʟʘ ʨʝʰʘʚʘˁʝ ʤʦʛʫ˂ʠʭ ʧʨʦʙʣʝʤʘ. 

ʋ ʧʨʦʿʝʢʪʫ ɽʢʦ ʰʢʦʣʝ ʜʦʙʨʦ ʤʦʪʠʚʠʩʘʥ ʠ ʧʦʩʚʝ˂ʝʥ ʥʘʩʪʘʚʥʠ ʪʠʤ ʠʤʘ ʿʘʩʥʫ ʧʨʝʜʩʪʘʚʫ ʦ ʧʦʪʨʝʙʘʤʘ 

ʫʯʝʥʠʢʘ ʠ ʜʘ ʥʘ ʪʘʿ ʥʘʯʠʥ: ʦʙʝʟʙʝʜʠ ʦʢʨʫʞʝˁʝ ʢʦʿʝ ʿʝ ʩʠʛʫʨʥʦ ʠ ʧʦʩʪʠʮʘʿʥʦ ʟʘ ʫʯʝʥʠʢʝ; ʟʥʘ ʢʘʜʘ ʠ ʢʘʢʦ ʜʘ ʥʘ 

ʦʜʛʦʚʘʨʘʿʫ˂ʠ ʥʘʯʠʥ ʧʨʘʚʠ ʨʘʟʣʠʢʝ, ʢʦʨʠʩʪʝ˂ʠ ʠʟʥʦʚʘ ʧʨʠʩʪʫʧʝ ʢʦʿʠʤʘ ʩʝ ʫʯʝʥʠʮʠ ʝʬʠʢʘʩʥʦ ʧʦʜʫʯʘʚʘʿʫ; 

ʧʦʢʘʞʝ ʩʚʝʩʪ ʦ ʬʠʟʠʯʢʦʤ, ʜʨʫʰʪʚʝʥʦʤ ʠ ʠʥʪʝʣʝʢʪʫʘʣʥʦʤ ʨʘʟʚʦʿʫ ʫʯʝʥʠʢʘ ʠ ʩʪʫʜʝʥʘʪʘ; ʜʘ ʧʨʠʣʘʛʦʜʠ ʥʘʩʪʘʚʫ 

ʨʘʟʣʠʯʠʪʠʤ ʬʘʟʘʤʘ ʨʘʟʚʦʿʘ ʫʯʝʥʠʢʘ ʠ ʩʪʫʜʝʥʘʪʘ. ʉʚʘʢʠ ʥʘʩʪʘʚʥʠʢ ʫ ʪʦʤ ʪʠʤʫ ʥʘ ʪʘʿ ʥʘʯʠʥ ʥʝ ʩʘʤʦ ʜʘ 

ʜʦʧʨʠʥʦʩʠ ʩʪʠʮʘˁʫ ʟʥʘˁʘ ʠ ʩʚʝʩʪʠ ʫʯʝʥʠʢʘ ʠ ʩʪʫʜʝʥʘʪʘ ʦ ʦʜʨʞʠʚʦʤ ʨʘʟʚʦʿʫ ʠ ˁʠʭʦʚʠʤ ʩʚʝʫʢʫʧʥʠʤ 

ʜʦʩʪʠʛʥʫ˂ʠʤʘ, ʥʝʛʦ ʢʨʦʟ ʧʨʦʬʝʩʠʦʥʘʣʘʥ ʦʜʥʦʩ ʩʘ ʢʦʣʝʛʘʤʘ ʠ ʪʠʤʩʢʠ ʨʘʜ ʜʦʧʨʠʥʦʩʠ ʠ ʩʚʝʫʢʫʧʥʦʤ ʞʠʚʦʪʫ ʠ 

ʜʫʭʫ ʰʢʦʣʝ, ʦʜʥʦʩʥʦ ˁʝʥʦʤ ʠʤʠ˅ʫ, ʢʦʿʠ ʩʝ ʜʘˀʝ ʧʨʝʥʦʩʠ ʠ ʥʘ ʩʚʝ ʩʫʙʿʝʢʪʝ ʣʦʢʘʣʥʝ ʟʘʿʝʜʥʠʮʝ, ʘ ʠ ʰʠʨʝ ʫ 

ʦʢʨʫʞʝˁʫ. 

ʆʥʦ ʰʪʘ ʿʝ ʢʘʨʘʢʪʝʨʠʩʪʠʯʥʦ ʟʘ ʦʙʨʘʟʦʚʥʠ ʥʘʩʪʘʚʥʠ ʧʨʦʮʝʩ ʫ ɺʠʩʦʢʦʿ ʰʢʦʣʠ ʄʇʂ ʫ ʦʢʚʠʨʫ ʧʨʦʿʝʢʪʘ 

ɽʢʦ ʰʢʦʣʝ, ʪʦ ʿʝ ʯʠˁʝʥʠʮʘ ʜʘ ʿʝ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ ʠ ʦʜʨʞʠʚʦ ʦʙʨʘʟʦʚʘˁʝ ʫʛʨʘʹʝʥʦ ʫ ʢʫʨʠʢʫʣʫʤʝ ʧʦʿʝʜʠʥʠʭ 

ʧʨʝʜʤʝʪʘ ʠ ˁʠʭʦʚʫ ʨʝʘʣʠʟʘʮʠʿʫ, ʢʦʿʫ ʥʘʩʪʘʚʥʠʮʠ ʠʟʚʦʜʝ ʩʘ ʩʪʫʜʝʥʪʠʤʘ. ʅʘʨʘʚʥʦ ʜʘ ʿʝ ʦʙʠʤ, ʠʥʪʝʟʠʪʝʪ ʠ 

ʥʘʯʠʥ ʧʨʝʥʦʰʝˁʘ ʟʥʘˁʘ ʩʪʫʜʝʥʪʠʤʘ ʨʘʟʣʠʯʠʪ ʢʦʜ ʧʦʿʝʜʠʥʠʭ ʩʪʫʜʠʿʩʢʠʭ ʧʨʦʛʨʘʤʘ ʠ ʧʦʿʝʜʠʥʘʯʥʠʭ ʧʨʝʜʤʝʪʘ, 

ʘʣʠ ʠ ʩʚʘʢʦʛ ʧʦʿʝʜʠʥʘʯʥʦʛ ʥʘʩʪʘʚʥʠʢʘ. ʅʘʿʚʝ˂ʠ ʨʝʟʫʣʪʘʪʠ ʦʜʨʞʠʚʦʛ ʦʙʨʘʟʦʚʘˁʘ ʦʛʣʝʜʘʿʫ ʩʝ ʢʦʜ ʦʥʠʭ 

ʥʘʩʪʘʚʥʠʢʘ, ʢʦʿʠ ʥʝʛʫʿʫ ʧʨʦʿʝʢʪʥʠ ʧʨʠʩʪʫʧ ʨʝʰʘʚʘˁʫ ʧʨʦʙʣʝʤʘ ʫʟ ʘʢʪʠʚʥʫ ʫʣʦʛʫ ʩʪʫʜʝʥʘʪʘ ʠ ʩʘʤʦʛ 

ʥʘʩʪʘʚʥʠʢʘ ʢʘʦ ʤʝʥʪʦʨʘ. ɿʘ ʪʦ ʿʝ ʥʘʿʙʦˀʠ ʧʨʠʤʝʨ ʦʚʦʛʦʜʠʰˁʠ ɽʢʦ-ʧʘʢʝʪ ʢʨʝʘʪʠʚʥʠ ʢʦʥʢʫʨʩ , ʥʘ ʢʦʿʠ ʿʝ 

ʧʨʠʩʪʠʛʣʦ ʧʨʝʢʦ 1100 ʨʘʜʦʚʘ ʠʟ 47 ɽʢʦ-ʰʢʦʣʘ ʠʟ ʮʝʣʝ ʉʨʙʠʿʝ. ʊʝʤʘ ʢʦʥʢʫʨʩʘ ʙʠʣʘ ʿʝ Ăɾʠʚʦʪ ʫ ʝʢʦ ïʛʨʘʜʫò, ʘ 

ʫʯʝʩʥʠʮʠ ʢʦʥʢʫʨʩʘ ʩʫ ʦʜ ʫʧʦʪʨʝʙˀʝʥʝ ʊʝʪʨʘ ʇʘʢ ʘʤʙʘʣʘʞʝ, ʧʨʝʜʩʪʘʚʠʣʠ ʩʚʦʿʝ ʚʠʟʠʿʝ ʦʜʨʞʠʚʠʭ ʝʢʦ-ʛʨʘʜʦʚʘ 

ʠʣʠ ʥʝʢʝ ʘʩʧʝʢʪʝ ʞʠʚʦʪʘ ʫ ˁʝʤʫ. ɼʚʝ ʧʨʚʝ ʥʘʛʨʘʜʝ ʫ ʢʘʪʝʛʦʨʠʿʠ ʫʯʝʥʠʮʠ ʠ ʩʪʫʜʝʥʪʠ ʦʩʚʦʿʠʣʠ ʩʫ ʩʪʫʜʝʥʪʠ 

ɺʠʩʦʢʝ ʰʢʦʣʝ ʄʇʂ: ʧʨʚʫ-ʄʠʨʿʘʥʘ ʈʘʰʠ˂ ʟʘ ʨʘʜòɽʢʦ-ʂʨʣʦʚʮʠò, ʘ ʜʨʫʛʫ ʅʝʤʘˁʘ ʉʘʥʜʠ˂ ʟʘ ʨʘʜ Ăɽʢʦ-ʛʨʘʜò, 

ʥʘ ʦʙʘ ʨʘʜʘ ʤʝʥʪʦʨ ʿʝ ʙʠʣʘ ʢʦʣʝʛʠʥʠʮʘ ʤʨ ɺʘʣʝʨʠʿʘ ɺʝʯʝʠ-ʌʫʥʜʘ (http://feeserbia.com/mladi-predstavili-

gradove-buducnosti-proglaseni-su-rezultati-eko-paket-kreativnog-konkursa/). ʆʜ ʠʟʫʟʝʪʥʦʛ ʟʥʘʯʘʿʘ ʿʝ ʠ ʥʘʛʣʘʩʠʪʠ 

ʜʘ ʩʝ ʟʘʭʚʘˀʫʿʫ˂ʠ ʘʢʪʠʚʥʦʩʪʠʤʘ ʩʪʫʜʝʥʘʪʘ ʠ ʥʘʩʪʘʚʥʠʢʘ ɺʠʩʦʢʝ ʰʢʦʣʝ ʄʇʂ ʫ ʦʢʚʠʨʫ ʧʨʦʿʝʢʪʘ ɽʢʦ-ʰʢʦʣʝ, 

ʦʚʘ ʠʥʠʮʠʿʘʪʠʚʘ ʧʨʝʥʝʣʘ ʠ ʥʘ ʜʨʫʛʝ ʦʙʨʘʟʦʚʥʝ ʫʩʪʘʥʦʚʝ ʫ ʣʦʢʘʣʥʦʿ ʟʘʿʝʜʥʠʮʠ ʠ ʜʘ ʩʝ ʪʘʿ ʫʪʠʮʘʿ ʰʠʨʠ ʢʨʦʟ 

ʜʝʣʦʚʘˁʝ ʠ ʧʫʪʝʤ ʤʝʜʠʿʘ ʠ ʥʘ ʩʘʤʫ ʩʚʝʩʪ ʛʨʘʹʘʥʘ ʠ ʮʝʣʦʢʫʧʥʦʛ ʩʪʘʥʦʚʥʠʰʪʚʘ. ʂʘʢʦ ʩʫ ʉʨʝʤʩʢʠ ʂʘʨʣʦʚʮʠ ʠ 

ʪʫʨʠʩʪʠʯʢʦ ʤʝʩʪʦ, ʧʨʠʤʝʨ ʣʦʢʘʣʥʦʛ ʩʪʘʥʦʚʥʠʰʪʚʘ ʩʚʘʢʘʢʦ ʤʦʞʝ ʫʪʠʮʘʪʠ ʠ ʥʘ ʤʥʦʛʦʙʨʦʿʥʝ ʪʫʨʠʩʪʝ ʜʘ 

ʩʚʦʿʠʤ ʧʦʥʘʰʘˁʝʤ ʧʨʠʣʦʢʦʤ ʦʙʠʣʘʩʢʘ, ʯʫʚʘʿʫ ʙʨʦʿʥʝ ʧʨʠʨʦʜʥʝ ʠ ʢʫʣʪʫʨʥʝ-ʠʩʪʦʨʠʿʩʢʝ ʟʥʘʤʝʥʠʪʦʩʪʠ ʢʦʿʠʤʘ 

ʦʚʘʿ ʠʩʪʦʨʠʠʿʩʢʠ ʛʨʘʜ ʨʘʩʧʦʣʘʞʝ. 
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5. ɿɸʂɲʋʏAʂ 

ɸʛʝʥʜʘ 21 ʦʜʨʝʹʫʿʝ ʢʘʦ ʮʠˀʝʚʝ ʦʙʨʘʟʦʚʘˁʘ ʟʘ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ ʧʨʦʤʦʮʠʿʫ ʠ ʫʥʘʧʨʝʹʝˁʝ ʢʚʘʣʠʪʝʪʘ 

ʦʙʨʘʟʦʚʘˁʘ ʢʘʦ ʠ ʫʥʘʧʨʝʹʝˁʝ ʿʘʚʥʝ ʩʚʝʩʪʠ ʦ ʢʦʥʮʝʧʪʫ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ. ʅʘʮʠʦʥʘʣʥʘ ʩʪʨʘʪʝʛʠʿʘ ʦʜʨʞʠʚʦʛ 

ʨʘʟʚʦʿʘ ʈʝʧʫʙʣʠʢʝ ʉʨʙʠʿʝ ʧʨʫʞʘ ʤʦʛʫ˂ʥʦʩʪʠ ʟʘ ʠʥʪʝʛʨʘʮʠʿʫ ʩʘʜʨʞʘʿʘ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ ʫ ʬʦʨʤʘʣʥʠ 

ʦʙʨʘʟʦʚʥʠ ʩʠʩʪʝʤ. ʆʙʨʘʟʦʚʘˁʝ ʟʘ ʦʜʨʞʠʚʠ ʨʘʟʚʦʿ ʠ ʟʘʰʪʠʪʫ ʞʠʚʦʪʥʝ ʩʨʝʜʠʥʝ ʧʨʝʜʩʪʘʚˀʘ ʚʘʞʘʥ ʟʘʜʘʪʘʢ 

ʩʚʘʢʝ ʦʙʨʘʟʦʚʥʝ ʠʥʩʪʠʪʫʮʠʿʝ, ʦʜ ʚʨʪʠ˂ʘ ʜʦ ʬʘʢʫʣʪʝʪʘ. ʄʝʹʫʥʘʨʦʜʥʠ ʧʨʦʛʨʘʤ ɽʢʦ-ʰʢʦʣʝ ʠ ɽʢʦʌʘʢʫʣʪʝʪ 

ʧʨʫʞʘ ʚʝʣʠʢʝ ʤʦʛʫ˂ʥʦʩʪʠ ʟʘ ʨʘʟʚʠʿʘˁʝ ʩʚʝʩʪʠ ʦ ʟʥʘʯʘʿʫ ʟʘʰʪʠʪʝ ʦʢʦʣʠʥʝ ʠ ʢʦʥʮʝʧʪʘ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ. 

ɺʠʩʦʢʘ ʰʢʦʣʘ ʩʪʨʫʢʦʚʥʠʭ ʩʪʫʜʠʿʘ ʄʇʂ ʿʝ ʫʢˀʫʯʠʚʘˁʝʤ ʫ ʧʨʦʿʝʢʘʪ ɽʢʦ-ʰʢʦʣʝ, ʘʥʠʤʠʨʘʣʘ ʩʚʝ ʟʘʧʦʩʣʝʥʝ, ʦʜ 

ʤʝʥʘʞʤʝʥʪʘ ʜʦ ʥʘʩʪʘʚʥʦʛ ʀ ʥʝʥʘʩʪʘʚʥʦʛ ʦʩʦʙˀʘ. ʆʥʦ ʰʪʦ ʿʝ ʥʘʿʚʘʞʥʠʿʝ ʿʝ ʜʘ ʩʝ ʫ ʥʘʩʪʘʚʥʦʤ ʧʨʦʮʝʩʫ ʀ ʢʨʦʟ 

ʢʫʨʠʢʫʣʫʤʝ ʧʦʿʝʜʠʥʠʭ ʧʨʝʜʤʝʪʘ ʨʝʘʣʠʟʫʿʝ ʧʨʦʿʝʢʘʪ ɽʢʦ-ʰʢʦʣʝ. ʋ ʪʦʤ ʧʨʦʮʝʩʫ ʫʣʦʛʘ ʥʘʩʪʘʚʥʠʢʘ ʫ ʧʨʦʿʝʢʪʫ 

ɽʢʦ-ʰʢʦʣʝ ʠʤʘ ʚʝʣʠʢʫ ʚʘʞʥʦʩʪ , ʢʦʿʘ ʩʝ ʦʛʣʝʜʘ ʥʝ ʩʘʤʦ ʫ ʩʪʠʮʘˁʫ ʟʥʘˁʘ ʀ ʚʝʰʪʠʥʘ, ʥʝʛʦ ʀ ʧʨʝ ʩʚʝʛʘ ʥʘ 

ʨʘʟʚʦʿʫ ʩʚʝʩʪʠ ʩʪʫʜʝʥʘʪʘ ʦ ʥʝʦʧʭʦʜʥʦʩʪʠ ʧʨʝʜʫʟʠʤʘˁʘ ʢʦʥʢʨʝʪʥʠʭ ʘʢʪʠʚʥʦʩʪʠ ʫ ʬʫʥʢʮʠʿʠ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ, 

ʢʘʢʦ ʫ ʦʙʨʘʟʦʚʥʦʿ ʫʩʪʘʥʦʚʠ, ʪʘʢʦ ʀ ʫ ʫʩʪʘʥʦʚʘʤʘ ʣʦʢʘʣʥʝ ʟʘʿʝʜʥʠʮʝ ʀ ʰʠʨʝ ʤʝʹʫ ʩʪʘʥʦʚʥʠʰʪʚʦʤ. 

ʉʚʘ ʥʘʫʯʝʥʘ ʟʥʘˁʘ, ʩʪʝʯʝʥʝ ʚʝʰʪʠʥʝ ʠ ʨʝʟʫʣʪʘʪʠ ʩʧʨʦʚʦʹʝˁʘ ʝʢʦ ʧʨʦʛʨʘʤʘ, ʥʝ ʦʩʪʘʿʫ ʩʘʤʦ ʫ 

ʦʙʨʘʟʦʚʥʠʤ ʠʥʩʪʠʪʫʮʠʿʘʤʘ ʚʝ˂ ʩʝ ʧʨʝʥʦʩʝ ʫ ʣʦʢʘʣʥʫ ʟʘʿʝʜʥʠʮʫ. ʊʠʤʝ ʩʝ ʜʦʧʨʠʥʦʩʠ ʫʥʘʧʨʝʹʝˁʫ ʿʘʚʥʝ ʩʚʝʩʪʠ 

ʦ ʧʨʝʜʫʟʠʤʘˁʫ ʢʦʥʢʨʝʪʥʠʭ ʘʢʪʠʚʥʦʩʪʠ ʫ ʬʫʥʢʮʠʿʠ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ. ʉʪʦʛʘ ʿʝ ʧʨʝʚʘʩʭʦʜʥʠ ʮʠˀ ʦʙʨʘʟʦʚʘˁʘ 

ʦ ʦʜʨʞʠʚʦʤ ʨʘʟʚʦʿʫ, ʘ ʧʨʝ ʩʚʝʛʘ ʥʘʩʪʘʚʥʠʢʘ, ʜʘ ʦʩʧʦʩʦʙʠ ʩʪʘʥʦʚʥʠʰʪʚʦ : ʤʣʘʜʝ, ʫʯʝʥʠʢʝ ʠ ʩʪʫʜʝʥʪʝ ʜʘ ʩʝ 

ʙʦʨʝ ʟʘ ʧʦʟʠʪʠʚʥʝ ʧʨʦʤʝʥʝ ʫ ʞʠʚʦʪʥʦʿ ʩʨʝʜʠʥʠ, ʢʨʦʟ ʢʦʥʢʨʝʪʥʦ ʨʝʰʘʚʘˁʝ ʝʢʦʣʦʰʢʠʭ ʧʨʦʙʣʝʙʘ ʫ ʣʦʢʘʣʥʦʿ 

ʟʘʿʝʜʥʠʮʠ. ʉ ʦʙʟʠʨʦʤ ʜʘ ʧʨʦʙʣʝʤʠ ʦʜʨʞʠʚʦʛ ʨʘʟʚʦʿʘ ʟʘʭʪʝʚʘʿʫ ʢʨʝʘʪʠʚʥʫ ʩʨʘʜˁʫ ʦʙʨʘʟʦʚʥʠʭ ʫʩʪʘʥʦʚʘ ʀ 

ˁʝʥʠʭ ʥʘʩʪʘʚʥʠʢʘ, ʛʨʘʹʘʥʩʢʠʭ ʫʜʨʫʞʝˁʘ ʠ ʠʥʮʠʿʘʪʠʚʘ, ʤʝʜʠʿʘ ʠ ʜʨʫʛʠʭ ʩʝʢʪʦʨʘ, ʣʦʢʘʣʥʘ ʟʘʿʝʜʥʠʮʘ ʫ 

ʉʨʝʤʩʢʠʤ ʂʘʨʣʦʚʮʠʤʘ ʿʝ ʧʨʝʧʦʟʥʘʣʘ ʟʥʘʯʘʿ ʧʨʦʿʝʢʪʘ ɽʢʦ ʰʢʦʣʝ, ʢʦʿʠ ʩʧʨʦʚʦʜʠ ɺʠʩʦʢʘ ʩʪʨʫʢʦʚʥʘ ʰʢʦʣʘ 

ʄʇʂ ʠ ʜʘʣʘ ʿʦʿ ʧʫʥʫ ʧʦʜʨʰʢʫ, ʿʝʨ ʩʝ ʥʘ ʪʘʿ ʥʘʯʠʥ ʥʘʿʜʠʨʝʢʪʥʠʿʝ ʩʧʨʦʚʦʜʠ ʠ ʉʪʨʘʪʝʛʠʿʘ ʮʝʣʦʢʫʧʥʦʛ ʨʘʟʚʦʿʘ 

ʦʚʝ ʣʦʢʘʣʥʝ ʟʘʿʝʜʥʠʮʝ. 
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SCHOOL AND THE FAMILY AS PARTNERS IN THE PROCESS OF RE -EDUCATION 

OF THE CHILD  
 

Aleksandar Vukanovic 

Faculty of Applied Ecology, Belgrade, corie.trebinje@gmail.com 

Maja Malovrh  

Primary School ñVuk Karadzicò, Trebinje, majamalovrh@yahoo.com 
 

Abstract: Family and school are the most important factors of upbringing and education. Some characteristics of 

these factors are responsibility, durability, permanence, strong intesity as well as emotions and personal motivation 

for family. These two institutions are mostly interested in students progress and development. In each society from 

the beginning until now, deviant behavior of young people was a familiar term. Any kind of deviant behavior is a 

signal or warning that a regular development of a child has been questioned, which implies inclusion of larger 

number of institutions in resolving and preventing the problems. This kind of mutual action could reduce the 

problems and  give a chance to child in overcoming the crisis and establishing the adequate communication with the 

environment, fulfilling the needs and becoming an accomplished figure. Cooperation with parents should be used for 

their active involvement in realization of certain contents of some forms of educational work, primarily in a class 

community or in extracurricular forms of work, as well as in some programmes of certain subjects.  

Keywords: deviant behavior, upbringing and education, re-education, motivation, family and school. 

 

ĠKOLA I PORODICA KAO PARTNERI U PROCESU PREVASPITANJA DETETA 
 

Aleksandar Vukanoviĺ 

Fakultet za primjenjenu ekologiju Beograd, corie.trebinje@gmail.com 

Maja Malovrh  

Osnovna ġkola ĂVuk Karadģiĺñ Trebinje, majamalovrh@yahoo.com 
 

Rezime: Porodica i ġkola su dva osnovna faktora vaspitanja. Karakteriġu ih odgovornost, dugotrajnost, 

permanentnost, jak intenzitet, a porodicu posebno emocionalnost i liļna motivisanost. To su dve institucije koje su 

zajedniļki zaintersovane za uļenikov razvoj i napredak. Svako druġtvo od nastanka pa do danas se susretalo sa 

devijantnim ponaġanjem jednog dela mladih. Bilo koji oblik devijantnog ponaġanja je signal ili upozorenje da je 

pravilan razvoj deteta doveden u pitanje, ġto zahteva ukljuļivanje veĺeg broja institucija u reġavanju i prevenciji 

problema. Zajedniļkim delovanjem problem bi se mogao smanjiti, a deci pruģiti ġansu da krizu  prevaziĽu, 

uspostavljajuĺi adekvatnu komunikaciju sa sredinom, zadovoljavajuĺi potrebe i ostvarujuĺi se kao liļnost. Saradnja 

sa roditeljima treba se koristiti i za njihovo aktivno ukljuļivanje u realizaciju odreĽenih sadrģaja programa nekih 

oblika obrazovno-vaspitnog rada, prije svega odelenjskih zajednica, vannastavnih oblika rada, a takoĽe i odreĽenih 

sadrģaja programa nekih predmeta. 

Kljuļne reļi: devijantno ponaġanje, vaspitanje, prevaspitanje, obrazovanje, motivacija, porodica, ġkola 

 

1.UVOD 

Svako druġtvo susreĺe se sa najrazliļitijim druġtveno negativnim pojavama, kako odraslih, tako i dece i omladine. 

Ova pojava naroļito je izraģena u zemljama u prelazu, koje karakteriġu, siromaġtvo, druġtveno-strukturalno 

raslojavanje, nezaposlenost, pad druġtvenog standarda, migracije siromaġtva, pad morala,  ġto predstavlja pogodno 

tlo za nastajanje raznih sociopatoloġkih pojava. Takav sluļaj je i sa naġom zemljom nakon izbijanja ratnih sukoba i 

dugogodiġnje krize. Ovom pojavom najviġe su pogoĽena deca i omladina, koja ļine buduĺnost druġtva. 

Liļnosti u razvoju neophodna je stalna briga, staranje, voĽenje i usmeravanje u pozitivnom pravcu, savetovanje i 

pomaganje u teġkoĺama i dilemama koje prate period razvoja i sazrevanja. Ukoliko liļnost u razvoju u porodici  u 

kojoj raste nema takve uslove za razvoj, odnosno ukoliko roditeljsku ljubav, odgovornost i brigu zamene grubo 

zanemarivanje roditeljskih duģnosti i odsustvo odgovornosti za razvoj i vaspitanje deteta, onda moģemo oļekivati 

pogreġan razvoj i devijaciju u ponaġanju i stavovima. 
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Devijantno ili acosijalno ponaġanje dece ispoljava se u krġenju druġtveno pozitivnih formi. S tim ponaġanjem liļnost 

postaje nekoristan ļlan koji ravnoduġno doģivljava potrebe i interese zajednice. Takvo ponaġanje je neprilagoĽeno, 

neadekvatno, agresivno i antagonistiļko u odnosu na sredinu u kojoj ģivi.  

Moģe da se javi u viġe manifestnih formi i moģe, viġe ili manje da utiļe na socijalnu dezintegraciju liļnosti. 

Najļeġĺe forme asocijalnog ponaġanja kod dece su neopravdano izostajanje sa ļasova i neodgovoran odnos prema 

obavezama u ġkoli, beģanje od kuĺe, kraĽa, skitnja, prostitucija, konzumiranje alkohola, zloupotreba droge, 

agresivno ponaġanje, izazivanje drugih. Asocijalno ili devijantno ponaġanje dece ļesto je samo spoljni izraz i 

reakcija na dugotrajno delovanje dubljih unutraġnjih teġkoĺa, moralnih i psiholoġkih sukoba liļnosti (stalna 

strahovanja, agresije, strepnja i liļni emocionalni poremeĺaji, konflikti moralnih pogleda, promena sredine, gubitak 

ļlana porodice, promena u porodici i sl.) Mnogi ispoljavaju izrazito impulsivno, nemirno, agresivno i destruktivno 

ponaġanje. 

Ako tragamo za uzrocima takvog ponaġanja, moramo iĺi svestranim sagladevanjem i analiziranjem svih faktora koji 

mogu biti uzrok takvog ponaġanja. To su pre svega porodiļni faktori i faktori u ġkoli, a takoĽe i socijalna sredina i 

osobine liļnosti. Porodiļni faktori koji dovode do disharmonije, neraspoznavanje potreba deteta, dugoroļna 

nezaposlenost roditelja, odbacivanje deteta, zlostavljanje i zapostavljanje, razvod i slom porodice, smrt ļlana 

porodice i loġe organizovanje slobodnog vremena. 

Neuspeh u ġkoli, loġ odnos prema ġkoli, devijantna grupa drugova, odbijanje od strane drugova, zadirkivanje i loġe 

ponaġanje, uzroci su devijantnog ponaġanja dece. 

Mnogi roditelji su svesni negativnih promena u ponaġanju svoje dece, ali nisu u stanju da sami pomognu deci, niti su 

upuĺeni ko bi im u tome mogao pomoĺi. Ovo upuĺuje na potrebu promovisanja rada pedagoġkih sluģbi u ġkolama 

kao i savetovaliġta koja postoje (savetovaliġte za mlade u nevladinim organizacijama). 

Razni profili struļnjaka u razliļitim institucijama angaģovani su na izuļavanje problema, pojava i uzroka 

devijantnog ponaġanja mladih. Vaspitanje, odnosno prevaspitanje i resocijalizacija mladih sa poremeĺajem u  

ponaġanju, odnosno devijantnom ponaġanju predstavljaju osnovni predmet izuļavanja pedagogije mladih sa 

planskim delovanjem u pravcu razvoja i formiranja slobodne samostalne liļnosti. 

 

2.POJAVNI OBLICI DEVIJANTNOG (NEPRILAGOņENOG) PONAĠANJA    

Kao merilo da li neko dete moģemo smatrati problem detetom, prihvatili smo prisustvo ili odsustvo bilo kog 

simptoma poremeĺenog ponaġanja. 

Razni oblici nezdravog ponaġanja isprepliĺu se u mladoj liļnosti na najrazliļitije naļine i svaka je klasifikacija 

poremeĺaja ponaġanja nesavrġena. ôôNeprilagoĽen stav deteta prema okolini moģe imati preteģno aktivan ili pasivan 

karakter smatraju dr. Marijan i Tea Koġiļek u knjizi ôôI vaġe dete je liļnostôô.ôô (Grandiĺ,2001:247)  U istom detetu 

kombinuju se i jedni i drugi oblici neprilagoĽenog ponaġanja poġto pojedini pasivni oblici nose u sebi i agresivnu 

komponentu i obrnuto. 

Pasivne oblike neprilagoĽenog ponaġanja svrstavaju se u dva dela na: 

1.plaġljivo dete koje se odlikuje plahoġĺu, povuļenoġĺu, a uz to je zakoļeno, tiho, nepoverljivo, neveselo i potiġteno, 

dok 

2.drugi deo ļine oblici neprilagoĽenog ponaġanja koji se ispoljavaju kod nemarna deteta koje je nesamostalno, lenjo, 

bezvoljno, neuredno i nezainteresovano. 

Koġiļek M. i T. (prema Grandiĺ,2001:247) navode: ôôAktivnim oblicima neprilagoĽenog ponaġanja reaguju deca 

uglavno na iste pogreġke i postupke vaspitaļa koji izazivaju i pasivne poremeĺaje vladanja, a to su autoritativnost, 

zlostavljanje, maģenje i vaspitanje bez ljubavi kao osnovni uzroļni faktor u okolini deteta. Izdvajaju se tri kategorije 

aktivnih oblika neprilagoĽenog ponaġanja a to su : nametljivo ponaġanje, prkosno ponaġanje i agresivno ponaġanje.ô'  

Ponekad je neprilagoĽeno ponaġanje mladih usmereno protiv opġtih normi druġtvenog ģivota, osnovnih naļela 

morala i pravila meĽuljudskih odnosa. Kad dete doĽe u sukob sa zahtevima porodiļnog ģivota, ġkolovanja ili znanja 

moguĺe je da ĺe se sukobiti s propisima druġtvene zajednice. Tada postaje maloletni prestupnik tj.delikvent. 

Uoļljiva je pojava rasta maloletnih prestupnika i to sve u mlaĽoj dobi, a najļeġĺi oblici su : skitnja, kraĽa, provale, 

beģanje preko granice, prostitucija. 

Oblici neprilagoĽenog ponaġanja:  

1. stidljivo dete,  

2. nervozno dete,  

3. lenjo dete,  

4. dete koje krade,  
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5. dete koje laģe,  

6. agresivno dete,  

7. hvalisavo dete,  

8. dete koje puġi. 

 

3.POTREBA ZA PARTNERSTVOM  (SARADNJOM) PORODICE I ĠKOLE 

Mnogo je lakġe pravilno vaspitati dete nego ga prevaspitati. Pravilno vaspitanje od najranijeg detinjstva uopġte nije 

tako teģak posao kao ġto se mnogima ļini. Po svojoj teġkoĺi ovaj posao je u stanju da vrġi svaki ļovek, svaki otac, 

svaka majka. Svaki ļovek moģe dobro da vaspita svoje dete samo ako on to zaista hoĺe, a osim toga ovaj posao je 

prijatan , radostan, sretan. 

Sasvim je druga stvar  - prevaspitanje. Ako je dete nepravilno vaspitano, ako je neġto propuġteno, ako se malo 

mislilo o njemu, onda je to veĺ teģa i neprijatnija stvar. 

Prevaspitanje traģi viġe snage, viġe znanja, viġe strpljenja, a toga nema svaki roditelj, pa, na ģalost, ni pedagog. 

Roditelji treba od samog poļetka da se trude da vaspitavaju tako da se posle niġta ne mora popravljati, da se od 

samog poļetka radi pravilno, kako posle ne bi traģili pomoĺ pedagoga samo zbog prevaspitanja. 

Kada je u pitanju maloletniļka delikvencija partnerstvo treba da se odvija meĽu razliļitim oblastima rada i ģivota 

(porodice, ġkole, socijalnih i deļjih ustanova, istraģnih i policijskih organa, pravosudnih organa, razliļitih civilnih 

organizacija koje se bave zadovoljavanjem potreba dece i mladih, sportom, organizacijom slobodnog vremena i 

drugih struktura lokalnih zajednica) razliļitih profesionalnih usmerenja pojedinih nauka (psihologije, pedagogije, 

socijalnog rada, kriminalistike, pravosuĽa i dr.). Sve ove institucije, profesije i pojednici kroz svoj rad, poloģajem i 

ulogom koju imaju u druġtvu, treba da iznalaze niz delatnosti koje mogu da pomognu detetu i maloletniku da 

uspostavi konstruktivnu saradnju sa okolinom i razvija sopstvene aktivnosti i interese koje  mu omoguĺavaju izlazak 

iz negativnih navika i odvajanje od negativnih uticaja okruģenja i uzora u sredini. 

I pedagozi i roditelji imaju potrebu i obavezu da meĽusobno saraĽuju i zajedniļki deluju i da se povezuju sa drugim 

sistemom i oblastima ģivota kako bi ġto uspeġnije spreļili devijantno ponaġanje i kriminalitet uopġte. Tu nam se 

otkriva potreba za ulogom aktera koji obavlja funkciju koordinacije i koji inicira naļine povezivanja i partnerstva. 

Institucije lokalne zajednice imaju pravo te funkcije konstruktivnog i integrativnog koje im obezbeĽuju moguĺnost 

praĺenja socijalnih potreba, socijalne situacije i problema porodica i graĽana i razvoj socijalnih programa koji 

predstavljaju odgovore zajednice na utvrĽene potrebe i iskazane probleme. 

Kada su u pitanju maloletnici kojima je potrebno prevaspitanje, deca sa poremeĺajima u druġtvenom ponaġanju,  

porodiļni faktori opredeljuju uzroke takvog ponaġanja i predstavljaju osnovnu podlogu u okviru razliļitih mera i 

aktivnosti u tretmanu i resocijalizaciji. Tretmani resocijalizacija je podruļje rada u kome roditelji najteġnje saraĽuju 

sa pedagogom (ġkolom) u prvom redu, zatim sa nizom institucija i javnih organizacija koje uļestvuju u kriviļno-

pravnom i prekrġajnom postupku i organizacijama koje provode izreļene mere, u prvom redu centrom za socijalni 

rad. 

Tretman dece ima veĺe izglede za uspeh  ukoliko se na vreme uoļe poļetne teġkoĺe u razvoju i blagovremeno se 

otkriju poremeĺaji u ponaġanju. Porodica je prvi izvor koji bi trebao za prestupniļko ponaġanje svoje dece, da 

sagleda suġtinu promena ponaġanja deteta, da pokuġa da se izbori sa problemima, odnosno da zatraģi pomoĺ 

pedagoga. Ukoliko su roditelji u stanju da objektivno i kritiļki procene ponaġanje deteta i svoj odnos prema detetu, 

te zatraģe pomoĺ, samim tim stvorena je dobra osnova za saradnju. Ima roditelja koji nisu u stanju da uvide 

prestupniļko ponaġanje svoje dece koje je poznato npr. organima gonjenja, sudu, ġkoli, organu starateljstva. Sa 

njima je mnogo teģe razvijati saradnju i pridobiti ih da u celom procesu uļestvuju kao partner sa drugaļijim 

odnosom. 

Saradnja izmeĽu roditelja i pedagoga realizuje se kroz prouļavanje ģivotnog razvoja (dinamiļki aspekt liļnosti 

deteta u njegovim ģivotnim uslovima) u kome je porodica i odnosi u porodici osnovna determinanta. Iskrenost i 

otvorenost roditelja omoguĺuje pedagozima dobijanje informacija i podataka kojima ĺe se jasno osvetliti liļnost 

deteta, njegovi potencijali i moguĺnosti kako bi se postavila socijalna dijagnoza, odnosno izvrġila procena potreba i 

potencijala, a na bazi nje razvio program tretmana. Poġto se ovaj program u prvom redu veģe za roditelje (osim u 

sluļaju kada nema potencijala porodice) pred roditeljima se postavljaju odreĽeni zahtevi koji uz pomoĺ pedagoga 

mogu biti zadovoljeni, odnosno modifikovani. Ti zahtevi se odnose na veliļinu porodice u smislu uticaja veliļine 

porodice na povezanost ļlanova i obezbeĽenje uslova za ģivot, potpunost porodice, socijalni status i socijalne 

odnose. 

Osnovno iskustvo koje svaki ļovek nosi u sebi, a kod mnogih i prvo, potiļe iz ġkole i ġkolskog doba. 
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Neuspeh u ġkoli smatra se zaļetkom poremeĺaja u druġtvenom ponaġanju, jer ostavlja trajne tragove na socijalni 

razvoj deteta. Svaki neuspeh obeshrabruje, smanjuje motivaciju, razvija strah i oduzima samopouzdanje. Detetu 

postaje dosadna nastava, u njoj ne moģe aktivno da uļestvuje zbog dosade i ometanja drugih. Na takvo ponaġanje 

nastavnici reaguju opomenama, izbacivanjem sa nastave, vaspitnim kaģnjavanjem. Problem se dalje produbljuje 

beģanjem iz ġkole ili napuġtanjem, pridruģivanjem grupama sliļnih, agresijom prema drugoj deci i tako se ulazi u 

delikventno ponaġanje. Sve to ima svoj odraz i u porodici. Roditelji su razoļarani, kontroliġu, kaģnjavaju decu, 

zanemaruju ih. Kao posledicu imamo razgraĽen trougao meĽusobnih pozitivnih uticaja i veza dete ï porodica ï 

ġkola koja se negativno reflektuje i na okruģenje. 

Na planu prevencije ġkola je vrlo pogodna za razvoj pozitivne klime za socijalni razvoj dece. Oseĺaj pripadnosti 

jednoj zajednici u kojoj je vrednosni sistem zasnovan na radu, odgovornosti i podrġci kod dece, razvija oseĺaj 

sigurnosti, samopoġtovanja i motivisanja za istrajavanje na tim pozitivnim principima. Zato pedagog (ġkola) mora da 

razvija preventivne programe za decu i roditelje koji bi se zasnivali na istraģivanju potreba dece. Koje funkcije 

roditelji ne mogu ostvariti (priprema za polazak u ġkolu, dnevna priprema poput buĽenja, doruļka, pomoĺ u uļenju i 

dnevno zbrinjavanje, uļenje kuļnom redu i sl.) Ġkola to moģe uz vrlo male napore nadomestiti. Zato joj je 

neophodno otvaranje prema zajednici i proġirenje funkcija od obrazovne na vaspitnu. 

Ġkola bi trebalo da sa roditeljima, i drugim grupama, udruģenjima i organizacijama graĽana rade na razvoju i 

pravilnom vaspitanju, odnosno prevaspitanju dece. U ovom poslu najmanje je bitno ko je nosilac, ali je vaģno da se 

radi zajedno, odnosno da se dopunjuju. Mnogo je ideja za sadrģaje ovih programa, iz ekologije, kulture, sporta, 

humanitarnog rada, tehnike i informatike, svih vrsta umetnosti i izgradnje civilnog druġtva i sl. Njihov znaļaj je 

univerzalan, jer sluģi za prevenciju asocijalnog i delikventnog ponaġanja, ali i za izgradnju kapaciteta zajednice i 

uspeġan socijalni razvoj dece. 

Pored porodice, prvi partner u tretmanu maloletnih prestupnika organu starateljstva je ġkola kada je u pitanju i 

otkrivanje i razvoj programa resocijalizacije. Ġkola prvo omoguĺava sekundarnu prevenciju, jer registruje i otkriva 

decu asocijalnog ponaġanja. Ukoliko duģe toleriġe i ne reaguje na takva ponaġanja, utoliko su manji izgledi kasnije 

resocijalizacije.Vaģna uloga ġkole je u procesu praĺenja tretmana i provere indikatora njegovog uspeha. Zato joj je 

neophodna organizovana i kontinuirana saradnja sa roditeljima i drugom organizacijom koja uļestvuje u tretmanu. 

Danaġnje druġtvene prilike u naġoj zajednici obiluju mnoġtvom protivreļnosti koje stvaraju povoljne uslove za 

devijantno ponaġanje dece. Ļinjenica je da su naġi prostori pored katastrofalnih ratnih posledica kao i niz prateĺih 

teġkoĺa materijalne, moralne, vaspitno ï obrazovne, kulturne i druge prirode, joġ uvek u velikom obimu prisutni i 

imaju izraģen uticaj na druġtvo u celini ali i uģe druġtvene slojeve i pojedinca. Dakle, to je takav druġtveni  ambijent 

koji direktno pogaĽa kvalitetan razvoj mlade liļnosti. Takvo stanje stvari ima mnogo protivreļnosti koje treba 

savladati i prevaziĺi. To se najbolje moģe uraditi odreĽenim planskim druġtvenim aktivnostima, jer su u protivnom 

posledice po kvalitetan razvoj mladih sve izraģenije. Poznato je da se socijalizacija kao proces socijalnog uļenja 

ostvaruje interakcijom sa drugim osobama. Najsnaģnije se to ostvaruje  preko posrednika socijalizacije, kao ġto su 

porodica i ġkola u prvom redu, zatim uģa socijalna sredina, vrġnjaci, sredstva masovnih komunikacija, kultura i sl. 

 

4.METODE I REZULTATI ISTRAĢIVANJA 

U teorijskom okviru odreĽivanja predmeta ovog empirijsko- neeksperimentalnog istraģivanja naveli smo da je to 

prouļavanje saradnje izmeĽu roditelja i pedagoga kao partnera u procesu prevaspitanja dece. U radu smo ģeleli da 

utvrdimo: da li postoji saradnja izmeĽu pedagoga, kao predstavnika ġkole, sa jedne strane, i porodice, sa druge 

strane u procesu prevaspitanja dece, zatim kakav je kvalitet te saradnje i koliko su roditelji i pedagozi zadovoljni 

njome. TakoĽe smo prouļavali povezanost izmeĽu pojedinih socio-demografskih karakteristika roditelja (pol, 

starost, obrazovanje) i pedagoga (godine rada u struci, starost), sa jedne strane i kvalitet saradnje sa druge strane.  

Poġli smo od generalne pretpostavke da izmeĽu roditelja i pedagoga u procesu prevaspitanja dece ne postoji 

zadovoljavajuĺa saradnja i da roditelji nisu baġ zadovoljni njome, iako su pedagozi u potpunosti spremni na 

saradnju, kao i da neke od ispitivanih socio-demografskih karakteristika roditelja i pedagoga utiļu na kvalitet 

saradnje.U istraģivanju primenile su se dve osnovne metode za prikupljanje podataka: metod teorijske analize i 

sistemsko neeksperimentalni metod. 

Ukratko ĺemo navesti rezultate.Prva posebna hipoteza je glasila: Pretpostavljamo da ne postoji zadovoljavajuĺa 

saradnja izmeĽu pedagoga i roditelja u procesu prevaspitanja dece i da roditelji nisu zadovoljni tom saradnjom. 

Ova pothipoteza je delimiļno potvrĽena. Najveĺi broj roditelja, 54,55%, je delimiļno zadovoljno kvalitetom 

saradnje, 24,55% je zadovoljno, a 20,99% nije zadovoljno kvalitetom saradnje, dok je sa druge strane veĺi broj 

roditelja istakao da joġ uvek nisu saraĽivali sa pedagogom.  
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Druga posebna hipoteza koju smo proverili glasila je: Pretpostavljamo da neke od ispitivanih socio-demografskih 

karakteristika roditelja utiļu na kvalitet saradnje. Pothipoteza kojom smo tvrdili da pol utiļe na kvalitet saradnje je 

opovrgnuta, dok je segment druge pothipoteze, koja se odnosila na uticaj struļne spreme roditelja na kvalitet 

saradnje, potvrĽena, a ġto se tiļe uticaja starosti na kvalitet saradnje, moģemo zakljuļiti da je i ova pothipoteza 

opovrgnuta. Dakle, samo se stepen obrazovanja roditelja pokazao kao znaļajan faktor u ocenivanju stepena 

zadovoljstva postojeĺom saradnjom. 

Treĺa posebna hipoteza glasi: Pretpostavljamo da roditelji ļija deca imaju loġ uspeh u  uļenju imaju bolju saradnju 

sa pedagogom.  

Tabela 1 ï UtvrĽivanje pri reġavanju kojih problema je roditeljima pomoĺ pedagoga neophodna 

Odgovor ä % 

problemi u uļenju (loġ uspeh) 47 42,73 

beģanje i izostajanje sa ļasova 23 20,91 

disciplinski prekrġaji i loġe vladanje 20 18,18 

zloupotreba narkotika 20 18,18 

S 110 100 

                      Na osnovu podataka iz Tabele 1 , zakljuļujem da se najveĺi broj roditelja obraĺa pedagogu za pomoĺ u 

reġavanju problema u uļenju (loġem uspehu) 42,73%, zatim beģanje i izostajanje sa ļasova 20,91%, dok isti 

procenat roditelja 18,18% traģi pomoĺ za reġavanje disciplinskih prekrġaja i loġeg vladanja i zloupotrebe 

narkotika.Rezultati istraģivanja su potvrdili i ovu pretpostavku. 

Postoji statistiļki znaļajna razlika meĽu roditeljima ļija deca ispoljavaju  odreĽeni oblik devijantnog ponaġanja i 

njihove saradnje sa pedagogom. Najveĺi je broj roditelja ļija deca imaju loġ uspeh u uļenju, koji saraĽuju sa 

pedagogom ļime je ova pothipoteza potvrĽena. 

Naredna posebna hipoteza ôôPretpostavljamo da individualni rad sa pedagogom najviġe pomaģe roditeljima u 

procesu prevaspitanja deceôô je potvrĽena.  

Tabela 2  ï UtvrĽivanje koji je oblik rada sa pedagogom najefikasniji u procesu prevaspitanja 

Odgovor ä % 

individualni 66 60 

grupni 23 20,91 

prisustvo pedagoga na roditeljskom sastanku 21 19,09 

S 110 100 

                      Kao ġto se vidi iz Tabele 2  viġe od polovine  roditelja (60%) je izjavilo da se individualni rad pokazao kao 

najefikasniji u procesu prevaspitanja dece. 20,91% se odluļilo za grupni rad, a 19,09% smatra da bi prisustvo 

pedagoga na roditeljskim sastancima bio najefikasniji oblik rada u procesu prevaspitanja. 

Ovim rezultatima smo potvrdili joġ jednu od postavljenih hipoteza. 

Moģe se zakljuļiti da je individualni oblik rada daleko najefikasniji i najbolji. Najveĺi broj roditelja je slobodniji, 

opuġteniji i iskreniji kada je sam sa pedagogom i kada samo pred njim iznosi svoje probleme. 

Posebna hipoteza kojom pretpostavljamo da su pedagozi spremni na saradnju sa roditeljima je delimiļno 

potvrĽena. 96,67% pedagoga je pokazalo spremnost na saradnju, a 3,33% nije spremno na saradnju. Postavlja se 

pitanje kvaliteta te saradnje i odgovori koje su dali pedagozi idu u prilog pretpostavci da je saradnja neredovna i 

nepotpuna, a i da se pedagozi ukljuļuju u proces prevaspitanja samo kada se to od njih traģi. 

Naredna posebna hipoteza koja glasi: Pretpostavljamo da ispitivana socio-demografska obeleģja pedagoga utiļu na 

kvalitet saradnje je uglavnom opovrgnuta. Dakle, socio-demografske karakteristike pedagoga nemaju znaļajan 

uticaj na kvalitet, odnosno spremnost na saradnju sa roditeljima. 

Pretposlednja posebna hipoteza koju smo u istraģivanju proverili glasi: Pretpostavimo da veĺina roditelja najļeġĺe 

traģi pomoĺ od pedagoga zbog nediscipline i loġeg uspeha svoje dece.  

Tabela 3 ï UtvrĽivanje da li roditelji traģe pomoĺ zbog nediscipline i loġeg uspeha svoje dece 

Odgovor ä % 

Beģanje i izostajanje sa ļasova bez opravdanog 

razloga 
18 23,08 

Loġ uspeh ( problemi u uļenju) 20 25,64 

Ļesto menjanje ġkole (problemi 

prilagoĽavanja) 
6 7,69 
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Nedisciplina, odnosno disciplinski prekrġaji i 

loġe vladanje 
20 23,08 

Upotreba narkotila 8 10,26 

Ponavljanje razreda 6 7,69 

S 60 100 

 Iz Tabele 3, vidimo da najveĺi broj roditelja traģi pomoĺ od pedagoga, ļija deca imaju loġ uspeh i zbog 

disciplinskih prekrġaja 25,64%, zatim 23,08% pedagoga istiļe da im se roditelji obraĺaju zbog beģanja dece sa 

ļasova bez opravdanog razloga, 10,26% zbog upotrebe narkotika, a jednak broj 7,69% zbog problema 

prilagoĽavanja deteta i ponavljanja razreda. 

Iz ovih podataka moģemo zakljuļiti da su loġ uspeh i nedisciplina dece najļeġĺi problemi zbog kojih se roditelji 

obraĺaju pedagogu, ļime je ova pretpostavka potvrĽena. 

I poslednja posebna hipoteza kojom pretpostavljamo da veĺina roditelja oļekuje da putem saradnje obezbedi 

najpovoljnije uslove za razvoj deteta je delimiļno potvrĽena.  

Tabela 4  ï UtvrĽivanje oļekivanja roditelja od saradnje sa ġkolom (pedagogom) 

Odgovor ä % 

Da olakġa svom detetu ukljuļenje u ģivot ġkole 21 35 

Da pruģi pomoĺ ġkoli u vaspitanju dece 6 10 

Da ujednaļi svoje zahteve prema detetu sa stavovima i 

zahtevima ġkole 
5 8,33 

Da putem saradnje obezbedi najpovoljnije uslove za 

razvoj deteta 
20 33,33 

Da pomogne ġkoli u raznim akcijama 2 3,33 

Ne uļestvuje i ne oļekuje niġta 2 3,33 

Ne oļekuje niġta, uļestvuje ôôforme radiôô 4 6,67 

S 60 100 

 

Iz Tabele 4 vidimo da najveĺi broj roditelja (35%) ģele da olakġaju detetu ukljuļivanje u ģivot ġkole, a potom 

(33,33%) ģele da putem saradnje obezbede najpovoljnije uslove  za razvoj deteta, dok su sa druge strane potpuno 

nezainteresovani da pomognu ġkoli u raznim akcijama i da od samog poļetka pruģe pomoĺ ġkoli u vaspitanju dece. 

Sigurno je da bi osnovni oslonac, u svakom pogledu, detetu trebalo da bude porodica  i ġkola kao dva najbitnija 

faktora, te i socijalna sredina. Saradniļki odnos ova dva faktora nije baġ zadovoljavajuĺi. Dakle, postavlja se pitanje 

gde mladi da naĽu pravi oslonac. Sigurno da novo vreme traģi promene i u ġkoli i u porodici. Upravo zbog takvog 

stanja mladi prihvataju destrukciju kao odrediġte svog naļina ģivljenja. Nema dileme da je devijantno ponaġanje 

dece u ekspanziji. Zato treba pronaĺi modele efikasnog vaspitnog delovanja na decu i shvatiti saradniļki odnos kao 

buduĺu odrednicu pravilnog vaspitanja dece.  

Kao jedan od kljuļnih zadataka koje naġe druġtvo treba da realizuje, kada su u pitanju deca, da kod ljudi koji rade sa 

decom razvije svest o ogromnom znaļaju emocija u ģivotu dece i da kroz odreĽene programe pomognu deci da lakġe 

izaĽu na kraj sa problemima koji im se svakodnevno nameĺu i da im pomognu da upoznaju sebe, svoje emocije, da 

ovladaju njima i na taj naļin se razviju u zrele liļnosti bez prisustva bilo kakvog oblika neprihvatljivog ponaġanja. 

 

5. ZAKLJUĻAK 

Svako druġtvo od nastanka pa do danas se susretalo sa devijantnim ponaġanjem jednog dela mladih. OdreĽivanje 

ovog pojma i njegova sloģenost su prisutni i danas i zaokupljaju paģnju roditelja i pedagoga u prvom redu, kao i 

struļnjaka razliļitih profila i nadleģnih institucija. 

Bilo koji oblik devijantnog ponaġanja je signal ili upozorenje da je pravilan razvoj deteta doveden u pitanje, ġto 

zahteva ukljuļivanje veĺeg broja institucija u reġavanju i prevenciji problema. Zajedniļkim delovanjem problem bi 

se mogao smanjiti, a deci pruģiti ġansu da krizu  prevaziĽu, uspostavljajuĺi adekvatnu komunikaciju sa sredinom, 

zadovoljavajuĺi potrebe i ostvarujuĺi se kao liļnost. 

U teorijskom delu rada izneli smo neke od neposrednih druġtvenih uzroka  i uslova devijantnog ponaġanja dece, a 

posebna paģnja je stavljena na osvetljavanje uloge dva bitna faktora koji utiļu na ponaġanje dece, a to su porodica i 

ġkola. Oni su znaļajni faktori u formiranju mlade liļnosti, ali i faktori negativnog uticaja na kompletan razvoj. 
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Da bi se obezbedio jedinstven uticaj ġkole i roditelja na razvoj deteta, obaveza je ġkolskog pedagoga da sa 

roditeljima uļenika uspostavlja ļeġĺe i sadrģajnije kontakte. U tim kontaktima prokupljaju se dragoceni podaci o 

individualnim karakteristikama dece, bitnih za odgovarajuĺe pedagoġko delovanje (samostalno, u saradnji sa 

nastavnicima, razrednim stareġinama ili konsultativno- savetodavnom radu sa roditeljima). Veoma je znaļajno, kao 

ġto je navedeno u radu, organizovanje pedagoġko-psiholoġkog obrazovanja roditelja koje se sastoji u organizovanju 

predavanja, razgovora, diskusija i savetovanja o razliļitim pitanjima. 

Uspeġno delovanje roditelja na razvoj deteta u znaļajnoj meri zavisi od njihove blagovremene obaveġtenosti o 

razvoju i napredovanju dece. Treba ih zapravo ġto ļeġĺe obaveġtavati o obrazovnim postignuĺima njihove dece, o 

njihovim radnim navikama, interesovanjima, odnosu prema drugovima i nastavnicima i sliļno. Naime, javna 

saopġtavanja bi se trebala izbegavati, jer mnoga ispitivanja pokazuju da javno saopġtavanje rezultata rada uļenika i 

upuĺivanje javnih kritika roditeljima za prestupe u ponaġanju, pa i vaspitanju i radu sa decom, jeste jedan od glavnih 

uzroka ġto mnogi roditelji (naroļito slabijih uļenika) nerado dolaze kod pedagoga i na roditeljske sastanke. Na taj 

naļin se gubi dragoceni kontakt ġkole i porodice. 

Saradnja sa roditeljima treba se koristiti i za njihovo aktivno ukljuļivanje u realizaciju odreĽenih sadrģaja programa 

nekih oblika obrazovno-vaspitnog rada, prije svega odelenjskih zajednica, vannastavnih oblika rada, a takoĽe i 

odreĽenih sadrģaja programa nekih predmeta. 
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Abstract:   Foreign language teaching and textbooks that are used in that process are being modernized almost daily. It is 

very importnant for each textbook to contain abookthat is made only of texts. This means that, while making concepts for 

textbook structure, it is highly important to take into account the type and content of texts and the language in which the 

book is written. 

In foreign language teaching text has a unique and irreplaceable place and importance. It involves a variety of programmes 

that contribute to the practical and theoretical mastery of a foreign language structure, ie. acquisition of knowledge, skills and 

habits in the sphere of the lexicon and grammar, as well as speaking skills. The aim of this paper is reflected in the 

perception of the text as a central and leading component ofthe macrostructureof textbooks, that should strive for the 

realization of educational objectives and tasks, and as such present in its structure language material that will encourage 

intellectualisation, enable exploring the culture, lifestyle and the country of nation whose language is being taught. The text 

takes the majority of time in the classroom, which emphasizes its extraordinary character. For this reason, we must very 

carefully, diligently and competently initiate the procedure for its processing and selection, primarily in the structure of 

foreign language textbook. 

Keywords: text, textbook, modern educational process, foreign language, macrostructure. 

 

ʊɽʂʉʊ ʂɸʆ ɺʆɼɽɴɸ ʂʆʄʇʆʅɽʅʊɸ ʄɸʂʈʆʉʊʈʋʂʊʋʈɽ ʋɷɹɽʅʀʂɸ 
 

ʅʘʪʘʣʠʿʘ ʄʠʣʠʢʠ˂  

ʋʥʠʚʝʨʟʠʪʝʪ ʎʨʥʝ ɻʦʨʝ ï ʌʠʣʦʣʦʰʢʠ ʬʘʢʫʢʪʝʪ ʅʠʢʰʠ˂, ʎʨʥʘ ɻʦʨʘ  natalijab@t-com.me 

 ʀʨʝʥʘ ʉʪʝʚʦʚʠ˂  

ʋʥʠʚʝʨʟʠʪʝʪ ʎʨʥʝ ɻʦʨʝ ï ʌʠʣʦʣʦʰʢʠ ʬʘʢʫʢʪʝʪ ʅʠʢʰʠ˂, ʎʨʥʘ ɻʦʨʘ   irena.braj@gmail.com   
 

ʈʝʟʠʤʝ: ʅʘʩʪʘʚʘ ʩʪʨʘʥʠʭ ʿʝʟʠʢʘ ʠ ʫ˅ʙʝʥʠʮʠ ʢʦʿʠ ʩʝ ʫ ˁʦʿ ʫʧʦʪʨʝʙˀʘʚʘʿʫ ʠʟ ʜʘʥʘ ʫ ʜʘʥ ʩʝ ʦʩʘʚʨʝʤʝˁʫʿʫ. ɿʘ ʩʚʘʢʠ 

ʫ˅ʙʝʥʠʢ ʦʜ ʧʦʩʝʙʥʝ ʚʘʞʥʦʩʪʠ ʿʝ ʜʘ ʩʘʜʨʞʠ ʦʜʛʦʚʘʨʘʿʫ˂ʫ ʫ˅ʙʝʥʠʯʢʫ ʪʝʢʩʪʦʪʝʢʫ, ʪʦ ʟʥʘʯʠ ʜʘ ʩʝ ʤʦʨʘ ʧʨʠ ʛʨʘʹʝˁʫ 

ʢʦʥʮʝʧʮʠʿʝ ʫ˅ʙʝʥʠʯʢʝ ʩʪʨʫʢʪʫʨʝ ʚʦʜʠʪʠ ʨʘʯʫʥʘ ʦ ʪʠʧʫ, ʪʿ. ʚʨʩʪʠ, ʩʘʜʨʞʘʿʫ ʪʝʢʩʪʘ ʢʘʦ ʠ ʿʝʟʠʢʫ ʢʦʿʠʤ ʿʝ ʜʘʪʠ ʪʝʢʩʪ 

ʥʘʧʠʩʘʥ.  

ʋ ʥʘʩʪʘʚʠ ʩʪʨʘʥʠʭ ʿʝʟʠʢʘ ʪʝʢʩʪ ʠʤʘ ʿʝʜʠʥʩʪʚʝʥʦ ʠ ʥʝʟʘʤʿʝˁʠʚʦ ʤʿʝʩʪʦ ʠ ʟʥʘʯʘʿ. ʆʥ ʫ ʩʝʙʝ ʫʢˀʫʯʫʿʝ ʨʘʟʥʦʚʨʩʥʝ 

ʩʘʜʨʞʘʿʝ ʢʦʿʠ ʜʦʧʨʠʥʦʩʝ ʧʨʘʢʪʠʯʥʦʤ ʠ ʪʝʦʨʝʪʩʢʦʤ ʦʚʣʘʜʘʚʘˁʫ ʩʪʨʘʥʦʤ ʿʝʟʠʯʢʦʤ ʩʪʨʫʢʪʫʨʦʤ, ʪʿ. ʫʩʚʘʿʘˁʫ ʟʥʘˁʘ, 

ʫʤʠʿʝ˂ʘ ʠ ʥʘʚʠʢʘ ʫ ʩʬʝʨʠ ʣʝʢʩʠʢʝ ʠ ʛʨʘʤʘʪʠʢʝ, ʛʦʚʦʨʥʝ ʢʦʤʧʝʪʝʥʮʠʿʝ. ʎʠˀ ʜʘʪʦʛ ʨʘʜʘ ʦʛʣʝʜʘ ʩʝ ʫ ʩʘʛʣʝʜʘʚʘˁʫ 

ʪʝʢʩʪʘ ʢʘʦ ʮʝʥʪʨʘʣʥʝ ʠ ʚʦʜʝ˂ʝ ʢʦʤʧʦʥʝʥʪʝ ʤʘʢʨʦʩʪʨʫʢʪʫʨʝ ʫ˅ʙʝʥʠʢʘ ʢʦʿʠ ʪʨʝʙʘ ʜʘ ʪʝʞʠ ʦʩʪʚʘʨʠʚʘˁʫ 

ʦʧʰʪʝʦʙʨʘʟʦʚʥʠʭ ʮʠˀʝʚʘ ʠ ʟʘʜʘʪʘʢʘ, ʪʝ ʜʘ ʢʘʦ ʪʘʢʘʚ ʧʨʝʟʝʥʪʫʿʝ ʫ ʩʚʦʿʦʿ ʩʪʨʫʢʪʫʨʠ ʿʝʟʠʯʢʠ ʤʘʪʝʨʠʿʘʣ ʢʦʿʠ ˂ʝ 

ʧʦʜʩʪʘ˂ʠ ʠʥʪʝʣʝʢʪʫʘʣʠʟʘʮʠʿʫ, ʦʤʦʛʫ˂ʠʪʠ ʫʧʦʟʥʘʚʘˁʝ ʢʫʣʪʫʨʝ, ʥʘʯʠʥʘ ʞʠʚʦʪʘ ʠ ʟʝʤˀʝ ʥʘʨʦʜʘ ʯʠʿʠ ʿʝʟʠʢ ʩʝ ʠʟʫʯʘʚʘ. 

ʊʝʢʩʪʫ ʩʝ ʧʦʢʣʘˁʘ ʥʘʿʚʠʰʝ ʚʨʝʤʝʥʘ ʫ ʥʘʩʪʘʚʠ, ʰʪʦ ʥʘʤ ʛʦʚʦʨʠ ʦ ˁʝʛʦʚʦʤ ʠʟʫʟʝʪʥʦʤ ʟʥʘʯʘʿʫ. ʀʟ ʪʦʛ ʨʘʟʣʦʛʘ ʤʦʨʘ ʩʝ 

ʚʝʦʤʘ ʦʧʨʝʟʥʦ, ʚʘˀʘʥʦ ʠ ʢʦʤʧʝʪʝʥʪʥʦ ʧʨʠʩʪʫʧʠʪʠ ʧʦʩʪʫʧʢʫ ˁʝʛʦʚʝ ʦʙʨʘʜʝ ʠ ʠʟʙʦʨʘ, ʧʨʝʚʘʩʭʦʜʥʦ ʫ ʩʪʨʫʢʪʫʨʠ 

ʫ˅ʙʝʥʠʢʫ ʩʪʨʘʥʦʛ ʿʝʟʠʢʘ.  

ʂˀʫʯʥʝ ʨʠʿʝʯʠ: ʪʝʢʩʪ, ʫ˅ʙʝʥʠʢ, ʩʘʚʨʝʤʝʥʠ ʥʘʩʪʘʚʥʠ ʧʨʦʮʝʩ, ʩʪʨʘʥʠ ʿʝʟʠʢ, ʤʘʢʨʦʩʪʨʫʢʪʫʨʘ.  

 

1. ʋɺʆɼ 
Meʹʫ ʢʦʤʧʦʥʝʥʪʘʤʘ ʤʘʢʨʦʩʪʨʫʢʪʫʨʝ ʫ˅ʙʝʥʠʢʘ ʧʦʩʝʙʥʦ ʩʝ ʠʟʜʚʘʿʘʿʫ ʪʝʢʩʪ ʠ ʚʘʥʪʝʢʩʪʫʘʣʥʝ ʢʦʤʧʦʥʝʥʪʝ. ʋ 

ʩʘʚʨʝʤʝʥʦʿ ʥʘʩʪʘʚʠ ʩʪʨʘʥʠʭ ʿʝʟʠʢʘ ʪʝʢʩʪ ʠʤʘ ʿʝʜʠʥʩʪʚʝʥʦ ʠ ʥʝʟʘʤʿʝˁʠʚʦ ʤʿʝʩʪʦ ʠ ʟʥʘʯʘʿ. ʆʥ ʦʙʫʭʚʘʪʘ ʨʘʟʥʦʚʨʩʥʝ 

ʩʘʜʨʞʘʿʝ ʢʦʿʠ ʜʦʧʨʠʥʦʩʝ ʧʨʘʢʪʠʯʥʦʤ ʠ ʪʝʦʨʝʪʩʢʦʤ ʦʚʣʘʜʘʚʘˁʫ ʩʪʨʘʥʦʤ ʿʝʟʠʯʢʦʤ ʩʪʨʫʢʪʫʨʦʤ, ʪʿ. ʫʩʚʘʿʘˁʫ ʟʥʘˁʘ, 

ʫʤʠʿʝ˂ʘ ʠ ʥʘʚʠʢʘ ʫ ʩʬʝʨʠ ʣʝʢʩʠʢʝ ʠ ʛʨʘʤʘʪʠʢʝ, ʛʦʚʦʨʥʝ ʢʦʤʧʝʪʝʥʮʠʿʝ ʫʯʝʥʠʢʘ. ʇʦʨʝʜ ʦʚʦʛʘ, ʪʝʢʩʪ ʜʦʧʨʠʥʦʩʠ 

ʦʩʪʚʘʨʠʚʘˁʫ ʦʧʰʪʝʦʙʨʘʟʦʚʥʠʭ ʮʠˀʝʚʘ ʠ ʟʘʜʘʪʘʢʘ, ʪʝ ʢʘʦ ʪʘʢʘʚ ʧʨʝʟʝʥʪʫʿʝ ʫ ʩʚʦʿʦʿ ʩʪʨʫʢʪʫʨʠ ʿʝʟʠʯʢʠ ʤʘʪʝʨʠʿʘʣ 

ʢʦʿʠ ˂ʝ ʧʦʜʩʪʘ˂ʠ ʠʥʪʝʣʝʢʪʫʘʣʠʟʘʮʠʿʫ, ʦʤʦʛʫ˂ʠʪʠ ʫʧʦʟʥʘʚʘˁʝ ʢʫʣʪʫʨʝ, ʥʘʯʠʥʘ ʞʠʚʦʪʘ ʠ ʟʝʤˀʝ ʥʘʨʦʜʘ ʯʠʿʠ ʿʝʟʠʢ ʩʝ 
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ʠʟʫʯʘʚʘ. ʊʝʢʩʪʫ ʩʝ ʧʦʢʣʘˁʘ ʥʘʿʚʠʰʝ ʚʨʝʤʝʥʘ ʫ ʥʘʩʪʘʚʠ, ʰʪʦ ʥʘʤ ʛʦʚʦʨʠ ʦ ˁʝʛʦʚʦʤ ʠʟʫʟʝʪʥʦʤ ʟʥʘʯʘʿʫ. ʀʟ ʪʦʛ 

ʨʘʟʣʦʛʘ ʤʦʨʘ ʩʝ ʚʝʦʤʘ ʦʧʨʝʟʥʦ, ʚʘˀʘʥʦ ʠ ʢʦʤʧʝʪʝʥʪʥʦ ʧʨʠʩʪʫʧʠʪʠ ʧʦʩʪʫʧʢʫ ˁʝʛʦʚʝ ʦʙʨʘʜʝ ʠ ʠʟʙʦʨʘ, ʦʩʦʙʠʪʦ 

ʫʩˀʝʜ ʢʦʥʮʠʧʠʨʘˁʘ ʠ ʦʩʤʠʰˀʘʚʘˁʘ ʩʪʨʫʢʪʫʨʝ ʠ ʩʘʜʨʞʘʿʘ ʫ˅ʙʝʥʠʢʘ ʩʪʨʘʥʦʛ (ʨʫʩʢʦʛ) ʿʝʟʠʢʘ.  

 

2. ʉɸɼʈɾɸɱ, ʆɼɸɹʀʈ ʀ ʉɽʃɽʂʎʀɱɸ ʋɷɹɽʅʀʏʂɽ ʊɽʂʉʊʆʊɽʂɽ   

  ɿʘ ʩʚʘʢʠ ʫ˅ʙʝʥʠʢ ʦʜ ʧʦʩʝʙʥʝ ʚʘʞʥʦʩʪʠ ʿʝ ʜʘ ʩʘʜʨʞʠ ʦʜʛʦʚʘʨʘʿʫ˂ʝ ʪʝʢʩʪʦʚʝ, ʪʦ ʟʥʘʯʠ ʜʘ ʩʝ ʤʦʨʘ ʧʨʠ ʛʨʘʹʝˁʫ 

ʢʦʥʮʝʧʮʠʿʝ ʫ˅ʙʝʥʠʯʢʝ ʩʪʨʫʢʪʫʨʝ ʚʦʜʠʪʠ ʨʘʯʫʥʘ ʦ ʪʠʧʫ, ʪʿ. ʚʨʩʪʠ, ʩʘʜʨʞʘʿʫ ʪʝʢʩʪʘ ʠ ʿʝʟʠʢʫ ʢʦʿʠʤ ʿʝ ʜʘʪʠ ʪʝʢʩʪ 

ʥʘʧʠʩʘʥ. ʋ˅ʙʝʥʠʯʢʘ ʪʝʢʩʪʦʪʝʢʘ ʪʨʝʙʘ ʜʘ ʦʙʫʭʚʘʪʘ ʦʨʠʛʠʥʘʣʥʝ ʪʝʢʩʪʦʚʝ ʧʠʩʘʥʝ ʘʫʪʝʥʪʠʯʥʠʤ ʿʝʟʠʢʦʤ ʧʨʝʫʟʝʪʝ ʠʟ 

ʟʝʤˀʝ ʥʘʨʦʜʘ ʯʠʿʠ ʩʝ ʿʝʟʠʢ ʠʟʫʯʘʚʘ, ʪʝʢʩʪʦʚʠ ʪʨʝʙʘ ʜʘ ʦʩʣʠʢʘʚʘʿʫ ʨʘʟʥʦʚʨʩʥʝ ʩʚʘʢʦʜʥʝʚʥʝ ʿʝʟʠʯʢʝ ʩʠʪʫʘʮʠʿʝ ʥʘ ʢʦʿʝ 

˂ʝ ʫʯʝʥʠʮʠ ʥʘʠʣʘʟʠʪʠ ʥʘ ʧʫʪʫ ʦʧʰʪʝˁʘ ʥʘ ʪʦʤ ʩʪʨʘʥʦʤ ʿʝʟʠʢʫ. ʅʘ ʪʘʿ ʥʘʯʠʥ ʫ˅ʙʝʥʠʢ ʪʨʝʙʘ ʜʘ ʦʙʫʭʚʘʪʘ ʰʪʦ ʚʠʰʝ 

ʦʨʠʛʠʥʘʣʥʠʭ ʯʣʘʥʘʢʘ, ʠʥʪʝʨʚʿʫʘ, ʜʠʿʘʣʦʰʢʠʭ ʩʘʜʨʞʘʿʘ... ɱʝʟʠʢ ʫ ʪʝʢʩʪʦʚʠʤʘ ʪʨʝʙʘ ʜʘ ʿʝ ʩʘʚʨʝʤʝʥ, ʢʦʣʦʢʚʠʿʘʣʘʥ, ʫ 

ʧʦʿʝʜʠʥʠʤ ʤʦʤʝʥʪʠʤʘ ʠʩʧʫˁʝʥ ʞʘʨʛʦʥʠʤʘ, ʪʘʢʦ ʜʘ ʰʪʦ ʨʝʘʣʥʠʿʝ ʧʨʝʥʦʩʠ ʫʯʝʥʠʢʘ ʫ ʥʦʚʫ ʿʝʟʠʯʢʫ ʩʨʝʜʠʥʫ, 

ʘʫʪʝʥʪʠʯʥʫ ʠ ʜʨʫʛʘʯʠʿʫ ʫ ʢʦʿʦʿ ʩʝ ʥʘ ʩʚʦʿ ʩʧʝʮʠʬʠʯʘʥ ʥʘʯʠʥ ʧʨʝʜʩʪʘʚˀʘ ʩʚʘʢʦʜʥʝʚʥʘ ʨʝʘʣʥʘ ʢʦʤʫʥʠʢʘʮʠʿʘ 

(ɹʨʘʿʢʦʚʠ˂, 2011). ʋ˅ʙʝʥʠʢ ʪʨʝʙʘ ʜʘ ʿʝ ʫ ʩʢʣʘʜʫ ʩʘ ʚʠʩʦʢʠʤ ʩʪʘʥʜʘʨʜʠʤʘ, ʘ ʘʫʪʦʨʠ ʫ˅ʙʝʥʠʢʘ ʪʨʝʙʘ ʜʘ ʰʪʦ ʙʦˀʝ 

ʫʧʦʟʥʘʿʫ ʤʦʜʝʨʥʝ ʪʨʝʥʜʦʚʝ ʠ ʩʘʚʨʝʤʝʥʝ ʦʢʚʠʨʝ ʫ ʦʙʣʘʩʪʠ ʣʠʥʛʚʠʩʪʠʢʝ, ʤʝʪʦʜʠʢʝ, ʧʩʠʭʦʣʦʛʠʿʝ, ʜʘ ʥʝ ʠʛʥʦʨʠʰʫ 

ʧʨʦʤʿʝʥʝ ʢʦʿʝ ʩʝ ʜʝʰʘʚʘʿʫ ʫ ʿʝʟʠʮʠʤʘ ʠ ʜʘ ʩʝ ʨʫʢʦʚʦʜʝ ʩʘʚʨʝʤʝʥʠʤ ʪʝʥʜʝʥʮʠʿʘʤʘ ʥʦʚʦʛ ʚʨʝʤʝʥʘ ʠ ʧʨʦʤʿʝʥʘʤʘ ʢʦʿʝ 

ʦʥʝ ʜʦʥʦʩʝ. ʐʪʦ ʩʝ ʪʠʯʝ ˁʝʛʦʚʝ ʪʝʭʥʠʯʢʝ ʧʨʠʧʨʝʤʝ, ʤʦʨʘ ʩʝ ʚʦʜʠʪʠ ʨʘʯʫʥʘ ʦ ʫʩʧʦʩʪʘʚˀʘˁʫ ʨʘʚʥʦʪʝʞʝ ʠʟʤʝʹʫ 

ʠʣʫʩʪʨʘʮʠʿʝ ʠ ʪʝʢʩʪʘ, ʘ ʩʘʤ ʫ˅ʙʝʥʠʢ ʪʨʝʙʘ ʜʘ ʿʝ ʰʪʦ ʧʨʠʚʣʘʯʥʠʿʝ ʠ ʤʦʜʝʨʥʠʿʝ ʜʠʟʘʿʥʠʨʘʥ. ʋ ˁʝʤʫ ʪʨʝʙʘ ʜʘ ʙʫʜʝ 

ʫʚʠʿʝʢ ʥʘ ʧʨʚʦʤ ʤʿʝʩʪʫ ʦʩʥʦʚʥʘ ʬʫʥʢʮʠʿʘ ï ʘ ʪʦ ʿʝ ʦʩʪʚʘʨʠʚʘˁʝ ʚʘˀʘʥʝ ʢʦʤʫʥʠʢʘʪʠʚʥʝ ʢʦʤʧʝʪʝʥʮʠʿʝ ʩʚʠʭ ʛʦʚʦʨʥʠʢʘ 

ʢʦʿʠ ʩʝ ˁʠʤʝ ʩʣʫʞʝ (Novakov, 2003).  

ʋʩˀʝʜ ʢʦʥʮʠʧʠʨʘˁʘ ʫ˅ʙʝʥʠʢʘ ʥʝʦʧʭʦʜʥʦ ʿʝ ʧʨʝʚʘʩʭʦʜʥʦ ʧʨʠʩʪʫʧʠʪʠ ʦʜʘʙʠʨʫ ʠ ʩʝʣʝʢʮʠʿʠ ʪʝʢʩʪʦʚʘ ʫ ˁʝʤʫ. ʋ 

ʚʝʟʠ ʩʘ ʪʠʤ ʧʦʪʨʝʙʥʦ ʿʝ ʚʦʜʠʪʠ ʨʘʯʫʥʘ ʦ ʩˀʝʜʝ˂ʠʤ ʘʩʧʝʢʪʠʤʘ:  

ï ʠʤʘʿʫ˂ʠ ʫ ʚʠʜʫ ʚʘʩʧʠʪʥʝ ʠ ʦʧʰʪʝʦʙʨʘʟʦʚʥʝ ʮʠˀʝʚʝ ʠ ʟʘʜʘʪʢʝ ʰʢʦʣʝ, ʪʝʢʩʪʦʚʠ ʥʝ ʩʤʠʿʫ ʙʠʪʠ ʦʙʣʠʢʦʚʘʥʠ ʥʘ 

ʥʘʯʠʥ ʜʘ ʙʫʜʫ ʜʦʩʘʜʥʠ, ʚʿʝʰʪʘʯʢʠ ʩʘʯʠˁʝʥʠ, ʥʘʧʨʘʚˀʝʥʠ ʙʝʟ ʦʩʥʦʚʥʝ ʠʜʝʿʝ ʠ ʩʘʜʨʞʘʿʘ, ʚʝ˂ ʦʥʠ ʪʨʝʙʘ ʜʘ ʦʯʠʪʫʿʫ 

ʙʦʛʘʪʩʪʚʦ, ʨʘʟʥʦʚʨʩʥʦʩʪ ʠ ʟʘʥʠʤˀʠʚʦʩʪ ʩʘʜʨʞʘʿʘ. ʋ ʩʪʨʫʢʪʫʨʫ ʫ˅ʙʝʥʠʢʘ ʩʪʨʘʥʦʛ (ʨʫʩʢʦʛ) ʿʝʟʠʢʘ ʪʨʝʙʘ ʜʘ ʫʣʘʟʝ 

ʪʝʢʩʪʦʚʠ ʦʜʘʙʨʘʥʠ ʠʟ ʩʬʝʨʝ ʢˁʠʞʝʚʥʦʩʪʠ ʢʦʿʠ ʩʚʦʿʦʤ ʩʘʜʨʞʠʥʦʤ ʠʩʧʦˀʘʚʘʿʫ ʥʝʟʘʤʿʝˁʠʚʫ ˀʝʧʦʪʫ ʿʝʟʠʢʘ ʠ ʩʪʠʣʘ, 

ʧʦʪʦʤ ʦʜʣʦʤʮʠ ʠʟ ʜʦʤʝʥʘ ʠʩʪʦʨʠʿʝ ʠ ʛʝʦʛʨʘʬʠʿʝ, ʥʘʫʢʝ, ʪʝʭʥʠʢʝ ʠʪʜ., ʪʘʢʦ ʜʘ ʥʘ ʪʘʿ ʥʘʯʠʥ ʩʘʤ ʫ˅ʙʝʥʠʢ ʫʧʦʟʥʘʿʝ 

ʫʯʝʥʠʢʘ ʩʘ ʥʘʯʠʥʦʤ ʞʠʚʦʪʘ ʥʘʨʦʜʘ ʯʠʿʠ ʿʝʟʠʢ ʠʟʫʯʘʚʘ ʫ ʰʢʦʣʠ. ʋ ʫ˅ʙʝʥʠʢ ʤʦʞʝʤʦ ʫʢˀʫʯʠʪʠ ʤʘˁʠ ʙʨʦʿ ʰʪʠʚʘ ʢʦʿʠ 

ʛʦʚʦʨʝ ʦ ʞʠʚʦʪʫ ʥʘʰʝʛ ʥʘʨʦʜʘ ʠʟ ʜʘʥʘʰˁʠʭ ʠ ʧʨʦʰʣʠʭ ʚʨʝʤʝʥʩʢʠʭ ʦʢʚʠʨʘ.  

ï ʟʘʪʠʤ ʩʝ ʫ ʫ˅ʙʝʥʠʢ ʫʢˀʫʯʫʿʫ ʠ ʦʥʠ ʪʝʢʩʪʦʚʠ ʢʦʿʠ ʩʚʦʿʦʤ ʩʪʨʫʢʪʫʨʦʤ ʦʙʝʟʙʿʝʹʫʿʫ ʛʨʘʹʫ ʟʘ ʦʙʘʚˀʘˁʝ ʞʠʚʝ, 

ʧʨʠʨʦʜʥʝ, ʩʚʘʢʦʜʥʝʚʥʝ ʢʦʤʫʥʠʢʘʮʠʿʝ. ʊʫ ʫʣʘʟʝ ʥʧʨ. ʰʪʠʚʘ ʢʦʿʘ ʩʝ ʙʘʚʝ ʪʝʤʘʤʘ: ʨʘʟʨʝʜ, ʰʢʦʣʘ, ʧʦʨʦʜʠʮʘ, ʢʫ˂ʘ, ʛʨʘʜ 

ʠʪʜ., ʠ ʦʥʘ ʩʝ ʦʙʠʯʥʦ ʧʨʠʤʿʝˁʫʿʫ ʥʘ ʥʠʞʝʤ ʩʪʫʧˁʫ ʦʙʫʯʘʚʘˁʘ ʿʝʟʠʢʦʤ. ʄʝʹʫʪʠʤ, ʫ ʚʝʟʠ ʩʘ ʪʠʤ ʫʢʘʟʘ˂ʝʤʦ ʥʘ 

ʦʧʘʩʥʦʩʪ ʙʠʨʘˁʘ ʪʝʢʩʪʦʚʘ ʢʦʿʠ ˂ʝ ʩʘʤʦ ʙʠʪʠ ʦʚʘʢʚʝ, ʥʘʚʝʜʝʥʝ ʪʝʤʘʪʠʢʝ.  

ï ʧʦʪʦʤ ʚʘʞʥʦ ʿʝ ʜʘ ʪʝʢʩʪʦʚʠ ʙʫʜʫ ʘʜʝʢʚʘʪʥʠ ʠ ʟʘ ʦʙʨʘʜʫ ʧʦʿʝʜʠʥʠʭ ʛʨʘʤʘʪʠʯʢʠʭ ʿʝʜʠʥʠʮʘ. 

ï ʩʚʘʢʦ ʰʪʠʚʦ ʤʦʨʘ ʙʠʪʠ ʧʨʠʣʘʛʦʹʝʥʦ ʫʟʨʘʩʥʦʿ ʠ ʠʥʪʝʣʝʢʪʫʘʣʥʦʿ ʬʦʨʤʘʮʠʿʠ ʫʯʝʥʠʢʘ. ʅʘ ʥʠʞʝʤ ʥʠʚʦʫ, ʥʧʨ. 

ʧʦʩʝʙʥʦ ʩʫ ʧʨʠʢʣʘʜʥʠ ʟʘ ʫʧʦʪʨʝʙʫ ʦʧʠʩʥʠ ʠ ʬʘʙʫʣʘʨʥʠ ʪʝʢʩʪʦʚʠ, ʧʨʠʯʝ ʦ ʞʠʚʦʪʠˁʘʤʘ, ʥʘʨʦʜʥʝ ʧʨʠʯʝ ʠ ʧʿʝʩʤʠʮʝ, 

ʘʥʝʛʜʦʪʝ, ʟʘʛʦʥʝʪʢʝ, ʰʪʠʚʘ ʢʦʿʘ ʩʫ ʦʙʦʿʝʥʘ ʢʦʣʦʨʠʪʦʤ ʰʘʣʝ ʠ ʭʫʤʦʨʘ.  

ï ʫ ʫ˅ʙʝʥʠʢ ʤʦʨʘʤʦ ʫʢˀʫʯʠʪʠ ʨʘʟʥʦʚʨʩʥʝ ʦʙʣʠʢʝ ʪʝʢʩʪʦʚʘ: ʧʦʯʝʚ ʦʜ ʧʨʦʟʥʠʭ ʪʝʢʩʪʦʚʘ, ʜʠʿʘʣʦʛʘ, ʩʪʠʭʦʚʘ, ʜʦ 

ʟʘʛʦʥʝʪʢʠ, ʦʜʣʦʤʘʢʘ ʠʟ ʧʦʟʦʨʠʰʥʠʭ ʢʦʤʘʜʘ, ʧʠʩʘʤʘ, ʦʛʣʘʩʘ, ʠʪʜ.  

ï ʰʪʦ ʩʝ ʪʠʯʝ ʩʘʤʝ ʫ˅ʙʝʥʠʯʢʝ ʩʪʨʫʢʪʫʨʝ ʥʘʛʣʘʩʠ˂ʝʤʦ ʜʘ ʦʥʘ ʥʝ ʩʤʠʿʝ ʙʠʪʠ ʧʨʝʪʿʝʨʘʥʦ ʦʧʪʝʨʝ˂ʝʥʘ ʠ ʟʘʩʠ˂ʝʥʘ 

ʪʝʢʩʪʦʚʠʤʘ, ʪʦ ʟʥʘʯʠ ʜʘ ʫ˅ʙʝʥʠʢ ʪʨʝʙʘ ʜʘ ʫʢˀʫʯʠ ʦʥʦʣʠʢʦ ʪʝʢʩʪʦʚʘ ʢʦʣʠʢʦ ʠʭ ʪʦʢʦʤ ʿʝʜʥʝ ʰʢʦʣʩʢʝ ʛʦʜʠʥʝ ʤʦʞʝ 

ʧʨʦ˂ʠ, ʫʩʚʦʿʠʪʠ ʠ ʩʘʚʣʘʜʘʪʠ ʿʝʜʘʥ ʧʨʦʩʿʝʯʘʥ ʫʯʝʥʠʢ. ɺʝ˂ʠ ʙʨʦʿ ʪʝʢʩʪʦʚʘ ʥʘʩʪʘʚʥʠʢ ʦʙʨʘʹʫʿʝ ʩʘ ʫʯʝʥʠʮʠʤʘ, ʜʦʢ 

ʧʦʿʝʜʠʥʝ ʤʦʞʝ ʟʘʜʘʪʠ ʜʘ ʩʘʤʦʩʪʘʣʥʦ ʧʨʦʹʫ ʠ ʦʙʨʘʜʝ ʢʦʜ ʢʫ˂ʝ, ʢʘʦ ʜʦʤʘ˂ʫ ʣʝʢʪʠʨʫ. ʀ ʫʩˀʝʜ ʪʫʤʘʯʝˁʘ ʛʨʘʤʘʪʠʢʝ 

ʤʦʨʘ ʩʝ ʧʨʠʩʪʫʧʘʪʠ ʦʧʨʝʟʥʦ. ʆʥʘ ʩʝ ʥʝ ʩʤʠʿʝ ʦʙʨʘʹʠʚʘʪʠ ʦʜʚʦʿʝʥʦ ʦʜ ʪʝʢʩʪʘ. ɻʨʘʤʘʪʠʢʘ ʠ ʪʝʢʩʪ ʟʘʧʨʘʚʦ ʤʦʨʘʿʫ 

ʢʦʝʛʟʠʩʪʠʨʘʪʠ ʫ ʧʨʦʮʝʩʫ ʧʨʝʜʘʚʘˁʘ ʟʥʘˁʘ ʫʟ ʧʦʤʦ˂ ʫ˅ʙʝʥʠʢʘ. ʋʩˀʝʜ ʧʦʩʪʘʚˀʘˁʘ ʪʝʢʩʪʦʚʘ ʠ ʛʨʘʤʘʪʠʯʢʝ ʛʨʘʹʝ ʘʫʪʦʨ 

ʫ˅ʙʝʥʠʢʘ ʩʝ ʤʦʨʘ ʨʫʢʦʚʦʜʠʪʠ ʧʨʠʥʮʠʧʦʤ ʧʦʩʪʫʧʥʦʩʪʠ, ʜʘʢʣʝ, ʧʨʝʜʘʚʘʪʠ ʠ ʧʨʝʟʝʥʪʦʚʘʪʠ ʛʨʘʹʫ ʦʜ ʣʘʢʰʝ ʢʘ ʪʝʞʦʿ. 

ʇʦʪʦʤ ʥʘʛʣʘʩʠ˂ʝʤʦ ʜʘ ʿʝ ʚʘʞʥʦ ʜʘ ʫʟ ʩʚʘʢʠ ʪʝʢʩʪ ʙʫʜʝ ʧʦʩʪʘʚˀʝʥ ʠ ʫʢˀʫʯʝʥ ʜʦʚʦˀʘʥ ʙʨʦʿ ʚʿʝʞʙʘˁʘ, ʜʘ ʟʘ ʦʜʨʝʹʝʥʘ 

ʰʪʠʚʘ (ʧʦʩʝʙʥʦ ʥʘ ʥʠʞʝʤ ʩʪʫʧˁʫ) ʙʫʜʫ ʣʝʢʩʠʯʢʝ ʿʝʜʠʥʠʮʝ ʠʟʜʚʦʿʝʥʝ ʠ ʩʝʣʝʢʪʠʨʘʥʝ ʧʦ ʜʘʪʠʤ ʪʝʢʩʪʦʚʠʤʘ, ʜʘ ʿʝ ʥʘ 

ʢʨʘʿʫ ʫ˅ʙʝʥʠʢʘ ʦʙʘʚʝʟʥʦ ʜʘʪ ʘʣʬʘʙʝʪʩʢʠ ʨʿʝʯʥʠʢ ʩʘ ʩʪʨʘʥʦʛ ʥʘ ʤʘʪʝʨˁʠ ʿʝʟʠʢ ʠ ʦʙʨʘʪʥʦ, ʠʪʜ.  

ï ʫ ʫ˅ʙʝʥʠʮʠʤʘ ʥʘ ʚʠʰʝʤ ʩʪʫʧˁʫ ʠʟʫʯʘʚʘˁʘ ʿʝʟʠʢʘ ʪʨʝʙʘ ʜʘ ʩʫ ʜʘʪʘ ʠ ʧʨʝʜʩʪʘʚˀʝʥʘ ʠ ʦʩʥʦʚʥʘ ʦʙʿʘʰˁʝˁʘ ʦ 

ʩʘʤʦʤ ʪʝʢʩʪʫ ʢʦʿʠ ʩʣʠʿʝʜʠ ʠ ʦ ʧʠʩʮʫ. ʇʦʩʝʙʥʦ ʚʘˀʘʥ ʝʬʝʢʘʪ ʩʝ ʧʦʩʪʠʞʝ ʫʢʦʣʠʢʦ ʩʝ ʧʨʠʿʝ ʧʨʝʣʘʩʢʘ ʥʘ ʩʘʤʠ ʪʝʢʩʪ 

ʢʨʘʪʢʦ ʧʦʿʘʩʥʠ ʦʜʘʢʣʝ ʿʝ ʰʪʠʚʦ ʫʟʝʪʦ. ʀ ʦ ʧʠʩʮʫ ʪʨʝʙʘ ʜʘʪʠ ʦʜʨʝʹʝʥʠ ʙʨʦʿ ʠʥʬʦʨʤʘʮʠʿʘ, ʰʪʦ ʩʝ ʤʦʞʝ ʦʩʪʚʘʨʠʪʠ ʫ 

ʬʦʨʤʠ ʙʠˀʝʰʢʝ ʠʣʠ ʩʘʤʦʛ ʪʝʢʩʪʘ ʟʘ ʦʙʨʘʜʫ. 
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ʅʘ ʢʨʘʿʫ ˂ʝʤʦ ʠʩʪʘ˂ʠ ʜʘ ʙʝʟ ʦʙʟʠʨʘ ʢʦʣʠʢʦ ʿʝ ʜʘʪʠ ʫ˅ʙʝʥʠʢ ʩʪʨʘʥʦʛ ʿʝʟʠʢʘ ʢʦʤʧʣʝʪʘʥ ʠ ʩʚʨʩʠʩʭʦʜʘʥ ʫ 

ʥʘʩʪʘʚʥʦʿ ʘʢʪʠʚʥʦʩʪʠ, ʥʘʩʪʘʚʥʠʢ ʪʨʝʙʘ ʧʦʚʨʝʤʝʥʦ ʦʜʩʪʫʧʠʪʠ ʦʜ ˁʝʛʘ ʠ ʫʯʝʥʠʮʠʤʘ ʧʨʝʜʩʪʘʚʠʪʠ ʠ ʧʨʦʯʠʪʘʪʠ ʥʝʰʪʦ 

ʥʦʚʦ, ʰʪʦ ʥʠʿʝ ʫʢˀʫʯʝʥʦ ʫ ʩʪʨʫʢʪʫʨʫ ʜʘʪʦʛ ʰʢʦʣʩʢʦʛ ʫ˅ʙʝʥʠʢʘ: ʥʧʨ. ʯʣʘʥʘʢ ʠʟ ʩʘʚʨʝʤʝʥʠʭ ʯʘʩʦʧʠʩʘ, ʥʦʚʠʥʘ, ʧʦʥʝʢʫ 

ʰʘʣʫ, ʧʿʝʩʤʫ. ʉʚʝ ʦʚʦ ˂ʝ ʥʘ ʫʯʝʥʠʢʝ ʧʦʟʠʪʠʚʥʦ ʜʿʝʣʦʚʘʪʠ ʠ ʩʪʚʦʨʠʪʠ ʧʨʠʿʘʪʥʠʿʫ ʠ ʦʧʫʰʪʝʥʠʿʫ ʘʪʤʦʩʬʝʨʫ ʫ ʨʘʟʨʝʜʫ 

(ɹʨʘʿʢʦʚʠ˂, 2011).  

ʊʝʢʩʪ ʢʘʦ ʚʦʜʝ˂ʘ ʢʦʤʧʦʥʝʥʪʘ ʤʘʢʨʦʩʪʨʫʢʪʫʨʝ ʫ˅ʙʝʥʠʢʘ ʿʝ ʚʘˀʘʥ ʫʢʦʣʠʢʦ ʧʦʜʩʪʠʯʝ ʫʯʝʥʠʢʝ, ʠʟʛʨʘʹʫʿʝ ˁʠʭʦʚʫ 

ʤʘʰʪʫ, ʤʦ˂ ʤʠʰˀʝˁʘ, ʢʨʝʘʪʠʚʥʦʩʪ, ʫʩʤʿʝʨʘʚʘ ʢʘ ʩʘʤʦʩʪʘʣʥʦʿ ʜʿʝʣʘʪʥʦʩʪʠ. ʂʨʦʟ ʪʝʢʩʪ ʫʯʝʥʠʢ ʪʨʝʙʘ ʜʘ ʩʝ ʤʦʪʠʚʠʰʝ 

ʜʘ ʩʧʦʟʥʘ ʰʪʦ ʚʠʰʝ ʦ ʜʘʪʦʿ ʪʝʤʠ, ʜʘ ʯʠʪʘ ʩʘ ʞʝˀʦʤ ʠ ʨʘʟʫʤʠʿʝʚʘˁʝʤ, ʜʘ ʪʝʞʠ ʜʘ ʧʨʦʰʠʨʠ ʟʥʘˁʘ, ʫʤʠʿʝ˂ʘ ʠ ʥʘʚʠʢʝ, 

ʜʘ ʩʝ ʦʩʧʦʩʦʙʠ ʟʘ ʩʘʤʦʩʪʘʣʥʦ ʫʩʘʚʨʰʘʚʘˁʝ ʟʥʘˁʘ ʠʟ ʜʦʤʝʥʘ ʩʪʨʘʥʦʛ ʿʝʟʠʢʘ ʧʦʩʣʝ ʟʘʚʨʰʝʥʝ ʰʢʦʣʝ ʠʣʠ ʢʫʨʩʘ 

(Dimitrijeviĺ, 2003).  

ʐʢʦʣʩʢʠ ʪʝʢʩʪʦʚʠ ʧʦʢʘʟʫʿʫ ʢʘʢʚʠ ʩʝ ʟʘʜʘʮʠ ʢʦʤʫʥʠʢʘʮʠʿʝ ʧʦʩʪʘʚˀʘʿʫ ʧʨʝʜ ʫʯʝʥʠʢʦʤ ʫ ʰʢʦʣʩʢʦʿ, 

ʩʦʮʠʦʢʫʣʪʫʨʥʦʿ ʠ ʧʨʦʬʝʩʠʦʥʘʣʥʦʿ ʩʬʝʨʠ ʢʦʤʫʥʠʢʘʮʠʿʝ ʠ ʢʘʢʦ ʪʝ ʟʘʜʘʪʢʝ ʨʿʝʰʘʚʘʿʫ ʥʦʩʠʦʮʠ ʿʝʟʠʢʘ ʢʦʿʠ ʩʝ ʠʟʫʯʘʚʘ 

ʢʘʦ ʩʪʨʘʥʠ.  

ʊʝʢʩʪʦʚʠ ʫ˅ʙʝʥʠʢʘ ʪʨʝʙʘ ʜʘ ʩʝ ʦʜʥʦʩʝ ʥʘ ʪʝʤʝ ʠʟ ʩʚʘʢʦʜʥʝʚʥʦʛ ʞʠʚʦʪʘ. ɼʘ ʙʠ ʦʩʪʚʘʨʠʣʠ ʿʘʯʠ ʝʬʝʢʘʪ ʫ ʧʨʦʮʝʩʫ 

ʧʨʝʜʘʚʘˁʘ ʟʥʘˁʘ ʠʟ ʩʪʨʫʢʪʫʨʝ ʩʪʨʘʥʦʛ ʿʝʟʠʢʘ ʚʝʦʤʘ ʿʝ ʚʘʞʘʥ ʧʦʩʪʫʧʘʢ ʧʨʝʥʦʰʝˁʘ ʩʘʜʨʞʠʥʝ ʪʝʢʩʪʘ ʥʘ ʎɼ ʠʣʠ 

ʢʘʩʝʪʦʬʦʥʩʢʫ ʪʨʘʢʫ. ʀ ʫʯʝʥʠʮʠ ʩʪʘʨʠʿʠʭ ʨʘʟʨʝʜʘ ʦʩʥʦʚʥʝ ʰʢʦʣʝ ʧʦʢʘʟʫʿʫ ʚʦˀʫ ʠ ʠʥʪʝʨʝʩʦʚʘˁʝ ʟʘ ʠʟʫʯʘʚʘˁʝ ʪʝʤʘ ʠʟ 

ʩʚʘʢʦʜʥʝʚʥʦʛ ʞʠʚʦʪʘ, ʟʘ ʩʘʟʥʘˁʠʤʘ ʠʟ ʦʙʣʘʩʪʠ ʩʧʦʨʪʘ, ʤʫʟʠʢʝ, ʤʦʜʝ, ʬʠʣʤʘ, ʫ ˁʠʭʦʚ ʧʨʝʜʤʝʪ ʠʥʪʝʨʝʩʦʚʘˁʘ ʫʣʘʟʝ ʠ  

ʥʘʯʠʥ ʧʨʠʧʨʝʤʘˁʘ  ʿʝʣʘ, ʥʘʟʠʚʠ ʩʧʝʮʠʿʘʣʠʪʝʪʘ ʠʟ ʜʦʤʝʥʘ ʥʘʮʠʦʥʘʣʥʝ ʢʫʭʠˁʝ ʥʘʨʦʜʘ ʯʠʿʠ ʿʝʟʠʢ ʩʝ ʠʟʫʯʘʚʘ ʢʘʦ 

ʩʪʨʘʥʠ. ʀʟʙʦʨ ʣʝʢʩʠʯʢʦʛ ʛʨʘʜʠʚʘ ʚʨʝʤʝʥʦʤ ʩʝ ʫʩʣʦʞˁʘʚʘ ʧʘ ʢʦʜ ʫʯʝʥʠʢʘ VIIïVIII ʨʘʟʨʝʜʘ ʦʩʥʦʚʥʝ ʠ III ʠ IV ʨʘʟʨʝʜʘ 

ʩʨʝʜˁʝ ʰʢʦʣʝ ʿʝʟʠʯʢʦ ʟʥʘˁʝ ʩʝ ʧʨʦʰʠʨʫʿʝ ʨʘʟʣʠʯʠʪʠʤ ʘʩʧʝʢʪʠʤʘ ʠʟ ʢʫʣʪʫʨʥʦʛ ʠ ʧʨʠʚʨʝʜʥʦʛ ʞʠʚʦʪʘ, ʙʦʛʘʪʠʤ 

ʩʝʛʤʝʥʪʠʤʘ ʪʝʭʥʠʯʢʝ ʪʝʨʤʠʥʦʣʦʛʠʿʝ ʢʘʨʘʢʪʝʨʠʩʪʠʯʥʝ ʟʘ ʚʨʠʿʝʤʝ ʫ ʢʦʿʝʤ ʞʠʚʠʤʦ.  

ʇʦʨʝʜ ʪʝʢʩʪʦʚʘ ʢʦʿʠ ʨʘʟʚʠʿʘʿʫ ʛʦʚʦʨʥʝ ʩʧʦʩʦʙʥʦʩʪʠ ʫʯʝʥʠʢʘ, ʫ˅ʙʝʥʠʢ ʩʪʨʘʥʦʛ ʿʝʟʠʢʘ ʪʨʝʙʘ ʜʘ ʩʘʜʨʞʠ 

ʨʘʟʥʦʚʨʩʥʝ ʚʿʝʞʙʝ ʢʦʿʝ ʨʘʟʚʠʿʘʿʫ ʠ ʧʦʜʩʪʠʯʫ ʚʘˀʘʥʫ ʢʦʤʫʥʠʢʘʪʠʚʥʫ ʢʦʤʧʝʪʝʥʮʠʿʫ, ʧʦʪʦʤ Ăʢʦʤʝʥʪʘʨ ʩʘ ʪʫʤʘʯʝˁʝʤ 

ʿʝʟʠʯʢʠʭ ʦʩʦʙʠʥʘ, ʧʨʠʤʝʨʝ ʠ ʩʭʝʤʝ ʫʟ ʪʫʤʘʯʝˁʘ, ʢʦʤʝʥʪʘʨ ʟʘ ʫʧʦʪʨʝʙʫ ʨʝʯʠ, ʤʘʪʝʨʠʿʘʣ ʟʘ ʣʝʢʪʠʨʫ (ʫ ʧʨʦʟʠ ʠ ʫ 

ʩʪʠʭʫ), ʧʝʩʤʝ ʩʘ ʥʦʪʘʤʘ, ʛʨʘʤʘʪʠʯʢʝ ʩʭʝʤʝ ʥʘ ʢʨʘʿʫ ʫ˅ʙʝʥʠʢʘ ʠ ʨʝʯʥʠʢñ (ʈʘʜʦʰʝʚʠ˂, 1970, 60).  

ʃʝʢʪʠʨʘ ʿʝ ʦʜ ʧʦʩʝʙʥʝ ʚʘʞʥʦʩʪʠ ʟʘ ʘʜʝʢʚʘʪʥʦ ʫʩʚʘʿʘˁʝ ʩʪʨʘʥʦʛ ʿʝʟʠʢʘ. ʂʘʜʘ ʛʦʚʦʨʠʤʦ ʦ ʠʟʙʦʨʫ ʪʝʢʩʪʦʚʘ ʟʘ 

ʣʝʢʪʠʨʫ, ʤʦʨʘʤʦ ʧʨʘʚʠʪʠ ʜʠʬʝʨʝʥʮʠʿʘʮʠʿʫ ʠʟʤʝʹʫ ʪʝʢʩʪʦʚʘ ʥʘʤʠʿʝˁʝʥʠʭ ʟʘ ʠʟʫʯʘʚʘˁʝ ʫ ʦʩʥʦʚʥʦʿ ʰʢʦʣʠ, ʢʦʿʠ ʪʨʝʙʘ 

ʜʘ ʙʫʜʫ ʿʝʜʥʦʩʪʘʚʥʠ, ʢʦʥʮʠʟʥʠ ʠ ʢʨʘʪʢʠ, ʠ ʪʝʢʩʪʦʚʘ ʟʘ ʣʝʢʪʠʨʫ ʥʘʤʠʿʝˁʝʥʠʭ ʟʘ ʛʠʤʥʘʟʠʿʫ, ʢʦʿʠ ʩʫ, ʫ ʦʜʥʦʩʫ ʥʘ 

ʧʨʝʪʭʦʜʥʝ, ʢʦʤʧʣʝʢʩʥʠʿʠ ʠ ʦʧʰʠʨʥʠʿʠ. ʊʦ ʩʫ ʦʙʠʯʥʦ ʦʜʣʦʤʮʠ ʠʟ ʜʿʝʣʘ ʩʚʿʝʪʩʢʠʭ ʢʣʘʩʠʢʘ ʠ ʩʘʚʨʝʤʝʥʝ ʢˁʠʞʝʚʥʦʩʪʠ. 

ɿʙʦʛ ʩʚʦʿʝ ʚʠʩʦʢʝ ʚʘʩʧʠʪʥʦïʦʙʨʘʟʦʚʥʝ ʚʨʠʿʝʜʥʦʩʪʠ ʦʥʠ ʪʨʝʙʘ ʜʘ ʩʝ ʫʢˀʫʯʝ ʫ ʩʘʜʨʞʠʥʫ ʩʘʚʨʝʤʝʥʦʛ ʫ˅ʙʝʥʠʢʘ ʩʪʨʘʥʦʛ 

ʿʝʟʠʢʘ.  

 

3. ʆɹʀʄ ʋɷɹɽʅʀʏʂɽ ʊɽʂʉʊʆʊɽʂɽ   

ʋʩˀʝʜ ʧʦʩʪʫʧʘʢʘ ʨʘʜʘ ʥʘ ʩʘʩʪʘʚˀʘˁʫ ʠ ʢʦʥʮʠʧʠʨʘˁʫ ʫ˅ʙʝʥʠʢʘ ʦʜ ʧʦʩʝʙʥʝ ʚʘʞʥʦʩʪʠ ʿʝ ʧʦʢʫʰʘʪʠ ʫʪʚʨʜʠʪʠ 

ʩʪʝʧʝʥ ʩʘʜʨʞʘʿʥʦʩʪʠ ʠ ʙʦʛʘʪʩʪʚʘ ʩʚʘʢʝ ʣʝʢʮʠʿʝ, ʿʝʨ ʙʠ ʪʠʤʝ ʟʘʰʪʠʪʠʣʠ ʫʯʝʥʠʢʝ ʦʜ ʧʨʝʪʿʝʨʘʥʝ ʦʧʪʝʨʝ˂ʝʥʦʩʪʠ 

ʿʝʟʠʯʢʦʤ ʛʨʘʹʦʤ. ɸʫʪʦʨʠ ʫ˅ʙʝʥʠʢʘ ʠ ʥʘʩʪʘʚʥʠʮʠ ʢʦʿʠ ʨʘʜʝ ʥʘ ʦʨʛʘʥʠʟʘʮʠʿʠ ʪʝʢʩʪʦʚʘ, ʦʙʠʯʥʦ ʩʝ ʦʩʣʘˁʘʿʫ ʥʘ ʩʚʦʿʝ 

ʠʩʢʫʩʪʚʦ, ʟʜʨʘʚ ʨʘʟʫʤ, ʠʥʪʫʠʮʠʿʫ, ʝʢʩʧʝʨʠʤʝʥʪ, ʘ ʪʘʢʦʹʝ ʠ ʥʘ ʩʘʤʠ ʙʨʦʿ ʥʦʚʠʭ ʿʝʟʠʯʢʠʭ ʧʦʿʤʦʚʘ, ʧʨʘʚʠʣʘ, ʪʝʨʤʠʥʘ 

ʢʦʿʠ ʩʝ ʧʨʝʟʝʥʪʠʨʘʿʫ ʫ ʿʝʜʥʦʿ ʣʝʢʮʠʿʠ.   

ʉʘʜʘ ˂ʝʤʦ ʩʝ ʧʦʟʘʙʘʚʠʪʠ ʧʠʪʘˁʝʤ ï ʢʘʢʚʦʛ ʦʙʠʤʘ ʪʨʝʙʘ ʜʘ ʙʫʜʝ ʪʝʢʩʪ ʫ ʫ˅ʙʝʥʠʢʫ ʨʫʩʢʦʛ ʿʝʟʠʢʘ? ʉʪʨʫʯʥʘ 

ʣʠʪʝʨʘʪʫʨʘ ʥʘʚʦʜʠ ʧʦʜʘʪʘʢ ʜʘ ʪʝʢʩʪʦʚʠ ʪʨʝʙʘ ʜʘ ʙʫʜʫ ʤʘˁʝʛ ʦʙʠʤʘ (ʦʜ 180 ʜʦ 220 ʨʠʿʝʯʠ ʫ VI ʠ VII ʨʘʟʨʝʜʫ). 

ʊʝʢʩʪʦʚʝ ʢʦʿʠ ʩʝ ʫʢˀʫʯʫʿʫ ʫ ʩʪʨʫʢʪʫʨʫ ʫ˅ʙʝʥʠʢʘ ʤʦʛʫ ʙʠʪʠ ʩ ʿʝʜʥʝ ʩʪʨʘʥʝ ʧʦʩʪʘʚˀʝʥʠ ʫ ʮʠˀʫ ʙʦˀʝʛ, ʘʜʝʢʚʘʪʥʠʿʝʛ ʠ 

ʢʦʤʧʝʪʝʥʪʥʠʿʝʛ ʦʚʣʘʜʘʚʘˁʘ ʧʨʦʮʝʩʦʤ ʯʠʪʘˁʘ, ʜʦʢ ʩ ʜʨʫʛʝ ʩʪʨʘʥʝ ʦʥʠ ʤʦʛʫ ʩʣʫʞʠʪʠ ʠ ʨʿʝʰʘʚʘˁʫ ʙʨʦʿʥʠʭ ʛʦʚʦʨʥʠʭ 

ʚʿʝʞʙʠ. ʊʝʢʩʪʦʚʝ ʢʦʿʠ ʩʝ ʫʢˀʫʯʫʿʫ ʫ ʩʪʨʫʢʪʫʨʫ ʫ˅ʙʝʥʠʢʘ ʤʦʛʫ ʙʠʪʠ ʩ ʿʝʜʥʝ ʩʪʨʘʥʝ ʧʦʩʪʘʚˀʝʥʠ ʫ ʮʠˀʫ ʙʦˀʝʛ, 

ʘʜʝʢʚʘʪʥʠʿʝʛ ʠ ʢʦʤʧʝʪʝʥʪʥʠʿʝʛ ʦʚʣʘʜʘʚʘˁʘ ʧʨʦʮʝʩʦʤ ʯʠʪʘˁʘ, ʜʦʢ ʩ ʜʨʫʛʝ ʩʪʨʘʥʝ ʦʥʠ ʤʦʛʫ ʩʣʫʞʠʪʠ ʠ ʨʿʝʰʘʚʘˁʫ 

ʙʨʦʿʥʠʭ ʛʦʚʦʨʥʠʭ ʚʿʝʞʙʠ. ʊʝʢʩʪʦʚʠ ʤʦʛʫ ʙʠʪʠ ʥʘʤʠʿʝˁʝʥʠ ʩʠʥʪʝʪʠʯʢʦʤ ʠ ʘʥʘʣʠʪʠʯʢʦʤ ʯʠʪʘˁʫ. ʉʠʥʪʝʪʠʯʢʦ ʯʠʪʘˁʝ 

ʩʝ ʦʙʘʚˀʘ ʙʝʟ ʧʨʦʮʝʩʘ ʧʨʝʚʦʹʝˁʘ ʩʘ ʿʝʜʥʦʛ ʥʘ ʜʨʫʛʠ ʿʝʟʠʢ, ʜʦʢ ʪʝʢʩʪʦʚʠ ʟʘ ʘʥʘʣʠʪʠʯʢʦ ʯʠʪʘˁʝ Ăʤʦʛʫ ʩʘʜʨʞʘʪʠ 

ʠʟʚʝʩʥʝ ʛʨʘʤʘʪʠʯʢʝ ʟʘʜʘʪʢʝ, ʤʦʛʫ ʩʣʫʞʠʪʠ ʠ ʢʘʦ ʧʨʠʧʨʝʤʘ ʟʘ ʪʝʢʩʪʦʚʝ ʩʠʥʪʝʪʠʯʢʦʛ ʯʠʪʘˁʘ, ʢʦʿʠ ʪʨʝʙʘ ʜʘ ʙʫʜʫ 

ʚʝʟʘʥʠ ʟʘ ˁʠʭ ʿʝʜʠʥʩʪʚʦʤ ʪʝʤʝ, ʢʘʦ ˁʠʭʦʚ ʧʨʦʜʫʞʝʪʘʢ ʠʣʠ ʜʦʧʫʥʘñ (ɻʝʟ, 1962, 68; ʈʘʜʦʰʝʚʠ˂, 1970, 76). 

   

4. ʂʃɸʉʀʌʀʂɸʎʀɱɸ ʋɷɹɽʅʀʏʂɽ ʊɽʂʉʊʆʊɽʂɽ 

ʉʘʛʣʝʜʘʚʘʿʫ˂ʠ ʮʿʝʣʦʢʫʧʥʠ ʬʫʥʢʮʠʦʥʘʣʥʠ ʧʦʪʝʥʮʠʿʘʣ ʪʝʢʩʪʘ ʢʘʦ ʚʦʜʝ˂ʝ ʢʦʤʧʦʥʝʥʪʝ ʤʘʢʨʦʩʪʨʫʢʪʫʨʝ ʫ˅ʙʝʥʠʢʘ, 

ʠʟʜʚʦʿʠ˂ʝʤʦ ʩʣʝʜʝ˂ʫ ʢʣʘʩʠʬʠʢʘʮʠʦʥʫ ʩʭʝʤʫ:  
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ʘ) ʊʝʢʩʪʦʚʠ ʟʘ ʢʦʥʚʝʨʟʘʮʠʿʫ ʠʤʘʿʫ ʟʘ ʮʠˀ ʨʘʟʚʠʿʘˁʝ ʠ ʫʩʚʘʿʘˁʝ ʛʦʚʦʨʥʝ ʜʿʝʣʘʪʥʦʩʪʠ ʫʯʝʥʠʢʘ. ʅʘʿʯʝʰ˂ʝ ʩʫ ʜʘʪʠ 

ʫ ʬʦʨʤʠ ʜʠʿʘʣʦʛʘ, ʘ ʣʝʢʩʠʯʢʘ ʛʨʘʹʘ ʤʦʞʝ ʙʠʪʠ ʧʦʩʪʘʚˀʝʥʘ ʫʟ ʿʝʜʥʫ ʠʣʠ ʚʠʰʝ ʠʣʫʩʪʨʘʮʠʿʘ. ʊʝʢʩʪʦʚʠ ʟʘ ʢʦʥʚʝʨʟʘʮʠʿʫ 

ʤʦʛʫ ʙʠʪʠ ʦʧʠʩʥʦʛ ʢʘʨʘʢʪʝʨʘ ʫ ʚʠʜʫ ʥʝʢʝ ʢʨʘ˂ʝ ʧʨʠʯʝ ʢʦʿʘ ʦʜʨʝʹʝʥʫ ʪʝʤʫ ʧʨʝʟʝʥʪʠʨʘ ʙʦʛʘʪʠʤ ʠ ʥʝʦʧʭʦʜʥʠʤ 

ʣʝʢʩʠʯʢʠʤ ʠ ʬʨʘʟʝʦʣʦʰʢʠʤ ʿʝʟʠʯʢʠʤ ʿʝʜʠʥʠʮʘʤʘ.  

ʙ) ʊʝʢʩʪʦʚʠ ʥʘʤʠʿʝˁʝʥʠ ʟʘ ʙʦˀʝ ʠ ʢʦʤʧʝʪʝʥʪʥʠʿʝ ʫʩʚʘʿʘˁʝ ʯʠʪʘˁʘ. ʆʩʥʦʚʥʠ ʟʘʜʘʮʠ ʧʨʦʮʝʩʘ ʯʠʪʘˁʘ, ʦʜʨʝʹʝʥʠ 

ʥʘʩʪʘʚʥʠʤ ʧʨʦʛʨʘʤʦʤ ʤʝʹʫʩʦʙʥʦ ʩʝ ʨʘʟʣʠʢʫʿʫ ʦʜ ʨʘʟʨʝʜʘ ʜʦ ʨʘʟʨʝʜʘ: ʫ ʥʠʞʠʤ ʨʘʟʨʝʜʠʤʘ ʦʩʥʦʚʥʝ ʰʢʦʣʝ ʪʝʢʩʪʦʚʠ ʩʝ 

ʢʦʨʠʩʪʝ ʫ ʮʠˀʫ ʙʦˀʝʛ ʠ ʢʦʤʧʝʪʝʥʪʥʠʿʝʛ ʦʚʣʘʜʘʚʘˁʘ ʪʝʭʥʠʢʦʤ ʯʠʪʘˁʘ, ˁʝʥʠʤ ʫʥʘʧʨʝʹʠʚʘˁʝʤ ʠ ʧʦʙʦˀʰʘʚʘˁʝʤ, ʜʦʢ 

ʫ ʩʪʘʨʠʿʠʤ ʨʘʟʨʝʜʠʤʘ ʦʩʥʦʚʥʝ ʠ ʫ ʩʨʝʜˁʦʿ ʰʢʦʣʠ ʮʠˀ ʠ ʟʘʜʘʪʘʢ ʯʠʪʘˁʘ ʿʝ ʧʨʦʮʿʝʥʘ ʩʪʝʯʝʥʦʛ ʟʥʘˁʘ ʠ ʥʘʯʠʥʘ 

ʩʧʨʦʚʦʹʝˁʘ ʠʥʜʠʚʠʜʫʘʣʥʦʛ ʨʘʜʘ ʫʯʝʥʠʢʘ ʢʦʜ ʢʫ˂ʝ (ʈʘʜʦʰʝʚʠ˂, 1970).  

ʇʦʨʝʜ ʧʦʤʝʥʫʪʝ ʧʦʜʿʝʣʝ ʪʝʢʩʪʦʚʘ, ʠʩʪʘ˂ʠ ˂ʝʤʦ ʠ ʪʦ ʜʘ ʠʭ ʧʨʝʤʘ ʦʙʠʤʫ ʤʦʞʝʤʦ ʢʣʘʩʠʬʠʢʦʚʘʪʠ ʫ ʩʣʝʜʝ˂ʝ 

ʛʨʫʧʝ: ʢʨʘʪʢʠ, ʩʘ ʟʛʫʩʥʫʪʦʤ ʢʫʣʪʫʨʦʣʦʰʢʦʤ ʠʥʬʦʨʤʘʮʠʿʦʤ, ʩʨʝʜˁʝʛ ʦʙʠʤʘ ʠʣʠ ʦʙʠʤʥʠ. ʇʦʪʦʤ ʪʝʢʩʪʦʚʝ ʤʦʞʝʤʦ 

ʧʦʜʠʿʝʣʠʪʠ ʥʘ ʩʘʤʦʩʪʘʣʥʝ (ʢʦʿʠ ʠʤʘʿʫ ʪʝʤʘʪʩʢʠ ʦʜʨʝʹʝʥ ʢʫʣʪʫʨʦʣʦʰʢʠ ʩʘʜʨʞʘʿ) ʠ ʧʦʤʦ˂ʥʝ ʪʝʢʩʪʦʚʝ (ʢʦʿʠ 

ʧʦʿʘʰˁʘʚʘʿʫ ʥʝʢʠ ʢʦʥʢʨʝʪʘʥ ʝʣʝʤʝʥʘʪ ʛʣʘʚʥʦʛ ʣʠʥʛʚʦʢʫʣʪʫʨʦʣʦʰʢʦʛ ʧʣʘʥʘ). ʊʝʢʩʪʦʚʠ ʩʝ ʤʝʹʫʩʦʙʥʦ ʜʠʬʝʨʝʥʮʠʨʘʿʫ 

ʠ ʧʨʝʤʘ ʤʿʝʩʪʫ ʢʦʿʝ ʠʤʘʿʫ ʫ ʨʝʣʘʮʠʿʠ ʫ˅ʙʝʥʠʢʘ (ɼʘʤˀʘʥʦʚʠ˂, 1998, 78). 

 

5. ʉʊʀʃ ʀ ʂʆʄʇʆɿʀʎʀɱɸ ʊɽʂʉʊɸ    
ʉʪʠʣ ʢʦʿʠʤ ʩʝ ʠʟʣʘʞʝ ʧʨʝʜʚʠʹʝʥʦ ʿʝʟʠʯʢʦ ʛʨʘʜʠʚʦ ʪʨʝʙʘ ʜʘ ʙʫʜʝ ʥʘʫʯʘʥ, ʢʦʥʮʠʟʘʥ, ʩʘʞʝʪ, ʧʨʝʛʣʝʜʘʥ, ʩʘʚʨʝʤʝʥ, 

ʨʘʟʫʤˀʠʚ. ʊʝʢʩʪʦʚʠ ʟʘ ʦʩʥʦʚʥʫ ʰʢʦʣʫ ʪʨʝʙʘ ʜʘ ʩʫ ʥʘʧʠʩʘʥʠ ʿʝʜʥʦʩʪʘʚʥʠʤ ʨʘʟʛʦʚʦʨʥʠʤ ʩʪʠʣʦʤ, ʧʦʪʦʤ ʩʥʘʞʥʠʤ 

ʫʤʿʝʪʥʠʯʢʠʤ ʢˁʠʞʝʚʥʠʤ ʩʪʠʣʦʤ, ʧʦʧʫʣʘʨʥʠʤ ʧʫʙʣʠʮʠʩʪʠʯʢʠʤ ʩʪʠʣʦʤ ʠ ʦʙʨʘʩʮʠʤʘ ʥʘʨʦʜʥʠʭ ʫʤʦʪʚʦʨʠʥʘ. ʊʝʢʩʪʦʚʠ 

ʫ ʛʠʤʥʘʟʠʿʠ ʩʫ ʩʣʦʞʝʥʠʿʝ ʪʝʤʘʪʠʢʝ, ʙʦʛʘʪʠ ʩʪʠʣʦʤ ʢˁʠʞʝʚʥʦʛ ʠ ʧʫʙʣʠʮʠʩʪʠʯʢʦʛ ʿʝʟʠʢʘ.  

ʂʘʜʘ ʩʝ ʙʘʚʠʤʦ ʧʨʦʙʣʝʤʘʪʠʢʦʤ ʢʦʤʧʦʟʠʮʠʿʝ ʫ˅ʙʝʥʠʢʘ, ʨʝ˂ʠ ˂ʝʤʦ ʜʘ ʦʥʘ ʧʨʝʚʘʩʭʦʜʥʦ ʟʘʚʠʩʠ ʦʜ ʮʠˀʝʚʘ ʠ 

ʟʘʜʘʪʘʢʘ ʢʦʿʠ ʪʨʝʙʘ ʜʘ ʙʫʜʫ ʦʩʪʚʘʨʝʥʠ. ʋ ʧʦʯʝʪʥʦʿ ʥʘʩʪʘʚʠ ʩʪʨʘʥʦʛ ʿʝʟʠʢʘ ʩʣʠʢʘ ʟʘʫʟʠʤʘ ʮʝʥʪʨʘʣʥʦ ʤʿʝʩʪʦ. ʋ 

ʩʪʘʨʠʿʠʤ ʨʘʟʨʝʜʠʤʘ ʦʩʥʦʚʥʝ ʰʢʦʣʝ ʪʝʢʩʪʦʚʠ ʩʝ ʧʦʩʪʝʧʝʥʦ ʫʩʣʦʞˁʘʚʘʿʫ. Ăɼʦʙʨʦ ʿʝ ʜʘ ʪʫʤʘʯʝˁʘ ʿʝʟʠʯʢʠʭ ʦʜʣʠʢʘ ʥʝ 

ʙʫʜʫ ʠʟʜʚʦʿʝʥʘ ʢʘʦ 'ʛʨʘʤʘʪʠʢʘ', ʚʝ˂ ʜʘ ʩʝ ʩʧʨʝʪʥʦ ʚʝʞʫ ʟʘ ʦʜʛʦʚʘʨʘʿʫ˂ʠ ʪʝʢʩʪ (ʥʘ ˁʝʛʦʚʦʤ ʢʨʘʿʫ), ʜʦʧʫˁʝʥʘ ʢʨʘʪʢʠʤ 

ʩʭʝʤʘʤʘ, ʜʘʪʠʤ ʫʟ ʧʨʘʚʠʣʦ ʠʣʠ ʫʟ ʚʝʞʙʫ, ʢʦʿʝ ʙʠ ʩʝ ʩʢʫʧˀʝʥʝ ʠ ʫ ʧʦʪʧʫʥʠʿʝʤ ʦʙʣʠʢʫ ʤʦʛʣʝ ʜʘʪʠ ʠ ʥʘ ʢʨʘʿʫ ʫ˅ʙʝʥʠʢʘ. 

ʊʘʢʦ ʙʠ ʩʝ ʠʟʙʝʛʣʦ ʜʘ ʧʘʞˁʘ ʫʯʝʥʠʢʘ ʙʫʜʝ ʢʦʥʮʝʥʪʨʠʩʘʥʘ ʥʘ ʩʭʝʤʝ ʠ, ʰʪʦ ʿʝ ʿʦʰ ʛʦʨʝ, ʥʘ ʧʘʨʘʜʠʛʤʝ ʪʿ. ʥʘ ʨʝʯʠ ʠ 

ʦʙʣʠʢʝ ʠʟʚʘʥ ʢʦʥʪʝʢʩʪʘ, ʥʘ ʪʘʿ ʥʘʯʠʥ ʛʨʘʤʘʪʠʢʘ ʥʝ ʙʠ ʤʦʛʣʘ ʟʘʢʣʦʥʠʪʠ ʞʠʚ ʿʝʟʠʢñ (ʈʘʜʦʰʝʚʠ˂, 1970, 83). 

 

6. ɿɸʂɲʋʏɸʂ 

ʅʘ ʢʨʘʿʫ ʦʚʦʛ ʥʘʰʝʛ ʠʟʣʘʛʘˁʘ ˂ʝʤʦ ʢʦʥʩʪʘʪʦʚʘʪʠ ʜʘ ʫ ʩʘʚʨʝʤʝʥʦʿ ʥʘʩʪʘʚʠ ʩʪʨʘʥʠʭ ʿʝʟʠʢʘ ʪʝʢʩʪʫ ʢʘʦ ʚʦʜʝ˂ʦʿ 

ʢʦʤʧʦʥʝʥʪʠ ʤʘʢʨʦʩʪʨʫʢʪʫʨʝ ʫ˅ʙʝʥʠʢʘ ʧʨʠʧʘʜʘ ʿʝʜʠʥʩʪʚʝʥʦ ʠ ʥʝʟʘʤʿʝˁʠʚʦ ʤʿʝʩʪʦ. ʆʥ ʦʙʫʭʚʘʪʘ ʨʘʟʥʦʚʨʩʥʝ ʩʘʜʨʞʘʿʝ 

ʢʦʿʠ ʜʦʧʨʠʥʦʩʝ ʧʨʘʢʪʠʯʥʦʤ ʠ ʪʝʦʨʝʪʩʢʦʤ ʦʚʣʘʜʘʚʘˁʫ ʩʪʨʘʥʦʤ ʿʝʟʠʯʢʦʤ ʩʪʨʫʢʪʫʨʦʤ, ʪʿ. ʫʩʚʘʿʘˁʫ ʟʥʘˁʘ, ʫʤʠʿʝ˂ʘ ʠ 

ʥʘʚʠʢʘ ʫ ʩʬʝʨʠ ʣʝʢʩʠʢʝ ʠ ʛʨʘʤʘʪʠʢʝ, ʛʦʚʦʨʥʝ ʢʦʤʧʝʪʝʥʮʠʿʝ ʫʯʝʥʠʢʘ, ʧʦʪʦʤ ʦʥ ʪʝʞʠ ʦʩʪʚʘʨʠʚʘˁʫ ʦʧʰʪʝʦʙʨʘʟʦʚʥʠʭ 

ʮʠˀʝʚʘ ʠ ʟʘʜʘʪʘʢʘ, ʘ ʢʘʦ ʪʘʢʘʚ ʧʨʝʟʝʥʪʫʿʝ ʫ ʩʚʦʿʦʿ ʩʪʨʫʢʪʫʨʠ ʿʝʟʠʯʢʠ ʤʘʪʝʨʠʿʘʣ ʢʦʿʠ ˂ʝ ʧʦʜʩʪʘ˂ʠ ʠʥʪʝʣʝʢʪʫʘʣʠʟʘʮʠʿʫ, 

ʦʤʦʛʫ˂ʠʪʠ ʫʧʦʟʥʘʚʘˁʝ ʢʫʣʪʫʨʝ, ʥʘʯʠʥʘ ʞʠʚʦʪʘ ʠ ʟʝʤˀʝ ʥʘʨʦʜʘ ʯʠʿʠ ʿʝʟʠʢ ʩʝ ʠʟʫʯʘʚʘ. 

ʋ ʥʘʩʪʘʚʥʦʤ ʧʨʦʮʝʩʫ ʪʝʢʩʪʫ ʩʝ ʧʦʢʣʘˁʘ ʥʘʿʚʠʰʝ ʚʨʝʤʝʥʘ, ʰʪʦ ʥʘʤ ʛʦʚʦʨʠ ʦ ˁʝʛʦʚʦʤ ʠʟʫʟʝʪʥʦʤ ʟʥʘʯʘʿʫ. ʀʟ ʪʦʛ 

ʨʘʟʣʦʛʘ ʤʦʨʘ ʩʝ ʚʝʦʤʘ ʦʧʨʝʟʥʦ, ʚʘˀʘʥʦ ʠ ʢʦʤʧʝʪʝʥʪʥʦ ʧʨʠʩʪʫʧʠʪʠ ʧʦʩʪʫʧʢʫ ˁʝʛʦʚʝ ʦʙʨʘʜʝ ʠ ʠʟʙʦʨʘ, ʦʩʦʙʠʪʦ ʫʩˀʝʜ 

ʢʦʥʮʠʧʠʨʘˁʘ ʠ ʦʩʤʠʰˀʘʚʘˁʘ ʩʪʨʫʢʪʫʨʝ ʠ ʩʘʜʨʞʘʿʘ ʫ˅ʙʝʥʠʢʘ ʩʪʨʘʥʦʛ (ʨʫʩʢʦʛ) ʿʝʟʠʢʘ. ɼʘʢʣʝ, ʟʘ ʩʚʘʢʠ ʫ˅ʙʝʥʠʢ ʦʜ 

ʧʦʩʝʙʥʝ ʚʘʞʥʦʩʪʠ ʿʝ ʜʘ ʩʘʜʨʞʠ ʦʜʛʦʚʘʨʘʿʫ˂ʫ ʫ˅ʙʝʥʠʯʢʫ ʪʝʢʩʪʦʪʝʢʫ, ʪʦ ʟʥʘʯʠ ʜʘ ʩʝ ʤʦʨʘ ʧʨʠ ʛʨʘʹʝˁʫ ʢʦʥʮʝʧʮʠʿʝ 

ʫ˅ʙʝʥʠʯʢʝ ʩʪʨʫʢʪʫʨʝ ʚʦʜʠʪʠ ʨʘʯʫʥʘ ʦ ʪʠʧʫ, ʪʿ. ʚʨʩʪʠ, ʩʘʜʨʞʘʿʫ ʪʝʢʩʪʘ ʠ ʿʝʟʠʢʫ ʢʦʿʠʤ ʿʝ ʜʘʪʠ ʪʝʢʩʪ ʥʘʧʠʩʘʥ. ʐʢʦʣʩʢʠ 

ʪʝʢʩʪʦʚʠ ʧʦʢʘʟʫʿʫ ʢʘʢʚʠ ʩʝ ʟʘʜʘʮʠ ʢʦʤʫʥʠʢʘʮʠʿʝ ʧʦʩʪʘʚˀʘʿʫ ʧʨʝʜ ʫʯʝʥʠʢʦʤ ʫ ʰʢʦʣʩʢʦʿ, ʩʦʮʠʦʢʫʣʪʫʨʥʦʿ ʠ 

ʧʨʦʬʝʩʠʦʥʘʣʥʦʿ ʩʬʝʨʠ ʢʦʤʫʥʠʢʘʮʠʿʝ ʠ ʢʘʢʦ ʪʝ ʟʘʜʘʪʢʝ ʨʿʝʰʘʚʘʿʫ ʥʦʩʠʦʮʠ ʿʝʟʠʢʘ ʢʦʿʠ ʩʝ ʠʟʫʯʘʚʘ ʢʘʦ ʩʪʨʘʥʠ.  

ʊʝʢʩʪ ʢʘʦ ʚʦʜʝ˂ʘ ʢʦʤʧʦʥʝʥʪʘ ʤʘʢʨʦʩʪʨʫʢʪʫʨʝ ʫ˅ʙʝʥʠʢʘ ʿʝ ʚʘˀʘʥ ʫʢʦʣʠʢʦ ʧʦʜʩʪʠʯʝ ʫʯʝʥʠʢʝ, ʠʟʛʨʘʹʫʿʝ ˁʠʭʦʚʫ 

ʤʘʰʪʫ, ʤʦ˂ ʤʠʰˀʝˁʘ, ʢʨʝʘʪʠʚʥʦʩʪ, ʫʩʤʿʝʨʘʚʘ ʢʘ ʩʘʤʦʩʪʘʣʥʦʿ ʜʿʝʣʘʪʥʦʩʪʠ. ʂʨʦʟ ʪʝʢʩʪ ʫʯʝʥʠʢ ʪʨʝʙʘ ʜʘ ʩʝ ʤʦʪʠʚʠʰʝ 

ʜʘ ʩʧʦʟʥʘ ʰʪʦ ʚʠʰʝ ʦ ʜʘʪʦʿ ʪʝʤʠ, ʜʘ ʯʠʪʘ ʩʘ ʞʝˀʦʤ ʠ ʨʘʟʫʤʠʿʝʚʘˁʝʤ, ʜʘ ʪʝʞʠ ʜʘ ʧʨʦʰʠʨʠ ʟʥʘˁʘ, ʫʤʠʿʝ˂ʘ ʠ ʥʘʚʠʢʝ, 

ʜʘ ʩʝ ʦʩʧʦʩʦʙʠ ʟʘ ʩʘʤʦʩʪʘʣʥʦ ʫʩʘʚʨʰʘʚʘˁʝ ʟʥʘˁʘ ʠʟ ʜʦʤʝʥʘ ʩʪʨʘʥʦʛ ʿʝʟʠʢʘ ʧʦʩʣʝ ʟʘʚʨʰʝʥʝ ʰʢʦʣʝ ʠʣʠ ʢʫʨʩʘ.  
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Abstract: Along with the rapid scientific and technological development, the development of computer science in 

particular, new possibilities for data processing have opened up in the preparation of scientific papers and other 

analytical products. The processing of large amounts of data is a long and painstaking process, but thanks to modern 

computer programs, in this day and age, processing thousands of data is made possible in seconds. This fast data 

processing is made possible with the help of special software programs such as SPSS, Statistica, MiniTab, SAS and 

many others. In today's modern era of digitization it is almost unthinkable to prepare a scientific paper without the 

use of software, especially on the measurable parameters in the research. This is especially important in the 

preparation of master and doctoral papers, where they represent effective tools for the presentation of the data 

derived from their own research. The purpose of this paper is to illustrate some of the experiences in the application 

of the software package SPSS within the doctoral studies, especially in the implementation of a research done in the 

field of the defence and security science. The paper focuses on the practical application of SPSS in data processing. 

The data processing will be displayed in detail, from coding and entering data into SPSS, up until the final 

processing and presentation of the obtained results.  

Since the paper mostly refers to postgraduates of defence and security studies, the practical examples in the paper 

are taken from two researches conducted within the doctoral studies, of a doctoral student at the Faculty of Security 

- Skopje. Because of the huge roster of capabilities of the SPSS, the paper gives examples of descriptive analysis, 

and several examples of the method of testing hypotheses, which shows the application of ANOVA, Pearson x² and 

Cramer V coefficient in the process of testing hypotheses. All these examples from the research aimed to highlight 

the specificity and usefulness of use of this software package that future PhD students would significantly facilitate 

the work in the preparation of their papers.  

This software package named SPSS (Statistical Package for Social Sciences), which means a package for Social 

Sciences, which from the version 17.0 is named PASW (Predictive Analytics SoftWare), is one of the easiest and 

most applicable statistical packages in the research in the field of defence and security sciences. Since 2009, SPSS is 

produced by the American company IBM (International Business Machines Corporation) and is just part of the 

family of software products that the company designed to collect, store and process data.  

Keywords: SPSS software package, application, quantitative analysis, PhD students.  

 
INTRODUCTION  

After collecting the data from the research, it requires processing or converting numbers into assertions. 
You need to decide which of the stated hypotheses in the research is closest to the truth. Statistical tests are the most 

appropriate way to do this, and software programs such as SPSS allow these tests to be carried out very easily
1
. 

SPSS is a powerful tool for rapidly examining data. With its help, it can produce data of the basic 

descriptive analysis as well as advanced tests such as time series analysis and multivariate analysis. With SPSS, 

certain data can be also presented in the form of graphs and tables. Learning how the SPSS works, the doctoral 

candidates will process data far more quickly and will have more precise results from the conducted research.  

 

1. PREPARATI ON (ENCRYPTING) THE RECEIVED DATA TO GET IT INTO SPSS  

Once you are finished with data collection, before you put it into SPSS, you should prepare Code List. It is 

a set of instructions for converting the information received from each entity or event in numerical format 

                                                           
1
 Flynn D., Student Guide to SPSS , Barnard College | Department of Biological Sciences available at: 

www.barnard.edu/sites/default/files/inline/student_user_guide_for_spss.pdf 

mailto:cmojanoski@fb.uklo.edu.mk
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understood by the computer program (in SPSS, i.e. numbers)
2
. The preparation of the Code List includes making 

decisions (and documenting) such as:  

- Defining and labelling each variable, and 

- To assign a number for each of the possible answers.  

The Code List should list all the variables of the questionnaire, abbreviated names (names) of variables 

used for processing in the software solution and the way the answers are encrypted (to display the numbers entered 

into the computer, which are the basis for statistical analysis). The following are examples where each step is 

represented in coding the questionnaire
3
:  

Example 1 Encrypting a questionnaire 

 
In open questions, encryption is a bit more complicated, for example:  

What are the priority causes of hybrid threats?  

______________________________________________________________________________________

_____________________________________________________________________________________. 
When there are questions like this one, two approaches are usually applied

4
: 

- According to the first one, data is imported in its original form,  

- According to the second, all the modalities of the answers are read, and then the responses are grouped and 

the group responses are assigned with numerical codes.  

After the Code List is prepared, next is the input of the collected data from the Code List in SPSS and 

forming a file. The data input can be done in several ways. Apart from the direct way, we can also enter data using 

Excel and Notepad
5
. Working with SPSS consists of four phases: definition of variables, data entry, analysis and 

interpretation of results.  

                                                           
2
 ʄʦʿʘʥʦʚʩʢʠ ʊ. ʎ., ʄʝʪʦʜʦʣʦʛʠʿʘ ʥʘ ʙʝʟʙʝʜʥʦʩʥʠʪʝ ʥʘʫʢʠ, ʘʥʘʣʠʪʠʯʢʠ ʧʦʩʪʘʧʢʠ, ʢʥʠʛʘ III, ɺʘʥ ɻʦʛ, ʉʢʦʧʿʝ, 

2013,ʩʪʨ.13. 
3
 The examples are from the Code List of the pilot research by the doctoral candidate Kire Janev entitled: Personal 

opinions of the students of the Faculty of Security on the impact of hybrid threats to the security and survival of the 

Republic of Macedonia . 
4
  ʄʦʿʘʥʦʚʩʢʠ ʊ. ʎ., ʄʝʪʦʜʦʣʦʛʠʿʘ ʥʘ ʙʝʟʙʝʜʥʦʩʥʠʪʝ ʥʘʫʢʠ, ʘʥʘʣʠʪʠʯʢʠ ʧʦʩʪʘʧʢʠ, ʢʥʠʛʘ III, ɺʘʥ ɻʦʛ, ʉʢʦʧʿʝ, 

2013,ʩʪʨ.17. 
5
 ñĹusloviĺ M. ,Primena SPSS paketa u statistiļkoj obradi podatakaò -  available at: 

http://www.ftn.kg.ac.rs/download/SIR/SIR%20Cuslovic%20Milos.pdf 
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When you open SPSS, there is the home screen which we can see in figure 1. This screen is called "Data 

Editor (Data View)", used for data entry. The second tab which you can see below in the left corner is called 

"Variable View" and is used to define the variables. 

Figure 1 Layout of the Data View window when opening SPSS 

 
It is important to highlight that the data are worth only if the used research tool for data collection is 

determined by the completion of the survey, if tested, that is directed towards data collection
6
. 

 

2. DATA PROCESSING 

This section will explain how according to the original numeric data or the schedule of frequencies, such 

indicators can be formulated, which use a synthesized way to describe the observed data. Such indicators are called 

descriptive statistical measures
7
. If they refer to the schedule of frequencies, they are also called as indicators of 

schedule of frequencies. The rationale of these measures is to:  

- to describe the distinguishing features of the observed data using only one number, 

- to enable us to compare between several statistical series.  

The descriptive measures are classified into three groups:
8
 

- measures of central tendency (mean values or measures of location), 

- measures of dispersion (variability or scattering),  

- measures to form the spread.  

In SPSS descriptive data processing
9
 is carried out as follows: 

                                                           
6
 More detailed instructions given on www.hmdc.harvard.edu/projects/SPSS_Tutorial/spsstut.shtml 

7
 ñDeskriptivna analizaò - Descriptive analysis is available at: 

http://www.ekfak.kg.ac.rs/sites/default/files/nastava/Novi%20Studijski%20Programi/I%20godina/Osnovi%20statisti

ke/Materijali/udzbenik/02_Deskritivna_analiza_2009.pdf  
8
 Ibid.  

9
 For more detailed descriptive statistics see: Pallant, J. SPSS Survival Manual, Philadelphia, McPherson's Printing 

Group, 2001 p.51-62.  

http://www.hmdc.harvard.edu/projects/SPSS_Tutorial/spsstut.shtml
http://www.ekfak.kg.ac.rs/sites/default/files/nastava/Novi%20Studijski%20Programi/I%20godina/Osnovi%20statistike/Materijali/udzbenik/02_Deskritivna_analiza_2009.pdf
http://www.ekfak.kg.ac.rs/sites/default/files/nastava/Novi%20Studijski%20Programi/I%20godina/Osnovi%20statistike/Materijali/udzbenik/02_Deskritivna_analiza_2009.pdf
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After opening SPSS go to Analyze - Descriptives (figure 2), select which variables will be processed and 

by pressing OK you get the final results.  

 

Figure 2 Descriptive data processing in SPSS 

 
 

Table 1 Results obtained from descriptive statistics 

 
3. TESTING THE HYPOTHESIS  

Examples of checking - testing hypotheses  

Following are two examples that are taken from a research of a PhD student at the Faculty of Security, 

conducted for the purpose of the exam Methodology of security studies. 

Example 1: Checking the hypothesis: The use of social networks does not depend on the age of the respondents 

The analysis of variance (ANOVA) was used as an analytical procedure in the example, which applies to 

more complex models of researches. It is used in a variety of researches in the social sciences, particularly in 

asphaliology, criminology, forensics, where it is conducted a comparison between three, four or more samples 

(groups)
10

.  

 

 

 

 

 

                                                           
10

  ʄʘʨʿʘʥʦʚʠ˃ ʄ.ʄ.,, ʉʪʘʪʠʩʪʠʢʘ ʥʘ ʢʨʠʤʠʥʘʣʠʪʝʪʦʪ, ʇʨʦʩʚʝʪʥʦ ʜʝʣʦ, ʉʢʦʧʿʝ, 2002, ʩʪʨ.279 
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Table 2 The analysis of variance (ANOVA) 

 
F = 1,413 shows that there is a relationship between age and frequency of use of social networks, the graph 

shows that respondents of 14-15 years old use it the least, and a maximum usage is by the 17 and 18 years old 

respondents.  

A graphic display looks like this:  

 
Example 2 

Checking the hypothesis: With the advent of social networks and their frequent use by the young people, it 

reduces the time it takes the young people to perform their main activities, such as learning and sports.  

This hypothesis will be verified through the overuse of social networks as an independent variable and 

reducing the time to perform the main activities as the dependent variable, the check will be conducted through the 

following questions: 

How often do you use social networks and which of the following are denied to have more time using 

social networks on the internet  
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Table 3 Number of valid results entered in SPSS 

 
Table 4 Use of Pierson test x² 

 
               a  30 cells (85,7%) have expected count less than 5. The minimum expected count is ,05. 

Pierson x² test is used in the test to determine whether there is a statistically significant association with the 

frequencies of the two attribute characteristics or between the obtained (perceived) frequencies and the frequencies 

expected in the determined hypothesis
11

. Pearson x² = 34.135 and the theoretical value is 36.4151 with certainty 

level of 0.05. Because the empirical value is less than the theoretical, it can be concluded that the null hypothesis is 

accepted. But because more than 20% of the fields have lower frequency than 5, we cannot take into account this 

value and will take into account the Cramerôs V coefficient. It is used to measure the relationship between variables 

divided into several attribute categories
12

.  

Cramerôs V coefficient is 0.218 in the example, which determines that there is little correlation between the 

variables, i.e. in order for the variables to agree, the Cramerôs coefficient should have a value of 1.  

 

Table 5 Use of Cramerôs V coefficient 

 
CONCLUSION 

The examples above represent only a small segment of the possibilities that SPSS software program offers. 

This program is a powerful tool that can be used by PhD candidates of the defence and security sciences, by means 

of which they can conduct the necessary statistical analysis. The idea in this paper is to bring the capabilities of this 

tool closer to those most in need, certainly not only to the doctoral candidates, but also to other students, professors 

and researchers. Testing the hypothesis in the preparation of papers with the implementation of this program is much 

safer and easier. Certainly this paper offers only a fraction of the capabilities of SPSS, which can be used by the 

beginners, for whom all this would have been just a small introduction and incentive for further advancement and 

for successful use of the software program.  

 

                                                           
11

 For more details: Krneta M., Statistika za sociologe- Osnove statistike u drustvenim naukama,Ekonomika, 

Ekonomski institut, ,ï Beograd, 1987 
12

 Schuler W. H., Reading statistics and research, Pearson Education, Inc, Boston, 2012, str.272. 
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THE MEDIA PEDAGOGY (IN THE UPBRINGING, THE SOCIALIZATION AND THE 

CONCEPTS OF ACTING) 
 

Biljana Rajļinova-Nikolova 

 Ss. Cyril and Methodius University in Skopje, Republic of Macedonia                                                           

Institute of Macedonian Literature, Skopje, b_rajcinova@yahoo.com 
 

Abstract:  The media pedagogy as a special pedagogical discipline is an umbrella - term for each (theoretical and 

practical) pedagogical activity/task which deals with the media.The motive of making this paper is to define the 

tasks, the competencies/the responsibilities and the acting of the media pedagogy which focuses on the education 

and on the upbringing of the children, of the youth and of the adults in the mediaôs area. The media pedagogy 

addresses to a new space(created by interaction between the two experiential fields: the educational institutions and 

the media) which as a space/area of pedagogical activity  has not  had clearly defined boundaries yet. Practically, the 

media pedagogy exceeds the limits of the educational process: begins in the family, continues in the school, while it 

takes in consideration the processes of self learning  from the media(by the children, the youth and the adults). This 

should provide a comprehensible operational concept of action, which links interactions and communications in the 

media and beyond, driven by the category competence which formulate hypothesis and the target value of the media 

pedagogy.The hypothesis is: the media pedagogy can not be limited to the upbringing  and  to the education of 

individuals only, but it is invited to participate both in the overall social discourse including the media policy and in 

thinking about desired and ethically acceptable social system. The purpose of the research is to explore the role, the 

function and the acting of the media pedagogy in the new space as means of defense against the negative influence 

of the media on the collective or on the individual. The methodology which is going to apply is the hermeneutics - 

interpreting the terms media, media pedagogy, upbringing, education, socialization, competence. An opportunity for 

realization of the goal is to stream the critical - pedagogical debates/views about media (through the theoretical 

postulates of Marshall McLuhan and Theodor Adorno/The Frankfurt School) and the media pedagogy itself(through 

its media - pedagogical concepts directed to a direct pedagogical activity(concept  of  communicative, of media and 

of effective competence). 

Keywords: media pedagogy, action, media competence, communicative competence, upbringing, education, 

socialization. 

 ʄɽɼʀʋʄʉʂɸ ʇɽɼɸɻʆɻʀɱɸ                                                                                                                 

(ʇʆʄɽɬʋ ɺʆʉʇʀʊʋɺɸɳɽʊʆ, ʉʆʎʀɱɸʃʀɿɸʎʀɱɸʊɸ ʀ ʂʆʅʎɽʇʊʀʊɽ ʅɸ  

ɼɽʃʋɺɸɳɽ)                                                                                                                                           

 
ɹʠˀʘʥʘ ʈʘʿʯʠʥʦʚʘ-ʅʠʢʦʣʦʚʘ                                                                                                     

ʋʥʠʚʝʨʟʠʪʝʪ Ăʉʚ. ʂʠʨʠʣ ʠ ʄʝʪʦʜʠʿñ, ʉʢʦʧʿʝ,  ʈʝʧʫʙʣʠʢʘ ʄʘʢʝʜʦʥʠʿʘ                                                                        

ʀʥʩʪʠʪʫʪ ʟʘ ʤʘʢʝʜʦʥʩʢʘ ʣʠʪʝʨʘʪʫʨʘ, ʉʢʦʧʿʝ, b_rajcinova@yahoo.com 
 

ɸʧʩʪʨʘʢʪ: ʄʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʢʘʢʦ ʧʦʩʝʙʥʘ ʧʝʜʘʛʦʰʢʘ ʜʠʩʮʠʧʣʠʥʘ ʝ ʯʘʜʦʨ - ʪʝʨʤʠʥ ʟʘ ʩʝʢʦʿʘ 

ʧʝʜʘʛʦʰʢʘ ʘʢʪʠʚʥʦʩʪ/ʟʘʜʘʯʘ ʢʦʿʘ(ʪʝʦʨʝʪʩʢʠ ʠ ʧʨʘʢʪʠʯʥʦ) ʩʝ ʟʘʥʠʤʘʚʘ ʩʦ ʤʝʜʠʫʤʠʪʝ. ʄʦʪʠʚ ʟʘ ʠʟʨʘʙʦʪʢʘ ʥʘ 

ʪʨʫʜʦʪ ʝ ʜʘ ʩʝ ʦʜʨʝʜʘʪ ʟʘʜʘʯʠʪʝ, ʢʦʤʧʝʪʝʥʮʠʠʪʝ/ʥʘʜʣʝʞʥʦʩʪʠʪʝ ʠ ʜʝʣʫʚʘˁʝʪʦ ʥʘ ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ, 

ʢʦʿʘ ʩʝ ʬʦʢʫʩʠʨʘ ʥʘ ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʠ ʚʦʩʧʠʪʫʚʘˁʝʪʦ ʥʘ ʜʝʮʘʪʘ, ʤʣʘʜʠʪʝ ʠ ʚʦʟʨʘʩʥʠʪʝ ʣʠʮʘ ʚʦ ʦʙʣʘʩʪʘ ʥʘ 

ʤʝʜʠʫʤʠʪʝ. ʄʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʩʝ ʦʙʨʘ˃ʘ ʢʦʥ ʝʜʝʥ  ʥʦʚ ʧʨʦʩʪʦʨ(ʩʦʟʜʘʜʝʥ ʧʨʠ ʠʥʪʝʨʘʢʮʠʿʘ ʧʦʤʝʺʫ ʜʚʝ 

ʠʩʢʫʩʪʚʝʥʠ ʧʦʣʠˁʘ: ʚʦʩʧʠʪʥʦ-ʦʙʨʘʟʦʚʥʠʪʝ ʠʥʩʪʠʪʫʮʠ ʠ ʤʝʜʠʫʤʠʪʝ), ʢʦʿ ʢʘʢʦ ʧʨʦʩʪʦʨ/ʦʙʣʘʩʪ ʥʘ ʧʝʜʘʛʦʰʢʦ 

ʜʝʣʫʚʘˁʝ ʩ® ʫʰʪʝ ʥʝʤʘ ʿʘʩʥʦ ʠʟʜʝʬʠʥʠʨʘʥʠ ʛʨʘʥʠʮʠ. ʇʨʘʢʪʠʯʥʦ, ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʛʠ ʥʘʜʤʠʥʫʚʘ 

ʛʨʘʥʠʮʠʪʝ ʥʘ ʚʦʩʧʠʪʥʦ-ʦʙʨʘʟʦʚʥʠʪʝ ʧʨʦʮʝʩʠ: ʧʦʯʥʫʚʘ ʚʦ ʩʝʤʝʿʩʪʚʦʪʦ, ʧʨʦʜʦʣʞʫʚʘ ʚʦ ʫʯʠʣʠʰʪʝʪʦ, ʧʨʠ ʰʪʦ 

ʚʦ ʧʨʝʜʚʠʜ ʛʠ ʟʝʤʘ ʠ ʧʨʦʮʝʩʠʪʝ ʥʘ ʩʘʤʦʩʪʦʿʥʦʪʦ ʫʯʝˁʝ ʦʜ ʤʝʜʠʫʤʠʪʝ(ʥʘ ʜʝʮʘʪʘ, ʤʣʘʜʠʪʝ ʠ ʚʦʟʨʘʩʥʠʪʝ). ʆʚʘ 

ʙʠ ʪʨʝʙʘʣʦ ʜʘ ʦʚʦʟʤʦʞʠ ʝʜʝʥ ʩʝʦʧʬʘʪʝʥ ʦʧʝʨʘʪʠʚʝʥ ʢʦʥʮʝʧʪ ʥʘ ʜʝʣʫʚʘˁʝ, ʢʦʿ ʛʠ ʧʦʚʨʟʫʚʘ ʠʥʪʝʨʘʢʮʠʠʪʝ ʠ 

ʢʦʤʫʥʠʢʘʮʠʠʪʝ ʚʦ ʤʝʜʠʫʤʠʪʝ ʠ ʧʦʰʠʨʦʢʦ, ʚʦʜʝʥ ʦʜ ʢʘʪʝʛʦʨʠʿʘʪʘ ʢʦʤʧʝʪʝʥʪʥʦʩʪ(ʿʘ ʬʦʨʤʫʣʠʨʘ 

ʧʨʝʪʧʦʩʪʘʚʢʘʪʘ ʠ ʮʝʣʥʘʪʘ ʚʨʝʜʥʦʩʪ ʥʘ ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ). ʍʠʧʦʪʝʟʘʪʘ ʝ: ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʥʝ 

ʤʦʞʝ ʜʘ ʩʝ ʦʛʨʘʥʠʯʠ ʩʘʤʦ ʥʘ ʚʦʩʧʠʪʫʚʘˁʝʪʦ ʠ ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʥʘ ʧʦʝʜʠʥʮʠ, ʪʫʢʫ ʝ ʧʦʚʠʢʘʥʘ ʜʘ ʫʯʝʩʪʚʫʚʘ 

ʢʘʢʦ ʚʦ ʮʝʣʦʢʫʧʥʠʦʪ ʦʧʰʪʝʩʪʚʝʥ ʜʠʩʢʫʨʩ, ʚʢʣʫʯʫʚʘʿ˃ʠ ʿʘ ʠ ʤʝʜʠʫʤʩʢʘʪʘ ʧʦʣʠʪʠʢʘ, ʪʘʢʘ ʠ ʚʦ ʨʘʟʤʠʩʣʫʚʘˁʘʪʘ 

mailto:b_rajcinova@yahoo.com
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ʟʘ ʧʦʩʘʢʫʚʘʥʦʪʦ ʠ ʝʪʠʯʢʠ ʧʨʠʬʘʪʣʠʚʦ ʦʧʰʪʝʩʪʚʝʥʦ ʫʨʝʜʫʚʘˁʝ. ʎʝʣ ʥʘ ʠʩʪʨʘʞʫʚʘˁʝ ʝ ʜʘ ʩʝ ʠʩʪʨʘʞʠ ʫʣʦʛʘʪʘ, 

ʬʫʥʢʮʠʿʘʪʘ ʠ ʜʝʣʫʚʘˁʝʪʦ ʥʘ ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʚʦ ʥʦʚʠʦʪ ʧʨʦʩʪʦʨ ʢʘʢʦ ʥʘʯʠʥ ʥʘ ʦʜʙʨʘʥʘ ʦʜ 

ʥʝʛʘʪʠʚʥʦʪʦ ʚʣʠʿʘʥʠʝ ʥʘ ʤʝʜʠʫʤʠʪʝ ʚʨʟ ʢʦʣʝʢʪʠʚʦʪ ʠʣʠ ʧʦʝʜʠʥʝʮʦʪ. ʄʝʪʦʜʦʣʦʛʠʿʘʪʘ ʢʦʿʘ ˃ʝ ʩʝ ʧʨʠʤʝʥʫʚʘ ʝ 

ʭʝʨʤʝʥʝʚʪʠʢʘʪʘ ï ʪʦʣʢʫʚʘˁʝ ʥʘ ʧʦʠʤʠʪʝ ʤʝʜʠʫʤʠ, ʤʝʜʫʤʩʢʘ ʧʝʜʘʛʦʛʠʿʘ, ʚʦʩʧʠʪʫʚʘˁʝ, ʦʙʨʘʟʦʚʘʥʠʝ, 

ʩʦʮʠʿʘʣʠʟʘʮʠʿʘ, ʢʦʤʧʝʪʝʥʮʠʿʘ.  ʄʦʞʥʦʩʪ ʟʘ ʨʝʘʣʠʟʘʮʠʿʘ ʥʘ ʮʝʣʪʘ ʝ ʜʘ ʩʝ ʧʨʦʩʣʝʜʘʪ ʢʨʠʪʠʯʥʠʪʝ ï ʧʝʜʘʛʦʰʢʠ 

ʜʝʙʘʪʠ/ʛʣʝʜʠʰʪʘ ʟʘ ʤʝʜʠʫʤʠʪʝ(ʧʨʝʢʫ ʪʝʦʨʝʪʩʢʠʪʝ ʧʦʩʪʫʣʘʪʠ ʥʘ ʄʘʨʰʘʣ ʄʝʢʣʫʘʥ ʠ ʊʝʦʜʦʨ 

ɸʜʦʨʥʦ/ʌʨʘʥʢʬʫʨʪʩʢʘʪʘ ʰʢʦʣʘ) ʠ ʩʘʤʘʪʘ ʤʝʜʠʫʤʩʢʘ ʧʝʜʘʛʦʛʠʿʘ (ʧʨʝʢʫ ʥʝʿʟʠʥʠʪʝ ʤʝʜʠʫʤʩʢʦ ï ʧʝʜʘʛʦʰʢʠ 

ʢʦʥʮʝʧʪʠ ʥʘʩʦʯʝʥʠ ʢʦʥ ʜʠʨʝʢʪʥʦ ʧʝʜʘʛʦʰʢʦ ʜʝʣʫʚʘˁʝ - ʢʦʥʮʝʧʪ ʥʘ  ʢʦʤʫʥʠʢʘʪʠʚʥʘ, ʥʘ ʤʝʜʠʫʤʩʢʘ ʠ ʥʘ 

ʝʬʠʢʘʩʥʘ  ʢʦʤʧʝʪʝʥʪʥʦʩʪ). 

ʂʣʫʯʥʠ ʟʙʦʨʦʚʠ: ʤʝʜʫʤʩʢʘ ʧʝʜʘʛʦʛʠʿʘ, ʜʝʣʫʚʘˁʝ, ʤʝʜʫʤʩʢʘ ʢʦʤʧʝʪʝʥʪʥʦʩʪ, ʢʦʤʫʥʠʢʘʪʠʚʥʘ ʢʦʤʧʝʪʝʥʪʥʦʩʪ, 

ʚʦʩʧʠʪʫʚʘˁʝ ʦʙʨʘʟʦʚʘʥʠʝ, ʩʦʮʠʿʘʣʠʟʘʮʠʿʘ. 

 

1. ʄɽɼʀʋʄʉʂɸʊɸ ʇɽɼɸɻʆɻʀɱɸ ï ʏɸɼʆʈ ʊɽʈʄʀʅ ɺʆ ʆʇʐʊɽʉʊɺɽʅʀʆʊ ɼʀʉʂʋʈʉ  

 ʄʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ(ʧʦʩʝʙʥʘ ʧʝʜʘʛʦʰʢʘ ʜʠʩʮʠʧʣʠʥʘ), ʜʝʥʝʩ ʩʝ ʧʦʚʝ˃ʝ ʜʦʙʠʚʘ ʥʘ ʟʥʘʯʝˁʝ ʠ 

ʩʪʘʪʫʩ. ʆʜ ʥʝʘ ʩʝ ʦʯʝʢʫʚʘ ʜʘ ʜʘʜʝ ʦʜʛʦʚʦʨʠ ʥʘ ʤʥʦʛʫ ʧʨʘʰʘˁʘ: ɼʘʣʠ ʤʝʜʠʫʤʠʪʝ ʦʚʦʟʤʦʞʫʚʘʘʪ ʩʘʤʦ 

ʥʘʩʪʘʚʥʦ-ʪʝʭʥʦʣʦʰʢʦ ʧʦʜʦʙʨʫʚʘˁʝ ʚʦ ʧʨʦʮʝʩʠʪʝ ʥʘ ʫʯʝˁʝ, ʙʝʟ ʥʠʚʥʦ ʧʨʝʩʪʨʫʢʪʫʠʨʘˁʝ? ɼʘʣʠ ʝ ʧʦʪʨʝʙʥʦ ʜʘ 

ʩʝ ʧʨʝʚʟʝʤʘʪ ʟʘʢʦʥʩʢʠ ʤʝʨʢʠ ʟʘ ʟʘʰʪʠʪʘ ʥʘ ʤʣʘʜʠʥʘʪʘ ʦʜ ʥʘʩʠʣʩʪʚʦ, ʢʦʝ ʝ ʚʦ ʧʦʨʘʩʪ ʠ ʥʘ ʫʣʠʮʠʪʝ ʠ ʚʦ 

ʤʝʜʠʫʤʠʪʝ? ɼʘʣʠ ʥʘʩʠʣʥʠʪʝ ʠ ʟʘʩʪʨʘʰʫʚʘʯʢʠ ʩʦʜʨʞʠʥʠ ʚʦ ʤʝʜʠʫʤʠʪʝ ʩʦʟʜʘʚʘʘʪ ʠʩʢʨʠʚʝʥʘ ʩʣʠʢʘ ʟʘ ʩʚʝʪʦʪ 

ʢʘʿ ʜʝʮʘʪʘ ʠ ʤʣʘʜʠʪʝ, ʢʦʠ ʚʦ ʥʠʚ ʙʠ ʤʦʞʝʣʝ ʜʘ ʛʠ ʧʨʦʥʘʿʜʘʪ ʦʨʠʝʥʪʠʨʠʪʝ ʟʘ ʥʠʚʥʦʪʦ ʦʜʥʝʩʫʚʘˁʝ? ɼʘʣʠ 

ʤʣʘʜʠʥʘʪʘ, ʦʧʩʝʜʥʘʪʘ ʩʦ ʢʦʤʧʿʫʪʝʨʠʪʝ ʿʘ ʛʫʙʠ ʩʧʦʩʦʙʥʦʩʪʘ ʟʘ ʦʜʨʞʫʚʘˁʝ ʥʘ ʩʦʮʠʿʘʣʥʠ ʢʦʥʪʘʢʪʠ? ɼʘʣʠ 

ʠʟʙʦʨʦʪ ʥʘ ʤʥʦʰʪʚʦ ʊɺ ʢʘʥʘʣʠ ʠ ʧʨʦʛʨʘʤʠ, ʨʝʟʫʣʪʠʨʘ ʩʦ ʜʚʦʿʥʦ ʟʛʦʣʝʤʫʚʘˁʝ ʥʘ ʚʨʝʤʝʪʦ ʢʦʝ ʜʝʮʘʪʘ ʠ 

ʤʣʘʜʠʪʝ ʛʦ ʧʦʩʚʝʪʫʚʘʘʪ ʥʘ ʤʝʜʠʫʤʠʪʝ, ʘ ʥʘ ʰʪʝʪʘ ʥʘ ʢʦʤʫʥʠʢʘʮʠʿʘʪʘ ʚʦ ʩʝʤʝʿʩʪʚʦʪʦ? ʈʘʟʥʦʚʠʜʥʦʩʪʘ ʥʘ 

ʧʨʘʰʘˁʘʪʘ ʫʢʘʞʫʚʘ ʥʘ ʤʫʣʪʠʧʝʨʩʧʝʢʪʠʚʥʦʩʪʘ ʥʘ ʟʘʜʘʯʠʪʝ ʥʘ ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ, ʢʦʿʘ ʧʨʝʜ ʩ¯ ʩʝ 

ʟʘʥʠʤʘʚʘ ʩʦ ʧʨʘʰʘˁʘʪʘ ʢʦʠ ʩʝ ʦʜʥʝʩʫʚʘʘʪ ʥʘ ʦʜʥʦʩʠʪʝ ʤʝʺʫ ʧʦʝʜʠʥʝʮʦʪ ʠʣʠ ʛʨʫʧʘ ʩʦ ʤʝʜʠʫʤʠʪʝ; ʩʝ 

ʬʦʢʫʩʠʨʘ ʥʘ ʠʥʬʦʨʤʘʪʠʯʢʦïʢʦʤʫʥʠʢʘʮʠʩʢʠʪʝ ʪʝʭʥʦʣʦʛʠʠ ʩʦ ʥʠʚʥʠʪʝ ʦʧʰʪʝʩʪʚʝʥʦ, ʧʦʣʠʪʠʯʢʠ ʠ ʢʫʣʪʫʨʥʠ 

ʠʤʧʣʠʢʘʮʠʠ ʠ ʩʧʦʨʝʜ Baacke: Ăʦʟʥʘʯʫʚʘ ʩʝʚʢʫʧʥʦʩʪ ʥʘ ʩʦʦʜʚʝʪʥʠ ʧʝʜʘʛʦʰʢʠ, ʧʨʘʢʪʠʯʥʦ ʦʨʠʝʥʪʠʨʘʥʠ 

ʜʠʩʢʫʩʠʠ ʟʘ ʧʨʘʰʘˁʘʪʘ ʥʘ ʤʝʜʠʫʤʠʪʝñ(1944). ʇʦʠʤʦʪ ʤʝʜʠʫʤʩʢʘ ʧʝʜʘʛʦʛʠʿʘ ʝ ʧʨʠʬʘʪʝʥ ʢʘʢʦ ʯʘʜʦʨ-ʪʝʨʤʠʥ 

ʟʘ ʩʝʢʦʿʘ ʧʝʜʘʛʦʰʢʘ ʘʢʪʠʚʥʦʩʪ ʢʦʿʘ(ʪʝʦʨʝʪʩʢʠ ʠ ʧʨʘʢʪʠʯʥʦ) ʩʝ ʟʘʥʠʤʘʚʘ ʩʦ ʤʝʜʠʫʤʠʪʝ. ʄʝʜʠʫʤʩʢʘʪʘ 

ʧʝʜʘʛʦʛʠʿʘ ʚʦ ʩʚʦʝʪʦ ʧʦʣʝ ʥʘ ʨʘʙʦʪʝˁʝʪʦ ʧʦʘʺʘ ʦʜ ʥʘʙˀʫʜʫʚʘˁʘʪʘ ʠ ʠʥʪʝʨʧʨʝʪʘʮʠʠʪʝ ʥʘ ʜʘʜʝʥʠʪʝ ʠʣʠ 

ʥʘʩʪʘʥʘʪʠ ʢʦʥʩʪʨʫʢʮʠʠ ʥʘ ʩʪʚʘʨʥʦʩʪʘ, ʢʦʠ ʧʦʪʝʢʥʫʚʘʘʪ ʦʜ ʤʝʜʠʫʤʠʪʝ, ʠ ʦʜ ʥʠʚʥʠʪʝ ʢʦʨʠʩʥʠʮʠ. ʅʝʿʟʠʥʠʦʪ 

ʧʨʝʜʤʝʪ ʥʘ ʠʩʪʨʘʞʫʚʘˁʝ ʛʦ ʚʢʣʫʯʫʚʘ/ʦʧʬʘ˃ʘ ʦʙʨʘʟʦʚʘʥʠʝʪʦ ʠ ʚʦʩʧʠʪʫʚʘˁʝʪʦ ʥʘ ʜʝʮʘʪʘ, ʤʣʘʜʠʪʝ ʠ 

ʚʦʟʨʘʩʥʠʪʝ ʚʦ ʦʙʣʘʩʪʘ ʥʘ ʤʝʜʠʫʤʠʪʝ. ɺʦ ʜʦʤʝʥʦʪ ʥʘ ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʩʧʘʺʘʘʪ ʠ ʤʝʜʠʫʤʩʢʘʪʘ 

ʜʠʜʘʢʪʠʢʘ(ʫʧʦʪʨʝʙʘ ʥʘ ʤʝʜʠʫʤʩʢʠ ʫʨʝʜʠ, ʦʜ ʧʨʦʝʢʪʦʨ ʜʦ ʢʦʤʧʿʫʪʝʨ, ʚʦ ʧʨʦʮʝʩʦʪ ʥʘ ʫʯʝˁʝ ʠ ʥʘʩʪʘʚʘ), 

ʤʝʜʠʫʤʩʢʦʪʦ ʚʦʩʧʠʪʫʚʘˁʝ ʠ ʤʝʜʠʫʤʩʢʦʪʦ ʦʧʠʩʤʝʥʫʚʘˁʝ ʥʘ ʜʝʮʘʪʘ, ʤʣʘʜʠʪʝ ʠ ʚʦʟʨʘʩʥʠʪʝ ʩʦ ʮʝʣ ʜʘ ʠʤ ʩʝ 

ʦʚʦʟʤʦʞʠ ʜʝʰʠʬʨʠʨʘˁʝ ʠ ʢʦʨʠʩʪʝˁʝ ʥʘ ʘʫʜʠʦ-ʚʠʟʫʝʣʥʠʪʝ ʢʦʜʦʚʠ ʠ ʥʦʚʠʪʝ ʟʥʘʢʦʚʥʠ ʩʠʩʪʝʤʠ, ʧʦʢʨʘʿ 

ʧʠʩʤʦʪʦ ʠ ʛʦʚʦʨʦʪ, ʩ¯ ʜʦ ʚʝʞʙʘˁʝ ʥʘ ʘʢʪʠʚʥʦ ʚʦʦʙʣʠʯʫʚʘˁʝ ʠ ʢʦʨʠʩʪʝˁʝ ʥʘ ʤʝʜʠʫʤʠʪʝ.  

 ʄʝʜʠʫʤʠʪʝ, ʩʦʛʣʘʩʥʦ ʩʚʦʿʩʪʚʦʪʦ: ôʥʠʚʥʦʪʦ ʚʣʠʿʘʥʠʝ ʜʘ ʩʝ ʧʨʦʪʝʛʘ ʠ ʥʘʜʚʦʨ ʦʜ ʧʝʜʘʛʦʰʢʠʪʝ 

ʠʥʩʪʠʪʫʮʠʠ(ʩʝʤʝʿʩʪʚʦ, ʛʨʘʜʠʥʢʘ, ʫʯʠʣʠʰʪʝ) ʠ ʥʝʤʦʞʝ ʮʝʣʦʩʥʦ ʜʘ ʩʝ ʧʦʚʨʟʝ ʩʦ ʥʠʚô, ʥʘ ʤʝʜʠʫʤʩʢʘʪʘ 

ʧʝʜʘʛʦʛʠʿʘ ʠ ʦʚʦʟʤʦʞʫʚʘ: ʦʜ ʝʜʥʘ ʩʪʨʘʥʘ ʤʝʜʠʫʤʩʢʦʪʦ ʚʣʠʿʘʥʠʝ ʧʦʚʪʦʨʥʦ ʜʘ ʛʦ ʧʦʚʨʟʝ ʩʦ ʧʝʜʘʛʦʰʢʠʪʝ 

ʠʥʩʪʠʪʫʮʠʠ(ʥʘ ʧʨ: ʩʦʟʜʘʚʘˁʝ ʥʘ ʚʠʜʝʦ-ʩʝʢʮʠʠ ʚʦ ʤʣʘʜʠʥʩʢʠ ʮʝʥʪʘʨ), ʘ ʦʜ ʜʨʫʛʘ ʧʦʪʨʝʙʘʪʘ ʦʜ ʤʝʜʠʫʤʠʪʝ ʥʝ ʝ 

ʤʦʞʥʦ ʜʘ ʿʘ ʨʝʜʫʮʠʨʘ ʩʘʤʦ ʥʘ ʧʝʜʘʛʦʰʢʠʪʝ ʢʦʥʪʝʢʩʪʠ( ʜʝʮʘʪʘ ʩʣʫʰʘʘʪ ʤʫʟʠʢʘ, ʤʣʘʜʠʥʘʪʘ ʧʦʣʫʜʫʚʘ ʥʘ 

ʤʫʟʠʢʘ ʠʣʠ ʦʜʠ ʚʦ ʢʠʥʦ, ʪʦʘ ʩʝ ʦʜʚʠʚʘ ʥʘʜʚʦʨ ʦʜ ʧʝʜʘʛʦʰʢʠʪʝ ʠʥʩʪʠʪʫʮʠʠ, ʚʦ ʨʘʤʢʠ ʥʘ ʜʨʫʞʝˁʝ ʩʦ ʚʨʩʥʠʮʠ 

ʠ ʤʠʥʫʚʘˁʝ ʥʘ ʩʣʦʙʦʜʥʦ ʚʨʝʤʝ). ʆʜʥʦʩʦʪ ʧʦʤʝʺʫ ʤʝʜʠʫʤʠʪʝ ʠ ʥʠʚʥʠʪʝ ʢʦʨʠʩʥʠʮʠ ʝ ʩʦʩʪʘʚʝʥ ʜʝʣ ʥʘ ʥʠʚʥʘʪʘ 

ʜʥʝʚʥʘ ʨʫʪʠʥʘ: ôʥʝʧʨʠʿʘʪʥʦʩʪʘ ʰʪʦ ʤʥʦʛʫʤʠʥʘ ʿʘ ʯʫʚʩʪʚʫʚʘʘʪ ʚʦ ʚʨʩʢʘ ʩʦ ʥʝʘ, ʥʝ ʧʦʪʝʢʥʫʚʘ ʦʜ ʥʝʮʝʣʦʩʥʦʪʦ 

ʠʩʢʦʨʠʩʪʫʚʘˁʝ ʥʘ ʩʠʪʝ ʧʦʥʫʜʠ ʥʘ ʤʝʜʠʫʤʠʪʝ, ʪʫʢʫ ʦʜ ʧʨʝʪʝʨʫʚʘˁʝ ʚʦ ʥʠʚʥʦʪʦ ʢʦʨʠʩʪʝˁʝô ʀʩʪʨʘʞʫʚʘˁʝʪʦ 

ʥʘʧʨʘʚʝʥʦ ʚʦ ʆʋ ʉʪʠʚ ʅʘʫʤʦʚ - ʉʢʦʧʿʝ, ʤʝʺʫ ʩʣʫʯʘʿʥʦ ʠʟʙʨʘʥ ʠʩʧʠʪʘʥʠʢ - ʫʯʝʥʠʢ ʚʦ ʜʝʚʝʪʪʦ ʦʜʜʝʣʝʥʠʝ, ʛʦ 

ʧʦʪʢʨʝʧʫʚʘ ʨʘʟʤʠʩʣʫʚʘˁʝʪʦ. ʉʦʛʣʘʩʥʦ ʧʨʚʦʪʦ ʧʨʘʰʘˁʝ: ʟʘ ʦʙʝʤʦʪ ʥʘ ʢʦʥʟʫʤʘʮʠʿʘ ʥʘ ʤʝʜʠʫʤʠʪʝ, ʫʯʝʥʠʢʦʪ 

ʨʘʟʚʠʚʘ ʪ.ʥ. ʟʘʪʚʦʨʝʥ ʤʝʜʠʫʤʩʢʠ ʫʥʠʚʝʨʟʫʤ, ʚʦ ʢʦʿ ʩʝ ʜʚʠʞʠ ʦʜ ʝʜʝʥ ʤʝʜʠʫʤ ʜʦ ʜʨʫʛ. Ăʇʘ ʝʚʝ ʨʘʜʠʦ, ʩʠʩʪʝʤ, 

ʢʦʤʧʿʫʪʝʨ, ʣʘʧ-ʪʦʧ-,ʪʫʢʘ ʩʣʫʰʘʤ ʪʦʧ ʣʠʩʪʠ..- ʮʝʣ ʜʝʥ. ʂʦʛʘ ˃ʝ ʩʝ ʚʨʘʪʘʤ ʦʜ ʫʯʠʣʠʰʪʝ ʚʢʣʫʯʫʚʘʤ ʤʫʟʠʢʘ, ʧʘ 

ʿʘ ʩʨʘʙʦʪʫʚʘʤ ʜʦʤʘʰʥʘʪʘ. ʊʝʣʝʚʠʟʦʨʦʪ ʛʦ ʚʢʣʫʯʫʚʘʤ ʦʢʦʣʫ 17.00, ʯʘʩʦʪ, ʢʦʛʘ ʠʤʘ ʰʪʦ ʜʘ ʩʝ ʛʣʝʜʘ . ʂʦʛʘ 

ʨʦʜʠʪʝʣʠʪʝ ˃ʝ ʜʦʿʜʘʪ ʜʦʤʘ, ʨʫʯʘʤʝ, ʧʘ ʧʫʰʪʘʤʝ ʬʠʣʤ ʥʘ ʪʝʣʝʚʠʟʠʿʘ, ʛʣʝʜʘʤʝ ʥʝʛʜʝ ʜʦ 23.00 ʯʘʩʦʪ ʇʦʪʦʘ ʩʠ 

ʣʝʛʥʫʚʘʤ ʠ ʩʪʘʚʘʤ ʩʣʫʰʘʣʢʠ ʥʘ ʫʰʠ ʩʝʢʦʿʘ ʚʝʯʝʨ, ʜʦʜʝʢʘ ʥʝ ʟʘʩʧʠʿʘʤñ. ɼʥʝʚʥʘʪʘ ʨʫʪʠʥʘ ʥʘ ʫʯʝʥʠʢʦʪ, ʚʦ 

ʢʦʥʪʠʥʠʫʪʝʪ ʝ ʩʣʝʜʝʥʘ ʦʜ ʤʝʜʠʫʤʠʪʝ, ʦʜʥʦʩʥʦ ʤʝʜʠʫʤʠʪʝ ʠ ʥʠʚʥʘʪʘ ʧʨʦʤʝʥʘ ʛʦ ʦʜʨʝʜʫʚʘʘʪ ʨʠʪʘʤʦʪ ʥʘ 
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ʜʝʥʦʪ - ʧʦ ʩʪʨʫʢʪʫʨʘ ʥʘ ʘʚʪʦʤʘʪʠʟʘʤ. ʆʪʪʫʢʘ, ʤʦʞʝ ʜʘ ʩʝ ʟʘʢʣʫʯʠ: ʤʝʜʠʫʤʠʪʝ ʥʝʤʦʞʘʪ ʜʘ ʩʝ ʥʘʙˀʫʜʫʚʘʘʪ 

ʦʜʚʦʝʥʦ ʦʜ ʦʧʰʪʝʩʪʚʝʥʘʪʘ ʜʠʥʘʤʠʢʘ, ʢʫʣʪʫʨʘʪʘ ʠ ʢʦʤʫʥʠʢʘʮʠʠʪʝ, ʪʫʢʫ ʧʨʝʪʩʪʘʚʫʚʘʘʪ ʢʦʥʩʪʠʪʫʪʠʚʝʥ ʬʘʢʪʦʨ 

ʥʘ ʩʦʚʨʝʤʝʥʦʪʦ ʦʧʰʪʝʩʪʚʦ ʇʨʦʙʣʝʤʦʪ ʥʘ ʤʝʜʠʫʤʠʪʝ ʝ ʩʫʰʪʠʥʩʢʠʦʪ ʧʨʦʙʣʝʤ ʥʘ ʨʘʟʚʦʿʦʪ ʥʘ ʢʫʣʪʫʨʘʪʘ ʥʘ 

ʤʝʺʫʩʝʙʥʘ ʢʦʤʫʥʠʢʘʮʠʿʘ. ʄʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʟʘʪʦʘ ʥʝ ʤʦʞʝ ʜʘ ʩʝ ʦʛʨʘʥʠʯʠ ʩʘʤʦ ʥʘ ʚʦʩʧʠʪʫʚʘˁʝ ʠ 

ʦʙʨʘʟʫʚʘˁʝ ʥʘ ʧʦʝʜʠʥʮʠ, ʪʫʢʫ ʝ ʧʦʚʠʢʘʥʘ ʜʘ ʫʯʝʩʪʚʫʚʘ ʚʦ ʮʝʣʦʢʫʧʥʠʦʪ ʦʧʰʪʝʩʪʚʝʥ ʜʠʩʢʫʨʩ(ʢʦʿ ʙʘʨʘ ʧʦʚʝ˃ʝ 

ʦʜ ʧʝʜʘʛʦʰʢʠ ʧʨʘʚʠʣʘ ʠ ʧʨʘʢʪʠʯʥʦ ʦʨʠʝʥʪʠʨʘʥʠ ʤʘʢʩʠʤʠ) ʚʢʣʫʯʫʚʘʿ˃ʠ ʿʘ ʠ ʤʝʜʠʫʤʩʢʘʪʘ ʧʦʣʠʪʠʢʘ, ʥʦ ʠ ʚʦ 

ʨʘʟʤʠʩʣʫʚʘˁʝʪʦ ʟʘ ʧʦʩʘʢʫʚʘʥʦʪʦ ʠ ʝʪʠʯʢʠ ʧʨʠʬʘʪʣʠʚʦ ʦʧʰʪʝʩʪʚʝʥʦ ʫʨʝʜʫʚʘˁʝ.  

   

2. ʄɽɼʀʋʄʀʊɽ ɺʆ  ɺʂʈʉʊɽʅ ʆɻɸʅ ʅɸ ʂʋʃʊʋʈʅɸʊɸ ʂʈʀʊʀʂɸ ʀ  ʇɽɼɸɻʆɻʀɱɸ                                                                                                                                                                                                                                                                           

  (ʄɸʈʐɸʃ ʄɽʂʃʋɸʅ - ʌʈɸʅʂʌʋʈʊʉʂɸʊɸ ʐʂʆʃɸ) 

ɹʣʠʟʠʥʘʪʘ ʥʘ ʧʝʜʘʛʦʰʢʦʪʦ ʨʘʟʤʠʩʣʫʚʘˁʝ ʩʦ ʘʥʪʠʤʝʜʠʫʤʩʢʘʪʘ ʢʫʣʪʫʨʥʘ ʢʨʠʪʠʢʘ, ʜʦʘʺʘ ʦʜ ʬʘʢʪʦʪ ʰʪʦ 

ʧʝʜʘʛʦʰʢʠʪʝ ʥʘʙˀʫʜʫʚʘˁʘ ʙʠʣʝ ʟʘʚʨʪʝʥʠ ʢʦʥ ʤʝʜʠʫʤʠʪʝ ʠ ʤʝʜʠʫʤʩʢʠʪʝ ʧʨʦʠʟʚʦʜʠ, ʠ ʥʠʚʥʠʪʝ ʝʬʝʢʪʠ ʚʨʟ 

ʜʝʮʘʪʘ ʠ ʤʣʘʜʠʪʝ; ʧʘ ʟʘʢʣʫʯʦʮʠʪʝ ʥʘ ʤʥʦʟʠʥʩʪʚʦʪʦ ʧʝʜʘʛʦʟʠ ʙʠʣʝ ʟʘʛʨʠʞʫʚʘʯʢʠ, ʛʣʝʜʘʿ˃ʠ ʚʦ ʤʝʜʠʫʤʠʪʝ 

ʧʨʠʯʠʥʘ ʟʘ ʨʘʩʠʧʫʚʘˁʝ ʥʘ ʤʣʘʜʠʥʘʪʘ ʠ ʟʘʢʘʥʘ ʟʘ ʥʦʨʤʘʣʥʦ ʨʘʩʪʝˁʝ.. ɸʢʦ ʧʦʛʣʝʜʥʝʤʝ ʥʘʥʘʟʘʜ(ʘ ʠ ʜʝʥʝʩ), 

ʩʠʪʝ ʪʝʢʩʪʦʚʠ ʢʦʠ ʥʝ ʦʜʛʦʚʘʨʘʣʝ ʥʘ ʠʜʝʘʣʦʪ ʥʘ ʜʨʞʘʚʘʪʘ ʙʠʣʝ ʟʘʙʨʘʥʝʪʠ. Ăʇʝʜʘʛʦʛʠʿʘʪʘ, ʜʦʢʦʣʢʫ ʩʝ ʟʘʥʠʤʘʚʘ 

ʩʦ ʤʝʜʠʫʤʠʪʝ, ʜʦ ʜʝʥ ʜʝʥʝʰʝʥ ʝ ʦʜʨʝʜʝʥʘ ʩʦ ʪʘʢʚʘ ʢʦʥʪʨʦʣʥʘ ʦʨʠʝʥʪʘʮʠʿʘñ(Baacke,1944), ʰʪʦ ʟʥʘʯʠ ʜʝʢʘ 

ʧʝʜʘʛʦʰʢʠʪʝ ʨʝʬʢʣʝʢʩʠʠ, ʢʘʢʚʘ ʬʦʨʤʘ ʠ ʜʘ ʠʤʘʘʪ, ʪʝʞʥʝʘʪ ʢʦʥ ʢʦʥʪʨʦʣʘ ʥʘ ʤʝʜʠʫʤʠʪʝ ʠ ʤʝʜʠʫʤʩʢʠʪʝ 

ʧʨʦʠʟʚʦʜʠ ʟʘ ʤʣʘʜʠʪʝ. ʇʦʨʘʜʠ ʪʦʘ ʧʦʜʝʤʦʪ ʠ ʚʣʘʜʝʝˁʝʪʦ ʥʘ  ʤʘʩʦʚʥʠʪʝ ʤʝʜʠʫʤʠ ʩʝʢʦʛʘʰ ʙʠʣ ʧʨʦʩʣʝʜʝʥ ʩʦ 

ʢʨʠʪʠʯʢʠ ʢʦʤʝʥʪʘʨʠ: ʦʜ Ăʜʝʩʪʨʫʢʮʠʿʘ ʥʘ ʣʠʯʥʦʪʦñ ʜʦ Ăʧʨʝʦʙʣʠʢʫʚʘˁʝ ʥʘ ʧʦʝʜʠʥʮʠñ ʘ ʧʝʜʘʛʦʟʠʪʝ ʩʤʝʪʘʣʝ 

ʜʝʢʘ ʥʠʚʥʠʦʪ ʫʨʝʜʝʥ ʩʚʝʪ ʚʦ ʫʯʠʣʥʘʪʘ ʝ ʟʘʛʨʦʟʝʥ. ɼʦʣʛʦ ʚʨʝʤʝ ʧʝʜʘʛʦʛʠʿʘʪʘ ʩʦ ʦʜʥʦʩʦʪ ʚʦʩʧʠʪʫʚʘʯ-

ʚʦʩʧʠʪʘʥʠʢ, ʚʘʞʝʣʘ ʟʘ ʝʜʠʥʩʪʚʝʥʘ ʧʨʘʚʘ ʧʝʜʘʛʦʛʠʿʘ, Ăʧʝʜʘʛʦʰʢʠʦʪ ʧʨʠʩʪʘʧñ ʧʦ ʍʝʨʤʘʥ ʅʦʣ ʿʘ ʧʨʝʪʧʦʩʪʘʚʫʚʘ 

ʢʦʤʫʥʠʢʘʮʠʿʘʪʘ ʚʦ ʥʝʘʚʪʦʨʠʪʘʨʥʠʦʪ ʧʨʦʩʪʦʨ ʥʘ ʫʯʠʣʥʠʮʘʪʘ, ʙʝʟ ʧʦʣʠʪʠʢʘ ʠ ʚʣʠʿʘʥʠʿʘ. ʂʦʥʬʫʟʠʿʘʪʘ 

ʥʘʩʪʘʥʫʚʘ, ʩʦ ʚʦʚʝʜʫʚʘˁʝʪʦ ʥʘ ʤʝʜʠʫʤʠʪʝ ʚʦ ʫʯʠʣʥʠʪʝ ʢʘʢʦ ʠʥʩʪʨʫʤʝʥʪʠ ʟʘ ʫʯʝˁʝ, ʘ ʥʠʚʥʠʪʝ ʧʦʨʘʢʠ ʩʝ 

Ăʧʨʦʚʣʝʢʣʝñ ʚʦ, ʟʥʘʝˁʘʪʘ. ɿʘʜʘʯʘʪʘ ʥʘ ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʙʠʣʘ ʜʘ ʰʪʠʪʠ ʦʜ ʥʘʜʚʦʨʝʰʥʠ ʚʣʠʿʘʥʠʿʘ ʥʘ 

ʤʝʜʠʫʤʠʪʝ, ʚʦ ʥʘʿʜʦʙʘʨ ʩʣʫʯʘʿ ʜʘ ʫʯʠ ʢʘʢʦ ʩʦ ʥʠʚ ʧʨʘʚʠʣʥʦ ʩʝ ʧʦʩʪʘʧʫʚʘ. ʉʧʦʨʝʜ Baacke Ăʤʝʜʠʫʤʠʪʝ ʚʦ 

ʤʘʩʦʚʥʦʪʦ ʦʧʰʪʝʩʪʚʦ ʥʝ ʜʝʣʫʚʘʘʪ ʢʘʢʦ ʠʥʩʪʨʫʤʝʥʪʠ ʟʘ ʧʨʦʩʚʝʪʫʚʘˁʝ ʠ ʠʥʬʦʨʤʠʨʘˁʝ, ʪʫʢʫ ʢʘʢʦ 

ʤʘʥʠʧʫʣʘʮʠʿʘ ʩʦ ʢʦʿʘ ʝ ʪʝʰʢʦ ʜʘ ʩʝ ʫʧʨʘʚʫʚʘñ(1944). ʅʘʩʧʨʦʪʠ ʚʘʢʚʦʪʦ ʢʫʣʪʫʨʥʦ-ʢʨʠʪʠʯʢʦ ʨʘʟʤʠʩʣʫʚʘˁʝ 

ʢʦʝ ʧʨʝʦʚʣʘʜʫʚʘʣʦ ʚʦ 1950/60-ʪʝ ʛʦʜʠʥʠ, ʟʘʩʪʘʥʘʣʝ ʟʘʛʦʚʦʨʥʠʮʠʪʝ ʥʘ ʰʘʥʩʘʪʘ ʢʦʿʘ ʤʝʜʠʫʤʠʪʝ ʿʘ ʜʘʚʘʘʪ. 

ʄʝʺʫ ʥʠʚ ʝ ʄʘʨʰʘʣ ʄʝʢʣʫʘʥ, ʢʦʿ ʚʦ ʩʚʦʝʪʦ ʜʝʣʦ ʈʘʟʙʠʨʘˁʝ ʥʘ ʤʝʜʠʫʤʠʪʝ(1964), ʟʙʦʨʫʚʘ ʚʦ ʧʨʠʣʦʛ ʥʘ 

ʥʦʚʠʪʝ ʤʝʜʠʫʤʠ, ʪʝʭʥʠʯʢʘʪʘ ʢʦʤʫʥʠʢʘʮʠʿʘ ʿʘ ʦʮʝʥʫʚʘ ʧʦʟʠʪʠʚʥʦ, ʦʜʥʦʩʥʦ Ăʦʧʠʩʤʝʥʫʚʘˁʝʪʦ ʢʦʝ ʧʦʯʠʚʘ ʥʘ 

ʩʣʦʚʘʪʘ ʠ ʿʘʟʠʢʦʪ, ʝ ʦʣʝʩʥʝʪʦ ʦʜ ʥʦʚʠ ʚʠʜʦʚʠ ʥʘ ʩʣʫʯʫʚʘˁʘ ʚʦ ʩʚʝʪʦʪñ(1964). ɺʦ ʪʘʘ ʩʤʠʩʣʘ ʪʨʝʙʘ ʜʘ ʩʝ 

ʨʘʟʙʝʨʝ ʠ ʠʛʨʘʪʘ ʥʘ ʟʙʦʨʦʚʠ Ăthe medium is messageñ. ʄʝʜʠʫʤʦʪ ʝ ʧʦʨʘʢʘ ʢʦʿʘ ʛʠ ʤʘʩʠʨʘ ʥʘʰʠʪʝ ʩʝʪʠʣʘ. 

ʈʘʟʤʠʩʣʫʚʘˁʘʪʘ ʥʘ ʄʝʢʣʫʘʥ ʥʝʤʘʘʪ ʥʘʿʜʝʥʦ ʦʜʜʝʢ ʚʦ ʧʝʜʘʛʦʛʠʿʘʪʘ.     
 ʉʦʩʝʤʘ ʧʦʠʥʘʢʦʚ ʙʠʣ ʧʨʠʝʤʦʪ ʥʘ ʘʨʛʫʤʝʥʪʠʪʝ ʥʘ ʢʨʠʪʠʯʢʘʪʘ ʪʝʦʨʠʿʘ ʥʘ ʦʧʰʪʝʩʪʚʦʪʦ/ ʢʨʠʪʠʢʘʪʘ ʥʘ 

ʤʝʜʠʫʤʠʪʝ ʦʜ ʌʨʘʥʢʬʫʨʪʩʢʘʪʘ ʰʢʦʣʘ(ʍʦʨʢʭʘʿʤʝʨ, ɸʜʦʨʥʦ), ʚʦ 60-ʪʝ ʛʦʜʠʥʠ ʥʘ 20-ʦʪ ʚʝʢ. ɸʜʦʨʥʦ ʚʦ 

ʨʘʩʧʨʘʚʘʪʘ Ăɿʘ ʪʝʣʝʚʠʟʠʿʘʪʘñ ʚʝʣʠ: Ăʆʧʰʪʝʩʪʚʝʥʠʪʝ, ʪʝʭʥʠʯʢʠʪʝ ʠ ʫʤʝʪʥʠʯʢʠʪʝ ʘʩʧʝʢʪʠ ʥʘ ʪʝʣʝʚʠʟʠʿʘʪʘ ʥʝ 

ʤʦʞʘʪ ʜʘ ʩʝ ʥʘʙˀʫʜʫʚʘʘʪ ʠʟʦʣʠʨʘʥʦ. ʊʠʝ ʩʝ ʧʦʚʨʟʘʥʠé ʪʝʣʝʚʠʟʠʿʘʪʘ, ʫʩʧʝʚʘ ʥʝʧʨʠʤʝʪʥʦ ʜʘ ʧʨʦʪʥʝ ʩ¯ ʰʪʦ 

ʩʝ ʩʤʝʪʘ ʟʘ ʢʦʨʠʩʥʦ ʚʦ ʨʝʘʣʥʠʦʪ ʩʚʝʪñ(1963). ʂʨʠʪʠʢʘʪʘ ʥʘ ɸʜʦʨʥʦ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʘʤʝʨʠʢʘʥʩʢʠʪʝ ʩʠʩʪʝʤʠ ʥʘ 

ʢʦʤʫʥʠʢʘʮʠʿʘ, ʘ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʩʣʝʜʥʠʪʝ ʪʦʯʢʠ: Ăʥʝ ʝ ʤʦʞʥʦ ʜʘ ʩʝ ʟʙʦʨʫʚʘ ʟʘ ʤʘʩʦʚʥʠʪʝ ʤʝʜʠʫʤʠ ʙʝʟ ʜʘ ʩʝ 

ʦʙʨʥʝ ʚʥʠʤʘʥʠʝ ʥʘ ʩʦʩʪʦʿʙʘʪʘ ʥʘ ʦʧʰʪʝʩʪʦʪʦ ʚʦ ʮʝʣʠʥʘ(ʠ ʦʙʨʘʪʥʦ); ɸʜʦʨʥʦ ʛʦ ʧʦʙʠʚʘ ʤʠʪʦʪ ʟʘ ʘʚʪʦʥʦʤʠʿʘ 

ʥʘ ʠʟʢʘʟʦʪ, ʢʦʿ ʟʘʚʠʩʠ ʦʜ ʢʦʤʝʨʮʠʿʘʣʥʠʪʝ ʨʘʟʤʠʩʣʫʚʘˁʘ; ʧʦʢʨʘʿ ʦʪʚʦʨʝʥʠʪʝ, ʤʘʩʦʚʥʠʪʝ ʤʝʜʠʫʤʠ ʠʤʘʘʪ ʠ 

ʩʦʢʨʠʝʥʠ ʧʦʨʘʢʠ (ʨʝʢʣʘʤʠʪʝ);.ʥʠʟ ʤʘʩʦʚʥʠʪʝ ʤʝʜʠʫʤʠ, ʢʫʣʪʫʨʘʪʘ ʿʘ ʛʫʙʠ ʩʚʦʿʘʪʘ ʠʟʜʚʦʝʥʦʩʪ ʠ ʤʝʨʦʜʘʚʥʦʩʪ, 

ʩʪʘʥʫʚʘ ʤʘʩʦʚʥʘ ʩʪʦʢʘ, ʛʨʘʥʢʘ ʥʘ ʢʫʣʪʫʨʥʘʪʘ ʠʥʜʫʩʪʨʠʿʘ; ʠhʨʝˁʝʪʦ ʥʘ ʤʘʩʦʚʥʠʪʝ ʤʝʜʠʫʤʠ ʜʦʚʝʣʦ ʜʦ 

ʠʩʯʝʟʥʫʚʘˁʝ ʥʘ ʠʥʜʠʚʠʜʫʘʣʥʘʪʘ ʘʚʪʦʥʦʤʠʿʘ; ʢʫʣʪʫʨʥʘʪʘ ʠʥʜʫʩʪʨʠʿʘ, ʢʦʿʘ ʩ® ʠʟʝʜʥʘʯʫʚʘ ʝ ʩʝʧʨʠʩʫʪʥʘ, 

ʩʚʝʜʫʚʘʿ˃ʠ ʛʠ ʩʠʪʝ ʧʦʝʜʠʥʮʠ ʥʘ ʠʩʪʦ ʥʠʚ.; ʤʝʜʠʫʤʠʪʝ, ʢʦʣʢʫ ʠ ʜʘ ʩʝ ʨʘʟʣʠʢʫʚʘʘʪ ʩʝʧʘʢ ʩʝ ʧʦʚʨʟʘʥʠ, ʥʝʤʘ 

ʙʝʛʘˁʝ ʦʜ ʥʠʚʥʠʪʝ ʧʦʨʘʢʠ; ɺʦ ʩʪʚʘʨʥʦʩʪʘ, ʤʝʜʠʫʤʠʪʝ ʩʦ ʩʚʦʿʘʪʘ ʩʝʧʨʠʩʫʪʥʦʩʪ ʛʦ ʩʧʨʝʯʫʚʘʘʪ ʠʥʘʢʚʦʪʦ ʠ 

ʢʨʠʪʠʯʢʦ ʤʠʩʣʝˁʝñ(ɸʜʦʨʥʦ,1963). ʉʦ ʦʚʘ ʝ ʜʦʩʪʠʛʥʘʪʦ ʢʨʠʪʠʯʢʦʪʦ ʥʠʚʦ ʢʦʝ ʜʦʟʚʦʣʫʚʘ ʨʘʟʿʘʩʥʫʚʘˁʝ ʥʘ 

ʦʧʰʪʝʩʪʚʝʥʠʪʝ ʬʫʥʢʮʠʠ ʥʘ ʤʝʜʠʫʤʠʪʝ. ʀʟʨʘʟʦʪ ôʢʫʣʪʫʨʥʘ ʠʥʜʫʩʪʨʠʿʘô ʥʘ ɸʜʦʨʥʦ ʛʦ ʧʨʝʚʟʝʤʘ ɽʩʮʝʥʙʝʨʛ, 

ʯʠʿ ʝʩʝʠ ʛʦ ʥʦʩʠ ʥʘʩʣʦʚʦʪ Ăʀʥʜʫʩʪʨʠʿʘ ʥʘ ʩʚʝʩʪʘñ(1964). ʊʝʨʤʠʥʦʪ ʢʫʣʪʫʨʥʘ ʠʥʜʫʩʪʨʠʿʘ ʛʦ ʠʩʪʘʢʥʫʚʘ 

ʢʘʧʠʪʘʣʠʩʪʠʯʢʠ ʦʨʛʘʥʠʟʠʨʘʥʦʪʦ ʧʨʦʠʟʚʦʜʩʪʚʦ, ʘ ʪʝʨʤʠʥʦʪ ôʠʥʜʫʩʪʨʠʿʘ ʥʘ ʩʚʝʩʪʘô ʛʦ ʥʘʛʣʘʩʫʚʘ ʧʨʘʰʘˁʝʪʦ ʟʘ 

ʨʝʮʝʧʮʠʿʘ, ʨʝʟʫʣʪʘʪ ʥʘ ʝʢʦʥʦʤʩʢʠʦʪ ʧʨʦʮʝʩ ʥʘ ʠʥʜʫʩʪʨʠʿʘʣʠʟʘʮʠʿʘ, ʢʦʿ ʛʠ ʦʙʝʟʙʝʜʠʣ ʦʩʥʦʚʠʪʝ ʟʘ ʬʠʣʤʩʢʘʪʘ 

ʠ ʪʝʣʠʚʠʟʠʩʢʘʪʘ ʪʝʭʥʠʢʘ, ʢʦʠ ʤʘʩʦʚʥʦ ʛʦ ʧʨʝʬʘʙʨʠʢʫʚʘʘʪ ʦʥʘ ʰʪʦ ʪʨʝʙʘ ʜʘ ʛʦ ʛʣʝʜʘʤʝ ʠ ʤʠʩʣʠʤʝ. ɺʘʢʚʠʪʝ 

ʨʘʟʤʠʩʣʫʚʘˁʘ ʩʝ ʩʤʝʩʪʫʚʘʘʪ ʚʦ Ăʢʨʠʪʠʢʘ ʥʘ ʠʜʝʦʣʦʛʠʿʘʪʘñ. ʄʥʦʛʫ ʧʝʜʘʛʦʟʠ ʢʦʠ ʩʝ ʦʛʨʘʜʫʚʘʘʪ ʦʜ ʢʨʠʪʠʯʢʘʪʘ 
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ʪʝʦʨʠʿʘ ʟʘʛʨʠʞʝʥʠ ʩʝ ʟʘ ʩʣʦʙʦʜʘʪʘ ʥʘ ʤʠʩʣʝˁʝ ʥʘ ʫʯʝʥʠʮʠʪʝ, ʩʝ ʞʘʣʘʪ ʥʘ ʧʦʚʨʰʥʦʩʪʘ ʥʘ ʧʨʠʚʘʪʥʠʪʝ ʢʘʥʘʣʠ 

ʠ ʥʘ ʙʠʥʘʨʥʦ ʢʦʜʠʨʘʥʠʪʝ ʩʤʝʪʘʯʠ, ʠ ʚʦ ʩʝʪʦ ʪʦʘ ʛʣʝʜʘʘʪ ʧʨʠʯʠʥʠ ʟʘ ʥʝʟʘʠʥʪʝʨʝʩʠʨʘʥʦʩʪ, ʥʘʩʠʣʩʪʚʦ ʠʪʥ.. 

ʉʪʨʫʯʥʠʪʝ ʤʝʜʠʫʤʩʢʠ ʧʝʜʘʛʦʟʠ ʟʥʘʘʪ ʜʝʢʘ ʤʝʜʠʫʤʠʪʝ ʜʝʣʫʚʘʘʪ ʩʘʤʦ ʚʦ ʢʦʥʪʝʢʩʪʠ. ʇʦʜʘʪʦʮʠʪʝ, ʬʘʢʪʠʪʝ ʠ 

ʘʥʘʣʠʟʠʪʝ ʧʦʪʨʝʙʥʦ ʝ ʜʘ ʩʝ ʩʤʝʩʪʘʪ ʚʦ ʨʝʬʣʝʢʩʠʚʝʥ ʢʦʥʪʝʢʩʪ, ʢʦʿ ʚʦʜʠ ʢʦʥ ʧʨʠʤʝʥʣʠʚʠ ʨʝʰʝʥʠʿʘ, ʢʦʠ ʥʝ ʩʝ 

ʩʦʩʪʦʿʘʪ ʩʘʤʦ ʦʜ ʙʘʨʘˁʘ ʟʘ ʪʨʘʿʥʦ ʢʦʥʪʨʦʣʠʨʘˁʝ ʥʘ ʪʝʣʝʚʠʟʠʩʢʠʪʝ ʩʦʜʨʞʠʥʠ ʟʘ ʜʝʮʘ ʠ ʤʣʘʜʠ ʠʣʠ ʟʘ ʥʠʚʥʦ 

ʦʛʨʘʥʠʯʫʚʘˁʝ. ɸʢʦ ʛʦ ʠʛʥʦʨʠʨʘʤʝ ʬʘʢʪʦʪ ʜʝʢʘ ʤʣʘʜʠʪʝ ʤʘʣʢʫ ʛʣʝʜʘʘʪ ʪʝʣʝʚʠʟʠʿʘ ʠ ʙʘʨʘʘʪ ʠʩʢʫʩʪʚʘ ʥʘʜʚʦʨ 

ʦʜ ʩʝʤʝʿʩʪʚʦʪʦ, ʠ ʚʩʫʰʥʦʩʪ ʩʪʘʨʠʪʝ ʙʠ ʧʨʝʪʩʪʘʚʫʚʘʣʝ Ăʤʝʜʠʫʤʩʢʠ ʧʨʦʙʣʝʤñ, ʪʨʝʙʘ ʜʘ ʩʝ ʧʨʠʢʣʦʥʠʤʝ ʥʘ 

ʧʨʘʰʘˁʝʪʦ ʥʘ ʄʝʢʣʫʘʥ: ʜʘʣʠ ʚʦ ʥʦʚʦʪʦ ʠʥʬʦʨʤʘʮʠʩʢʦ ʜʦʙʘ ʧʦʪʨʝʙʥʠ ʩʝ ʥʦʚʠ ʦʙʣʠʮʠ ʥʘ ʦʧʠʩʤʝʥʫʚʘˁʝ, 

ʢʦʠ(ʦʩʚʝʥ ʿʘʟʠʢʦʪ, ʛʦʚʦʨʦʪ ʠ ʧʠʩʤʦʪʦ) ʙʠ ʚʦʚʝʣʝ ʠ ʜʨʫʛʠ ʩʠʤʙʦʣʠʯʢʠ ʩʠʩʪʝʤʠ ʚʦ ʢʦʛʥʠʪʠʚʥʠʦʪ, 

ʠʩʢʫʩʪʚʝʥʠʦʪ ʠ ʫʪʠʣʠʪʘʨʝʥ ʭʦʨʠʟʦʥʪʦʪ ʥʘ ʣʫʺʝʪʦ. 

 

3. ʄɽɼʀʋʄʉʂɸ ʇɽɼɸɻʆɻʀɱɸ: ɺʆʉʇʀʊʋɺɸɳɽ, ʉʆʎʀɱɸʃʀɿɸʎʀɱɸ, ʇɽɼɸɻʆʐʂɸʊɸ 

ɼʀʄɽʅɿʀɱɸ 

 ʉʪʝʢʥʫʚʘˁʝ  ʟʥʘʝˁʘ, ʩʧʦʩʦʙʥʦʩʪʠ ʠ ʚʝʰʪʠʥʠ ʝ ʜʝʣ ʦʜ ʜʦʣʛʦʪʨʘʿʥʠʦʪ ʧʨʦʮʝʩ ʠʤʝʥʫʚʘʥ ʢʘʢʦ 

ʩʦʮʠʿʘʣʠʟʘʮʠʿʘ ʠʣʠ ʚʦʩʧʠʪʫʚʘˁʝ(ʥʝ ʠʜʝʥʪʠʯʥʠ ʧʦʠʤʠ). ʉʦʮʠʿʘʣʠʟʘʮʠʿʘʪʘ ʦʟʥʘʯʫʚʘ ʧʨʦʮʝʩʠ ʧʦ ʧʘʪ ʥʘ ʢʦʠ 

ʥʠʟ ʜʠʨʝʢʪʥʘ ʠʣʠ ʠʥʜʠʨʝʢʪʥʘ ʠʥʪʝʨʘʢʮʠʿʘ ʜʦʘʺʘ ʜʦ ʥʘʩʪʘʥʫʚʘˁʝ ʥʘ ʩʪʘʙʠʣʥʠ ʙʠʭʝʚʠʦʨʘʣʥʠ 

ʜʠʩʧʦʟʠʮʠʠ(ʟʥʘʝˁʘ, ʩʧʦʩʦʙʥʦʩʪʠ, ʩʪʘʚʦʚʠ, ʚʨʝʜʥʦʩʥʠ ʦʨʠʝʥʪʘʮʠʠ). Ăɺʦʩʧʠʪʫʚʘˁʝʪʦ ʠʟʜʚʦʿʫʚʘ ʘʢʪʠʚʥʦʩʪʠ 

ʥʘ ʢʦʠ ʮʝʣʪʘ ʠʤ ʝ ʚʣʠʿʘʥʠʝ ʥʘ ʣʠʯʥʦʩʪʠʪʝ, ʚʦ ʢʦʠ  ʜʦʘʺʘ ʜʦ ʧʣʘʥʠʨʘʥʘ ʩʝʨʠʿʘ ʥʘ ʢʦʥʢʨʝʪʥʠ ʯʝʢʦʨʠ ʢʦʠ ʪʨʝʙʘ 

ʚʦ ʣʠʯʥʦʩʪʠʪʝ ʜʘ ʨʘʟʚʠʿʘʪ ʦʜʨʝʜʝʥʠ ʙʠʭʝʚʠʦʨʘʣʥʠ ʜʠʩʧʦʟʠʮʠʠ ʚʦ ʦʜʥʝʩʫʚʘˁʝʪʦ-ʜʘ ʛʠ ʩʤʝʥʘʪ ʚʝ˃ʝ 

ʧʦʩʪʦʝʯʢʠʪʝñ(ʂʦʙ, 1976). ɺʦʩʧʠʪʫʚʘˁʝʪʦ ʝ ʩʦʜʨʞʘʥʦ ʚʦ ʧʦʠʤʦʪ ʩʦʮʠʿʘʣʠʟʘʮʠʿʘ(ʦʙʣʠʢ ʥʘ ʩʦʮʠʿʘʣʠʟʘʮʠʿʘ) 

ʄʦʨʘʣʥʘʪʘ ʦʨʠʝʥʪʘʮʠʿʘ ʥʘ ʚʦʩʧʠʪʫʚʘˁʝʪʦ ʩʝ ʭʨʘʥʠ ʠ ʩʦ ʩʦʟʥʘʥʠʿʘ ʦʜ ʩʝʢʦʿʜʥʝʚʠʝʪʦ, ʦʜʥʦʩʠʪʝ ʩʦ ʨʦʜʠʪʝʣʠʪʝ, 

ʚʨʩʥʠʮʠʪʝ, ʤʝʜʠʫʤʠʪʝ, ʢʦʠ ʥʝ ʜʝʣʫʚʘʘʪ ʩʝʢʦʛʘʰ ʧʝʜʘʛʦʰʢʠ. ʉʪʘʥʫʚʘ ʟʙʦʨ ʟʘ Ăʬʫʥʢʮʠʦʥʘʣʥʦ ʚʦʩʧʠʪʫʚʘˁʝñ 

ʢʦʝ ʧʦʜʨʘʟʙʠʨʘ ʚʦʩʧʠʪʥʠ ʧʦʩʪʘʧʢʠ ʢʦʠ ʥʝ ʩʝ ʠʩʮʨʧʫʚʘʘʪ ʚʦ Ăʧʣʘʥʩʢʦʪʦ ʚʦʩʧʠʪʫʚʘˁʝñ, ʪʫʢʫ ʠ ʥʝʛʦ ʛʦ 

ʦʧʬʘ˃ʘʘʪ ʠ ʩʝ ʩʧʨʦʚʝʜʫʚʘʘʪ ʥʘʩʝʢʘʜʝ. ʆʪʪʫʢʘ, ʩʝʢʦʿ ʢʦʿ ʚʦʩʧʠʪʫʚʘ ʝ Ăʘʛʝʥʩ ʥʘ ʩʦʮʠʿʘʣʠʟʘʮʠʿʘʪʘñ, ʢʦʠ ʦʜ 

ʜʨʫʛʠʪʝ(ʤʝʜʠʫʤʠʪʝ) ʩʝ ʨʘʟʣʠʢʫʚʘ ʧʦ ʪʦʘ ʰʪʦ ʧʦʩʝʜʫʚʘ ʧʨʦʬʝʩʠʦʥʘʣʥʦ ʟʥʘʝˁʝ, ʛʦ ʫʧʦʪʨʝʙʫʚʘ ʢʘʿ ʣʠʯʥʦʩʪʠʪʝ 

ʢʦʠ ʛʠ ʚʦʩʧʠʪʫʚʘ ʩʦ ʥʘʜʝʞ ʜʝʢʘ ʟʥʘʝˁʝʪʦ ʝ ʜʦʚʦʣʥʦ ʜʘ ʠʤ ʦʚʦʟʤʦʞʠ ʥʘ ʚʦʩʧʠʪʘʥʠʮʠʪʝ ʜʘ ʛʠ ʧʦʩʪʠʛʥʘʪ 

ʟʘʜʘʜʝʥʠʪʝ ʮʝʣʠ. ʉʦʮʠʿʘʣʠʟʘʮʠʿʘʪʘ ʤʦʞʝ ʜʘ ʩʝ ʠʟʝʜʥʘʯʠ ʩʦ Ăʬʫʥʢʮʠʦʥʘʣʥʦʪʦ ʚʦʩʧʠʪʫʚʘˁʝñ, ʥʦ ʥʝ ʠ ʩʦ 

ʚʦʩʧʠʪʫʚʘˁʝʪʦ ʢʘʢʦ ʧʣʘʥʩʢʠ, ʧʝʜʘʛʦʰʢʠ ʠ ʦʜʛʦʚʦʨʝʥ ʯʠʥ. Ăôʊʝʦʨʠʿʘʪʘ ʥʘ ʩʦʮʠʿʘʣʠʟʘʮʠʿʘô ʧʨʠ ʦʙʿʘʩʥʫʚʘˁʝ 

ʥʘ ʧʨʦʤʝʥʠʪʝ ʚʦ ʦʜʥʝʩʫʚʘˁʝʪʦ ʠ ʩʪʝʢʥʫʚʘˁʝ ʥʘ ʢʦʤʧʝʪʝʥʮʠʠ ʛʠ ʜʦʧʫʰʪʘ ʧʨʠʯʠʥʠʪʝ, ʛʠ ʠʟʦʩʪʘʚʫʚʘ 

ʧʦʩʣʝʜʠʮʠʪʝ; ôʪʝʦʨʠʿʘʪʘ ʥʘ ʚʦʩʧʠʪʫʚʘˁʝô ʤʦʨʘ ʧʨʦʤʝʥʠʪʝ ʚʦ ʦʜʥʝʩʫʚʘˁʝʪʦ ʥʘ ʦʥʦʿ ʰʪʦ ʩʝ ʚʦʩʧʠʪʫʚʘ ʜʘ ʛʠ 

ʩʬʘʪʠ ʢʘʢʦ ʧʦʩʣʝʜʠʮʘ ʥʘ ôʜʨʞʝˁʝ ʜʦ ʚʠʩʪʠʥʩʢʦʪʦô ʥʘ ʦʩʥʦʚʘ ʥʘ ʫʙʝʜʣʠʚʦʩʪʘ ʥʘ ʘʨʛʫʤʝʥʪʠʪʝ, ʠ ʢʘʢʦ 

ʘʚʪʦʥʦʤʥʦ ʧʦʩʪʠʛʥʫʚʘˁʝ; ʦʚʘ ʛʦ ʠʩʢʣʫʯʫʚʘ ʙʘʨʘˁʝʪʦ ʥʘ ʧʨʠʯʠʥʠʪʝ ʚʦ ʦʧʰʪʝʩʪʚʝʥʠʪʝ 

ʜʝʪʝʨʤʠʥʘʥʪʠñ(ɺʦʛʝʣ,1996). ʇʨʠʤʝʨ ʟʘ ʢʘʞʫʚʘˁʝʪʦ ʥʘ ɺʦʛʝʣ: ʤʘʿʢʘ, ʧʨʦʬʝʩʠʦʥʘʣʝʥ ʧʝʜʘʛʦʛ, ʤʦʨʘ ʜʘ ʛʠ 

ʦʩʪʘʚʠ ʩʚʦʠʪʝ ʜʝʮʘ ʜʚʝ ʚʝʯʝʨʠ ʙʝʟ ʥʘʜʟʦʨ, ʠ ʩʦ ʧʦʩʪʘʨʘʪʘ ˃ʝʨʢʘ ʨʘʟʛʦʚʦʨʘ ʦʢʦʣʫ ʨʘʟʫʤʥʦʪʦ ʛʣʝʜʘˁʝ ʥʘ 

ʪʝʣʝʚʠʟʠʿʘ. ʉʝ ʨʘʙʦʪʠ ʟʘ ʚʦʩʧʠʪʝʥ ʘʢʪ, ʢʦʿ ʦʜ ʥʘʙˀʫʜʫʚʘʯʢʘ ʧʝʨʩʧʝʢʪʠʚʘ, ʧʨʝʪʩʪʘʚʫʚʘ ʪʠʧʠʯʝʥ ʩʣʫʯʘʿ ʥʘ 

ʩʦʮʠʿʘʣʠʟʘʮʠʿʘ: ʦʙʠʜ ʥʘ ʤʘʿʢʘʪʘ ʜʘ ʧʨʝʥʝʩʝ ʦʜʨʝʜʝʥʠ ʩʦʮʠʿʘʣʥʠ ʥʦʨʤʠ ʩʦ ʧʦʤʦʰ ʥʘ ʩʦʮʠʿʘʣʠʟʘʮʠʩʢʠʪʝ 

ʧʨʘʢʩʠ .. Oʥʘ ʰʪʦ ʦʜ ʘʥʘʣʠʪʠʯʢʘ ʜʠʩʪʘʥʮʘ ʤʦʞʝ ʜʘ ʩʝ ʠʤʝʥʫʚʘ ʢʘʢʦ ʩʦʮʠʿʘʣʠʟʘʮʠʿʘ, ʝʜʥʦʚʨʝʤʝʥʦ ʢʘʢʦ 

ʧʝʜʘʛʦʰʢʠ ʯʠʥ ʠ ʚʦ ʨʘʤʢʠ ʥʘ ʤʦʨʘʣʥʦ ʮʝʣʥʠʪʝ ʧʦʩʪʘʧʢʠ ʥʘ ʧʝʜʘʛʦʛʦʪ/ʤʘʿʢʘʪʘ ʝ ʯʠʥ ʥʘ ʚʦʩʧʠʪʫʚʘˁʝ. 

ʄʝʜʠʫʤʠʪʝ ʩʦʟʜʘʚʘʘʪ ʧʦʪʨʝʙʘ ʟʘ ʚʘʢʚʠ ʨʘʟʤʠʩʣʫʚʘˁʘ, ʙʠʜʝʿ˃ʠ ʚʦʩʧʠʪʥʠʪʝ ʧʦʩʪʘʧʢʠ ʩʦ ʦʜʛʦʚʦʨʥʠ ʥʘʤʝʨʠ 

ʤʦʞʝ ʜʘ ʩʝ ʥʘʧʨʘʚʘʪ ʚʦ ʦʜʥʦʩ ʥʘ ʤʝʜʠʫʤʠʪʝ, ʥʦ ʤʝʜʠʫʤʠ ʘʢʦ ʥʝ ʩʝ ʚʢʣʫʯʝʥʠ ʚʦ ʥʘʩʪʘʚʥʠʪʝ ʧʨʦʛʨʘʤʠ ʥʝ ʩʝ 

ʧʝʜʘʛʦʰʢʠ ʫʩʪʘʥʦʚʠ, ʪʘʢʘ ʥʠʪʫ ʦʩʪʚʘʨʫʚʘʘʪ ʚʦʩʧʠʪʥʠ ʨʝʟʫʣʪʘʪʠ, ʥʠʪʠ ʧʘʢ ʪʦʘ ʠʤ ʝ ʥʘʤʝʥʘʪʘ. ʊʦʘ ʟʥʘʯʠ 

ʩʦʮʠʿʘʣʠʟʘʮʠʿʘʪʘ ʚʦ ʤʝʜʠʫʤʩʢʦ-ʧʝʜʘʛʦʰʢʠ ʢʦʥʪʝʢʩʪ ʠʤʘ ʧʦʛʦʣʝʤʦ ʟʥʘʯʝˁʝ ʦʪʢʦʣʢʫ ʚʦ ʢʦʥʪʝʢʩʪ ʥʘ 

ʩʝʤʝʿʩʪʚʦʪʦ ʠ ʫʯʠʣʠʰʪʝʪʦ. 

 ʄʝʜʠʫʤʠʪʝ ʩʝ ʫʰʪʝ ʝʜʝʥ ʧʨʠʤʝʨ ʥʘ ʩʦʮʠʿʘʣʠʟʘʮʠʿʘ. ɺʦ ʩʦʮʠʿʘʣʠʟʘʮʠʩʢʦ-ʪʝʦʨʝʪʩʢʠʪʝ ʧʨʘʰʘˁʘ, 

ʧʨʘʰʘˁʝʪʦ ʟʘ ʚʣʠʿʘʥʠʝʪʦ ʥʘ ʤʝʜʠʫʤʠʪʝ ʤʦʞʝ ʜʘ ʩʝ ʧʨʝʬʦʨʤʫʣʠʨʘ, ʘ ʬʫʥʢʮʠʿʘʪʘ ʥʘ ʤʝʜʠʫʤʠʪʝ ʥʝ ʝ 

ʚʦʩʧʠʪʥʘ, ʠʘʢʦ ʤʝʜʠʫʤʠʪʝ ʛʦ ʩʣʝʜʘʪ ʞʠʚʦʪʦʪ ʠ ʚʣʠʿʘʘʪ ʥʘ ʥʝʛʦ, ʤʦʞʝ ʜʘ ʩʝ ʦʙʿʘʩʥʠ. ʉʦ  ʜʠʛʠʪʘʣʥʘʪʘ 

ʪʝʣʝʚʠʟʠʿʘ ʩʦ ʩʪʦʪʠʥʘ ʧʨʦʛʨʘʤʠ ʟʘ ʩʠʪʝ ʪʝʤʠ ʠ ʚʢʫʩʦʚʠ, ʜʠʬʝʨʝʥʮʠʿʘʮʠʿʘ ʧʦʤʝʺʫ Ăʯʠʩʪʠʦʪ ʧʦʛʣʝʜ ʠ 

ʧʦʧʫʣʘʨʥʠʦʪ ʚʢʫʩñ(ɹʫʨʜʠʿʝ, 1982) ʠ ʧʦʥʘʪʘʤʫ ˃ʝ ʦʿʘʯʫʚʘ, ʟʥʘʯʠ ʩʘʤʦ-ʩʦʮʠʿʘʣʠʟʘʮʠʿʘʪʘ ʥʝʤʘ ʜʘ ʩʝ ʦʜʚʠʚʘ 

ʩʘʤʦ ʚʦ ʛʨʫʧʠ, ʪʫʢʫ ʠ ʩʝʢʦʿ ʧʦʝʜʠʥʝʮ ˃ʝ ʤʦʞʝ ʠ ʩʘʤ ʜʘ ʜʦʧʨʠʥʝʩʝ ʟʘ ʥʝʘ. ʆʜ ʧʝʜʘʛʦʰʢʘ ʧʝʨʩʧʝʢʪʠʚʘ, ʤʦʞʝ 

ʜʘ ʩʝ ʟʙʦʨʫʚʘ ʠ ʟʘ ʩʘʤʦʚʦʩʧʠʪʫʚʘˁʝ: ʜʝʮʘʪʘ ʠ ʤʣʘʜʠʪʝ, ʥʦ ʠ ʧʦʝʜʠʥʮʠʪʝ ʥʝ ʩʝ ʠʟʣʦʞʝʥʠ ʩʘʤʦ ʥʘ ʚʣʠʿʘʥʠʝ ʥʘ 

ʚʦʩʧʠʪʥʠʪʝ ʘʛʝʥʪʫʨʠ  - ʩʝʤʝʿʩʪʚʦʪʦ ʠ ʫʯʠʣʠʰʪʝʪʦ, ʪʫʢʫ  ʨʘʟʚʠʚʘʘʪ ʢʦʥʮʝʧʪʠ ʟʘ ʩʦʜʨʞʠʥʩʢʘʪʘ ʠ ʤʦʨʘʣʥʘʪʘ 

ʚʨʩʪʘ ʟʘ ʩʘʤʠʪʝ ʩʝʙʝ ʠʣʠ ʟʘ ʤʠʣʿʝʪʦ ʢʘʜʝ ʧʨʠʧʘʺʘʘʪ..ʊʦʘ ʥʝ ʛʦ ʧʦʥʠʰʪʫʚʘ ʤʦʜʝʣʦʪ ʚʦʩʧʠʪʫʚʘʯ-ʚʦʩʧʠʪʘʥʠʢ, 

ʢʘʢʦ ʥʠ ʬʘʢʪʦʪ ʜʝʢʘ ʥʘ ʚʦʩʧʠʪʥʠʪʝ ʧʨʦʮʝʩʠ ʠʤ ʩʝ ʧʦʪʨʝʙʥʠ ʠʥʩʪʠʪʫʮʠʠ ʢʦʠ ʧʦʩʪʘʧʫʚʘʘʪ ʩʦ ʚʦʩʧʠʪʥʘ 
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ʥʘʤʝʨʘ-ʧʦʜ ʥʘʜʟʦʨ ʠ ʢʦʥʪʨʦʣʘ. ɺʦ ʜʝʤʦʢʨʘʪʩʢʠ ʦʧʰʪʝʩʪʚʘ ʧʦʩʪʦʿʘʪ ʪʝʥʜʝʥʮʠʠ ʟʘ ʟʘʿʘʢʥʫʚʘˁʝ ʥʘ ʝʣʝʤʝʥʪʠʪʝ 

ʥʘ ʬʫʥʢʮʠʦʥʘʣʥʦʪʦ ʚʦʩʧʠʪʫʚʘˁʝ, ʢʦʠ ʥʝ ʩʝ ʧʦʩʘʢʫʚʘʥʠ ʚʦ ʠʥʪʝʥʮʠʦʥʘʣʥʠʦʪ ʚʦʩʧʠʪʝʥ ʧʨʦʮʝʩ. ʄʝʜʠʫʤʠʪʝ ʟʘ 

ʦʚʘ ʜʦʧʨʠʥʝʩʫʚʘʘʪ ʚʦ ʛʦʣʝʤʘ ʤʝʨʘ, ʙʝʟ ʤʦʞʥʦʩʪ ʪʦʘ ʚʣʠʿʘʥʠʝ ʧʝʜʘʛʦʰʢʠ ʜʘ ʩʝ ʨʝʛʫʣʠʨʘ.           

 ʉʣʦʞʝʥʘʪʘ ʩʦʩʪʦʿʙʘ  ʢʦʿʘ ʝ ʧʦʢʘʞʘʥʘ, ʟʘʩʣʫʞʥʘ ʝ ʟʘ ʧʦʩʪʦʝˁʝʪʦ ʥʘ ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ, ʢʘʢʦ 

ʧʝʜʘʛʦʰʢʘ ʜʠʩʮʠʧʣʠʥʘ. ʇʝʜʘʛʦʛʦʪ ʄʝʨʢʝʨʪ ʚʦ ʄʝʜʠʫʤʠʪʝ ʠ ʚʦʩʧʠʪʫʚʘˁʝʪʦ ʟʘʙʝʣʝʞʫʚʘ: Ăʤʝʜʠʫʤʩʢʘʪʘ 

ʧʝʜʘʛʦʛʠʿʘ ʤʦʨʘ ʜʘ ʩʝ ʦʜʥʝʩʫʚʘ ʥʘ ʮʝʣʦʢʫʧʥʘʪʘ ʧʝʜʘʛʦʰʢʘ ʩʠʪʫʘʮʠʿʘ, ʙʠʜʝʿ˃ʠ ʩʘʤʦ ʚʦ ʩʢʣʘʜ ʩʦ ʥʝʘ, ʤʦʞʝ ʜʘ 

ʙʠʜʝ ʫʩʧʝʰʥʦ ʦʩʤʠʩʣʝʥʘ ʠ ʩʧʨʦʚʝʜʝʥʘñ(1992). ʅʘ ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʥʝʦʧʭʦʜʥʘ ʠ ʝ ʩʣʠʢʘʪʘ ʥʘ ʯʦʚʝʢʦʪ, 

ʠ ʧʦʩʪʦʠ ʪʨʠʘʛʦʣʥʠʢ ʧʦʤʝʺʫ ʨʝʘʣʥʠʪʝ ʧʦʪʨʝʙʠ ʠ ʜʝʥʝʰʥʠʪʝ ʨʘʟʚʦʿʥʠ ʟʘʜʘʯʠ ʥʘ ʦʥʦʿ ʢʦʿ ʚʦʩʧʠʪʫʚʘ ʠ ʥʘ 

ʣʠʯʥʦʩʪʘ ʢʦʿʘ ʝ ʠʟʣʦʞʝʥʘ ʥʘ ʚʦʩʧʠʪʫʚʘˁʝ.. ʂʦʥʮʝʧʪʦʪ ʥʘ ʩʦʮʠʿʘʣʠʟʘʮʠʿʘ ʿʘ ʦʧʠʰʫʚʘ ʦʚʘʘ ʩʝʦʧʬʘʪʥʘ ʨʘʤʢʘ 

ʢʦʿʘ ʥʘʚʠʩʪʠʥʘ ʩʘʤʘ ʦʜ ʩʝʙʝ ʥʝ ʩʦʟʜʘʚʘ ʚʦʩʧʠʪʥʠ ʮʝʣʠ, ʠʘʢʦ ʛʠ ʧʦʩʪʘʚʫʚʘ. ʅʝ ʝ ʧʦʚʝ˃ʝ ʤʦʞʥʦ ʧʣʘʥʠʨʘʥʦ 

ʚʦʩʧʠʪʫʚʘˁʝ, ʚʦ ʥʘʿʜʦʙʘʨ ʩʣʫʯʘʿ, ʧʦʩʪʦʿʘʪ ʧʦʩʣʝʜʦʚʘʪʝʣʥʠ ʢʦʨʝʢʮʠʠ. ɿʘ ʦʚʘ ʦʙʠʯʥʦ ʩʝ ʘʢʪʠʚʠʨʘ ʠ 

ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ. ʇʨʠ ʩʪʨʘʚ ʦʜ ʟʘʛʨʦʟʫʚʘˁʝ ʥʘ ʤʣʘʜʠʥʘʪʘ ʦʜ ʭʦʨʦʨ ʬʠʣʤʦʚʠ, ʩʮʝʥʠ ʥʘ ʥʘʩʠʣʩʪʚʦ, 

ʢʦʤʧʿʫʪʝʨʠ, ʥʘ ʧʦʤʦʰ ʩʝ ʧʦʚʠʢʫʚʘ ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ, ʠ ʥʝʦʧʭʦʜʥʦ ʝ ʪʘʘ ʜʘ ʛʠ ʧʨʠʤʝʥʠ ʩʚʦʠʪʝ 

ʢʦʤʧʝʪʝʥʮʠʠ, ʘ ʘʢʪʠʚʥʦʩʪʠʪʝ ʠ ʧʦʥʫʜʠʪʝ ʜʘ ʛʠ ʧʨʠʣʘʛʦʜʠ ʥʘ ʧʦʚʝ˃ʝ ʩʝʦʧʬʘʪʥʠ ʢʦʥʮʝʧʪʠ ʢʦʠ ʛʦ ʥʘʜʤʠʥʫʚʘʘʪ 

ʚʦʩʧʠʪʥʦʪʦ ʜʝʣʫʚʘˁʝ, ʩʢʦʥʮʝʥʪʨʠʨʘʥʠ ʥʘ ʧʦʩʣʝʜʦʚʘʪʝʣʥʠʪʝ ʢʦʨʝʢʮʠʠ.  

  

4. ʂʆʎɽʇʊʀ ʅɸ ʄɽɼʀʋʄʉʂɸʊɸ ʇɽɼɸɻʆɻʀɱɸ: ʆɼ ʂʈʀʊʀʂɸ ʅɸ ʄɽɼʀʋʄʀʊɽ          

ʂʆʅ    ʇʈɸʂʊʀʏʅɸ ʆʈʀɽʅʊɸʎʀɱɸ/ʊɽʆʈʀʀ ʅɸ ɼɽʃʋɺɸɳɽ 

 ʄʝʜʠʫʤʩʢʦ-ʧʝʜʘʛʦʰʢʠʪʝ ʜʝʙʘʪʠ ʫʢʘʞʫʚʘʘʪ ʜʝʢʘ ʧʦʩʪʦʝʣʝ ʜʚʝ ʣʠʥʠʠ ʥʘ ʘʨʛʫʤʝʥʪʘʮʠʠ ʟʘ 

ʤʝʜʠʫʤʠʪʝ: ʩʠʣʥʘ ʛʨʫʧʘ ʥʘ ʢʨʠʪʠʯʘʨʠ ʥʘ ʤʝʜʠʫʤʠʪʝ ʠ ʧʦʩʣʘʙʘ ʛʨʫʧʘ, ʢʦʿʘ ʩʝ ʟʘʣʘʛʘ ʟʘ ʥʠʚʥʘʪʘ ʫʧʦʪʨʝʙʘ. 

ɽʜʥʦʚʨʝʤʝʥʦ, ʥʘ ʤʝʩʪʦʪʦ ʥʘ ʧʨʘʢʪʠʯʥʦ- ʤʦʨʘʣʥʘʪʘ, ʘ ʧʦʜʦʮʥʘ ʠ ʪʝʦʨʝʪʩʢʠ ʬʫʥʜʠʨʘʥʘ ʢʨʠʪʠʢʘ ʥʘ ʤʝʜʠʫʤʠʪʝ, 

ʩʪʘʧʫʚʘ ʧʦʠʥʘʢʚʦ ʛʣʝʜʠʰʪʝ ʟʘ ʤʝʜʠʫʤʠʪʝ, ʪ.ʥ. Ăʧʨʘʢʪʠʯʥʘ ʦʨʠʝʥʪʘʮʠʿʘñ, ʢʘʜʝ ʥʝ ʩʝ ʜʠʩʢʫʪʠʨʘʣʦ ʟʘ ʪʦʘ ʰʪʦ 

ʤʝʜʠʫʤʠʪʝ ʧʨʘʚʘʪ ʥʘ ʣʫʺʝʪʦ, ʪʫʢʫ ʰʪʦ ʣʫʺʝʪʦ ʧʨʘʚʘʪ ʩʦ ʤʝʜʠʫʤʠʪʝ ʠ ʰʪʦ ʦʯʝʢʫʚʘʘʪ ʦʜ ʥʠʚ. ɺʦ 1960-ʪʘ 

ʛʦʜʠʥʘ, ʧʦʜ ʚʣʠʿʘʥʠʝ ʥʘ ʌʨʘʥʢʬʫʨʪʩʢʘʪʘ ʰʢʦʣʘ ʩʦʟʜʘʜʝʥʘ ʝ ʠʜʝʦʣʦʰʢʦ-ʢʨʠʪʠʯʢʘ ʤʝʜʠʫʤʩʢʘ ʧʝʜʘʛʦʛʠʿʘ, 

ʟʥʘʯʘʿʥʘ ʦʜ ʜʚʝ ʧʨʠʯʠʥʠ:.ôʛʠ ʧʨʝʚʟʝʤʘʣʘ ʧʦʩʪʦʝʯʢʠʪʝ ʪʝʦʨʝʪʩʢʠ ʣʠʥʠʠ ʥʘ ʘʨʛʫʤʝʥʪʘʮʠʿʘô ʠ .ôʩʝ ʧʨʠʢʣʫʯʠʣʘ 

ʥʘ ʘʢʪʫʝʣʥʠʪʝ ʜʝʙʘʪʠ ʚʦ ʦʧʰʪʝʩʪʚʝʥʠʪʝ ʥʘʫʢʠô. ɺʦ 1960-ʪʝ ʜʦʘʺʘ ʜʦ ʧʨʦʤʝʥʘ ʚʦ ʧʦʿʤʦʚʥʠʦʪ ʜʠʩʢʫʨʩ, 

ʥʦʨʤʘʪʠʚʥʘʪʘ ʤʝʜʠʫʤʩʢʘ ʧʝʜʘʛʦʛʠʿʘ ʛʦ ʦʩʪʘʧʠʣʘ ʤʝʩʪʦʪʦ ʥʘ ʢʨʠʪʠʯʥʘʪʘ. ʇʦʪʪʠʢ ʟʘ ʦʚʘ ʜʘʣʝ Ăôʜʠʩʢʫʩʠʠʪʝ ʟʘ 

ʨʝʬʦʨʤʠʪʝ ʚʦ ʥʘʩʪʘʚʘʪʘ ʟʘ ʫʤʝʪʥʦʩʪô ʠ ʟʥʘʯʘʿʥʘ ʩʪʘʥʫʚʘ ʦʧʰʪʝʩʪʚʝʥʘʪʘ ʧʝʨʩʧʝʢʪʠʚʘñ(Baacke, 1995). ʅʘʤʝʩʪʦ 

ʧʦʟʥʘʚʘˁʝʪʦ ʥʘ ʤʝʜʠʫʤʠʪʝ ʠʣʠ ʟʘʰʪʠʪʥʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʥʘʩʪʘʧʫʚʘ ôʢʦʥʮʝʧʪʦʪ ʢʨʠʪʠʯʢʘ ʤʝʜʠʫʤʩʢʘ 

ʜʠʜʘʢʪʠʢʘô, ʘ ʧʦʩʤʘʪʨʘˁʝʪʦ ʥʘ ʫʤʝʪʥʦʩʪʘ ʧʨʝʤʠʥʫʚʘ ʚʦ ôʢʦʥʮʝʧʪ ʥʘ ʚʠʟʫʝʣʥʘ ʢʦʤʫʥʠʢʘʮʠʿʘô, ʩʦ ʟʘʜʘʯʘ 

ʰʠʨʝˁʝ ʥʘ ʩʚʝʩʪʘ ʜʝʢʘ ʜʝʥʝʩ ʚʣʘʜʝʝ ʦʥʦʿ ʢʦʿ ʨʘʩʧʦʣʘʛʘ ʩʦ ʤʘʩʦʚʥʘʪʘ ʩʚʝʩʪ. Ăʋʚʠʜʦʪ ʚʦ ʫʩʣʦʚʠʪʝ ʥʘ 

ʟʘʚʠʩʥʦʩʪ ʥʘ ʥʘʰʘʪʘ ʩʚʝʩʪ ʦʜ ʠʥʜʫʩʪʨʠʿʘʪʘ ʥʘ ʩʚʝʩʪʘ, ʘ ʩʦ ʪʦʘ ʠ ʦʜ ʦʥʠʝ ʢʦʠ ʨʘʩʧʦʣʘʛʘʘʪ ʩʦ  ʩʨʝʜʩʪʚʘʪʘ ʥʘ 

ʧʨʦʠʟʚʦʜʩʪʚʦ ʝ ʧʨʝʜʫʩʣʦʚ ʟʘ ʝʤʘʥʮʠʧʘʮʠʿʘñ(Baacke, 1995). ɼʨʫʛʠʦʪ ʧʨʠʩʪʘʧ ʥʘ ʢʨʠʪʠʯʢʘʪʘ ʤʝʜʠʫʤʩʢʘ 

ʧʝʜʘʛʦʛʠʿʘ ʩʝ ʩʦʩʪʦʠ ʚʦ ʦʨʠʝʥʪʠʨʘˁʝ ʢʦʥ ʬʠʣʤʩʢʘʪʘ ʘʚʘʥʛʘʨʜʘ. ʎʝʣʪʘ ʝ ʤʣʘʜʠʪʝ Ăʚʨʟ ʜʝʣʘʪʘ ʚʦ ʢʦʠ ʩʚʝʩʥʦ ʩʝ 

ʠʟʛʨʘʜʝʥʠ ʝʩʪʝʪʩʢʠ ʧʨʦʮʝʜʫʨʠ, ʜʘ ʛʠ  ʠʟʦʩʪʨʘʪ ʨʝʩʫʨʩʠʪʝ ʥʘ ʟʥʘʝˁʝ ʠ ʜʘ ʩʝ ʦʩʧʦʩʦʙʘʪ ʜʘ ʛʠ ʢʦʨʠʩʪʘʪñ (Maas, 

1972). ɺʘʞʥʘ ʝ ʧʨʦʝʢʮʠʿʘʪʘ ʥʘ Ăʦʧʠʩʤʝʥʝʪ ʤʣʘʜʠʥʝʮñ ʢʦʿ ʪʨʝʙʘ ʜʘ ʩʝ ʝʜʫʮʠʨʘ ʜʘ ʙʠʜʝ ʢʨʠʪʠʯʝʥ ʧʨʝʤʘ 

ʩʣʠʢʠʪʝ ʠ ʦʧʰʪʝʩʪʚʦʪʦ. ʈʝʞʠʩʝʨʦʪ ʂʝʥʠʛʰʪʘʿʥ ʦʜʙʨʘʣ ʰʧʘʛʝʪʠ-ʚʝʩʪʝʨʥ-ʪʨʠʚʠʿʘʣʝʥ ʧʨʦʠʟʚʦʜ, ʢʘʢʦ ʦʛʣʝʜʘʣʦ 

ʥʘ ʨʝʘʣʥʘʪʘ ʩʦʩʪʦʿʙʘ ʥʘ ʤʣʘʜʠʪʝ, ʠ ʥʘʦʺʘ ʪʨʘʛʦʚʠ ʢʦʠ ʫʢʘʞʫʚʘʘʪ ʥʘ ʩʧʨʝʛʘ ʧʦʤʝʺʫ ʠʤʘʛʠʥʘʮʠʿʘʪʘ, 

ʧʨʦʝʢʮʠʿʘʪʘ ʠ ʠʜʝʥʪʠʬʠʢʘʮʠʿʘʪʘ. ɼʫʨʠ ʧʦʯʝʪʦʢʦʪ ʥʘ 1990-ʪʝ ʬʠʣʤʩʢʘʪʘ ʠ ʢʠʥʦ ʧʝʜʘʛʦʛʠʿʘ ʿʘ ʦʪʢʨʠʚʘʘʪ 

ʬʘʩʮʠʥʘʮʠʿʘʪʘ Ăʢʘʢʦ ʘʬʝʢʪʠʚʥʘ ʜʠʤʝʥʟʠʿʘ ʥʘ ʧʨʦʮʝʩʦʪ ʥʘ ʢʦʤʫʥʠʢʘʮʠʿʘ ʩʦ ʤʝʜʠʫʤʠʪʝñ(Baacke, 1995). ʉʝʛʘ 

ʤʦʞʝ ʩʝʨʠʦʟʥʦ ʜʘ ʩʝ ʩʬʘʪʠ ʝʩʪʝʪʩʢʦʪʦ ʠʩʢʫʩʪʚʦ ʥʘ ʜʝʮʘʪʘ ʠ ʤʣʘʜʠʪʝ, ʠ ʜʘ ʠʤ ʩʝ ʧʨʠʟʥʘʝ ʩʧʦʩʦʙʥʦʩʪʘ ʜʝʢʘ ʚʦ 

ʩʝʢʦʿ ʚʠʜ  ʤʘʪʝʨʠʿʘʣ(ʘʢʦ ʩʝ ʤʝʜʠʫʤʩʢʠ ʦʧʠʩʤʝʥʝʪʠ) ʧʨʦʥʘʦʺʘʘʪ ʠʥʩʧʠʨʘʮʠʠ ʠ ʠʥʪʝʨʧʨʝʪʘʮʠʠ, ʢʦʠ ʤʦʞʘʪ ʜʘ 

ʛʠ ʫʩʚʦʿʘʪ ʠ ʥʘʧʨʘʚʘʪ ʧʨʦʜʫʢʪʠʚʥʠ. ɿʘ ʦʚʘ ʜʦʧʨʠʥʝʣʘ ʠ Ăʧʨʘʢʪʠʯʥʦ ʦʨʠʝʥʪʠʨʘʥʘʪʘñ ʧʝʜʘʛʦʛʠʿʘ, ʢʦʿʘ ʧʦʚʝ˃ʝ 

ʥʝ ʧʦʘʺʘ ʦʜ ʤʝʜʠʫʤʩʢʘʪʘ ʩʦʜʨʞʠʥʘ, ʥʦ ʥʠ ʦʜ ʥʘʤʝʨʠʪʝ ʥʘ ʧʝʜʘʛʦʛʦʪ, ʪʫʢʫ ʠ ʝʜʥʦʪʦ ʠ ʜʨʫʛʦʪʦ ʚʦ ʧʨʘʢʪʠʯʥʘ 

ʩʤʠʩʣʘ ʛʦ ʧʦʚʨʟʫʚʘ ʩʦ ʜʝʮʘʪʘ ʠ ʤʣʘʜʠʪʝ.    

 ʄʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʧʨʚ ʧʘʪ ʩʝ ʚʢʣʫʯʫʚʘ ʚʦ ʪʝʦʨʝʪʩʢʠʪʝ ʜʝʙʘʪʠ, ʧʨʝʢʫ ʧʦʠʤʠʪʝ: 

Ăʢʦʤʧʝʪʝʥʮʠʿʘ, ʢʦʤʫʥʠʢʘʪʠʚʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘ, ʤʝʜʠʫʤʩʢʘ ʢʦʤʧʝʪʝʥʮʠʿʘ, ʞʠʚʦʪʝʥ ʩʚʝʪ, ʩʝʢʦʿʜʥʝʚʠʝ, 

ʢʦʥʚʝʥʮʠʦʥʘʣʥʦʩʪ, ʠʥʪʝʥʮʠʦʥʘʣʥʦʩʪ, ʜʝʣʫʚʘˁʝ ʠ ʨʘʙʦʪʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘñ(Baacke,1972). ʇʝʜʘʛʦʛʠʿʘʪʘ ʝ 

ʟʘʠʥʪʝʨʝʩʠʨʘʥʘ ʟʘ ʯʦʚʝʢʦʚʘʪʘ ôʢʦʤʫʥʠʢʘʪʠʚʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘô. ʈʘʙʦʪʥʘ ʭʠʧʦʪʝʟʘ, ʢʦʿʘ ʧʦʘʺʘ ʦʜ 

ʧʦʜʠʛʥʫʚʘˁʝʪʦ ʥʘ ʯʦʚʝʢʦʪ, ʠ ʩʝ ʟʘʩʥʦʚʘ ʥʘ ʥʝʛʦʚʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘ ʟʘ ʿʘʟʠʯʥʦ ʜʝʣʫʚʘˁʝ ʠ ʥʘ ʥʝʛʦʚʘʪʘ 

ʩʧʦʩʦʙʥʦʩʪ ʘʢʪʠʚʥʦ ʜʘ ʫʯʝʩʪʚʫʚʘ ʚʦ ʢʦʥʩʪʨʫʠʨʘˁʝʪʦ ʥʘ ʩʚʝʪʦʪ. ôʂʦʥʮʝʧʪʦʪ ʥʘ ʢʦʤʫʥʠʢʘʪʠʚʥʘ ʢʦʤʧʝʪʝʥʮʠʿʘô 

ʩʦʜʨʞʠ ʠʟʚʝʩʥʘ ôʮʝʣʥʘ ʚʨʝʜʥʦʩʪô, ʢʦʿʘ ʦʜ ʘʥʘʣʠʪʠʯʢʘ ʜʠʤʝʥʟʠʿʘ ʛʦ ʧʨʝʤʝʩʪʫʚʘ ʚʦ ʧʝʜʘʛʦʰʢʘ. ʃʠʥʛʚʠʩʪʦʪ 

ʏʦʤʩʢʠ, ʛʦ ʫʧʦʪʨʝʙʠʣ ʧʦʠʤʦʪ ʢʦʤʧʝʪʝʥʮʠʿʘ ʟʘ ʜʘ ʿʘ ʦʧʠʰʝ ʯʦʚʝʢʦʚʘʪʘ ʤʝʥʪʘʣʥʘ ʩʧʦʩʦʙʥʦʩʪ, ʢʦʿʘ ʥʘ ʦʩʥʦʚʘ 
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ʥʘ ʠʤʘʥʝʥʪʥʠʦʪ ʩʠʩʪʝʤ ʥʘ ʧʨʘʚʠʣʘ ʩʦʟʜʘʚʘ ʥʝʦʛʨʘʥʠʯʝʥ ʙʨʦʿ ʨʝʯʝʥʠʮʠ. ʉʧʦʨʝʜ ʏʦʤʩʢʠ ʚʘʞʥʘ ʝ Ăʦʩʦʙʠʥʘʪʘ 

ʥʘ ʿʘʟʠʢʦʪ, ʜʝʢʘ ʦʙʝʟʙʝʜʫʚʘ ʩʨʝʜʩʪʚʘ ʟʘ ʠʟʨʘʟʫʚʘˁʝ ʥʘ ʤʥʦʛʫ ʤʠʩʣʠ, ʠʣʠ ʧʘʢ ʟʘ ʩʘʤʦʚʦʣʥʦ ʿʘʟʠʯʥʦ ʨʝʘʛʠʨʘˁʝ 

ʥʘ ʤʥʦʛʫ ʥʦʚʠ ʩʠʪʫʘʮʠʠñ(2003).. ʆʚʘ ʜʦʚʝʜʫʚʘ ʜʦ ʧʨʝʪʧʦʩʪʘʚʢʘʪʘ ʜʝʢʘ ʩʠʪʝ ʣʫʺʝ ʨʘʩʧʦʣʘʛʘʘʪ ʩʦ ʛʦʚʦʨʥʠʦʪ 

ʤʦʜʝʣ ʥʘ ʝʜʝʥ ʫʥʠʚʝʨʟʘʣʝʥ ʿʘʟʠʢ. ôɱʘʟʠʯʥʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘô, ʩʝ ʧʦʩʚʝʪʫʚʘ ʥʘ ʩʝʤʘʥʪʠʢʘʪʘ ʠ ʛʨʘʤʘʪʠʢʘʪʘ ʥʘ 

ʨʝʯʝʥʠʮʘʪʘ, ʘôʢʦʤʫʥʠʢʘʪʠʚʥʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘô ʛʦ ʚʢʣʫʯʫʚʘ ʥʘʙˀʫʜʫʚʘˁʝʪʦ, ʙʠʦʛʨʘʬʩʢʠʪʝ, ʩʦʮʠʿʘʣʥʦ-

ʩʪʨʫʢʪʫʨʥʠʪʝ ʠ ʢʫʣʪʫʨʥʦ-ʦʧʰʪʝʩʪʚʝʥʠʪʝ ʩʝʜʠʤʝʥʪʠ. ʂʦʤʫʥʠʢʘʪʠʚʥʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘ ʩʝ ʨʝʘʣʠʟʠʨʘ ʚʦ  

ʩʝʢʦʿʜʥʝʚʠʝʪʦ ʥʘ ʧʦʝʜʠʥʝʮʦʪ, ʩʝ ʧʨʠʤʝʥʫʚʘ ʧʨʠ ʫʯʝʩʪʚʦ ʥʘ ʧʦʚʝ˃ʝ ʣʫʺʝ, ʤʝʺʫ ʢʦʠ ʤʦʨʘ ʜʘ ʚʘʞʠ ôʿʘʟʠʯʥʘ 

ʢʦʥʚʝʥʮʠʿʘô, ʧʨʝʪʧʦʩʪʘʚʢʘ ʟʘ ʨʘʟʙʠʨʘˁʝ. ʉʦ ʢʦʥʚʝʥʮʠʿʘʪʘ ʦʜʠ ʠ ʠʥʪʝʥʮʠʦʥʘʣʥʦʩʪ. ʂʦʥʚʝʥʮʠʠʪʝ ʠ 

ʠʥʪʝʥʮʠʠʪʝ ʛʦ ʦʜʨʝʜʫʚʘʘʪ ʛʦʚʦʨʝˁʝʪʦ ʠ ʜʝʣʫʚʘˁʝʪʦ ʠ  ʛʠ ʧʦʚʨʟʫʚʘʘʪ. ʉʧʦʟʥʘʥʠʝʪʦ ʥʘ ʢʦʥʚʝʥʮʠʦʥʘʣʥʦʩʪʘ ʥʘ 

ʜʝʣʫʚʘˁʝʪʦ ʠ ʥʝʛʦʚʘʪʘ ʠʥʪʝʥʮʠʦʥʘʣʥʘ ʩʪʨʫʢʪʫʨʘ, ʟʥʘʯʘʿʥʘ ʝ ʟʘ ʘʥʘʣʠʟʘ ʥʘ ʦʜʥʦʩʦʪ ʧʦʤʝʺʫ ʤʝʜʠʫʤʠʪʝ ʠ 

ʥʠʚʥʠʪʝ ʢʦʨʠʩʥʠʮʠ. ʇʦʢʨʘʿ ʢʦʤʫʥʠʢʘʪʠʚʥʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘ, ʧʦʩʪʦʠ ʠ ʤʝʜʠʫʤʩʢʘ ʢʦʤʧʝʪʝʥʮʠʿʘ, ʢʦʿʘ ʦʜ 

ʢʦʤʫʥʠʢʘʪʠʚʥʘʪʘ ʩʝ ʨʘʟʣʠʢʫʚʘ  ʧʦ ʪʦʘ ʰʪʦ ʥʝ ʩʝ ʠʩʢʘʞʫʚʘ ʣʠʮʝ-ʚʦ-ʣʠʮʝ, ʪʫʢʫ ʚʦ ʧʘʨʘʩʦʮʠʿʘʣʥʘ ʠʥʪʝʨʘʢʮʠʿʘ 

ʩʦ ʤʝʜʠʫʤʩʢʠʪʝ ʧʦʨʘʢʠ ʠ ʥʠʚʥʠʪʝ ʥʦʩʠʪʝʣʠ. ʂʦʤʫʥʠʢʘʮʠʿʘʪʘ(ʫʩʦʛʣʘʩʫʚʘˁʝ ʥʘ ʟʥʘʢʦʚʠʪʝ ʠ ʩʠʤʙʦʣʠʪʝ) ʠ 

ʠʥʪʝʨʘʢʮʠʿʘʪʘ(ʩʦ-ʜʝʣʫʚʘˁʝ ʩʦ ʜʨʫʛʠʪʝ), ʩʝ ʧʦʚʨʟʘʥʠ. ʂʦʤʫʥʠʢʘʮʠʿʘʪʘ ʦʚʦʟʤʦʞʫʚʘ ʜʘ ʩʝ ʩʧʦʟʥʘʝ ʠ ʜʘ ʩʝ 

ʜʝʬʠʥʠʨʘ ʰʪʦ ʝ ʯʦʚʝʯʢʦʪʦ ʜʝʣʫʚʘˁʝ. Ăɼʝʣʫʚʘˁʝ ʝ ʘʢʪʠʚʥʦʩʪʘ ʢʦʿʘ ʨʘʩʧʦʣʘʛʘ ʩʦ ʩʦʧʩʪʚʝʥʠʪʝ ʫʩʣʦʚʠ  ʢʦʠ 

ʩʘʤʘʪʘ ʛʠ ʩʦʟʜʘʣʘ; ʩʝ ʦʜʣʠʢʫʚʘ ʩʦ ʜʠʤʝʥʟʠʿʘ(ʿʘ ʦʪʢʨʠʚʘ ʿʘʟʠʢʦʪ). ʥʘ ʥʝʟʘʚʠʩʥʦʩʪ ʦʜ ʩʠʪʫʘʮʠʿʘʪʘ ʚʦ ʢʦʿʘ ʩʝ 

ʦʜʚʠʚʘ. ɸʢʪʠʚʝʥ ʯʦʚʝʢ -  ʨʘʩʧʦʣʘʛʘ ʩʦ ʩʘʤʠʦʪ ʩʝʙʝ, ʠ ʝ ʚʦ ʩʦʩʪʦʿʙʘ ʜʘ ʛʦ ʢʦʥʪʨʦʣʠʨʘ ʦʥʘ ʰʪʦ ʩʝ 

ʩʣʫʯʫʚʘñ.(Maas, 1972)..ʅʘ ʜʝʣʫʚʘˁʝʪʦ ʤʫ ʪʨʝʙʘ ʢʦʤʫʥʠʢʘʮʠʿʘ, ʠ ʥʘ ʢʦʤʫʥʠʢʘʮʠʿʘʪʘ ʠ ʪʨʝʙʘ ʜʝʣʫʚʘˁʝʪʦ. 

ɱʘʟʠʢʦʪ ʠ ʥʘʙˀʫʜʫʚʘˁʝʪʦ, ʢʦʠ ʩʝ ʦʩʪʚʘʨʫʚʘʘʪ ʧʨʝʢʫ ʢʦʥʚʝʥʮʠʠʪʝ ʧʦʚʨʟʘʥʠ ʩʦ ʠʥʪʝʥʮʠʠʪʝ, ʦʙʝʟʙʝʜʫʚʘʘʪ 

ʧʨʝʧʦʟʥʘʪʣʠʚʦʩʪ ʠ ʦʮʝʥʫʚʘˁʝ ʥʘ ʜʝʣʫʚʘˁʝʪʦ, ʢʘʢʦ ʠ ʧʨʝʪʧʦʩʪʘʚʢʘ ʟʘ ʟʘʝʜʥʠʯʢʦ ʜʝʣʫʚʘˁʝ. ʉ® ʦʚʘ ʚʘʞʠ ʠ ʟʘ 

ʤʝʜʠʫʤʩʢʘʪʘ ʢʦʤʫʥʠʢʘʮʠʿʘ, ʢʘʜʝ ʿʘʟʠʢʦʪ ʥʝ ʝ ʝʜʠʥʩʪʚʝʥ ʬʘʢʪʦʨ. ɺʦ ʪʝʣʝʚʠʟʠʩʢʠʪʝ ʧʨʦʛʨʘʤʠ ʠ ʩʣʠʢʠʪʝ 

ʠʟʨʘʟʫʚʘʘʪ ʠʥʪʝʥʮʠʠ ʠ ʢʦʥʚʝʥʮʠʦʥʘʣʥʦʩʪʠ, ʤʦʣʘʪ ʟʘ ʨʘʟʙʠʨʘˁʝ/ʦʜʙʠʚʘʘʪ ʜʘ ʧʦʢʘʞʘʪ ʨʘʟʙʠʨʘˁʝ. 

ʄʝʜʠʫʤʩʢʘʪʘ ʢʦʤʧʝʪʝʥʮʠʿʘ ʩʝ ʩʦʩʪʦʠ ʚʦ ʧʨʠʤʝʥʫʚʘˁʝ ʥʘ ʠʩʢʫʩʪʚʘʪʘ ʩʪʝʢʥʘʪʠ ʧʨʠ ʨʘʩʪʝˁʝʪʦ, ʥʘ ʪʦʣʢʫʚʘˁʝ 

ʥʘ ʤʝʜʠʫʤʩʢʠʪʝ ʩʠʤʙʦʣʠ, ʥʦ ʠ ʥʘ ʧʨʦʥʘʦʺʘˁʝ ʥʘ ʩʦʧʩʪʚʝʥʠʪʝ ʠʥʪʝʥʮʠʠ ʚʦ ʥʠʚ. ʂʦʥʮʝʧʪʦʪ ʥʘ ʧʨʘʢʪʠʯʥʘʪʘ 

ʤʝʜʠʫʤʩʢʘ ʢʦʤʧʝʪʝʥʮʠʿʘ, ʠʤʘ ʥʘʿʜʝʥʦ ʰʠʨʦʢ ʦʜʟʠʚ, ʧʦʩʝʙʥʦ ʚʦ ʤʝʜʠʫʤʩʢʠʦʪ ʩʚʝʪ. ʤʝʥʫʚʘ(Maas, 1972). 

 

 ɿɸʂʃʋʏʆʂ . 

 ɺʦ ʪʨʫʜʦʚ ʩʝ ʥʘʧʨʘʚʠ ʦʙʠʜ ʜʘ ʩʝ ʩʢʠʮʠʨʘʘʪ ʧʘʪʠʰʪʘʪʘ ʟʘ ʧʨʦʤʠʩʣʠʚʘˁʝ ʠ ʜʝʣʫʚʘˁʝ ʥʘ 

ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ. ɿʘʢʣʫʯʥʦ ʥʘʜʣʝʞʥʦʩʪʠʪʝ ʥʘ ʤʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʩʝ: ʛʠ ʩʣʝʜʠ ʠ ʝʜʫʮʠʨʘ 

ʤʘʣʦʣʝʪʥʠʮʠʪʝ, ʫʩʤʝʨʫʚʘʿ˃ʠ ʛʠ ʢʦʥ ʤʝʜʠʫʤʠʪʝ. ɻʠ ʥʘʙˀʫʜʫʚʘ ʠ ʘʢʪʠʚʥʦʩʪʠʪʝ ʢʦʠ ʥʝ ʩʝ ʜʠʨʝʢʪʥʦ ʧʦʚʨʟʘʥʠ 

ʩʦ ʤʝʜʠʫʤʠʪʝ. ɻʠ ʘʥʘʣʠʟʠʨʘ ʩʦʮʠʿʘʣʠʟʘʮʠʩʢʠʪʝ ʢʦʤʧʦʥʝʥʪʠ ʥʘ ʤʦʜʝʨʥʦʪʦ ʙʠʜʫʚʘˁʝïʚʦ-ʩʚʝʪʦʪ.  

ʄʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʥʝ ʩʝ ʟʘʥʠʤʘʚʘ ʩʘʤʦ ʩʦ ʛʨʫʧʠ(ʠʣʠ ʧʦʝʜʠʥʮʠ), ʪʫʢʫ ʠ ʩʦ ʫʩʣʦʚʠʪʝ ʚʦ ʢʦʠ ʜʝʮʘʪʘ ʠ 

ʤʣʘʜʠʪʝ ʜʝʥʝʩ ʨʘʩʪʘʪ(ʞʠʚʝʝˁʝ ʚʦ ʩʪʘʤʙʝʥʘ ʟʛʨʘʜʠ, ʙʝʟ ʤʦʞʥʦʩʪʠ ʟʘ ʠʛʨʘ, ʧʨʠʢʦʚʘʥʠ ʟʘʝʢʨʘʥ, ʙʝʟ ʚʠʥʘ ʥʘ 

ʤʝʜʠʫʤʦʪ). ʄʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʥʝ ʪʝʞʠ ʢʦʥ ʧʝʜʘʛʦʛʠʟʘʮʠʿʘ ʥʘ ʤʝʜʠʫʤʩʢʠʪʝ ʩʦʜʨʞʠʥʠ ʠ ʥʠʚʥʦ 

ʧʦʜʣʦʞʫʚʘˁʝ ʧʦʜ ʩʚʦʿʘ ʚʣʘʩʪ, ʠ ʧʦʚʝ˃ʝ ʩʝ ʟʘʥʠʤʘʚʘ ʩʦ ʩʦʜʨʞʠʥʘʪʘ ʥʘ ʤʝʜʠʫʤʠʪʝ, ʩʦ ʢʨʠʪʠʢʘ ʥʘ ʧʨʦʛʨʘʤʠʪʝ, 

ʜʘʚʘʿ˃ʠ ʧʨʝʜʣʦʟʠ ʟʘ ʥʠʚʝʥ ʨʘʟʚʦʿ. ʄʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʥʝ ʤʦʞʝ ʜʘ ʿʘ ʠʛʥʦʨʠʨʘ ʤʝʜʠʫʤʩʢʘʪʘ ʧʦʣʠʪʠʢʘ ʠ 

ʩʦʮʠʿʘʣʥʠʦʪ ʤʝʜʠʫʤʩʢʠʦʪ ʜʠʩʢʫʨʩ, ʘʢʦ ʥʝ ʩʘʢʘ ʜʘ ʙʠʜʝ ʤʘʨʛʠʥʘʣʠʟʠʨʘʥʘ ʚʦ ʧʝʜʘʛʦʰʢʠʪʝ ʧʨʦʚʠʥʮʠʠ, ʢʘʜʝ ʙʠ 

ʩʣʫʞʝʣʘ ʩʘʤʦ ʟʘ ʢʦʨʝʢʮʠʿʘ ʥʘ ʦʥʘ ʰʪʦ ʩʝ ʩʣʫʯʫʚʘ ʥʘʜʚʦʨ ʦʜ ʥʝʘ ʠ ʦʜ ʥʝʿʟʠʥʠʪʝ ʦʜʛʦʚʦʨʥʦʩʪʠ.  ʆʜ ʧʝʜʘʛʦʰʢʘ 

ʧʝʨʩʧʝʢʪʠʚʘ ôʢʦʥʮʝʧʪʦʪ ʥʘ ʜʝʣʫʚʘˁʝô, ʦʚʦʟʤʦʞʫʚʘ ʜʝʮʘʪʘ ʠ ʤʣʘʜʠʪʝ ʜʘ ʩʝ ʧʨʝʪʩʪʘʚʘʪ ʢʘʢʦ ʧʘʨʪʥʝʨʠ ʚʦ 

ʧʨʦʮʝʩʦʪ ʥʘ ʢʦʤʫʥʠʢʘʮʠʿʘ, ʥʦ ʙʝʟ ʢʦʥʪʨʦʣʘ ʥʘ ʥʦʨʤʘʪʠʚʥʘʪʘ ʧʝʜʘʛʦʛʠʿʘ. ʇʨʘʢʪʠʯʥʦ-ʧʝʜʘʛʦʰʢʠ ʧʦʩʤʘʪʨʘʥʦô 

ʧʨʘʢʪʠʯʥʦ ʦʨʠʝʥʪʠʨʘʥʘ ʤʝʜʠʫʤʩʢʘ ʧʝʜʘʛʦʛʠʿʘô, ʛʠ ʜʦʥʝʩʫʚʘ ʢʦʥʮʝʧʪʠʪʝ ʢʦʠ ʛʠ ʥʘʜʤʠʥʫʚʘʘʪ ʨʘʤʢʠʪʝ ʟʘ 

ʠʩʪʨʘʞʫʚʘˁʝ ʥʘ ʨʝʮʝʧʮʠʿʘʪʘ, ʘ ʥʘ ʜʝʮʘʪʘ ʠ ʤʣʘʜʠʪʝ ʠʤ ʦʚʦʟʤʦʞʫʚʘ ʤʝʜʠʫʤʩʢʘ ʧʘʨʪʠʮʠʧʘʮʠʿʘ. ʂʦʥʮʝʧʪʦʪ ʥʘ 

ʜʝʣʫʚʘˁʝ ʦʚʦʟʤʦʞʫʚʘ ʠ ʧʦʚʨʟʫʚʘˁʝ ʥʘ ʩʝʢʦʿʜʥʝʚʥʘʪʘ ʢʦʤʫʥʠʢʘʮʠʿʘ ʩʦ ʤʝʜʠʫʤʩʢʘʪʘ ʢʦʤʫʥʠʢʘʮʠʿʘ, ʜʚʘ 

ʨʘʟʣʠʯʥʠ, ʥʦ ʥʝʨʘʟʜʚʦʿʥʠ ʥʘʯʠʥʠ ʟʘ ʨʘʟʤʝʥʘ ʥʘ ʠʥʬʦʨʤʘʮʠʠ. ɼʝʣʫʚʘˁʝʪʦ ʛʦ ʧʨʦʥʘʦʺʘʤʝ ʠ ʚʦ ʤʝʜʠʫʤʩʢʘʪʘ 

ʧʨʦʜʫʢʮʠʿʘ, ʠ  ʚʦ ʤʝʜʠʫʤʩʢʘʪʘ ʨʝʮʝʧʮʠʿʘ. ʄʝʜʠʫʤʩʢʘʪʘ ʧʝʜʘʛʦʛʠʿʘ ʩʦ ʧʨʘʢʪʠʯʥʘ ʦʨʠʝʥʪʘʮʠʿʘ ʝ ʠ ʤʝʜʠʫʤʩʢʘ 

ʧʝʜʘʛʦʛʠʿʘ ʩʦ ʘʢʮʝʥʪ ʥʘ ʟʘʙʝʣʝʰʢʠʪʝ, ʘ ʦʚʘ ʛʦ ʦʪʚʦʨʘ ʧʨʘʢʪʠʯʥʠʦʪ ʧʨʦʩʪʦʨ, ʢʦʿ ʛʦ ʦʧʬʘ˃ʘ ʧʨʦʙʣʝʤʦʪ ʥʘ 

ʩʦʮʠʿʘʣʠʟʘʮʠʿʘʪʘ ʠ ʚʦʩʧʠʪʫʚʘˁʝʪʦ 
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Abstract:  The research study aim is to develop a MAI (Multidimensional attention and interaction) model of 

attention on the web with its 7 levels, for capturing user feedback and define measurable output that can be used to 

increase interaction and improve user satisfaction. Within the research study realized, concluded that the attention 

reveals and guides interaction. Research study has focused on investigating: how attention in the web indicates 

intention for action? what social aspects of ICT influences attention in the web? What are the factors that influence 

attention in online environments? attention allocation in different modalities in the web? Analyzed are the theories 

of attention like cognition, neuro-cognition, hci and other Current HCI theories lack to account in a coherent manner 

for the feedback effects that system changes have on the user. Research study Hypothesis: Capturing user feedback 

and define measurable output that can be used to increase attention and interaction and improve user satisfaction.  

Human beings yet, continuously manage these two-way interactions through attentional processes. Attentional 

processes guide the allocation of cognitive and physical resources allowing one to both perceive the environment 

and act upon it. Most theories and tools currently guiding the development of Information and Communication 

Technologies-ICT (including HCI design principles and guidelines, user experience, system design and modeling 

and software applications) concentrate on providing services to users and planning to interacting with other users by 

performing a focused activity on a single device. These models however no longer reflect the state of things in 

working, learning, and every day activities. As a result of the study we have developed measures for assessment 

with key indicators, and defined the measurable outcomes and proposed framework for modeling attention. 

Attention allocation therefore can be used as the proxy that both reveals and guides interactions, allowing us to form 

an attention-based  theory of interaction. On one hand through the knowledge of users' attention allocation it is 

possible to understand what part of the environment is affecting the user behaviour; on the other hand it is possible 

to modify the environment in order to support or steer user attention. We propose that by reasoning on user attention 

allocation, devices could coordinate their actions supporting users performing multiple partially focused activities on 

multiple heterogeneous devices. Based on knowledge of users attention allocation, devices would aim at minimizing 

users' cognitive load by evaluating what are the appropriate resources for the users, and what are the most suitable 

format, mode, modality, and time, for presentation. The study for investigating the attention in learning conducted 

qualitative testing method using a questionnaire consisted of 20 questions about the profilization, academic 

background, computer skills; usage and attitude towards different of e-applications. Participants were students, 

teaching and administrative staff from University Mother Teresa in Skopje, Macedonia and South East European 

University, Tetovo, Macedonia. Attentional processes guide the allocation of cognitive and physical resources 

allowing one to both perceive the environment and act upon it. Most theories and tools currently guiding the 

development of ICT (including HCI design principles and guidelines, operating systems, and software applications) 

concentrate on providing services to a single user and planning to interacting with other users by performing a 

focussed activity on a single device. Findings, insights, recommendations and the framework is provided and 

argumented.    

Keywords: framework model of attention, web system feedback, effectiveness of attention, defining measurable 

outputs for attention.  
                     

1. INTRODUCTION  

Current Human Computer Interaction -HCI theories lack to account in a coherent manner for the feedback effects 

that system changes have on the user. Human beings yet, continuously manage these two-way interactions through 

attentional processes. Attentional processes guide the allocation of cognitive and physical resources allowing one to 

both perceive the environment and act upon it. Most theories and tools currently guiding the development of ICT 
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(including HCI design principles and guidelines, operating systems, and software applications) concentrate on 

providing services to a single user and planning to interacting with other users by performing a focussed activity on 

a single device. These models however no longer reflect the state of things in working, learning, and everyday-

activities environments.  

Attention allocation therefore can be used as the proxy that both reveals and guides interactions, allowing us to form 

an attention-based (Roda, Thomas 2006) theory of interaction. On one hand through the knowledge of users' 

attention allocation it is possible to understand what part of the environment is affecting the user behaviour; on the 

other hand it is possible to modify the environment in order to support or steer user attention. We propose that by 

reasoning on user attention allocation, devices could coordinate their actions supporting users performing multiple 

partially focussed activities on multiple heterogeneous devices. Based on knowledge of users attention allocation, 

devices would aim at minimising users' cognitive load by evaluating what are the appropriate resources for the users, 

and what are the most suitable format, mode, modality, and time, for presentation. 

 

2. LITERATURE REVIEW  

Human attention is normally understood as the set of processes that enable us to cope with our limited cognitive 

abilities; these processes guide the selection of incoming perceptual stimuli (Driver, 2001). What we see, hear, and 

generally perceive around us (in the physical world) exceeds, probably by several orders of magnitude, what we are 

actually capable of processing. Chun and Wolfe propose that óóFirst, attention can be used to select behaviorally 

relevant information and/or to ignore the irrelevant or interfering information. Second, attention can modulate or 

enhance this selected information according to the state and goals of the perceiver. With attention, the perceivers are 

more than passive receivers of information. They become active seekers and processors of information, able to 

interact intelligently with their environmentôô Chun and Wolfe (Chun & Wolfe, 2001:p.273).  

Therefore, it is important to study how the current models and approaches could be extended to take into account 

such shifts of attention during information seeking tasks. This approach is necessary in order to better understand 

and allocate in a more efficient way usersô attention and cognitive resources, during realistic information seeking 

tasks. This understanding can contribute to the development of predictive user models and, possibly, computational 

agents that would take into account such complex, multitasking environments and allocate or shift attention in the 

same manner as human users. Such agents could be used either for design and evaluation purposes or to support 

users in real-time, offering suggestions and guidance when appropriate, filtering information and prioritizing the 

tasks at hand in a dynamic way. In addition, these agents could be combined with current technologies (e.g. screen 

readers) to provide invaluable help to people with visual or other deficiencies. Furthermore, it would be, also, 

important to investigate the extent to which the findings of this research are also applicable within the multitasking 

context of a single device (e.g. writing an essay in a computer when an important email arrives and requires a 

change in the tasks sequence).  

Highlighting the aforementioned issues, researchers have recently argued that ñin contrast to Human-Computer 

Interaction, a new broader field of investigation needs to emerge, i.e. Human-Information Interactionò (Jones et al, 

2006). Most of the aspects distinguishing such a field are based on a relatively recent theory called Information 

Foraging Theory (Pirolli and Card, 1999). According to this theory, people seek information according to a cost 

structure of information and economy of attention. Information scent, i.e. proximal cues perceived by the user that 

indicate the value, cost of access, and location of distal information content, assumes a determinant role in 

addressing peopleôs attention. Such a theory could play an important role in understanding and modeling peopleôs 

behavior in their multitasking and multimodal contexts (Pirolli, Card, and Van Der Wege, 2001).  

CoLiDeS (Kitajima & Polson, 1997) is a, more narrowly-defined, cognitive model that simulates the userôs 

interaction with applications hosted on systems with graphical interfaces as a two phase process. During the 

attention phase the user, mentally, divides the interface into a collection of sub-areas and focuses on the one that 

seems semantically closer to her goal. This process is repeated until the user has focused on a manageable collection 

of items, where the action-selection phase takes place (i.e. from the focused on sub-area the user chooses to act on 

the item perceived to be closer to her goal). Based on CoLiDes, Blackmon et al, 2002 produced an innovative 

technique, termed Cognitive Walkthrough for the Web (CWW), that predicts how well websites support users' 

navigation and information search tasks.  

Semantic Relevancy Maps (Veksler and Gray, 2007) is, also, a similar approach that tries to combine semantic 

relevance of information with stimulus-driven attention to predict where on the display the user will find relevant 

information. The goal is to produce layouts of information that draw the eyes to areas with information relevant to 
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the userôs goal. The long-term goal of this approach is to develop high-fidelity computational cognitive models that 

would surf the web the same way that people do. 

Last but not least, the increasing complexity of human information interaction implies the need for collaboration in 

the analysis and management of information. Data need to be processed and analyzed in social contexts in which 

interaction with other people and with the artifacts that embody collective knowledge plays a fundamental role 

(Terrenghi et al, 2006). In the real physical world objects provide affordances for manipulation. When dealing with 

novel interaction paradigms, enabling gestures, gaze, speech, haptic interaction, affordances for information 

dynamically spanning across multiple contexts need to be designed for usersô construction of an interaction 

conceptual model (Terrenghi, 2005).  Other issues that need to be investigated are: a) shared use of information by 

multiple users across multiple devices, b) rights management and allocation policies considering private and shared 

working information spaces, c) representation and visualization of dynamic information spaces and d) awareness 

mechanisms that notify about changes in the information stream  (Terrenghi et al, 2006). 

In the cognitive psychology literature, there is a general agreement that attention can either be controlled voluntarily 

by the subject, or it can be captured by some external event (Arvidson, 2003; Posner, 1980; Yantis, 1998). Voluntary 

control is referred to as endogenous, top-down, or goal-driven attention. Attention captured by external events is 

referred to as exogenous, bottom-up, or stimulus-driven attention. For example, if one reads some text applies 

endogenous attention, however a sudden noise may attract attention through and exogenous process. Chun & Wolfe 

indicate that these two mechanisms have different characteristics, óóendogenous attention is voluntary, effortful, and 

has a slow (sustained) time course; exogenous attention draws attention automatically and has a rapid, transient time 

courseôô (Chun & Wolfe, 2001: p.279). The two mechanisms (exogenous and endogenous) are strongly related 

(Yantis, 2000). In fact the endogenous mechanisms in place (e.g. what one is looking for in a visual field, and how 

this search is performed at the voluntary level) seem to determine whether one will automatically be able to ignore 

certain stimuli; in other words óóthe guidance of attention is determined by interactions between the bottom-up input 

and top-down perceptual setôô (Chun & Wolfe, 2001:p.280).  

For well-defined environments with well-known actors and predetermined sets of user activities, the strategies 

required for assisting the user in attention management may be hardwired into the ICT infrastructure ï a model of 

the userôs attention may not be required, and attention management is handled at design time (or not handled at all as 

in many current systems that simply assume focussed activity). Hard wired attention management is typical of driver 

assistance, plant management, or mission control systems. 

However, most everyday situations of multi-tasking provide a much more dynamic environment. There is no 

ñdesign timeò for the ensemble of devices (e.g. smart phones, notebooks, projectors) that make up the digital 

population of a typical ICT enabled environment today. Likewise, the number of people in such environments, their 

(social) roles, the topics they address, and the varying relationships they establish are determined by the dynamics of 

their activities and interactions. 

 

3. CONCEPTUAL FRAMEWORK MODEL OF ATTENTION  

The theoretical framework is based on the definition of a model of attention that would allow one to derive, on the 

basis of observations of the environment, a description of how people in the environment are allocating attention.  

The conceptual framework is assessing and reasoning about users attention allocation and with that offers possibility 

to support a wide range of, possibly interleaved, users' activities based on interactions in an environment where 

devices and people are ubiquitous. 

Adapting to the specific characteristics and needs of users in a dynamic environment requires a deeper 

understanding of how interactions with the environment impact on the user, in particular, we believe that the 

environment has a much deeper impact on the user than what has been assumed so far. Distributed cognition (e.g. 

Hutchins, 1995) abandons the traditional idea that the mind is in the head (and the body). Instead, the mind is what 

happens in our interactions with objects and other people. Externalized representations (e.g. notes, visible usage 

traces, familiar object arrangements) are as important in cognition as the internal ones. The human mind is 

opportunistic in a sense that readily incorporates whatever is available in order to improve its performance in the 

cognitive tasks of problem solving, categorization, recollection, anticipation and the like. Some authors (e.g. Clark, 

2003) go as far as saying that human ontological development is essentially about extending our skills by learning to 

use cultural and technological artefacts. The process starts with learning the native language, mastering human 

relations, negotiating human constructed environments, writing, math skills, learning second language, and so on. 
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This process never ends. According to Clark these artefacts not only augment our cognitive capabilities but they 

define the very nature of the human mind. 

The unprecedented proliferation of ICT in every imaginable sphere of our lives therefore reshapes what we are, what 

we can do, and pushes the boundaries of how much we can do! Thus, ubiquitous computing translates to ubiquitous 

cognition.  

The ability to do more however comes at a price. Whilst we have extended our ability to perform certain tasks 

through the use of many artefacts, we face new problems connected to information overload, frequent interruptions, 

intense multi-tasking, frequent task switching, and reduced awareness (Roda, Nabeth 2008).    

On the other hand, the overwhelming role in cognition of externalized representations gives us a unique opportunity 

to study and influence for the better our cognitive processes. Typically, classical approaches take findings from 

cognitive psychology regarding humansô limitations (e.g. limited capacity of the short term memory) and try to 

account for that in, say, HCI design.  

Attentional processes guide the allocation of cognitive and physical resources allowing one to both perceive the 

environment and act upon it. Attention allocation therefore can be used as the proxy that both reveals and guides 

interactions, allowing us to form an attention-based (Roda, Thomas 2006) theory of interaction. On one hand 

through the knowledge of users' attention allocation it is possible to understand what part of the environment is 

affecting the user behaviour; on the other hand it is possible to modify the environment in order to support or steer 

user attention. 

The fact that we focus on the use of cognitive and neurological models of attention allows us to gain a better 

understanding of the human processes that are most stressed in modern ICT environments, whilst targeting directly 

those processes, and guiding and limiting the definition of other concepts (e.g. user interests, user activity) and 

parameters (e.g. best time for interaction, best modality for interaction) with respect to the one clear objective of 

supporting users' attention allocation.  

When interacting with several people and devices and coping with several parallel threads of activity, the strategy 

and means employed for allocating and shifting attention plays a major role in people capability to successfully 

handle interaction. Pervasiveness and ubiquity of ICT devices makes them a major consumer of user attention, up to 

the level of becoming a nuisance. On the other hand, the increasing context awareness of those devices provides the 

opportunity for proactively assisting the user in managing their attention resources efficiently and appropriately. 

Devices may provide proactive assistance in everyday situations, on the basis of a model of user attention and its 

causal connections to the various situation parameters. The objective of such a model is to allow the representation 

of arbitrary runtime situations (regarding device ensemble, users, and their interactions), the assessment of the 

consequences on user attention, and the deliberation of strategies for attention management that allow to respond 

appropriately.  

Some of the partners in this consortium have been able to show that, for limited scenarios, models can be found 

which are able to describe suitable device behaviour, independent of the specific users and devices in a given 

situation (Heider, Kirste 2007; Kirste 2007) and that attention management may effectively guide interaction in 

digital learning environments (Molenaar, Roda 2008). 

We set three requirements for this theoretical model: 

1. It must be possible to evaluate the level of accuracy with which the model describes human attention 

allocation in a set of pre-defined, relevant prototypical situations. The definitions of these relevant prototypical 

situations will also be part of the project 

2. The model defines an attention-formalism capable of describing human attention allocation. The attention-

formalism should cover at least the relevant prototypical situations 

3. The model, and the associated attention-formalism must be implementable on a digital device. In particular 

we expect that the input to the model will be observable user's interactions, and the output will be a description of 

the user's attention allocation in the attention-formalism 

For example, the model must be able to say that if a user is typing on a computer within a given application whilst 

the phone is ringing, then the user will probably have most of his/her attention allocated to the computer application 

and part of it, allocated to the telephone. However, if the user is also wearing a headset playing music, then the 

model should reflect that the user's attention would be distributed differently (in a manner that probably depends on 

the volume of the music in the headset). 

A theoretical model guiding attention allocation evaluation: 

1. Cause/effect influence on attention 
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2. theories of attention (cognition, neuro-cognition, hci),  

3. social aspects of attention (effects of social context),  

4. emotional aspects of attention (effects of emotional state) 

5. attention and action (how attention indicates intention for action)  

6. attention in mixed environments (virtual, physical) 

7. attention allocation in different modalities 

8. measures for assessment (key indicators, measurable outcomes) 

9. scenario definition for pilot applications,  

10. social aspects of ICT influences attention in the web (facebook, twiter) 

Influence of presentation characteristics on attention (evaluation of expected outcomes in terms of effects on 

attention ï this is used also to evaluate the utility of possibly alternative system responses): 

ī content 

ī modality of presentation (e.g. visual, speech, sound, tactile) 

ī mode of presentation (e.g. graphic, natural language) 

ī strength of the presentation (from focussed to peripheral) 

ī time of presentation 

 

4. RESEARCH INSTRUMENT AND RESULTS  

The study for investigating the attention in learning conducted qualitative testing method using a questionnaire 

consisted of 20 questions about the profilization, academic background, computer skills; usage and attitude towards 

different of e-application google classroom. Participants were students, and teaching staff from University Mother 

Teresa in Skopje, Macedonia and South East European University, Tetovo, Macedonia. 

This research study should give answers to the following hypotheses: 

Hypothesis: Capturing user feedback and define measurable output that can be used to increase attention and 

interaction and improve user satisfaction.  

The MAI (Multidimensional attention and interaction) model of attention has defined the following 7 levels X1-X7:  

informed, you can have access to status, access to learning content, each activity within course, track deadlines, 

accessibility from mobile device, check status,  time content visitò. They were given five options to answer: 

Unsatisfactory(1); Satisfactory(2); Good(3); Very Good(4) and Outstanding(5). In order to investigate that, we had 

specific indicator questions marked as: 

X1 - You get information in time. 

X2- You are informed about the status of each learning activity at any time. 

      X3 ï You are informed about each activity within the course in time/ at any time. 

      X4 ï You are notified on urgent deadlines about different assignment or projects in time/ at any time. 

      X5 ï You can access online from your mobile device learning content and information any time by yourself. 

      X6 - You can check the status of student performance in time/ at any time.  

      X7 ï You can track the content time accessed from a student in time/ at any time. 

.Table 1. Attention in learning on the web for encountering system feedback on the user 

Level of Satisfaction X1 X2 X3 X4 X5 X6 X7 

Unsatisfactory 10 07% 05% 05% 12% 13% 07 

Satisfactory 18 22% 20% 20% 20% 13% 12 

Good 15 18% 13% 22% 8% 10% 12 

Very Good 43 23% 32% 27% 23% 22% 43 

Outstanding 13 30% 30% 27% 37% 42% 27 
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According to the results shown in tables 1 -5, the satisfactory level of attention towards different services of in-time 

information and communication resulted to be very high. Also, from the responses we can see that almost 30%-40% 

of users do not have satisfactory attitude towards the reliability of in-time/at any time information and 

communication.   

That is a good reason to look for what influences the still high percentage of unsatisfaction, even though the 

percentage of users with very good and outstanding attitude is very high 60%-70%. We can see that the 

unsatisfactory levels of attitude towards the reliability have shown the users whose levels of attitude towards all 

chosen services/ indicators X1 ï X7 described above is unsatisfactory. So, users who have outstanding level of 

attitude towards get information in time, get informed about the status of each student /activity in time/ any time, get 

notified on urgent deadlines, track content time, check the status studentôs performance, track the attendance of a 

student performance in time/ at any time have also outstanding and very good satisfactory level of attention 

towards reliability  of information and communication. Moreover, after investigating their correlation, it was found 

that there is a strong correlation among satisfactory level of reliability offered by the e-app with other indicators, 

which is strong enough (closer to 1 ï stronger) to say that by increasing the satisfactory level of attention towards 

above mentioned services/indicators of e-application, increases the satisfactory level of attention and interaction 

towards reliability of information and communication offered by e-application that is google classroom. Hereby, the 

hypothesis H1 is proved. 

 

5. CONCLUSION  

The research study was focused on investigating: how attention in the web indicates intention for action? what social 

aspects of ICT influences attention in the web? What are the factors that influence attention in online environments? 

Attention allocation in different modalities in the web? Analyzed are the theories of attention like cognition, neuro-

cognition, hci and other Current HCI theories lack to account in a coherent manner for the feedback effects that 

system changes have on the user. Influence of presentation characteristics on attention (evaluation of expected 

outcomes in terms of effects on attention  is used to evaluate the utility of possibly alternative system responses): 

ī content 

ī modality of presentation (e.g. visual, speech, sound, tactile) 

ī mode of presentation (e.g. graphic, natural language) 

ī strength of the presentation (from focused to peripheral) 

ī time of presentation 

Within the research study realized, concluded that the attention reveals and guides interaction. In our approach the 

essential cues enabling the understanding of the user activity within the environment are the user interactions with 

the environment. The devised model is based on the definition of a model of attention that would allow one to 

derive, on the basis of observations of the environment, a description of how people in the environment are 

allocating attention. The theoretical significance of the work consists in the fact that the possibilities of increasing 

interest in increased learning.   
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Abstract: The article is an attempt to outline aspects of the fundamental role of the game. It also presents the 

analysis of the relation play - learning in the pragmatic aspect of mastering communication skills ï key 

competences for children and the mature personality. Game learning is presented in the context of the National 

strategy for lifelong learning, with particular emphasis on the acquiring communicative competences at pre-school 

age, the opportunities of the autodidactic game to ensure their control and the reflection of game learning on the 

learning style (four learning styles - D. Kolb) throughout life. 

Keywords: game learning, communicative competences, autodidactic game, learning style. 

 

1. INTRODUCTION  

  The game with its specificity and different role in the building of the personality of the child and student as 

a fundamental human activity is the focus which is reflected in the two worlds of childhood ï the pre-school as well 

as the primary school period.  

  Research about the game in various aspects ï historical, contemporary, generally-theoretical, philosophic, 

and pedagogical ï undoubtedly prove the importance of it, both taken from separate sides and thoroughly 

concerning the personal development of the child; these studies, having been performed by numerous researchers in 

all parts of the world in a traditional as well as innovative way. The gameôs irreplaceable role for mastering the 

universal ability of participation in activities ï planning, organization, self-control, evaluation and self-evaluation 

has been proven throughout time. The significance of the game motivation for starting and realizing of activities has 

also been shown. The game potential for achieving team work and cooperation has been proven on numerous 

occasions. The role of the game for mastering thought capabilities, analysis and synthesis has been studied. The 

valuable significance of the game in the formation of communicative competence ï one of the key competences for 

the mature expression of the personality ï has been analyzed. The game capacity of creative work has been 

evaluated in multiple aspects. The interdependence between games and personal qualities has been thoroughly 

examined and presented. The capacity of the game to offer the feeling of joy in the process has been researched 

together with numerous other aspects of the game culture. 

 

 2. ASPECTS OF THE FUNDAMENTAL ROLE  OF THE GAME  

  Thus, the fundamental role of the game has been outlined to a different aspect of the deep research of the 

game, directly as well as indirectly, with traditional and innovative methods, through modern technology and in 

relation to:  

¶ Human civilization,  presented philosophically, starting from ancient times up to nowadays in 

relations, such as:   

ü Game and spirituality ï the game as ña primitive human functionò and ñone of the spiritual 

elements of lifeò ï the position of the playing human ï presented in ĂHomo ludensò by Johan Huizinga  (Huizinga , 

2000); 

ü Game and intuition - manifestation and further development of intuition ï the philosophical ideas 

of Henri Bergson about intuition: ñIn order to know something, according to Bergson, means to unite with it and in 

a certain way to become this something ourselvesò (Yordanova 1991). What better territory for the manifestation of 

intuition can there be than the game in the entire ontogenesis?  

ü Game and moral values ï a reference point, individual approbation and start towards the moral 

development in childhood (the most important human aim even for the ancient Greek philosopher Socrates). The 

game provokes and recognizes moral, honest ethical behavior;  

ü Game and collectiveness ï activeness in interaction, in cooperation - typical for Socratesôs 

dialogue and significant for the game dialogue with objects, artefacts, other people and manifestation of qualities 

such as collaboration, mutual assistance, team work.  

mailto:szlateva@swu.bg
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¶ Human mentality, covered in psychological theories about children game, showing the crucial 

importance of the game for the psychological development of the child, especially in the Russian school of 

L.S.Vigotski, presented by D. Elkonin (Elkonin,1984), in Bulgaria, in G. Piryovôs studies (Piryov, 1993) as well as 

in numerous other researchers westwards and eastwards, who all prove the role of the game motivation for 

participation in an activity, as  well as its stimulating, formational and approving effect on the personal qualities of 

the player.   

¶ Cognitive development ï multi-aspect researched interdependence of the game by numerous 

authors, the development of the operational structures as well as the parallel intellectual and moral development, 

presented by Jean Piaget (Piaget, 1932), who estimates that childrenôs cognitive style of learning is shown in the 

game.  

¶ Communicative competences, scrutinized as a language instinct by Steven Pinker (Pinker, 2007), 

investigated by various authors, such as: J. Piaget, L.S.Vigotski, N. Homskii, K. Chukovski, analyzed in the context 

of key competences by a great number of contemporary researchers in the field of pre-school and primary school 

age ï F. Daskalova, B. Angelov, I. Koleva, S. Zdravkova, M. Balabanova, S. Zlateva (Zlateva, 2009, 2013) 

¶ Experiencing joy - researched as a meaning in biological, evolutional, psychological and social 

aspect ï K. Izard, R. Stamatov, S. Zlateva. For Carrol Izard, the joy cannot be achieved immediately, though direct 

effort ï it is always a product of something else (Izard, 1980). The joy is a product of the game, its manifestation and 

characteristics (Zlateva, 1999, 2003, 2009).  

¶  Emotional intelligence, analyzed by Daniel Goleman (Goleman, 2000), as a different type of 

intelligence, directed towards emotional harmony and thought.  

¶ Development of imagination and creative work ï investigated by L. Vigotski, D. Rodari, G. 

Piryov. The inexhaustible capacity of the game to stimulate the imagination and creativity turn the game into an 

irreplaceable, unique, human activity.  

¶ Stimulating the sense of humour and the attitude towards the funny - Bergson (1947), I.Pasi 

(1972), S. Zlateva (1998, 1999, 2001, and 2009), A. Veleva (2012).  

The discovery of the surprising, unusual, non-standard deviation of the norm in the process of the game is in reality 

an encounter with the funny. This discovery is both a creative act and a mechanism for generating multi-variability 

and alternativeness (Zlateva 1998, 2001, 2009). 

  

3.THE STRATEGY FOR PLAY -LEARNING - THE PHILOSOPHY OF THE INTEGRATED 

AMPLIFICATION OF THE CHILD IN PRE-SCHOOL AGE 

The current article includes the two-way analysis of the relation play-learning which focuses on the 

pragmatic aspect of the mastering of communicative skills ï key competences of the child and mature personality. 

Game learning is examined simultaneously in several contexts:  

o National strategy for lifelong learning; 

o Mastering communicative competences in pre-school age; 

o The capacity of the autodidactic game to ensure their mastering;  

o The effect of the game learning on the style of lifelong learning (based on the four styles of studying 

of D. Kolb (after Klisarov and Ivanov). 

Game learning has a direct influence on two of the aims in the National strategy for lifelong learning in 

the period of 2014 ï 2020 (after the National strategy for lifelong learning, 2014-2020).  

¶ ñIncreasing of the quality of pre-school preparation and education as a solid basis for further 

learning and effective social comprehension;  

¶ Ensuring a gradual transition from pre-school preparation to school education. (after the National 

strategy for lifelong learning, 2014-2020).  

The theory of the game has long proven that the most natural, sparing and forethoughtful achievement of 

high quality education as well as the creation of fundamental basis for complete amplification of the child in 

pre-school age is the game.  The transition towards school education through games is insidious and gradual, which 

gives the reason for choosing the game not only in the age before school, but also in the first stages of primary 

education. This choice includes potential for achievement of the goals in the National strategy for lifelong 

learning in the period of 2014 ï 2020.  

The organization of the game and the providing of preconditions for play- learning is a main and 

concomitant unnamed activity, implemented in some of the activities planned in the National strategy:   
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¶ ñDevelopment of suitable programs and school curriculum for the progress of children which positively 
influence the acquisition of cognitive together with non-cognitive competences, having in mind also the 

importance of the games;  

¶ Ensuring physical activity of children in pre-school age, aiming at harmonious personal development and 

progress;  

¶ Creation of conditions for the facilitation of the transition of small children from family to educational 

environment, as well as the transition between different stages of education;  

¶ Development of social programs for modernization of the existing as well as the building of new 

kindergartensò( National strategy for lifelong learning in the period of 2014 ï 2020) 

 The understanding of the aforementioned activities through the implementation of the game strategy is in 

accordance with the philosophy of pre-school education, and includes various possibilities for game learning. Its part 

is influenced by the subjective views of authors of active as well as future program products, but undoubtedly, there 

exists the tendency for its prediction.  

 The realization of game learning ï direct or indirect ï originates from the impossibility of providing 

cognitive and non-cognitive competences out of the game in pre-school age as an activity , or out of the use of the 

game as a strategy, method and skill.  

Through the game, which in fact is the life of the child in pre-school age, subject-subject relations between 

the players ï adult(s) ï child(ren) are realized together with the subject-object relations. They are displayed in the 

game space of the playroom, the specialized rooms (for physical activities, artistic activities, and various activities), 

the playground in the kindergarten, where mutual exchange of competences as well as improvement is conducted.  

The playground of the kindergartens poses different opportunities for game learning in accordance with its specific 

architectural and design ideas. The various combination of physical activity for children, which the kindergarten 

provides, helps the harmonious child development ï the other strategy activity from the National strategy.   

Game learning for children in pre-school childhood age acquires specificity, which originates in the 

differentiation of the share-participation of each and every game in its genesis and it is dependent on numerous 

factors. One of the factors is the level of difficulty of a certain game and its development in the context of game-

relation of the game subjects. Another factor is the self-motivation of the playing child to learn while playing. The 

individual and unique specificities of the child are yet another factor in the realization of the game learning. The 

magnetism of the reference group and the strength of the role model are other factors which do not overlap with the 

influence of some other factors.   

The various games have different but inevitably inclusive capacity for mastering, reformation, 

classification, differentiation and transformation of information, capacity for mastering and improvement of variable 

competences, which in reality is the capacity for learning in the process of unintentional learning and the capacity 

for mastering of competences.    

Aspects of the possibilities for different types of games which are to propose game learning can be found 

with numerous authors, such as I. Koleva (Koleva, 1993), V. Gyurova (Gyurova, 2000), G. Ivanova (Ivanova, 

2005), I.Milenski (Milenski, 2004), D. Dimitrov (Dimitrov, 2012), without them naming it play-learning.  

The specific formulation of game learning, in the current analysis, originates from the certainty in some 

dependencies:   

- The more the game content offers a desired motif for playing, i.e. for a desired activity, the more 

capacity for game learning can be found;  

- The more this activity holds the interest towards itself and offers satisfaction of the need for new 

learning, the more the game learning offers;  

- The more the game suggests age-adequate knowledge presented in an entertaining mode, the more 

the game implements effective learning with long-term effect.   

  From an early age, the instinctive strive of the children is to play, to participate in the phenomenal human 

activity ï the game, and to give them a start towards easily-accessible learning through inclusion. Thus, playing 

activity can be achieved, adequate to childrenôs own development and oriented towards the so called ñzone of close 

developmentò after L.S. Vigotski.  The building of playing competences in object games is complemented in plot- 

part games, game dramatizations, building-constructive games, and is additionally completed in games with rules. 

The game competences are a precondition and a result of acquiring, development and perfection of communicative 

abilities, competences ï self-completing and providing game learning.  
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4. MASTERING OF COMMUNICATION COMPETENCES AS WELL AS STYLE OF STUDYING 

THROUGH GAMES  

  Our experimental study aims at proving that play-learning, in the process of which children in the pre-

school group gain command of communicative competences, which at hand include all significant sides of their 

speech development, is achievable my means of pedagogical strategy for speech development in the field of suitable 

game practice and autodidactic games. The whole strategy for offering of play-learning in our study is being realized 

through a pedagogical experiment in three stages.  

 The ascertain stage of the study involves the solution of the following tasks: 

- specification of the level of forming of sentences and picture narration; 

- specification of the ability to purposefully use proper names, adjectives and verbs in speech;  

- specification of the level of orientation in familiar fairy-tales and their characters; 

- specification of the ability for sound analysis of words; 

- specification of the presence of graphic skills.  

In order to realize the given tasks, diagnostic instruments are used to follow childrenôs speech in accordance 

with the examined communicative competences. Available competence for the building of variably difficult 

sentences is noted. Initial competences for descriptive picture text are built. Creative manifestation of imagination is 

available upon presenting presumable dialogues. One cannot see a detailed description in the picture image. 

However, one can distinguish identification competences for sound and a correlation to a certain object. A great 

number of them succeed, with no help, to determine the place of the sound in a word and its position ï at the 

beginning, middle or end of the word. Almost everyone has difficulty in the task for finding of a word with the same 

number of sounds as the word in the box, and not many children have difficulty in the finding of opposite qualities 

of the objects.  

The numerical expression of the asserted level of twenty-six children from a pre-school group has been 

presented on three levels, as follows: 57% are the children who cope unsatisfactorily with their communicative 

competences in accordance with the public educational requirements for their age, and take the third level. The 

second level, 36% of the children show correspondence with the age level, whereas 7% of the children are with 

competences exceeding the level of the public educational requirements ï first level children.  The formation 

stage of the study completes the standard methodology for mastering of communicative competences with options 

for play-learning through experimenting, for simultaneous stimulating of heterogeneous communicative 

competences, and includes three components: 

¶ First component: author game practices (GP) and autodidactic games (ADG): (S.Zlateva, 2009) ï 

nine game exercises and seven autodidactic games: ñWhere were you and what did you do?ò- connected speech 

(Zlateva, 2009), ñBrave or Frankò- connected speech (Zlateva, 2009), ñQuickly name seven suitable wordsò ï 

vocabulary (Zlateva, 2009), ñThink of more sentencesò- grammatically correct speech (Zlateva, 2009), ñA TV with 

no soundò ï sound culture (Zlateva, 2009:98), ñSesame, open the door!ò (Zlateva, 2009) ï preparation for learning 

to read and write, ñOnce upon a timeò(Zlateva, 2009) ï positive attitude towards literature.  

¶ The second component: two Greek ADG ï ñThe Alphabetò and ñSyllablesò by the Clementoni 

S.p.A company 

¶ The third component: ADG ï ñKid dominoò ï ñSlavenaò Publishing House. 

 Thus, the unification of multi-style autodidactic games for children offers communicative competence 

stimulus, correlatable to different learning styles, in order to meet the individual predisposabilities of children to 

study in different ways. Our certainty here is similar to the position of Iv. Ivanov, who accepts the idea that the style 

is the ñdifferent ways people think and studyò. Every person builds and uses a specific attitude towards studying. 

The differences in the individual styles are determined by three characteristics:  

ï knowledge ï obtaining information; 

ï thinking ï processing of information; 

ï motivation and emotions ï decision making, values and emotional preferences (Ivanov, 2004) 

www.ivanpivanov.com/uploads/sources/117_Stilove-na-uchene.pdf-  

 Playing children make choices about the learning style in the process of play-learning in a natural way, 

without having a certain idea how theory defines that, comments on it and evaluates it ï critical literature gives 

different definitions of the term learning style. The most quoted one, however, is after K.Kornet: ñThe learning style 

is a composition of cognitive, affective and psychological characteristics, which are relatively stable indicators of 

http://www.ivanpivanov.com/uploads/sources/117_Stilove-na-uchene.pdf-
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the way the learner acquires, interacts and meets the requirements of the surrounding environmentò (Klisarov, 

www.azbuki.bg/editions/azbuki/archive/archive2011/doc.../749-klisarov012013) . 

 The learning style, as a combination of intellectual, emotional, physical and social elements, unique for every 

individual, gives the opportunity for the learner to take, keep, use knowledge and abilities and is interesting to 

examine and evaluate with different scales, such as David Kolbôs and Honey and Mumfordôs. Such example is the 

study of the learning style in the period of mastering a profession ï Y. Klisarov 

(www.azbuki.bg/editions/azbuki/archive/archive2011/doc.../749-klisarov012013).  

   The choice of games reports the dynamics of the learning style and the difference in the cognitive style, 

giving an opportunity for a learning style which is subconscious in this period. The proposed play-learning in our 

research shows the necessity for focusing on the capabilities of learning motif creation, formation of inquisitiveness 

and need for knowledge, stimulating of variety of information acquisition in kindergarten environment, which can 

later be continued in didactic and non-didactic educational environment in primary school. Through rule-played 

games, autodidactic games, where the play activity is adequate to the actual interests of the players, the subjective 

achievable game mastering of all players is provoked, the available potential of the player is mobilized and the 

potential undeveloped up to that moment is displayed by means of possibilities for reaching of game potential 

together with the joy and pleasure of the play process (Zlateva, 2009, 2013).  

  The occurring change in the manifestation of the shown communicative competences as a result of the 

realized play-learning in our study is visible through the results in the control stage of our research: the percentage 

of children from the third level ï the unsatisfactory performers of mastering of communicative competences in 

accordance with the PER is 6%. The percentage of the children, who perform adequately to the age range of the 

second level, is 40%, whereas the children whose communicative competences exceed PER are 54%.  

  The visible, significant change can be seen upon comparing the data from the asserted stage ï thus, the 

children examined from the third level in need for reaching of PER have decreased from 57% to 6%, the percentage 

of the children having reached the level of PER has increased from 36% to 40%, and the change with the children 

exceeding the requirements for their age has changed from 7% to 54% - unachievable out of the play-learning for 

the researched period.  

 The choice of games, where the player feels, acts, sees, does and thinks, in accordance with the four styles of 

learning after D. Kolb  ï accomodative (feels and does), concrete experience (feels), active experimentation (does), 

reflective surveillance (sees), abstract conceptualization (thinks) and consistent with the variety of styles, 

commented on by I.Ivanov (www.ivanpivanov.com/uploads/sources/117_Stilove-na-uchene.pdf-)   lies on the basis 

of the changed percentage proportion.  

 

5. CONCLUSION  

            The game is to take its place as the highest holistic model of human activity, through play-learning ï as a 

new paradigm and pedagogical learning strategy, through proposing and building of various games in accordance 

with the learning styles in different ages.  

The game activity, the one which brings joy, starts in pre-school age and offers lifelong learning, contains 

the motivation in itself. It is never boring ï similar to the joy of knowledge, shown through movies with reference to 

Steven Spielberg:  Ăʅʠʢʦʛʜʘ ʥʝ ʙʳʚʘʝʪ ʩʢʫʯʥʦ, ʧʦʪʦʤʫ ʯʪʦ ʪʳ ʥʠʯʝʛʦ ʥʝ ʟʥʘʝʰʴ. ɺʩʶ ʞʠʟʥʴ ʪʳ ʦʩʪʘʝʰʴʩʷ 

ʫʯʝʥʠʢʦʤñ (It is never boring, as you do not know anything. We learn all life.)  
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Abstract:  The research study aim is to analyze the impact of game-based learning in using mobile devices in 

improving learning programming and define measurable output. What drives a teenager to look more than tens of 

times on his mobile phone during the day is a sufficient reason toinvestigate the penetration of educational elements 

into this mobile device. What we would like to investigate in this research is that through the game, the students will 

soon find increased interest in learning and will awaken their curiosity for learning and the perfection of the subject 

of the study. The use of games in learning using mobile devices as a specific multidimensional activity is 

increasingly gaining in importance, especially in terms of excessive use of games on smart mobile phones of the 

new generations of learners. Research study has focused on investigating: the published research on current trends in 

game based learning. Also the focus is in investigating and answering the following questions: Are students 

interested in the use of educational games on their mobile phones? What game aspects  influences studentôs attention 

in the learning process? What are the factors that influence attention in games? Investigate the degree of knowledge 

and interest of students about programming? What is the level of knowledge transfer in games for learning 

programming? What are the general software quality attributes in games in order to improve the impact on learning? 

Analyzed game based learning theories and compare it with other instructional models. The software development 

process should incorporate measurement of software quality attributes in games that should be able to detect 

attention and learner type and learning style and automatically initiate an appropriate scenario. Within the research 

study realized, concluded that the student interest is constantly increasing in terms of learning through games on 

their smart phones. They have shown high motivation to use games specifically for their exercises, compared with 

theoretical part. This indicates that games can be important to some subjects, for example those that have a poor 

interest in studying. Playing games can be a cause that will raise students' interest in learning. In this case it is worth 

noting that the game's appearance should be interactive as well as the movement in the game, without excessive 

effort, that does not bring students up to the boredom and abandonment of the game. Within the research study 

realized, concluded that the student interest is constantly increasing in terms of learning through games on their 

smart phones. They have shown high motivation to use games specifically for their exercises, compared with 

theoretical part. Student feedback is that games in a way make the subject very interesting. This indicates that games 

can be important to some subjects, for example those that have a poor interest in studying. Findings, insights and 

recommendations are provided.   

Keywords: game based learning, impact of games in learning, degree of knowledge transfer, learning theories.   
                     

1. INTRODUCTION  

By exploring published literature regarding the games used in the learning process, we concluded that recently the 

learning-based instructions is the most effective method to increase adolescent knowledge about programming 

themes.   

World-wide current research explores the most effective ways to adapt the teaching system to the use of the 

technological devices that young people possess. What drives a teenager to look more than tens of times on his 

mobile phone during the day is a sufficient reason to look at the penetration of educational elements into this device 

for general social service. What we would like to confirm in this research is that through the game, the students will 

soon find the programming bases in general, which will awaken their curiosity for the teaching and the perfection of 

this subject. In many of the researches outlined in my paper, it is true that programming instruction is very difficult 

especially for beginners. The elements related to theoretical programming can very little prepare students for visible 

success in their practical program work. What is expected of students is mainly the ability to implement simple 

commands and to easily implement them, but when it comes to practical realization, it is so far the concept of 
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